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Abstract 
 

This thesis examines how students, aged 13-15, with a mother tongue other than Swedish, 

experience learning English in school. This is important since there is an increasing number of 

bilinguals and multilinguals learning English in schools in Sweden and around the world. 

Several concepts are presented and discussed that have been argued to pose barriers to 

bilingual and multilingual language learning. Semi-structured interviews were undertaken 

with ten students, aged between 13 and 15. The empirical material shows that bilingual and 

multilingual students usually refer to Swedish, even when their mother-tongue may be a better 

reference for learning English. This is because teachers commonly refer to Swedish grammar 

rules in attempting to clarify English grammar rules and the textbooks used to support the 

learning process are in Swedish. This may pose problems for the learning process, particularly 

for students who are not proficient in Swedish.  The study also highlights the importance of 

diagnosing bilingual students' L1 and L2 on a regular basis to see when the optimum time is 

to be exposed to English language learning rather than the current approach of immersing 

them in English learning without considering the other language learning processes the 

student may be engaged in.  The study also found that students commonly perceived their 

English to be proficient even though they had poor grades.  One possible reason for this is that 

they manage well in their day-to-day engagement with computer games, films and social 

media while formal English learning, including aspects such as grammar and writing, require 

a different type of application. Finally, the thesis describes how important high metalinguistic 

awareness is for language learning and it is suggested that additional research focuses on how 

this conceptual understanding can be translated in practitioner tools useful for teachers. 

Schools need to create an environment that values and supports multilingual students’ 

language competence and an early national diagnostic test would help to support those 

conditions.  

 

Key words: multilingualism, bilingualism, second language, language barriers, metalinguistic 

awareness  
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1. Introduction 

 

There are several factors that make learning a second or third language difficult. Most of us 

are not exposed to a different language until later in life whereas some people are bilingual or 

even multilingual (Wray & Bloomer, 2006). The linguistic literature has shown that there are 

many acquisition barriers that may affect people in second language acquisition (Yule, 2010). 

This thesis will contribute to this literature by examining a range of barriers that militate 

against learning English in a lower secondary school context in Sweden.   

 

English is defined as a foundation subject in the Swedish school system. It means that a pass 

is needed as a prerequisite for entry into upper secondary school. The literature supports my 

experience that many students with a mother tongue other than Swedish have difficulties 

reaching a pass grade in the target language, especially the students who have only spent a 

few years in Sweden (Skolverket, 2013).  While teaching English, I have reflected if it is 

reasonable to expect that newly arrived immigrants should start studying English as well as 

Swedish as a second language when they enrol in compulsory school. For the newly arrived 

immigrants, third language acquisition, English in this case, is usually followed closely by the 

commencement of second language acquisition. I also thought it peculiar that the majority of 

students studying English, instead of another foreign language, were students with a mother 

tongue other than Swedish. It seemed as though there were factors that we teachers were 

unaware of that were contributing to our lack of success with these students. As a teacher, I 

was curious to ascertain if we could address this problem pedagogically - in the classroom.  

This experience conflicts with the second language acquisition literature (Jessner, 2008) 

which suggests that people who speak two languages or more (multilinguals) have an 

advantage when learning another language.  Therefore, there appeared to be incongruence 

between what I had experienced as a teacher and what literature indicates. This is the problem 

that I research in this thesis. To respond to this problem my research question is:   

 

What are the main problems learning English experienced by teenagers aged, 13-15 with a 

mother tongue other than Swedish?  The aim of this research is to examine how students 

experience learning English in school, paying particular attention to identifying factors that 

hinder English learning.   
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To fulfil the aim of the thesis it is structured in the following way.  First, background 

information is presented about language learning in the Swedish school system. This is 

important so as to be able to understand the institutional context in which language learning 

takes place in Sweden. A number of theoretical related points are then presented, including a 

glossary of language learning related terms and discussion of a conceptual framework which I 

use to inform the methodological approach and undertake the analysis of the empirical data.  

In the next section, data presentation and analysis are coupled to avoid repetition and to 

enhance the coherence between the concepts used and the empirical data.  A short discussion 

is then presented, which reflects on some of the key points raised in empirical material. The 

thesis ends with the Conclusion, which considers the implications of the empirical results for 

Swedish school policy regarding the English language learning.  This section also directly 

addresses the thesis' research question and, in doing so, underlines the study’s key findings.   
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2. Background 

 

2.1 The Swedish school system 

The Swedish Agency for National Education (Skolverket) receives directions from the Swedish 

government to set goals and guidelines for the Swedish public school system.  Since all students 

have the right to an equivalent education, the Agency has a supporting, supervising and 

evaluative function to guarantee students this right but also to improve educational quality and 

outcomes. 

The Swedish school system underwent a reform in 2011. The steering documents were revised 

as well as the grading system for performance. The current grading scale is six grades while 

previously there were only four. A fail grade is F. E indicates the lowest level of fulfillment of 

the national knowledge requirement and A indicates the highest level of fulfillment. To support a 

performance assessment on a national level, national tests are constructed and distributed by 

Skolverket. These tests are also important for teachers’ assessments and grading, as they are used 

to moderate and calibrate local grading. National tests are provided for students in years 3, 6 and 

9 in compulsory school (Skolverket, 2013). 

 

2.2 Swedish as a Second Language 

Swedish as a Second Language is a subject in school that everybody with a mother tongue other 

than Swedish is eligible to study. The education should give the learner tools for communication 

and participation in daily life. This means being able to communicate both orally and in writing. 

The starting point of course depends on personal background. Some students might be born in 

Sweden, but speak another language at home; others might have just arrived in Sweden and may 

never have heard the language before. Learning language should therefore be based on 

individual need.  

All of my informants, whom I present in the Methodology section, speak at least three 

languages. Sometimes Swedish and English have been learnt concurrently, but more commonly 

they have focused on learning Swedish first and, once they have become comfortable with 

Swedish, they started to study English in school as well.    
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2.3 English as a school subject 

English as a subject is part of the curriculum from year one and is considered to be an important 

subject in compulsory school in Sweden (Skolverket 2013). The fact that the subject is a 

foundation subject indicates its high status. The amount of lesson time increases each year.  In 

the subject syllabus for English, it is stated that one of the main ideas with the subject is to give 

the students the opportunity to develop comprehensive communication skills (Skolverket 2013). 

These skills are broken down into four parts: writing, reading, listening and speaking.  They 

carry equal importance. The national test in English supports the division of different skills being 

tested equally.  These four skills should all be used in the classroom and they all need to be 

mastered to at least an E-level before a pass can be granted for English (ibid.). 

 

In England, teaching English to immigrants is classified as teaching English as a Second 

Language (ESL). When English is taught in Sweden, it is referred to as “English as a Foreign 

Language” (EFL), which reflects its status as a language that is not formally publically spoken. 

When learning Swedish in Sweden, it is referred to as “Swedish as a Second Language”. The 

informants in this essay study EFL and Swedish as a Second Language. They all have a mother 

tongue other than Swedish. English is, in most acquisition contexts, viewed as a language with 

high status. It has great international currency, both in popular culture and more formal settings, 

and that makes it very useful to know (Cenoz & Hoffman, 2003).  
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3. Theory 

 

3.1 Defining Language Research Terms 

It is hard to define what one actually means when using different terms in language 

acquisition. Here, with the help of others, I will explain how I will use key terms when it 

comes to learning a third language.  

Monolinguals are people that use one language. Most researchers in language research use the 

term bilinguals for individuals who speak two or more languages. Aronin & Hufeisen, 2009). 

For some researchers, it might be problematic not to distinguish between individuals using 

two or more languages. It assumes that there are no meaningful differences between bilingual 

and multilingual students. However, other research has shown that the more languages an 

individual can speak, the more complex learning another language becomes (Jessner, 2008; 

Hoffman, 2001). In this thesis, the term “monolingual” is used for people that only speak one 

language and bilingual for people that speak two languages.  A multilingual is an individual 

who is able to speak three or more languages. Multilinguals may not necessarily possess the 

same level of proficiency in each language. 

 

3.2 L1, L2 and L3 

There are reports in the language acquisition literature that most children learn their first 

language (L1) without any conscious effort, while learning a language in school, for example, 

demands one to think and reflect about the structure of the target language. The first language 

learnt is also called “native language” or “mother tongue” (Fromkin, 2007). All informants in 

this study talk about their mother tongue as their first language (L1). I have interchangeably 

used the terms mother tongue and native language for the informants’ first learnt languages. 

The term first language is used when there is a need to the sequence the languages learnt. 

   

Over the past 40 years, second language acquisition has become a disciplinary linguistic field 

concerned with how languages are learned. Even if it is the third or the fourth language 

acquired, it is treated as SLA.  However, a second language (L2) is usually conceived as a 

language acquired in the country where it is used as a mother tongue (Gass & Selinker, 2008). 

Swedish is, for most of my informants, their second language since it has been learnt in 
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Sweden. It has, for most informants, also been acquired before they started to study English. 

Even though Swedish generally will be referred to as their second language, it is important to 

remember that some of the interviewed students had mastered two or three languages before 

Swedish was acquired.  

 

Cenoz (2000) has defined Third Language Acquisition (TLA) as the acquisition of a non-

native language by learners who have previously acquired or are acquiring two other 

languages. The first two languages may have been learnt simultaneously or sequentially.  

Cenoz´s (2000) way of describing Third Language Acquisition is consistent with the way I 

conceptualise it in this study. Using L3 as a term to define a field has been criticized. It places 

too much focus on the L3 when other languages are present in the mind of the multilingual 

speaker. It has been said to exclude the other languages completely. The field in instances 

where the language learner is already bilingual is called “Third or additional language 

acquisition”.  Hammarberg (2009) is critical of setting the multilingual speaker´s sequence of 

language learning on a linear chronological scale. Hammarberg (2009) is arguing here that it 

is more important to characterise the languages according to the differential cognitive roles 

they play for the learner rather than the sequence in which they were learnt. What both 

Hammarberg (2009) and Cenoz (2000) agree on is that all other languages a learner knows 

when acquiring an additional language are important. The order the languages have been 

learnt is not necessarily an important factor to focus on, but rather the role any one language 

plays for the learner to acquire another language. Third language acquisition is an emerging 

area of research in the broader field of Second Language Acquisition. Due to a rapidly 

increasing multilingual population in several European Union countries, many studies of TLA 

have been carried out. This increased focus on understanding the dynamics of multilingualism 

is understandable given its increasing importance in learning foreign languages (Molnár, 

2008). Increasing immigration, social mobility and the spread of English as an international 

language are other factors that have heightened demand to develop better understanding in 

this new research on this topic. The study of third language acquisition can be addressed in a 

number of different ways such as from sociolinguistic, educational and psychoanalytical 

perspectives. The study of second and third language acquisition has many similarities, 

especially when it comes to research methodologies, but there are also many differences. 

Cenoz and Hoffmann (2003) argue that there are typical features that differentiate third 

language acquisition from second language acquisition as well as multilingualism from 
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bilingualism.  Their essential argument is that third language acquisition is a much more 

complex both from a learner and teaching perspective. The more linguistic systems and 

possible combinations of interplay of linguistic and nonlinguistic variables are factors that 

make it more complex (Cenoz & Hoffmann, 2003).   

 

3.3 Learning and Acquiring 

The two terms, learning and acquiring, refer to the process of attaining communication skills 

in the target language. The differences in the two terms are, according to  Krashen's (Mitchell 

& Myles, 2004) acquisition-learning hypothesis, the way linguistic skills like acquisition and 

learning are developed. Krashen (ibid.) argues that there are two distinctive forms of language 

learning. Furthermore, he argues that acquisition is a natural and subconscious process, as 

opposed to a conscious and reflective process.  He compares the learning process to a child 

first acquiring their native language. When learning, as opposed to acquiring, a language the 

individual needs to pay attention to the learning process. It is a conscious process such as 

experienced in school. The learning often involves grammar instructions, language rules and 

feedback from the teacher.  Krashen (ibid.) describes acquisition as more effective than 

learning. Since this study's focus is on learning English in school as a foreign language, I will 

use the term learn, not acquire.  

I will now distinguish between different ways of learning.  I also think it is important to 

acknowledge the difference between learning and acquiring made by Krashen (ibid.) since 

this view is linked to an overall model for SLA with five hypotheses. The model has been 

very influential in Second Language research.  Krashen´s (ibid.) Affective Filter hypothesis 

involves some of the barriers that can occur when learning a new language. Some of them, 

anxiety, confidence, motivation, discussed in relation to linguistic awareness, are developed 

further in the Conceptual Framework discussed below. Krashen´s (ibid) model has also been 

subject to much criticism. For example Jessner (2008) argues that it is not possible to 

distinguish between implicit acquisition and explicit learning as the process involved in 

language production. 

 

3.4 Explanatory Concept       

There are many different factors that can affect language learning. These would include age, 

native language, knowledge of languages, motivation, as well as other factors such as learners´ 



8 

personalities and learning strategies. Another important factor that plays a major role in learning 

a language is meta-linguistic awareness.  These language learning factors are developed further 

below.  

 

3.5 Age and Aptitude  

Young children have been proven to accomplish near-native proficiency in SLA, especially 

relating to phonology (Saville-Troike, 2006). Adults and teenagers often learn the parts of the 

language relating to morphology and syntax more quickly than children.  Scholars have not 

agreed on an exact critical age when a near-native phonology capacity starts to be constricted, 

but there is some limited evidence that shows decreased capacity after the age of 12 (Celcea-

Murcea et al, 2001). For younger second language learners, the day-to-day communication 

becomes fluent quite quickly. Direct support is still needed to optimise language learning 

opportunities in this context.   It is common that children´s perceived conversational fluency 

covers up their real language needs. Second language adult learners usually bring more life 

experience into the classroom and also make personal sacrifices to attend classes. They are 

usually more reflective about their own learning than children, which can help progression 

learning the target language. When it comes to learning an EFL, accomplishing a near native 

proficiency is not the pedagogical goal and almost impossible to achieve. It has been shown that 

meta-linguistic awareness is crucial when it comes to learning a language (Cenoz & Jessner, 

2000) and being able to reflect on one's own learning usually develops with age.  

 

Like learning generally, there are some aspects that are harder to influence when it comes to 

progression. There have been many tests developed to assess a person´s likelihood of succeeding 

in learning a second language. During the mid-1950´s Carroll and Sapon developed the Modern 

Language Aptitude Test (MLAT) (De Bot et al. 2005). This test is frequently cited in relation to 

second language learning.  The test contains a wide range of tasks such as grammatical 

sensitivity and phonemic coding ability.  The MLAT has been developed to test formal second 

language learning for older learners. (De Bot et al. 2005: 69). In De Bot (2005), according to 

Carroll and Sapon, language learning aptitude is a person´s inherent capacity to learn a language. 

This is a similar concept to what is commonly labelled ‘native intelligence’. In this view, 

aptitude cannot be transformed through practising. De Bot et al. (2005) refer to Carroll 

describing aptitude as a combination of four factors.  



9 

 

The four factors are:  

 ‘The ability to identify and remember sounds of foreign language; 

 The ability to recognise how words function grammatically in sentences; 

 The ability to induce grammatical rules from language examples; and  

 The ability to recognise and remember words and phrases.’ 

 (De Bot et al. 2005: 69)  

Many studies have indicated that MLAT show low correlation with general oral communication 

skills and high correlation with controlled language production. Since free general 

communication skills play a crucial role in second language learning, aptitude tests such as 

MLAT is limited in showing a person´s second language learning ability (De Bot et al. 2005: 

70).  

 

3.6 Motivation, Mother tongue and Language Competence  

Motivation and attitude are significant factors that influence the language learning outcomes 

(Jafari, 2013). Even though we are relatively sure that these factors are important, the effect of 

motivation on language learning has proved difficult to operationalize. 

 

Gardner and Lambert (1972) have defined two types of motivation, integrative motivation and 

instrumental motivation. Integrative motivation refers to how interested the learner is in the 

culture related to the target language. The motivation then is linked to a desire to become part 

of the culture. The other type of motivation, called “instrumental motivation”, is based on 

practicality. The learner may have an urgent need to make herself understood immediately; 

she therefore has an instrumental motivation. She wants to gain something “now”. Some 

research around instrumental motivation has been performed by rewarding students taking 

part in vocabulary learning tests. The students’ results were proportionately related to the 

magnitude of the reward they received.  The results of this social science experiment, while 

limited, indicated that incentives affected the motivations of the learners (De Bot et al. 2005). 

English is not an official language in Sweden. To have an inclusive role in Swedish society, 

one must be competent in Swedish. This implies an integrative motivation to learn Swedish. 

Much popular culture and music is in English and connected to a diverse range English 
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speaking countries. That might explain why English as a subject has a high status among 

young people.  The integrative motivation to learn English in Sweden is to understand and 

take an active interest in the cultures of English speaking countries or, at least, their exported 

popular culture.  

 

Transfer could be explained as the influence resulting from similarities and differences 

between the mother-tongue language and any other language that the learner knows. Cross-

linguistic influence (CLI) is usually defined as the influence that knowledge of one language 

has on a person´s learning of another language. Linguistic researchers may presume that 

transfer occurs between languages closely related to each other, rather than more contrasting 

languages. This influence could involve different aspects of language. For example, cross 

linguistic influence could mean that a native speaker of Swedish who is learning English 

adopts a Swedish-sounding pronunciation when speaking the target language (Odlin, 2001). 

When multilinguals learn a new language, they tend to choose one of their existing languages, 

not necessarily their mother-tongue, as the primary reference point to inform operations like 

translation. Usually the chosen language is most similar to the target language (De Angelis, 

2007).  

 

Another factor to consider is a person´s level of language proficiency. This will determine 

whether it will hinder or benefit the learner. Cummins´ Developmental Interdependence 

Hypothesis is based on the cognitive interdependence relating to learning many languages and 

that a learner has to be at a certain level of proficiency to be able to avoid the cognitive 

disadvantages that are associated with bilingualism (Best of Bilash, 2009). Cummins (ibid.) 

argues with his additive bilingualism enrichment principle that a bilingual learner needs to 

have a high level of proficiency in two languages to benefit from linguistic and cognitive 

flexibility that a bilingual can have, while a low level of proficiency in both languages results 

in cognitive deficits.  

 

3.7 Anxiety and Metalinguistic awareness 

The anxiety factor when learning a second or a foreign language is something that is raised by 

many researchers in language learning research. This might mean, for example, that it is 

harder for the anxious learner to speak up in a classroom situation. They refer to some studies 

that have shown different results, but there is general agreement that it is harder to learn and 
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develop if you feel worried and anxious about different situations dealing with learning the 

target language. This is regardless as to whether it concerns speaking, reading, writing or 

listening. The feeling of anxiety will also affect the learner’s confidence in a negative way. 

Foreign language anxiety is the feeling of nervousness connected to learning or using a new 

language such as a foreign language.  Psychologists describe this type of anxiety as a specific 

anxiety reaction. Some people are more likely to become nervous than others. They may feel 

anxious in a wide range of situations, but foreign language anxiety is linked to situations 

when the target language is used and can affect people who generally experience nervousness 

in other situations (Mitchell & Myles, 2004).  

 

Metacognition is a topic that is widely discussed in education at the time of writing. A high 

degree of meta-cognition has proven to be closely correlated with high academic grades 

(William, 2013). Metalinguistic awareness is a concept associated with language learning and 

very similar to the way meta-cognition works. It is a term that explains the implementation 

and transfer of linguistic knowledge between languages. Code switching and translation 

across languages for bilinguals are examples of metalinguistic awareness (De Bot et al. 2005).  
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4. Methodology  

This study falls under the linguistic research field of Second Language Acquisition (SLA) 

(Saville-Troike, 2006). The aim of this research is to examine how students experience 

learning English in school, paying particular attention to identifying factors that hinder 

English learning.  Given that this study will explore students' subjective experience when 

learning English, a qualitative approach needs to be adopted (Holme & Solvang, 1997). How 

students make sense of their experience and what meaning they give to different aspects 

important to them will be examined.  

 

4.1 Methods 

The primary data was collected through interviews with ten students.  This data was collected 

from a suburban school south of Stockholm. It is a medium size school with preschool classes 

as well as compulsory school years 1-9.  I teach English and Swedish at this school, so it was 

possible for me to access students to include in this study. Data was collected using semi-

structured interviews with a small sample group. The data should not be seen as general 

statements or objective thoughts; they ought to be seen as a qualitative interview material that 

reflects the experiences and opinions of particular informants.  The ten students interviewed 

were all between 13 and 15 years old. They had Swedish as a second language and were all 

studying English instead of a third language (instead of a traditional third language). These 

pupils had, in most cases, chosen to study English instead of another language to better their 

chances of getting an E (pass) or above grade when they finish high school.  I asked students 

from Years 7-9 for interviews. My criteria were (i) that the informants were low performers in 

English and had a mother tongue other than Swedish, and (ii) that I was not teaching or 

grading/marking the students. I judged that this was essential so that the interviewed students 

could speak freely.    

 

Since the students are under 18 years old, permission from the parents was needed before the 

interviews could be held. Each student was supplied with a letter written by me where I 

explained the purpose of their child's involvement in the research as well as requesting them 

to sign a letter of consent.  I handed out 29 letters in total. After about two weeks, I began the 

interviews. By this stage, I had signed consent forms from 16 students´ parents. Out of those 

16 students, I chose to interview ten students across a range of ages. The student informants 

will remain anonymous in this essay.  
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Before the interviews took place, I gathered the ten selected students to give them information 

about what exactly I wanted them to reflect upon prior to the semi-structured interviews. I 

also advised them that my preference was to record the interviews and that they would 

individually have the opportunity to read and approve the transcribed material before it would 

be used. The interviews took place in school during their English lessons. I decided to 

undertake semi-structured interviews in Swedish, since my understanding was that they would 

feel more confident speaking Swedish than English. I translated the quotes used in the 

analysis from Swedish to English. There were approximately twelve questions on the 

interview schedule. The interviews took from twenty minutes to around an hour. All of the 

student informants allowed me to use the transcribed material without any changes. Two of 

the students did not allow me to record their voices in the interviews, so I recorded their 

answers in writing instead.  

 

The interview schedule questions
1
 centred on:  How the informants found learning English in 

school. What is difficult? Which language do they feel most comfortable with? How long 

have they studied English? How comfortable are they using Swedish? Which skill is the most 

difficult to master? What are their worries in terms of language learning? What motivates 

them? How do they reflect on their own learning? The data collected from these questions 

(and others) were then organized into themes connected to the concepts discussed in the 

theory section. 

 

The questions were open-ended. (See Appendix 2 - Interview Schedule). 

 

4.2 Secondary Data 

In order to explore and help me gain understanding of the research problem, question and 

thesis aim, I have discussed some of the most influential scholars´ theories on bilingualism 

and multilingualism dealing with second and third language acquisition. The scholars´ work I 

selected to discuss in the theory section is only a small fraction of the body of research 

dealing with linguistic questions related to the topic of this study. The field of learning a 

foreign language is very broad. The explanatory models range across societal issues, 

pedagogical problems as well as cognitive matters. For this study, I was extremely selective in 

                                                 
1
 The interview schedule in Swedish is contained in Appendix 1. 
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choosing concepts that I believed were quite directly connected to my research aims and 

would be helpful to support analysis of the empirical material.  

 

 

4.3 Presentation of the Students 

In this section I will briefly describe profiles for each student informant who took part in this 

study.  

 

Amina is 13 years old. She is from Ivory Coast and so are her parents. She was eight years old 

when she came to Sweden. Her mother tongue is French and second language is Swedish. She 

has studied English for nearly five years. Amina believes her English as “ok”. Her latest mark 

in the subject was an F. 

Glody is 13 years old. He is from Congo-Kinshasa and has been in Sweden for three years.  

His native language is Lingala and the other language he uses at home is French. He has 

studied Swedish for three years and English for two and a half years. Glody perceives that his 

English is “pretty good”. His latest mark was an F. 

Anais is 14 years old. She came to Sweden as four-year old from Chile. Her mother tongue is 

Spanish but she believes her Swedish is as good as her Spanish. She has studied English since 

she was 8 years old. Anais thinks her English is “ok”. Her latest mark was an E.  

Osama is 14 years old and was born in Sweden. His parents come from Iraq and therefore his 

native language is Arabic. His second language is Swedish. Osama also knows a little French 

since he started to study the language in year 6. After a year of studying French he decided to 

focus on English instead. He has studied English for eight years. Osama thinks his English is 

“good”. His latest mark in the subject was D. 

Baroch is 14 years old and was born in Sweden. His parents are from Iraq and they speak 

Kurdish at home. He does not identify Kurdish as his mother tongue even though this was the 

first language he learnt. Swedish is his “first language”. He sees Kurdish to be his second 

language and English his third.  He has studied English for seven years. Baroch believes his 

English is “good”. His latest mark was an F.  

Nicole was born in Ecuador. She is 13 years old and her mother tongue is Spanish. She was 7 

years old when she came to Sweden. She studied English for two years before she came to 

Sweden. In Sweden she has studied English for five and a half years, altogether seven and a 

half years. She also knows a little French since she studied it for two years. Nicole feels that 

her English is “pretty bad”. Her latest mark was an F.  
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Ilana is 15 years old and from Thailand. Her mother tongue is Thai but she also knows Khmer 

which is spoken in Cambodia and the region where she is from in Thailand. She identifies 

Khmer as her second language since she learnt it in school in Thailand, but did not speak it at 

home. Ilana first came to Sweden when she was 3 years old. She lived here for two years and 

moved then back to Thailand. She came back as a ten-year old. She has studied English for 

two years.  Ilana believes her English to be “ok”. Her latest mark was an F.  

Karim is 15 and was born in Sweden but speaks Kurdish at home. His parents are from Iraq. 

His mother tongue is Kurdish while Swedish is his second language. Karim has studied 

English for nearly nine years. According to him, his English is “pretty bad”. He does not 

know what his latest mark in English is.  

Edwin is 16 years old. He is from Uganda and speaks Luganda at home. He was 5 years old 

when he came to Sweden. Edwin was taught in English for a year in the Uganda. In Sweden 

he has studied the target language for eight and a half years. English is sometimes used at 

home and he sees English as his second language. Edwin thinks his English is “good”. His 

latest mark was an E.  

Hadia is 16 years old and was born in Afghanistan. She was 11 years old when she came to 

Sweden. Her mother tongues are Pashto and Dari, which are spoken in Afghanistan and 

Pakistan. In Afghanistan, Pashto was mainly spoken at home and Dari in school. Swedish is 

Hadia´s second language even if it was not learnt in that order. She learnt English and Hindi 

in Afghanistan before she came to Sweden and she also speaks Persian. She has studied 

English for two years in Afghanistan and for two years in Sweden.  Hadia believes her 

English is “very good”. Her latest mark was an E.  
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5. Data presentation and analysis 

 

In this section, I have chosen to use some quotes to make the informants' voices heard. The 

quotes are considered in relation to the analytical concepts that are discussed in the theory 

section, under three main themes: (1) age and aptitude; (2) motivation, mother tongue and 

language competence; and (3) anxiety and metalinguistic awareness. These analytical 

categories also loosely correspond to the questions contained in the interviews. 

 

5.1 Age and Aptitude 

Even though there are only two years´ age difference between the youngest informant and the 

oldest, the way the older students talk about the way they believe to be the best for learning 

English is noticeably different. It is more considered and reflective than that of the younger 

informants.   

 

Anais feels very insecure about grammatical rules in her native language Spanish. Therefore, 

she uses Swedish instead of Spanish when she works with English grammar in school. She 

learned Swedish formally in school while her Spanish was acquired more informally at home. 

When Anais describes and reflects on learning English, she dwells on the difficulties she has 

with grammatical rules in English.  Applying Carroll´s (in De Bot et al. 2005), different 

factors suggest that her main problem is how words function grammatically and grammatical 

rules. Baroch, Glody and Edwin also talk about the grammar as a barrier to becoming better at 

English. Edwin's strategy to deal with this is to complete homework in English in school, just 

in case he needs help with the grammar.   

 

Amina speaks of her difficulties to do well in listening and reading comprehension. These are 

learning tasks that are directly connected to how teachers are measuring and diagnosing the 

four different skills in school. She says she needs to practice more. Another skill she talks 

about is the capability of speaking well. “I like to speak, because when I speak, I don´t get it 

wrong and if I do people understand anyway.”  

 

Most of the informants emphasised the difficulty of writing in English. Three of Carroll's four 

factors are implicated here. Karim talks about his difficulties with writing in English. It is a 

problem that makes him anxious: “It is hard to write, it has always been hard for me. It feels 
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strange when I am writing, but only when I am writing in English”.  Carroll's aptitude factors 

are sometimes used to identify language learning disabilities. The model is limited to giving 

insights to the learner’s inherent capability to learn. Whether Glody, Anais, Baroch and 

Edwin´s difficulties with writing and grammar are connected to aptitude or not is impossible 

to determine with any certainty. This may provide an academic explanation for language 

learning difficulties (in a black box sort of way), but it is not particularly helpful to gaining 

precise insights for language learning interventions from the teacher's perspective, so it will 

not be developed further in this study (De Bot et al., 2005).  

 

5.2 Motivation, Mother tongue and Language Competence 

According to the discussions around motivation, the informants in year 9 were motivated to 

study to get a good mark to make it possible to achieve access to more options after high 

school. This type of motivation is instrumental and directly related to the grading system. 

Hadia is an example of this. Hadia´s greatest motivation to learn English is to become a 

medical doctor or a lawyer. To be admitted to education programs for these professions, she 

will need to have top grades in English as well as other subjects.  Hadia explained that she has 

already acquired six languages, so she does not think it is hard to learn another. Hadia 

expressed a view that her English is “really good”.  When Hadia was asked which language 

she thought was the easiest to learn, she answered: “Swedish, because I was just studying that 

when I came to Sweden, no other subjects”. Hadia´s motivation to learn Swedish would have 

been integrative, in that increasing her Swedish language competence would have connected 

quite directly to here capacity to function in Swedish society in a variety of different setting. 

This is quite different from her motivation to learn English (De Bot et al. 2005). For her it was 

important to become part of the Swedish culture and to make friends.  When Anais was asked 

what language was easier to learn, Swedish or English, she also answered, Swedish. She came 

as a four year old, so for her it was a matter of acquiring rather than learning Swedish 

(Mitchell & Myles, 2004). When she is comparing Swedish to her first language Spanish, she 

indicates that she does not know all the grammatical rules when she writes in Spanish. When 

she was asked if she ever “mixes up” the languages she uses, she answered: “I mix up 

Swedish and Spanish because I speak both languages at home with my brothers”. Since Anais 

also mentions that she had difficulties with grammatical rules in English, it might correlate 

with her insecurity in her mother tongue. As Cummins points out, a bilingual learner needs to 

have a high proficiency in two languages to benefit from the cognitive and linguistic 

flexibility that a bilingual can have (Best of Bilash, 2009).  
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Perhaps Cummins´ theory about the mother tongue´s importance is relevant when thinking 

about Karim´s background as well.  Karim talked about English as the easiest language to 

learn. He never compared it to Swedish, but to his mother tongue Kurdish.  

“If you live in Sweden you learn English automatically since you hear it all 

the time. I have always spoken Kurdish at home but have always thought it 

was difficult. I went to mother tongue classes when I was little, but stopped 

in year three. I thought I knew enough and that I would remember, but I 

didn’t. If you think about it, why would I have to know how to read and 

write?  Later on I went back to classes, but I would have had to have learnt 

the alphabet again and I could not really be bothered. I regret it a bit now. I 

can´t read and write, only speak.”   

 

Ilana referred to the importance of learning Swedish quickly to be able to follow all the other 

subjects in school. Being able to understand the content during classes and also having the 

possibility to get a mark, made it “the easiest language” for Ilana to learn. She was strongly 

motivated to learn Swedish so as to be able to improve her performance at school. IIana’s 

experience suggests that instrumental motivation to learn a language may be important in 

language acquisition.  .  

 

The empirical findings indicate that most of the informants were motivated instrumentally to 

use English to further their education or connected to career opportunities. They also 

mentioned that learning English would be important if they travelled in the future.  English is 

also the dominant language of trade, tourism, popular media, science and technology and 

other fields that are essential in contemporary life (Cenoz & Jessner, 2000). Several of the 

students mentioned in passing that learning English was handy for being able to access 

English speaking movies and TV series.  It seemed completely natural for the informants to 

imagine a future where English is the global lingua franca. 

 

Ilana explains that, when she first came to Sweden, she used Thai as a reference language, but 

as soon as her Swedish improved, she started to use Swedish instead. Sometimes she does not 

translate, but uses English directly. Ilana also says: “It was much easier to learn English in 

Thailand because I didn´t have to learn Swedish at the same time. It was really hard in the 

beginning and I mixed everything up”.  
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Nicole's experience is different: “In Ecuador it was not hard with English, I didn´t feel any 

pressure. We sang songs in English and if I forgot a word, I just tried to remember the songs, 

and then I knew. When I came to Sweden, all the focus was on learning Swedish. I forgot 

about English and then I did not spend any time on learning the language”.  

 

When Baroch was asked if he sees any advantage in being able to speak many languages, he 

answers:  “I don´t think I get any help by knowing more than one language, sometimes the 

words are similar, but in Kurdish, I first have to translate to Swedish, then to English, I can´t 

do it directly to English”.  

 

Cummins's model suggests that a lack of proficiency in first and second languages may retard 

the learning of a third language – in this case, English (Best of Bilash, 2009), and we see 

evidence of this in the Ilana's case. One might reasonable assume that, for Ilana, it must have 

been difficult to learn so many languages at the same time. Frequently travelling back and 

forth between Sweden and Thailand may also have been detrimental to her progression in 

Thai and Khmer, her first and second languages. Cummins also offers a further insight which 

suggests that Ilana was not benefitting from her bilingualism because she was learning 

Swedish and English when she arrived at school in Sweden – she was overloaded. Perhaps it 

would have been better for Ilana to initially focus only on Swedish with the view of adding 

English when she became more proficient and comfortable in Swedish.  

 

Nicole indicated in her reflection above that all of her focus upon arrival in Sweden was on 

learning Swedish, without any diagnosis of existing proficiency in English or Spanish for that 

matter. Cummins’s (in Best of Bilash, 2009) theory of  Developmental Interdependence 

Hypothesis indicates that, had it been known that Nicole had an advanced level of proficiency 

in Spanish, it may have been better for her to have learned Swedish and English 

simultaneously. Baroch related that he does not derive any benefit at all from being able to 

speak Kurdish, since it seems to complicate the learning if he needs to translate from Kurdish 

to Swedish to English to understand different words.  

 

The interview material also shows that Swedish is used as a reference language more than 

other languages that the students are proficient in, such as Arabic and Lingala. Students have 
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mentioned that this is because they see Swedish as being closer to English than either of those 

languages. Another possible reason for not using the language they are most comfortable with 

when learning English is that most textbooks made for year 7-9 refer to Swedish instead of 

English.  

 

5.3 Anxiety and Metalinguistic awareness 

To think and reflect about how a language is learnt the best way and how already existing 

language skills can be used when learning a new one, are signs of metalinguistic awareness. 

Most of the questions asked in the interview schedule were linked with how the informants 

reflected on what they found difficult about language learning and the implications this has 

for them when learning English. Here are some examples of the informant’s reflections about 

the practical strategies they adopt when working with the different skills in English. 

 

Osama´s first language is Arabic, but the language he refers to when learning English is 

Swedish. He explains the reason for this which is that he perceives Swedish as being closer to 

English than to Arabic, but he also says that it is good to use Arabic when he is learning 

English: “I use the languages I know. I translate from Arabic to English, from English to 

Swedish and that makes it easier”.  Amina explains that she uses the Google Translate 

program frequently. She translates between English and Swedish, but sometimes if she does 

not know a word in English, she tries it in French since she thinks that French and English are 

closer to each other than Swedish and English. Another strategy she adopts is to pronounce 

the French words with an English accent and hopes that it will work. Glody uses the same 

vocabulary strategy, but he also uses Swedish as a reference when learning English. The 

reason he uses Swedish is so he can elicit help from Swedish speaking friends during the 

English lessons.  

 

All of the informants had developed strategies to learn, whether they are optimal for their 

situations is unclear. The preferred reference language is commonly a language closest to the 

target language for multilinguals (De Agelis, 2007).   

 

Another question asked that is linked to metalinguistic awareness is how many hours a week 

the students spend doing English homework. They all interpreted the question differently. 

Some of them only thought about the tasks given by their teacher in English, while others 
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were talking about all the hours a week they spent watching films without Swedish subtitles, 

playing computer games and talking via Skype that requires using English.  

Ilana says she spends at least 5 hours a week doing English homework. “I spend a lot of time 

at home doing English homework. My dad helps me with writing texts and I also watch many 

movies to learn the language. ” Baroch explains he spends an hour practicing before a test in 

English. “There is no time to do more English during the week since mathematics takes all of 

my time. I watch films in the weekends, and I learn from that.” Glody replied: “I don´t spend 

as much time as I should, but sometimes I do homework in school with friends.” Amina 

spends about two hours a week on learning the week´s glossaries.  Anais does not spend any 

time on English homework. Instead she chooses to watch American TV series, which she 

thinks, are very helpful to her English language learning.   

 

It can be surmised that most of the students interviewed had a fairly high degree of 

metalinguistic awareness in all cases but one. When Karim speaks about the way he reflects 

on his language learning, he describes something completely different from the other students. 

Karim really likes learning English. He disclosed that he enjoys the lessons with his teacher in 

English, but he does not draw any parallels to learning other languages.  His mother tongue is 

Kurdish, his second language is Swedish and English is his third language.  He sees no 

connection at all between these three language learning processes.  He had never thought 

about comparing them before and, to support his view, he stated that the three languages have 

different alphabets, different characters and pronunciations.  When I asked if he ever mixes up 

the three languages, he answered: “never”. This answer was not found in any other interview 

and invited the question as to whether his poor progress in English could be attributed to his 

lack of metalinguistic awareness.  

 

The research data corroborates the literature (Mitchell & Myles, 2004) in showing that most 

anxiety was experienced among the informants around speaking English in the classroom. 

The female informants expressed more anxiety in relation to this than the male informants. 

Ilana talked about how her shyness made it difficult for her to speak up in class. She added 

that this was not just in English, but in all lessons that required speaking in class.  None of the 

informants mentioned their levels of anxiety as a serious impediment to their language 

learning or, more technically, foreign language anxiety (Mitchell & Myles, 2004).  
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The older informants seemed less nervous about using the different skills in English than the 

younger students. This was a surprising finding considering that passing the subject is a 

criterion for further education. That is, I thought that the older students would express 

anxiousness around reaching the goals in all four skills (read, speak, talk, and listen).  

 

Many of the students perceive their English to be “good” or “very good” even though their 

grades do not reflect this self- assessment. Hadia is an example of this. She expressed self-

confidence in her capacity to learn English, which is probably derived from her experience 

learning so many other languages. Perhaps an explanation for this incongruence is that, while 

academic performance in English is measured in school with formal grading and assessment, 

the students are most likely to utilize and engage with English through activities outside 

school, for example, through the popular culture, e.g., films, TV shows, music etc.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



23 

6. Discussion 

 

An important factor that was evident from the empirical data was that staging of language 

learning is crucial, that is, when a bilingual learner starts to engage with another language is 

vitally important. As Cummins explains (Best of Bilash, 2009), a low level of proficiency in 

two languages results in a cognitive deficit.  In January 2016, a new Swedish education law is 

due to take effect and this new law requires that newly arrived immigrants attending 

compulsory school be diagnosed for language competency according to a new national test. 

The aim of the test will be to identify the students´ reading and writing skills in their mother 

tongue and in any other languages in which they might have some competence, including 

Swedish. It also aims to identify each student's knowledge of different subjects regarding 

concepts, understanding and problem solving skills. The test will also be able to be given to 

students who have lived in Sweden for a longer period, to determine more precisely the type 

of pedagogical interventions required, as well as a means to place them in the right 

group/class. Some parts of the tests, including English, are already in use (Skolverket, 2015). 

Initial baseline testing of this kind may give teachers’ insights into students’ likely levels of 

metalinguistic awareness.  This evidence-based knowledge may then be applied in teaching 

and learning, for example, by placing students in groups appropriate to their levels of 

language competence.  I believe that this test might help the students to be introduced to 

English when he or she is ready by drawing on a” staging of language” approach as discussed 

by Cummins (Best of Bilash, 2009). 

 

Jessner (2008) argues that various studies of third language acquisition show that the learner 

relies on their L2 rather than their L1 if it is closer to the target language. This insight is also 

supported by the empirical data presented in this study. Most of the informants, who already 

had languages other than Swedish, said that they used Swedish as their main source of 

language when learning English.  There may also be institutional factors, which influence 

students’ choice of Swedish as a reference language. As discussed above, most textbooks used 

in English for years 7-9 are written with a “Swedish” learner in mind. The grammar and 

instructions are written in Swedish, while the rest is in English. If this approach is indeed 

presenting barriers to learning, perhaps it should be considered when evaluating the individual 

learning needs of students. This could entail at least more closely assessing the needs of those 

students learning English with a mother tongue other than Swedish.   
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It is usually an advantage to have many language systems interacting with, and influencing, 

each other since the learner is likely to have developed a metalinguistic system that would 

make it easier to learn (Jessner, 2008). Nevertheless, this study has shown that, if the learner's 

point of reference is Swedish when learning complex English grammar, it is likely to make it 

harder to learn, regardless of the learner's level of metalinguistic awareness.  Relatedly, many 

students also complained about grammar being one of the most difficult aspects of the target 

language to master. As mentioned above, English grammar is commonly taught in Swedish 

and often comparisons are made, perhaps confusingly, with Swedish grammatical rules, in 

order to clarify English grammatical rules. This may be the optimal way to reach out to all 

students, but it might also force students to use Swedish as the reference language, even 

though another language spoken by them may have been more suitable.  The findings also 

indicate that processes involved in successful language production are a result of processes 

from learning and acquiring, that is, in school and outside school (Mitchell & Myles, 2004). 

The ability to reflect on, and connect, informal and formal use of language was something the 

students in this study seemed to lack. This may have had the effect of making them appear 

blasé and less nervous about more formal English language skill levels that they had failed to 

reach in school.   

 

The concept “strategies” is something discussed more frequently in relation to language 

competence (Börjesson, 2012). It is a broad and multifaceted concept that relates to different 

methods and ways to deal with learning and communication. Having successful strategies is 

also closely linked to having a high metalinguistic awareness.  Despite the gap between some 

students’ self-perception of their English competence and their grades, it was apparent that 

most of the informants were quite aware of their strengths and weaknesses, but they often 

lacked strategies to deal with them (ibid.).  

 

If students can access and engage with products of English popular culture, they may feel that 

they have a command of English regardless that the formal assessment says otherwise. A 

common sense view suggests the more exposure to English the better, but perhaps the 

relationship between formal and informal language settings is not always complementary, 

particularly if they do not reflect upon their capability in formal English if they manage well 

in informal situations.  Another reflection around formal and informal English is that the 

students did not seemed that worried about the language formalities when speaking - which is 
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a skill that could be connected more to informal English. Reading and writing, however, were 

perceived as difficult skills to acquire and this was especially so for writing. To be able to 

distinguish between formal and informal language is something that is important in all 

subjects in compulsory school in Sweden, according to Skolverket (Börjesson, 2012). Since 

English is a language that the students are exposed to via diverse media, the types of English 

that they hear is likely to vary greatly in terms of its degree of formality. Börjesson (2012) 

argues that this problem is linked to students not knowing how to express themselves 

correctly, even though they want to. The course plan for English year 7-9 requires a focus on 

words in terms of nuances meaning (that for example, might be dependent in contextual use) 

to learn about the differences in formal and informal English in all four skills (ibid.). Perhaps 

that is something that teachers should do more of in order to make it easier for all students to 

differentiate between different forms and styles of English and possibly aid reflexivity about 

the language learning process.  

 

The final important factor that was evident from the interviews was that there seemed to be 

beneficial effects of bilingualism on the development of metalinguistic awareness and the 

acquiring of English. Metalinguistic awareness is something that is possible to train (William, 

2013), so perhaps more emphasis could be placed on this in language teaching.  
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7. Conclusion 

 

Before arriving at the final conclusions of this study, it would be useful to reiterate the thesis 

question which it was designed to answer. It was as follows: What are the main problems 

learning English experienced by teenagers aged, 13-15 with a mother tongue other than 

Swedish?   

 

It is difficult to determine whether multilinguals have an advantage or not when learning 

another language, because there are multiple factors interacting in any one situation, including 

those discussed in this thesis, namely the institutional context and practice, anxiety level and 

level of metalinguistic awareness. This is a topic of growing importance since Sweden will 

have many more refugees entering schools all over the country who will soon embark on 

learning Swedish and English at different levels. 

 

Drawing on the analysis and discussion, I would say that there are some issues that are worth 

considering and further developing, especially for teachers who are able to influence and help 

in school. Of primary importance is for schools to have an efficient diagnostic system where 

the new students´ language competences are assessed, but also other students with a mother 

tongue other than Swedish. This appears to be a crucial step to effectively learning English as 

a bilingual or multilingual student. This argument is well supported in the literature (Best of 

Bilash, 2009) as well as by the empirical research conducted as part of this study. The 

national language diagnostic test that soon will become available, promises to help with this 

approach in the Swedish schooling system by providing a diagnostic tool that can be applied 

to newly arrived students, as well as others. If applied effectively, this approach has the 

potential to support early and effective intervention strategies than can be implemented to 

optimize the student’s possibilities for language learning development.  

 

Another crucial aspect related to what the target group perceived most difficult was both 

writing in English and English grammar.  As discussed above, grammar is a part of language 

learning that may be more effectively through a student´s first language. It is important for 

teachers to be aware of this in EFL classrooms with multilingual learners. Writing is a skill 

associated with formal language learning. The capacity of students to connect informal and 

formal use of language (or to optimise potential synergies) was something that students 
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seemed to lack. By paying more attention to this connection (or disconnection), rather than 

just assuming a positive relationship between informal and the formal language acquisition, 

may also inform more grounded teaching interventions.  

 

Finally, it is clear that metalinguistic awareness is a significant factor when it comes to 

teenagers learning English with a mother tongue other than Swedish. From a teacher´s 

perspective, metalinguistic awareness is one of the factors that is readily amenable to 

influence, compared to the other language barriers discussed in this study. Therefore, it would 

be interesting to see further studies on the relationship between metalinguistic awareness and 

learning an L3 but, even more importantly, how guidelines on metalinguistic and language 

learning can be operationalized in school. This would encompass the development of 

practitioner-oriented tools that teachers would be able to apply in multilinguistic 

environments to support bilingual students acquiring a third language. Schools need to create 

an environment that values and supports multilingual students’ language competence. Placing 

a focus on the student’s mother tongue should then enable this knowledge to be positively 

leveraged to other parts of their education, such as learning English.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



28 

References  

 

Aronin, L. & B. Hufeisen, eds. 2009. The exploration of multilingualism: Development of 

research on L3, multilingualism and multiple languages. Amsterdam: John Benjamins 

 

Best of Bilash 2009. Improving Second Language Education. [Online] Available at: 

http://www.educ.ualberta.ca/staff/olenka.bilash/best%20of%20bilash/home1.html [Accessed 

on  March 8, 2015] 

  

Börjesson, L. 2012. Om strategier i engelska och moderna språk. Skolverket 

 

Celce-Murcea, M. (ed.) 2001. Teaching English as a second or foreign language (3rd ed.). 

USA: Heinle & Heinle Thomson Learning Inc. 

 

Cenoz. J & Jessner. U. 2000.  English in Europe - The Acquisition of a Third Language. 

Clevedon: Multilingual matters 

 

Cenoz, J & Hoffmann, C. 2003. Acquiring a third language: What role does bilingualism 

play? International Journal of Bilingualism 7: 1-5   

 

De Angelis, G. 2007. Third or Additional Language Acquisition.  Clevedon, GBR: 

Multilingual Matters Limited.  

 

De Bot, K., Lowrie, W., and Verspoor, M. 2005. Second Language Acquisition: An Advanced 

Resource Book. London: Routledge.  

 

Fromkin, V.  Rodman, R. &  Hyams, N. 2007. An Introduction to Language. Boston, US: 

Thomson Wadsworth  

 

Gass, S.M., & Selinker, L. 2008. Second Language Acquisition. An Introductory Course (3rd 

ed.) London: Routledge 

 

Gardner, R.C., & Lambert, W.E. 1972. Attitudes and Motivation in Second Language 

Learning. Rowley, MA: Newbury House Publishers 

 

Hammarberg, B. 2009. Processes in Third Language Acquisition. Edinburgh: Edinburgh 

University Press 

 

Hoffman, C. 2001. Towards a description of trilingual competence.  International journal of 

bilingualism 1(5): 1-17 

 

Holme, I. & Solvang, B. 1997. Forskningsmetodik. Om kvalitativa och kvantitativa 

forskningsmetoder. Lund: Studentlitteratur 

 

Jafari, S.S. 2013 Motivated Learners and Their Success in Learning a Second Language 

Theory and Practice in Language Studies 3 (10): 1913-1918 

 

Jessner, U. 2008. Teaching third languages: Findings, trends and challenges. Language 

Teaching 41(1): 15–56  



29 

 

 

 

Mitchell, R. & Myles, F. 2004. Second Language Learning Theories. (2
nd

 ed.) London: 

Arnold. 

 

Molnár, T. 2010.  Second language versus third language vocabulary acquisition: A 

comparison of the English lexical competence of monolingual and bilingual 

Students. Toronto Working Papers in Linguistics 33 

 

Odlin, T. 2001. Language Transfer: Cross-linguistic Influence in Language Learning. 

Shanghai: Foreign Language Education Press 

 

Saville-Troike, M. 2006. Introducing Second Language Acquisition. Cambridge: Cambridge 

University Press 

 

Skolverket.  2013. The Swedish National Agency for Education. [Online] Available at: 

http://www.skolverket.se/ [Accessed on October 5, 2014]  

 

Skolverket. 2015. Kartläggning. The Swedish National Agency for Education. [Online] 

Available at: http://www.skolverket.se/skolutveckling/larande/nyanlandas-

larande/mottagande-och-kartlaggning/kartlaggning-1.211316 [Accessed on November 16, 

2015] 

 

William, D. 2013.  Att följa lärandet- formativ bedömning i praktiken. Malmö: 

Studentlitteratur  

 

Yule, G. 2011. The study of Language. Cambridge: Cambridge University Press 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



30 

Appendix 1. Information om en kvalitativ undersökning där elevers 

tvåspråkighet(flerspråkighet) eventuellt har en påverkan på möjligheter att lära sig 

engelska skolan. 

 

Hej 

Jag heter Tina Saunders Åhlén. Jag håller på att skriva en uppsats i lingvistik och är 

intresserad av att intervjua ditt barn angående hans/hennes inställning till att lära sig engelska 

i skolan. Intervjun tar ca 30 minuter. 

 

Eleverna jag önskar intervjua har ett annat modersmål än svenska. De är tio utvalda elever där 

ditt barn är ett av dessa. Av den anledningen tillfrågar jag dig som målsman om du godkänner 

att ditt barn deltar i denna studie. 

Allt deltagande är frivilligt och de deltagande kan när som helst välja att avbryta sin 

medverkan. All insamlad information kommer att behandlas konfidentiellt, vilket innebär att 

ingen förutom jag som utför undersökningen kommer att ha kännedom om de intervjuades 

namn eller skola. Materialet från intervjuerna kommer endast användas i studiesyfte och 

raderas efter studiens slut. 

Undersökningen kommer att presenteras i form av en uppsats vid Högskolan i Halmstad.  

 

Ytterligare upplysningar lämnas av: 

 

Tina Saunders Åhlén  

073-6918964 

tina.ahlen@stockholm.se 

 

 

målsmans underskrift  datum                                                   elevs underskrift   datum 
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Appendix 2.  

Enkät studenter i åk 7-9. 

 

Namn________________________Ålder_________________klass_________________ 

 

Kön________Vilket land är du född i?____________________________________________ 

Vilket land kommer dina föräldrar ifrån?__________________________________________ 

Din pappas yrke______________________________________________________________ 

Din mammas yrke____________________________________________________________ 

Vilka språk anser du dig kunna?_________________________________________________ 

Vilket är ditt modersmål?_______________________________________________________ 

Vilket är ditt andraspråk?_______________________________________________________ 

Hur gammal var du när du kom till Sverige?________________________________________ 

Hur många år gick du i skolan innan du kom till Sverige?_____________________________ 

Hur många år/terminer har du läst engelska?________________________________________ 

Hur många år har du läst engelska i Sverige?_______________________________________ 

 

Frågor till informanter åk 7-9.  
 

Hur skulle du bedöma din engelska? Inte bra/  ganska bra/    bra/   mycket bra- utveckla 

 

1. Vilket betyg har du i engelska? 

2. Är/Var det svårt för dig att lära dig engelska? Hur? Varför? Orsak? 

3. Vilken förmåga tycker du är lättast i engelska? Varför? 

4. Vilken förmåga tycker du är svårast? Varför? 

5. Varför lär du dig engelska?  

6. Vad är din främsta motivation att lära dig engelska? (betyg, yrke, resa, föräldrar osv)  

7. Hur gör du när du arbetar med engelska språket? Översätter du till ditt modersmål 

eller till svenska? Ngt helt annat? 

8. Vilket av språken tycker du har varit lättast att lära dig? Varför? 

9. Blandar du någonsin ihop de språken du kan? 

10. Hur många timmar i veckan lägger du ned på att studera målspråket? 

11. Tycker du att du får den hjälp du behöver i skolan? 

12. Vilka, om några, är fördelarna för dig när du lär dig engelska med tanke på att du kan 

åtminstone ett till språk bra? 

13. Hur uppfattar du att din svenska är?  Inte bra/ ganska bra /  bra / mycket bra-utveckla. 

14. Känner du dig någonsin orolig inför en engelsk lektion i skolan? Utveckla. 

15. Hur gör du för att nå mål du satt upp i Engelskan? 
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