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Abstract 

The aim of this essay is to show how to use William Golding's novel Lord of the Flies in the 

ESL classroom to teach democratic values. Such values include: respect, empathy and the 

right to free speech. According to Reader-Response theory, the reader brings expectations and 

knowledge about the subject matter (in this case democracy and its values) to the texts, which 

influence his/her interpretation. I have applied two different styles of analyzing a text: a 

Content-Based Approach and Simpson's Communication Triangle. The Content-Based 

Approach, in accordance with Reader-Response Theory, builds on students' knowledge and 

previous experience and focuses on the content to be acquired. The Simpson's 

Communication Triangle, on the other hand, connects reading, discussing and writing. Both of 

the approaches are designed to enhance the students' reading responses by providing different 

forums for sharing, such as discussions and writing (diary entries) from one of the character's 

perspective. The idea of creating Reader-Response journals is supported by multiple forms of 

theoretical study, and the assignments explained in this essay have been designed upon this 

research.       

 

Communication Triangle, Content-Based-Instruction, Democratic Values, Lord of the Flies, 

Reader-Response   
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Chapter 1: Introduction 

When it comes to reading, according to writer and satirist George Carlin (1937-2008), we 

should not just teach children to read, but teach them to question what they read, and, 

eventually, teach them to question everything. The ability to read and question what one has 

read is essential in today's society where we are constantly faced with information overflow. 

But the skill of critical thinking has to be acquired and, ideally, practiced. Thus, the process of 

reading involves more than simply reading a book from cover to cover. It is the ability to read 

between the lines that students have to learn and should always be encouraged to do in order 

to reflect upon and make interpretations about their reading. Thus, a teacher needs to choose a 

book that truly engages the students. I am convinced that a teacher can make any text work in 

a classroom, provided that both the content and the assignments are considered meaningful by 

the students. When they feel that their opinions and points of view are regarded as important 

and valued, they will share their reading-responses.             

 My aim in this essay is to show how to work with William Golding's novel Lord 

of the Flies (1954) to provide ways in which to work with the values of democracy. The 

novel's content can be connected to both the Curriculum of the Upper Secondary School (Lgy 

11) and the Education Act where the obligation of every teacher to teach democratic values in 

order to foster democratic citizens is stated. I will discuss how Lord of the Flies can contribute 

to making students understand democratic values and which didactic methods can be used in 

order to practice important skills needed to make democracy work, e.g. empathy, respect and 

critical thinking.     

 

Theory and background 

As an approach of teaching democratic values I have chosen content-based instruction (CBI).  
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As for the development of essential democratic skills such as critical thinking, empathy and 

respect, Simpson's communication triangle will serve as the basis for activities assigned to the 

students. Therefore this section will go through the theoretical background of CBI and 

Simpson's communication triangle. I will also give a basic background to some general ideas 

deriving from the reader-response theory. This section will also include an overview of what 

the Swedish curriculum states about the inclusion of democratic values in teaching. 

 

Reader-Response Theory 

Reader-response critics focus on the readers’ activities instead of the text or the author. The 

reader “brings the text to life”, according to Steven Lynn in Texts and Contexts (1952). In 

1938, Louise Rosenblatt argued that a literary criticism should involve a “personal sense of 

literature” (as quoted in Lynn 44). She wanted to focus on the transaction between reader and 

text. Though Rosenblatt is willing to accept “multiple interpretations”, she considers “some 

readings to be incorrect or inappropriate” if they are not supportable by the text (Lynn 46). 

Quoted in Peter Zima’s The Philosophy of Modern Literary Theory (1999), Wolfgang Kayser 

agrees with Rosenblatt, claiming that literary theory ought to look for “the correct 

interpretation” also called the “actual meaning” of a text (55). 

 This perspective on reader-response is challenged by the two German critics 

Hans Robert Jauss and Wolfgang Iser. In the 1960s, Jauss developed the reader-reception 

theory. He focuses on the expectations and reactions of a reading public in the course of 

history and examines how a reader should respond to a text (Zima 56). In An Introduction to 

Literary Studies (1999), Mario Klarer explains how, about a decade later, Iser brings the 

subjective and personal response of every individual reader into focus and holds that every 

reader creates a new individual text (92). The text “largely determines the response” but it is, 

at the same time, full of gaps which “the reader fills in”, as described by John Peck and 



3 
 

Martin Coyle in Literary Terms and Criticism (1993; 188). Thus, the reader is given an active 

role. Stanley Fish even goes so far as to question if there would be a text without a reader 

(Lynn 71).         

 In Readings and Feelings: An Introduction to Subjective Criticism (1975), David 

Bleich states that through reading you can find out something about yourself and reflect upon 

particular issues the literature is about (297). Different responses to the same text, Bleich goes 

on, should be embraced. Since every act of response “reflects the shifting motivations and 

perceptions of the reader at the moment. Even the most idiosyncratic response should be 

shared, in Bleich’s view, and heard sympathetically” (Lynn 69). The reader “shares a 

response, considers the responses of others and reconsiders the text and evolves his or her 

responses” (Lynn 70). We share some sort of common sense of what is morally correct and 

how people should behave. However, it is important to keep in mind that every reader brings 

his or her experiences and horizon of expectations to a text. Teachers should therefore 

welcome students’ lives and concerns and look for “ways that literature can touch and expand 

their lives, resonate with their experience and enhance their concerns for people unlike them”  

according to Barbara Beckwith in her book Literature in the classroom: Pathways to Social 

Responsibility. Promising Practices in Teaching Social Responsibility (1993; n.p.). Thus, 

every single student's reading response is valuable since it can contribute to a discussion 

where different point of views and reading experiences are welcomed. If the whole class had 

the same opinions about the plot or a character there would be no need to discuss anything. 

 

Content-Based Instruction 

Content-Based Instruction (CBI) is a teaching approach in the English as a Second Language 

(ESL) classroom “in which teaching is organized around the content or information that 

students will acquire, rather than around a linguistic or other type of syllabus”, as described in 
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Approaches and methods in language teaching: A description and analysis by Jack Richards 

and Theodore Rodgers (2001; 204). Thus, CBI is all about “acquiring content through 

language rather than the study of language for its own sake” (Richards & Rogers, 205). 

Students who are given the opportunity to work with a subject matter, e.g. a text, tend to get 

more out of it in terms like acquisition of new vocabulary or even grammatical structures. 

 Richards and Rogers argue that by focusing on the content students will learn a 

second language more successfully than by teaching grammar as a separate dimension of 

language: “The focus of teaching is how meaning and information are communicated and 

constructed through texts and discourse.” (2001: 208) In a CBI approach, language is a tool 

for learning content (2001: 208). When working with a certain content knowledge, language 

and thinking skills are brought together. Supporters of the CBI approach argue that 

 

second languages are best learned when the focus is on mastery of the content rather 

than on mastery of language per se. CBI thus stands in contrast to traditional 

approaches of language teaching in which language form is the primary focus of the 

syllabus and of classroom teaching. (…) Language learning is also believed to be more 

motivating when students are focusing on something other than language, such as ideas, 

issues, and opinions (2001: 209f). 

 

I think everybody can relate to this quote. When you want to motivate your students, choose a 

subject they can relate to and are willing to discuss, read or write about because they have 

opinions about it.   

 Another aspect of CBI is that it builds on students' knowledge and previous 

experience. When choosing texts and subjects for a CBI unit the teacher has to keep in mind 

which experiences and knowledge his or her students, i.e. the readers, bring to the class in 

order to predict their response and be able to plan how to work with the content. The more the 
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teacher knows about his or her students, the readership, the better a choice he or she will 

probably make when deciding on which subject matter to be the content for a class. 

 According to Richards and Rogers, students do not start out as blank slates but 

are treated as bringing important knowledge and understanding to the classroom. The starting 

point in presenting a theme-based lesson is therefore what the students already know about 

the content (Richard & Rogers, 2001: 211). This is an essential premise when it comes to my 

choice of content, William Golding's Lord of the Flies, since I am not a social science teacher. 

That means, that I partly depend on students' knowledge about democratic systems and 

fundamental principles and values, as for example the right of speech. 

 

Simpson's Communication Triangle 

In her article A Teacher's Gift: Oral Reading and the Reading Response Journal (1986), 

seventh grade language teacher Mary K. Simpson writes about the importance of connecting 

reading and writing as a method of teaching communication and critical thinking through 

literature. In accordance with the CBI approach, Simpson concludes that “teaching language 

is not a matter of allocating 20 minutes to comprehension, 10 minutes to vocabulary, 15 

minutes to writing and whatever time remained to spelling” (45). Instead of focusing on 

language only, she wants to find an “integrated approach connecting reading and writing, 

sharing literature through oral reading, written responses and voluntary comments” (45). This 

concept of a communication triangle of reading, writing and discussing, can be combined 

with the CBI approach, where the content - the literature with its characters and plot - 

becomes the subject matter which the writings and discussions evolve from. 

 Simpson describes how she prepared students
1

 for this approach of combining 

                                                             
1
 I follow Simpson’s own usage here; she uses the term “student” rather than “pupil”.  
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reading, writing and discussing. As for the writing part, she used journals as a teaching tool. 

At first, students would tend only to summarize, “a safe response” (48). After a short period 

of time, as a result of individual feedback through guiding questions about individual 

responses to the plot or characters and encouragement from Simpson, students began to use 

their journals as a forum to comment on and make assumptions about the plot “because they 

had the assurance that their ideas would be respected. There was no fear of writing because 

thoughts, perceptions and insights were what mattered – not mechanics and spelling. They 

were not burdened by the need for correctness” (48). Simpson's observation, showing the 

advantages of teaching content and skills, such as critical thinking, instead of focusing on 

grammar and spelling, can be supported by CBI researchers. Richards and Rogers (2001), for 

example, advocate the importance of meaningful language acquisition through content instead 

of isolating and dividing language into its components (210).     

 Before writing the first entries in their reader response journals, Simpson's 

students brainstormed the different kinds of responses the literature could evoke in the 

readers, e.g. a prediction about the plot or a comment on character development. Simpson also 

shared her own response in order to encourage the students' responses away from summary 

toward critical thinking. 

 Simpson and her students discussed different aspects in the text such as 

character motivation and development, foreshadowing, flashback, setting description and the 

effective use of dialogue. She found out that “the development of critical thinking was 

enhanced by [their] discussions, the students expressed opinions and, perhaps more 

importantly, would change or modify their stands over the course of time” (47). Simpson is 

not alone in her observation that a community of readers can alter and enhance each other ’s 

opinions about, for example, a specific character in the text by sharing their reading 

experience. Reader-response critic Bleich that the reader’s response evolves by negotiating 
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with other readers which is exactly what Simpson encouraged her students to do. She adds 

that “there were psychological benefits as the students became convinced that there were no 

right or wrong answers” (47). To ensure that students benefit from each other's responses, 

however, the teacher has to be aware of the difficulties when discussing opinions in class. As 

Simpson puts it, “true interchange of ideas and comments is a difficult skill for middle school 

students. They often respond in isolation, with no reference to a previous comment and no 

interest in the thoughts of the next speaker” (48). Therefore, it is important to teach students 

some basic rules of discussion. 

 According to Wilbert McKeachie and Marilla Svinicki in McKeachie's Teaching 

Tips: Strategies, Research and Theory for College and University Teachers (2006), any good 

discussion requires arising conflicts, which contribute to learning. These conflicts should be 

seen as “an aid to learning” and the teacher “need not frantically seek to smother it” 

(McKeachie & Svinicki, 51). They add that people who hear arguments against their point of 

view tend to “become involved in attempting to refute the arguments rather than listening and 

discussing. Disagreement thus often tends to push the debaters into opposite corners, in which 

every idea is right or wrong, good or bad, black or white. The truth is often more complex and 

not in either extreme” (McKeachie & Svinicki, 51). Thus, if students are going to be citizens 

who actively participate in a democratic system and respect the opinion of others, they need to 

practice skills that are required for those duties and responsibilities. Therefore, my challenge 

in the classroom is to nourish respect and acceptance for other students' opinions. Instead of 

making them think that there is one side that will win. I have to teach students that there is a 

difference between responding to and arguing against someone’s opinion. It is important that 

the teacher points this out before the discussion starts. The discussion should function like a 

forum to expand the students' reading experience and to consider other people's responses to 

hopefully broaden the own one. Teachers should therefore stress that to participate actively in 
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a discussion, it is essential to react to or connect with a previous comment and also to support 

their response with evidence from the text.    

 

Democracy in the Swedish School Curriculum 

Every teacher is obliged to teach democracy and its values in a democratic way. Therefore, it 

is not a subject that is restricted to be taught in social science or history class. It should be 

involved in every subject. The Swedish Curriculum for the Upper Secondary School, Lgy11, 

states that   

 

- Education should impart and establish respect for human rights and the fundamental 

democratic values on which Swedish society is based. 

- Education should support the development of students into responsible persons who 

actively participate in and contribute to professional and societal life. 

- Students should develop their ability to think critically, examine facts and 

relationships, and appreciate the consequences of different alternatives. (Lgy11, 4p) 

 

According to the Education Act, 

 

the education should be carried out in accordance with fundamental democratic values 

and human rights, covering the inviolability of people, the freedom and integrity of the 

individual, the equal value of all people, gender equality and solidarity between people. 

(Lgy11, 10) 

 

It is stressed that every individual in school has the same rights and must be given the 

opportunity to develop from within their own preconditions and needs. 

 But even though democracy is presented as the leading idea in education, Seth 
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Kreisberg accuses schools of teaching the opposite. In his article Educating for Democracy 

and Community: Toward the Transformation of Power in Our Schools (1993), he argues that 

students are asked to consume everything the teacher says. He writes about teachers who 

came to this conclusion and changed their way of teaching in a way that enabled students to 

actively participate in the process of gaining knowledge. Kreisberg refers to educators G. 

Grambs and L. Parr, who share this view on education that stresses students’ participation and 

involvement. They assume democracy to be a learned behaviour which requires practical and 

longstanding training. To actively participate in a democratic system demands certain abilities 

from every individual in the community. According to Kreisberg 

 

it requires people to have the capacity to listen to others with care and sensitivity. 

Democratic citizens must be willing and able to work with others cooperatively and to 

integrate different viewpoints into their own opinions. They must be firm enough to 

stand up and be heard, yet flexible and secure enough to continue growing and 

changing (Kreisberg, n.p.). 

 

A way to ensure that students can practice these skills presented by Kreisberg, is supplied by 

Simpson's communication's triangle. After all, meaningful discussions build on the 

participant's skills of listening and the will to change or at least enhance their point of view.    

 In her paper Teaching Democracy in the Primary School (2000), Lianne 

Singleton argues that in order to participate in a democratic system, students must understand 

what democracy is. She emphasizes that “the knowledge that every person has an equal right 

to be respected and listened to” is fundamental in a democratic system (3). It is, therefore, 

essential to consider current didactic theories and critique such as Kreisberg’s since he argues 

that a teacher’s quest is to create a democratic environment for students in which they 
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hopefully can develop a sense for democracy. Being a teacher, my task is to find methods to 

teach the goals presented in both the curriculum and the syllabus for the subject of English to 

educate students in the ESL classroom. 

 Since literature is an essential part of the school subject English, it provides the 

teacher with endless topics to choose from when working with a content-based approach. 

William Golding's Lord of the Flies is a story that shows the dangers society is presented with 

when fundamental democratic values do not exist. When choosing a text to work with in the 

ESL classroom, the teacher has to base his or her choice on the students who are to read it. 

The more knowledge they bring to the topic and thus the text, the deeper the understanding 

will be. Therefore, I suggest working with Lord of the Flies either when students learn about 

World War II in grade 9 or in their first year of the Upper Secondary School.   

 

Background on Lord of the Flies 

Sir William Golding (1911-1993) was a British Nobel Prize-winning author. Lord of the Flies 

(hereafter LOTF), published in 1954, was his first novel and best known work. The novel is 

generally acknowledged to be an allegorical novel, which makes it suitable to use as a point of 

departure for discussion on a variety of themes. 

 LOTF is about of group of boys, aged between six and twelve, who survive a 

plane crash. Without adult supervision, they have to survive on a deserted island. At the 

beginning, two of the boys, Ralph and Piggy, find a conch which they use to summon all of 

the boys. Ralph is elected leader and appoints a boy called Jack to be in charge of a choir that 

eventually becomes a group of hunters. At first, everything seems to be a great adventure and 

the boys enjoy the absence of adults. They boys build shelters on the beach, light a fire to 

attract the attention of passing ships and hunt for pigs. However, the situation on the island 

escalates eventually. Jack longs for more power and questions Ralph's leadership. He breaks 
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free from Ralph and the other boys and invites everybody who wants to join him to do so. 

Since Jack, who is fierce and fearless, supplies the group with food, more and more of the 

boys leave Ralph to join Jack. Whilst Jack's boys turn into savage anarchists, all that was left 

of civilization breaks down. Piggy and another boy are eventually killed by Jack and his 

hunters. In the end, the boys are rescued by the Navy.   
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Chapter 2: Analysis 

Assemblies and the Right of Speech 

An assembly, or parliament, is one important institution in a democratic system, in which each 

individual gets the chance to participate and make his/her voice heard. At the beginning of 

Golding's novel, Ralph and Piggy find a special conch in a lagoon. Piggy is very excited, 

realizing how useful it will be: “We can use this to call the others. Have a meeting. They’ll 

come when they hear us” (12). Thus, the conch functions as an instrument to summon the 

boys. In addition, it represents the right of speech, granting the person who holds it in his 

hands the right to speak, thus, symbolizing a fundamental value of democracy. However, as 

the plot of LOTF progresses, the conch loses its influence while Jack gains more power. 

Without the conch, it becomes impossible for Ralph to uphold any order whatsoever. In the 

end, the conch is broken when Piggy is killed. 

   

Leadership and Power in Lord of the Flies 

In LOTF, democracy and anarchy are represented by Ralph and Jack respectively. If the 

students are able to distinguish between the two in the novel, there can be a meaningful 

discussion about the value of democracy and its vulnerability. This can be achieved by having 

students analyze the development in LOTF with regard to the concepts of democracy and 

anarchy, and then compare this development with examples from reality. 

 

Ralph and Jack 

Two boys in Golding's novel stand out as leaders. One of them is called Jack Merridew. Jack 

first appears as the leader of a choir: 
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a party of boys, marching approximately in step in two parallel lines and dressed in 

strangely eccentric clothing. (…) Each boy wore a square black cap with a silver badge 

on it. Their bodies, from throat to ankle, were hidden by black cloaks which bore a long 

silver cross on the left breast and each neck was finished off with a hambone frill. (…) 

The boy who controlled them was dressed in the same way though his cap badge was 

golden. (16) 

 

Given the fact that they are marching and wearing uniforms, their appearance might remind 

the reader of a military squad. By wearing a uniform, some part of the boys’ individuality is 

taken away from them. Using Piggy's point of view, Golding even goes so far as to describe 

Jack's appearance as “uniformed superiority” (17). Judging from his clothes it becomes clear 

that Jack has a special role in the group. Also, the boys in the choir address him with his last 

name, yet another sign of him having a special position in the group (17).   

 A key role of a leader in the book is Ralph. Right at the beginning of the story, 

during the first assembly, the boys decide they need a leader. Jack, who is described as “the 

most obvious leader”, tries to protest against voting for a chief (19). So Ralph, holding the 

conch, asks who wants Jack for chief. The choir raised their hands “with dreary obedience” 

(19). Ralph is elected leader by all boys except the ones in the choir.  When Ralph, who is not 

in the choir, wins the election Jack cannot hide his humiliation when “even the choir 

applauded; and the freckles on Jack’s face disappeared under a blush of mortification” (20). 

Ralph observes his reaction and immediately offers the choir to him. This act might indicate 

Ralph's lack of leadership skills but could also be interpreted as an attempt to try to divide 

power and responsibility. Yet another reason for Ralph delegating his power as chief might be 

his wish to be accepted by Jack. This might be the case because Ralph recognizes their shared 

excitement about the lack of adults. At this stage, the boys still seem to be anticipating the 

whole experience on the island to be a big adventure. After Ralph has made Jack leader of the 
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hunters, the two boys ”smiled at each other with shy liking” (20). Also, Ralph notices Jack's 

shorts and ”glanced at them admiringly” (20). Jack explains that he had done some exploring, 

just as Ralph had in the beginning, to find out if they were on an island (20p).     

 While Ralph is most concerned with ways to get rescued from the island and 

building shelters, Jack's actions show that he is mostly excited to be on the island.  When 

speaking to Ralph about getting rescued, “Jack had to think for a moment before he could 

remember what rescue was” (55). After a moment, he agrees that they certainly should focus 

on being rescued but adds that “all the same” he would like to catch a pig first (55). The way 

Jack utters his urge of hunting before they get rescued, show his opinion of the experiences on 

the island to be an adventure to be enjoyed. It also reveals his tendency towards savagery as 

opposed to living a civilized life.     

 Throughout the novel, Jack struggles for more power. He strategically splits up 

the choir, his hunters, into even smaller groups. Some are responsible for keeping the fire on 

the mountain going. Another group under the control of Jack is in charge for keeping a look-

out for passing ships. In his article Transforming Power. Domination, Empowerment and 

Education (1992), Seth Kreisberg argues that 

 

relationships of domination are not haphazardly and randomly developed. Rather, the 

very structures of our social institutions and predominant norms, values and beliefs of 

our society sanction, indeed define and reinforce them. The ability to control and 

manipulate others also derives from privileged access to and control of valued resources 

such as education, personal wealth, housing, food, health care and weapons of war. (11) 

 

Jack is too strong a leader and in control of too many of the valued resources listed above. 

There is no hope for Ralph to have the respect of the other boys which he would have needed 

to uphold a democratic system. Since Jack and his hunters control the food supplies and have 
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weapons, all Ralph is left with is the conch which eventually loses impact and finally is 

broken. Since Ralph never had the same “offhand authority” as Jack (20), he cannot get back 

a sufficient amount of influence over the group. 

 Even though Ralph shares his power with him, Jack is not satisfied with his role 

as chief of the hunters. He questions Ralph’s position in front of the other boys at an 

assembly. 

 

“And you shut up! Who are you, anyway? Sitting there – telling people what to do. You can’t 

hunt, sing—“ “I am chief. I was chosen.” “Why should choosing make any difference? Just 

giving orders that don’t make any sense---“ (…) “The rules!” shouted Ralph, “you’re breaking 

the rules!” “Who cares?” Ralph summoned his wits. “Because the rules are the only thing we’ve 

got!” But Jack was shouting against him. “Bollocks to the rules!” (100)    

     

One could argue that it is not very surprising that Jack would question Ralph's leadership 

because Ralph is not leading the group. As the story progresses, Jack can easily undermine 

Ralph. One explanation for this could be that Ralph really might be more of a diplomat than a 

democratic leader. He is just trying to make everyone happy only to realize in the end, he has 

no power left. Since Jack does not care about the rules anymore, the system crashes and 

anarchy takes over. Ralph wants to gain control and put a stop to the escalating situation but 

does not have any instruments of power or allies to do so (100p).     

 

Competences of Democratic Citizenship: Empathy and Respect 

This section is about Piggy who becomes a victim of bullying and, in the end, is killed. By 

analyzing the character of Piggy, and in particular his relationship with Jack, I want to focus 

students' attention on what makes Piggy Jack's victim. 
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Piggy 

One of the minor characters in Golding’s novel is a boy called Piggy, who is bullied and 

suffers from abusive power executed by Jack. Piggy is both a vulnerable and victimized 

character and therefore the object of the reader's empathy. The author introduces him as “the 

fat boy”, labeling him as both a victim and an outsider right from the start (2). Throughout the 

book, his real name is never revealed. “Piggy” is the moniker he was given in school. He has 

asthma, wears glasses and cannot swim. He used to live with his over-protective aunt who 

owned a candy-store. Although he tries to bond with Ralph at the beginning, he is not quite 

accepted by the older boys, known as “the biguns” in the book: “There had grown up tacitly 

among the biguns the opinion that Piggy was an outsider, not only by accent, which did not 

matter, but by fat, and ass-mar, and specs, and a certain disinclination for manual labour” (69). 

Even though nothing justifies bullying, in this quote, readers get an explanation as to why 

Piggy is considered an outsider. The other boys do not consider him to be useful.       

 When talking with the little ones, Piggy is very understanding. He advances to 

be their spokesperson and a caring, parent-like figure (14). However, he chastises all of the 

boys when following Jack to make a fire to attract the attention of possible passing ships, 

accusing them of “acting like a crowd of kids!” (39). The reader might react to this since 

Piggy himself is a kid. But with his behavior and “martyred expression of a parent who has to 

keep up with the senseless ebullience of the children”, he himself puts a distance between him 

and the other boys (39). In this scene, with his judgmental comments, Piggy puts himself on a 

higher level of maturity than the other boys. 

 From the beginning, Jack is annoyed by Piggy. Probably because Piggy appears 

to ruin all the fun for Jack who enjoys the absence of adults and the freedom to act out 

without having to fear any reprimands. For Jack, Piggy is a constant reminder of the civilized 

world:  “What are we? Humans? Or animals? Or savages? What's grown-ups going to think? 
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Going off – hunting pigs – letting fires out” (99). By repeatedly criticizing and lecturing Jack 

and his hunters, Piggy represents the absent world of adults and rules.   

 Jack bullies Piggy whenever he gets the chance, for instance by calling him 

names. When, at one point, Piggy wants to speak, Jack tells him to shut up, calling him 

“Fatty” (18). The other boys start laughing. Ralph, who himself does not know his real name, 

tells the others his real name is Piggy causing another round of laughter. “For a moment the 

boys were a closed circuit of sympathy with Piggy outside: he went very pink, bowed his head 

and cleaned his glasses again” (18). Piggy's body language obviously shows that he is hurt 

and “crushed” (22). He is probably struggling not to cry which could be why he is trying to 

occupy himself by cleaning his glasses. Furthermore, Piggy's reaction shows that he is 

disappointed in Ralph, whom he had asked not to tell anyone about his nickname. As I 

mentioned before, Piggy's real name is never revealed throughout the novel. Golding's 

intention in not giving this character a real name might be to label him as an outsider right 

from the beginning. 

 Although Ralph hurts Piggy, he never leaves Ralph's side. During a conversation 

with Ralph, the reader gets an explanation as to why Piggy clings to Ralph the way he does. 

Piggy makes it clear that he is terrified of Jack. He pleads Ralph who wants to give up his 

position as chief not to do so, asking, “in an appalled whisper”, “what 'ud happen to me?” 

(102). Obviously, Piggy realizes that his life means nothing to Jack and that it would be 

threatened if Ralph gave up his position as chief.      

 As mentioned earlier, the right of speech is symbolized by a conch in LOTF. 

However, this rule does not always include Piggy. When the boys are on the top of the 

mountain, discussing how to maintain a fire, Piggy repeatedly becomes a victim of Jack who 

constantly tells him to shut up as soon as he opens his mouth. Piggy points out that he is in 

possession of the conch and therefore has the right to speak. Nevertheless, Jack bullies him: 
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“I got the conch----“ Jack turned fiercely. “You shut up!” Piggy wilted. Ralph took the 

conch from him and looked round the circle of boys. “We’ve got to have special people 

for looking after the fire. Any day there may be a ship out there” – he waved his arm at 

the taut wire of the horizon—“and if we have a signal going they’ll come and take us 

off. And another thing. We ought to have more rules. Where the conch is, that’s a 

meeting. The same up here as down there.” They assented. Piggy opened his mouth to 

speak, caught Jack’s eye and shut it again. (43) 

 

Jack clearly does not respect Piggy's right to speak his mind. Since nobody, not even Ralph, 

argues with Jack, he is able to bully Piggy and finally silence him with merely a look. This 

shows both how frightened Piggy really must be of Jack and that no one questions his 

authority. As the boys go on discussing how to get rescued, one of them questions if they will 

ever get off the island. Ralph assures the boys that they just have to wait. That is when Piggy 

dares to take the conch once again. The others begin to shout at him like Jack had done 

before. This time, even Ralph tells him to shut up (46). 

 In a scene towards the end of the novel, Piggy is physically hurt by some of the 

hunters, who bump into him with a great chunk of meat, burning him. Even though Piggy is 

one of his last true allies in his fight against Jack, a show of peer pressure causes Ralph to act 

in a disturbing way when he and “the crowd of boys were united and relieved by a storm of 

laughter. Piggy once more was the centre of social derision so that everyone felt cheerful and 

normal” (168). This event shows very clearly that Piggy is not ever respected or accepted as 

an individual inside the group of the boys. Not even by Ralph.        
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Chapter 3: Assignments 

A content-based unit in the ESL-classroom offers students the opportunity to share their 

reading-responses using different skills as presented in Simpson's communication triangle of 

reading, writing and discussing. In this section, I will show how I intend to apply them on 

Golding's novel. 

 

Reading and Pre-Reading Assignments 

It is important that the students know what to focus on before they begin reading the novel. In 

order to provide this preconception, students will first be asked to work in groups to discuss 

and record their understanding of democracy. The results of these group discussions can then 

be shared with the whole class, which, with the support of the teacher, can collaborate on a 

mind-map of the concepts of democracy. The purpose of providing students with this 

understanding is in part to focus their reading to the specific purpose of using LOTF to teach 

the value of democracy. This activity leads nicely into assignments and discussions pertaining 

to what can threaten democracy and what enables it to remain stable. 

 As for the actual reading, students will both read on their own and together in 

the classroom. Since some scenes are key for their understanding of the values of democracy, 

I would like the students to be able to share their spontaneous reactions immediately after they 

have read that particular passage in the novel, for instance the election of Ralph and Jacks 

reaction in Chapter One (19p). 

 

Discussing 

One of the fundamental democratic rights is the right of speech, which, in the novel, is 

symbolized by the conch. Whereas in schools, students are asked to raise their hands to be 

given permission to speak. Comparing the events involving the conch and the consequences 
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of its loss of influence, students should be asked to apply those on a classroom situation. In a 

classroom where students do not have to raise their hands, the introverted or shy ones will 

probably be even more intimidated than usually by the ones who are fond of talking, since no 

one is upholding any order. Therefore, it is important to establish rules together with the 

students, such as rules for classroom interaction like discussions. 

 Students are experts on how life at school works and what it is like to be a 

student. Thus they should be included in making up rules. This is also established in the 

Curriculum for the Non-Compulsory School System (2011), which states that the teacher 

“together with the pupils develop rules for working and participating in the group” (11). This 

point is important from a democratic point of view as well, since letting the students 

participate in the process of making rules shows them that their opinions are valued. 

 Furthermore, the Curriculum states that “being open to different ideas and 

encouraging their expression” is a goal when fostering democratic citizens (4). It might be 

challenging to encourage all of the students to participate in a discussion without rules. 

Therefore, all students have to understand and respect the rules in a discussion, such as turn 

taking or raising one's hand. 

 According to the Curriculum, “the school shall also emphasize the importance 

of forming personal standpoints and provide pupils with opportunities for doing this” (4). 

Thus, a democratic classroom could be compared with an assembly in a democratic system 

where everyone’s voice counts and everybody has a right to make his or her voice heard. In a 

democracy, the members of parliament also represent the people who voted them to make 

their voice heard. In schools this could be compared with the school council.   

 When Ralph shares his power with Jack, a discussion about why and how power 

should be divided is in order. The students should try to find and discuss possible explanations 

for Ralph or any other leader for sharing his power. Also, there should be a discussion about 
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the importance of checks and balances in a democratic system in general and what defines 

different leadership styles. 

 

Writing 

As for the writing assignments, I would like the students to write diary entries from Piggy's 

perspective to develop their ability to show empathy. In the diary entries, the students should 

give Piggy a voice to define his feelings openly without fear of ridicule.  Reader-response 

critic Rosenblatt considered “some readings to be incorrect or inappropriate” if they are not 

supportable by the text (quoted in Lynn 46). Therefore, when writing diary entries it is 

important for students to be able to support their assumptions about Piggy’s feelings with 

evidence from the text. Students need to practice to use the text as a source to support their 

opinion. When referring to particular scenes in the novel, students give their readers; the 

teacher or classmates; both a context and evidence for the feelings they express as Piggy in 

the diary entry. 

 Sometimes, Piggy's feelings are openly presented to the reader. For example, 

during a conversation with Ralph, Piggy makes clear that he is terrified of Jack. He pleads 

Ralph who wants to give up his position as chief, asking “in an appalled whisper”, “what 'ud 

happen to me?” (102). To the reader, Piggy's question and the way he utters it, show his panic 

about the possibility of having to answer to Jack as the leader. 

 But there are also several scenes in LOTF that show Piggy's feelings in a less 

obvious way. For instance, the minute Jack and the choir appear, Piggy seeks shelter behind 

Ralph “and busied himself with his glasses” (28). Piggy tries to avoid attracting Jack's 

attention by merging into the background. This behavior could also serve as an example to 

show that Piggy is intimidated by Jack. Making students aware of such less obvious signs of a 

character's feelings would also train students in reading between the lines and prepare them 
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for literary analysis.    

 Students might argue that Piggy has to blame himself for not being part of the 

group since he does not act like a 12 year-old. Even if that might be a controversial point of 

view, I think, it is important to discuss if a victim can be blamed for being bullied. Without 

saying that it would have been right, one might argue if Piggy should have just kept his 

thoughts to himself, instead of chastising and criticizing, in order to prevent being left out and 

picked on. The conflict between Piggy and Jack and his constant bullying of Piggy provide an 

interesting point of departure for a discussion about Piggy's situation in the novel. This could 

in turn develop into a discussion about the dangers of not speaking one's mind.   

 This assignment provides the teacher with a way of testing the students' 

acquisition of democratic values, such as respect and empathy. How well students write the 

diary entries can also be an indicator of the teacher's success in imparting and establishing 

”respect for human rights and the fundamental democratic values” in students as the 

Curriculum states (Lgy11, 4). This kind of assignment also requires the students to think 

independently and to evaluate what they have read. The students cannot in any way simply 

present or reproduce what they might have “consumed” of what the teacher has said, as 

Kreisberg would put it (1993). 
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Chapter 4: Conclusion 

In this essay, I set out to find how to teach democratic values through literature. I chose 

Golding's novel Lord of the Flies since it can be used to show what can happen to society 

when fundamental democratic values, such as empathy and respect, are not present, and 

critical thinking is absent from daily, so-called democratic decisions. 

 In the book, a group of marooned boys try to organize themselves in order to 

survive. Some scenes in particular can be used to teach democratic values and the pitfalls of 

democracy. For instance, when the boys voted for a leader and established rules. However, the 

leader of the group makes an unfortunate decision to share his power with another one of the 

boys, undermining his authority from the beginning. The boys' attempts to create and maintain 

a democracy fail both because of poor leadership and the arrival of an imperious antagonist 

who, in the end, succeeds to seize the power over the group. Specific scenes, as analyzed in 

Chapter 2 of this essay, serve as content to be discussed in order for the students to share and 

enhance their reading-response. This, in turn, will strengthen their understanding of 

democratic values. 

 Literature can be a valuable source in the ESL-classroom if both the teacher and 

the students know how to make use of it. It is not enough to simply read a text. When 

evaluating if a text can be used to enhance students’ learning process on a different level, 

there are certain premises that should be taken into account; one of which is the students 

themselves. In this sense, it should always be taken into consideration and be remembered 

that the learning process revolves around and is shaped around the students, which is why 

teachers should always keep them in mind when choosing a text to teach in the classroom. 

The teachers should think about the students interests, knowledge, and what they can benefit 

from the lessons each text provides. With these things in mind, the teacher can hopefully find 

the best suited text that engages and interests the students. 
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 In my professional career many students have a negative opinion and experience 

of working with literature. Not only do they find it boring and useless, but they feel they 

cannot relate to it and become frustrated or disengaged when they are unable to come to the 

correct conclusions resulting in feeling discouraged as if their opinions are wrong or do not 

apply. Students frequently ask why they should read the text. By choosing a text carefully, 

with the students in mind and providing a discussion in which everyone's opinion is valued 

and different points of view are welcomed, teachers can avoid such reactions. On the contrary, 

some students are surprised that, as long as they give evidence from the text to prove their 

personal response to a character or the plot, their statements will be accepted.   

 I am convinced that any text can be used to teach students about a specific 

subject. Golding's Lord of the Flies, in my opinion, is an excellent choice when teaching 

democratic values. However, the assignments might even be more important than the actual 

text. A teacher must always keep in mind that engaging students and making them feel that 

what they are reading has a purpose should be a number one priority. 
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