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ABSTRACT 

A large discrepancy between national exam results and final grades in English has been found 

in compulsory school. Between 1.9% and 18.7%, depending on which school, of students 

receive a course grade that is different from their grade on the national exam. (Corren, 2001 

and Skolvärlden, 2012) As a result, many students have not in reality reached the criteria for 

the passing grade. In my experience, many students come to us with low self-esteem and 

motivation due to their difficulties with learning a second language. This study compares two 

ways of learning and their effects on self-esteem, motivation, accuracy and fluency. The 

subjects were all the students in the college that started year one, and on paper had the grade 

pass from compulsory school, but in reality had not reached that level. The students were 

divided into two groups, one with focus on accuracy, and one with focus on fluency. The 

accuracy-based task followed the style of a traditional English course book. The fluency-

based task had one part where the students told each other about various topics and another 

where they were encouraged to practice their writing skills by keeping a journal. The students 

were assessed using one evaluation test, a questionnaire and a final test. The questionnaire 

provided data for the students’ perceived change in fluency, accuracy, self-esteem and 

motivation. The written tests provided data for accuracy and fluency. The results in this study 

showed an overall increase in accuracy, fluency and self-confidence in the accuracy-based 

task, but that only the fluency-based task enhanced motivation. 
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1. Introduction 

 

I have been working as an English teacher at a vocational college with 16-19 year old students 

for nearly five years. This has been a constant battle against the low level of knowledge that 

more and more students have as they start their education with us. When Swedish students 

finish compulsory school, they are all tested using standardized national exams in some core 

subjects. English is one of the topics. Most students are given a ‘pass’ grade in English when 

they leave compulsory school, even if, in reality, they have not reached the criteria for the 

pass grade. This is a problem that has been highlighted by the Swedish Teaching Union and 

the Swedish media. Large discrepancies have been found between the results of the national 

exams and the final grades given to the students. Skolverket is starting an inspection of some 

of the schools where the discrepancies have been most abundant. The percentage of students 

that were given a higher grade than their national exam result varied between 1.9 % up to 

18.7% in the different schools. (Corren, 2011 and Skolvärlden, 2012).   

 

Why do teachers in compulsory school pass students that have not reached the appropriate 

level of English? Unfortunately, this is something I cannot understand or even begin to 

explain. I can only assume that these grades are given out of ‘charity’. I will thus use the term 

‘charity grades’ when referring to these grades in my essay. For whatever reason these grades 

are given they do very little to help the students. In my experience, these particular students 

come to us with low esteem after having experienced some kind of difficulties in their second 

language learning. Therefore, to change their attitude towards learning English is a challenge, 

and I believe it is important to find teaching methods that will help increase the students’ self-

confidence and motivation. However, this is a difficult task.  
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According to Bahous (2011), one way of increasing motivation is to use communicative 

methods. The purpose of this study was, therefore, to compare accuracy-based tasks and 

fluency-based tasks and their effects on student self-motivation and self-confidence, as well as 

accuracy and fluency. The test group were all the students in the college that started year 1, 

and on paper had the grade pass from compulsory school, but in reality had not reached that 

level. To change their goal, from gaining a pass in English to wanting to learn the language 

because it is fun and useful in real life, was an important issue. Bahous (2011) and Rubenfeld, 

Sinclair and Clément (2007) suggest that the student’s goals are directly linked to the success 

of second language learning.  

 

The hypothesis to be tested was that both the Fluency Based Task and the Accuracy Based 

Task will increase the student’s level of self-confidence, accuracy and fluency, but only the 

Fluency Based Task will enhance motivation.  
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2. Literature Review 

2.1. Communicative Language Teaching (CLT) 

Communicative Language Teaching (CLT) was introduced in the 1970’s as a reaction to the 

old traditional grammar-translation method (Richards, 2006). People realized that for a 

language learner to be successful they needed to be able to speak and communicate. Thus 

focus was moving away from writing to speaking. CLT is based on the theory of 

communicative approaches which Harmer (2001) sums up as a ‘set of beliefs’ that re-

evaluated what to teach and how to teach it. CLT has moved more and more towards the 

importance of getting the meaning across and the ability to communicate. CLT also includes 

‘paralinguistic’ features, both vocal and body movement. Richards (2006, p.2) defines CLT as 

‘a set of principles about the goals of language teaching, how learners can learn a language, 

the kind of class room activities that best facilitate learning, and the roles of teachers and 

learners in the class room.’ The goal within CLT is to gain the ability to use the language in 

an appropriate way according to the situation, and to be able to use various ‘communication 

strategies’ in a conversation. Although the main focus is on speaking it is not promoted at the 

expense of the other skills. Communication is also encouraged within writing.  

 

Language learning has also shifted from the control of the teacher to more of a focus on the 

student. Interaction and co-operation between language learners are key points as well as 

responding to feedback and utilizing input.  Getting learners to take risks and learn through 

error are also important strategies for working on improving language skills. The 

methodology must also change to fit in with these goals and processes and is moving towards 

working in groups or pairs, using role play as well as working on different projects (Richards, 

2006).  
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On a theoretical level, research has been interested in exploring the concept of 

‘Communicative Approaches’.  This concept concerns two main areas; ‘Communicative 

Competence’ and ‘Communicative Performance’. Competence refers to knowledge of the use 

of grammar and language. Performance refers to knowing when and how to use the language 

in communication. These theories have been further developed and more emphasis has been 

put on being understood rather than using correct grammar (Canale and Swain, 1980).  

 

2.1.1. Communicative Competence 

The term communicative competence has been used in many different ways. Chomsky used 

the term ‘competence’ to refer to the rules of grammar only. It was thought to reflect the 

internalized system of a native speaker (Canale and Swain, 1980). Hymes (1985) suggested a 

wider concept as speech with correct grammar does not need to make sense. A sentence such 

as ‘’the blue car ate the big church’’ is grammatically correct but incohesive. The concept of 

communicative competence was suggested to account for this problem as it intended to 

include the ‘appropriateness’ of an utterance. For example, ‘’the boy ate the apple,’’ which is 

both grammatically correct and appropriate.  

 

2.1.2. Communicative Performance 

Chomsky referred to ‘performance’ as the use of the language in specific situations. 

Performance is relying on grammatical knowledge as well as ‘psychological factors’ affecting 

language use. Hyme’s concept of communicative performance refers to the production of 

utterances in an appropriate and correct way (Canale and Swain, 1980).  
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Canale and Swain (1980) suggest that native speakers tend to be more focused on the use of 

language, rather than the grammar, during ‘normal conversation’ and also liken the second 

language learner to a first language acquirer.  They suggest that, in the beginning, more focus 

should be on being understood and in understanding, as people around you will try to work 

out what your message is rather than thinking about the correctness of the utterance. An 

example such as ‘’there too we go to the biggest football arena'' is grammatically incorrect, 

but coherent, and shows that the message is understood though grammatically incorrect. The 

need for non-verbal gestures in communication as well as the learners ‘volition’ and 

‘motivation’ was mentioned by Canale and Swain (1981) and are important factors for 

successful communication.  

 

2.2. The Role of Language Acquisition in Second Language Learning. 

Krashen (2002) discusses the role of the ‘Monitor Theory’. This theory suggests that adult 

second language learners have two systems for gaining knowledge of a second language. One 

system is subconscious; we acquire knowledge, and the other system is conscious; we actively 

learn the language. The interaction of both these systems is needed for successful 

communicative competence. According to Pinker (1994) we are only capable of efficiently 

acquiring language up until the age of 6 and then it slows down gradually until after puberty. 

Pinker also believes that it is very rare for adults to acquire a language as our brain seems to 

lose that capacity as we get older. Krashen does not agree with this and proposes that adults 

still have the ability to acquire language, and that this ability is an important part of language 

development. Carroll (1971) suggests that those who still have a high aptitude for language 

learning are those who have not lost their ability to acquire language after childhood.  
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Harmer (2001, p.37) brings up other factors that can affect language learning such as 

‘adolescents being unmotivated, surly, and un-cooperative’  and adults having inhibitions due 

to ‘past experiences’ as well as a ‘slowing brain’, but makes it clear that stereotyping is 

‘misleading’. He believes that language learning is individual and that the motivation of the 

learner is important. This is in agreement with Carroll (1971) who states that language 

aptitude is individual and is the same whatever language the individual is trying to learn. 

Carroll (1971, p.5) refers to aptitude as ‘phonetic coding ability’, ‘grammatical sensitivity’ 

and ‘inductive ability’. He suggests a correlation between aptitude for language and 

intelligence. Krashen (2002) adds that the learner’s attitude, for example, motivation, 

willingness to communicate, self-confidence and empathy, are also of importance to the 

success of the learner.  

 

2.3. The Importance of Motivation in Second Language Learning 

Bahous (2011) found that the students were not motivated to learn a second language if the 

teaching methods were uninteresting or unrelated to their future needs (for example methods 

with too much focus on writing), or lessons that did not generate new and interesting 

experiences. Teaching methods, therefore, play an important part in creating motivation. 

Harmer (2001) divides motivation into two major parts: ‘extrinsic’ motivation which is 

affected by outside factors such as needs and wants, and ‘intrinsic’ motivation which is 

affected by inside factors such as feeling good about something. Although both types of 

motivation are of importance and often work together, Harmer suggests that intrinsic 

motivation is found to be the most important for success.  
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Students who need to pass an English course to get their qualifications might be motivated 

during the initial part of the course. If the students are successful and start to feel good about 

learning the language, the intrinsic motivation will further enhance the learning. If, on the 

other hand, the student finds learning the language difficult and does not feel successful, the 

lack of intrinsic motivation can lead to the student failing the course (Rogers, 1996 cited in 

Harmer 2001, p. 52). Sheldon, et al. (2004) also suggest that there is a connection between 

self-made motives and intrinsic goal ‘contents’; they both make you feel better. The reverse is 

found in controlled motives and extrinsic goal content which has a negative effect on how you 

feel.  

 

According to Harmer (2001) there are also outside factors that affect a person’s motivation 

when learning a second language. The general attitude to the language in society can have a 

positive affect if the language and the culture of the native speakers are accepted. A student is 

also affected by the attitude of their peers as well as their families. Their support is ‘crucial’ to 

the learning process. The attitude of the teacher as well as the methods used to teach the 

language are also important. Krashen (2002, p.22) differs between ‘integrative motivation’ 

and ‘instrumental motivation’. The former involves the will of the learner to integrate with 

people that speak the language and that in itself will enhance the language intake as the mind 

is open.  The latter involves the use of the second language as a means to an end. As the 

learner’s goal is reached, further learning of the language will cease. Integrative motivation 

has been seen to have a positive effect on the student’s engagement during lessons. On a 

personal note, this is something that becomes more and more obvious every year as I receive 

new students. Every year there is an increase in the number of students with low integrative 

motivation and difficulties with the English language.  
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2.4. Teaching Methods 

Richards  (2006)  points out that within the field of CLT, the terms accuracy and fluency are 

often used. If the aim is to gain fluency, the focus should be on exercises that give the student 

an opportunity to communicate freely and naturally, and to practice their communication 

strategies as they try and improvise to keep the conversation flowing. Errors do not matter. If 

on the other hand the aim is to gain accuracy, the exercises should focus on eliminating errors 

by using correct grammar and set sentences. These do not have to be relevant to the situation. 

When teaching second languages the teaching methods should be in accordance with the 

student’s goal.  

 

How do we put this into practice? If we start by looking at the assumptions of what is needed 

for successful CLT we can then provide the students with a good learning environment and 

teaching methods. Richards (2006) identifies the following points; interaction through 

communication, the need for methods that encourage meaningful interaction and use of 

language skills, accuracy exercises that encourage ‘analyses and reflection’, goals set to gain 

accuracy and fluency, individual needs, efficiency and the teacher stepping back and 

providing space for the students to learn and develop their language skills through interaction 

and sharing. Already, after looking at these points, we can see that there are many ways of 

teaching and reaching the goals or course criteria within CLT.  The many different approaches 

available all contribute to the flexibility of teaching methods. They also provide opportunities 

to adapt to the various goals and needs of the individuals as they will be perceptive to 

different strategies (Brandl, 2007). 
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2.4.1. Formal and Informal Teaching Environments 

The environment is an important aspect of language learning and acquisition. The class room 

provides a formal environment as opposed to the natural informal environment. According to 

Krashen (2002) the informal and formal environments promote different aspects of language 

learning. Spending time abroad where the second language is spoken will enhance the 

student’s proficiency as long as the student is interacting in that language. The informal 

environments are only efficient if they provide ‘input that is understood’ (Krashen 2002, 

p.102). The formal environment of the class room can, however, provide both language 

learning and acquisition if the teaching methods are successful. Krashen (2002, p. 105) 

suggests that communication between students ‘may come quite close to meeting the 

requirements for intake’ as it is ‘natural and usually understood’.  

 

2.4.2. The Character of the Teaching Methods within CLT 

Richards (2006) puts forward some important aspects of the teaching methods used within 

CLT. Communication seems to be the main aspect and grammar can be taught both from a 

need to know basis, where it is linked to the communicative task undertaken, and with 

exercises that are both ‘inductive’ and ‘deductive’. Communication can be encouraged within 

tasks focusing on ‘problem solving’, ‘information sharing’ and ‘role play’. Tasks also benefit 

from being related to the learner’s own life experiences as well as being of ‘authentic’ 

character (Richards 2006, p. 23). 

 

Harmer (2001, p.85) adds that this approach is built on the idea that ‘language learning will 

take care of itself’, which seems to be in agreement with Richards, who suggests that the shift 

is from the teacher controlled environment to the student being in focus. This brings with it a 

shift in focus from the results to the learning process. 
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There is not only integration between the students but also between different subjects. This is 

one of the key changes within the current Swedish National Curriculum (GY 11), where 

curricular integration is of importance. The curriculum states that the subject English should 

aim to develop both language skills and the ability to use the language globally. It should be 

integrated with other subjects within the specific program the student undertakes. 

Communicative ability is also a key issue (Skolverket, 2011).  Although this is just a short 

summary of the course aims for English within the Swedish curriculum, a similarity between 

the Swedish curricular goals and CLT can be seen.  

 

2.4.3. The Importance of Goal setting in Second Language Learning 

Sheldon, et al. (2004) suggest that the reason for doing something is the main contributor to a 

behavior.  They found that extrinsic goals could be controlling and that they can lead to ill 

health. This is the situation that many students are in. They have to deal with all the subjects 

within a curriculum even if they are of no interest to them. English is a core subject in all 

Swedish national programs, which means that to attain their qualifications, Swedish students 

need to pass the English course (Skolverket, 2011). As intrinsic goals are most likely to 

motivate the students and promote well being, it is important to try and find goals that will 

help the students succeed, especially those that find the English language difficult. Harmer 

(2001, p.39) points out the pleasure in working with students who ‘pursue their goals with 

enthusiasm’.  
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Using teaching materials that contribute to the enhancement of self-esteem by being 

understandable and interesting will increase the student’s possibility of reaching their goal. 

Harmer also stresses the importance of distinguishing between long-term and short-term 

goals. A long term goal such as passing English at the end of a two year course might be too 

far away to have a motivational effect at the beginning of the course. There is therefore a need 

for short-term goals during a course. The goals should be reachable and in that way 

encouraging and confidence building.  

 

2.4.4. Tasks or Exercises 

Task based learning is a development within the communicative approach. A task can be 

anything from a non-communicative exercise to a free discussion. We need to define what a 

task is to consider various types of learning activities and their effect on fluency, accuracy, 

self-esteem and motivation. Littlewood (2004, pp. 320-322) suggests that even lessons where 

there is no specific task set, and the students are discussing freely whatever comes to mind, 

will create a learning situation. This way even free discussion could be classed as a task.  

Whether the focus is on task-based learning or CLT the exercises and methods you choose 

could all be classed as a task and can be ‘form-focused’ or ‘meaning focused.’ A non-

communicative task will have the main focus on form. A communicative task can involve 

communication at various levels such as ‘question-and-answer practice’, ‘information-gap 

activities’, ‘personalized questions’, ‘role play’, ‘problem solving’ and ‘discussions.’  
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2.4.5. Journal Writing 

 

The positive effects of journal writing have been documented by Tuan (2010). He suggests 

that writing is often a difficult task for the second language learner. The pressure of knowing 

that the teacher will analyze and look for errors in the text contributes to the mental blockage 

that can occur during writing. Journal writing has been noted to encourage fluency in writing. 

Tuan found that the journal entries increased with time as the confidence increased. The 

students were not so concerned with making mistakes as they saw them as something that 

‘they could learn and benefit from’ (Tuan 2010, p.85).  Myers (2011) found that ‘topic-driven 

journal writing’ is beneficial as it helps the students’ thought processes and enhances their 

ways of expressing themselves.  
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3. Method 

3.1. Subjects 

The subjects were all students in year 1 at a vocational college. All the students had been 

given a ‘pass’ grade in English when leaving year 9 of Compulsory School. To discover any 

students that in reality fell below the appropriate ‘pass’ standard for English 5 (former English 

A),  all year one students were tested in reading, writing and listening comprehension during 

the first weeks of term. The tests used were National Exams for year 9 available at Skolverket 

(Skolverket, 2011). Out of 62 students, 16 did not reach a pass level and were told to 

participate in English support. The support consisted of one 80 minute lesson per week in 

school, and three specific home work tasks per week.  

 

For the study the students were divided into two groups and asked to carry out specific tasks 

over a period of five to six weeks. One group were given tasks that focused on accuracy, 

while the other group had different tasks with a focus on fluency.  The fluency based task had 

one part where the students told each other about various topics, and another where they were 

encouraged to practice their writing skills by keeping a journal. The students were made 

aware that fluency was more important than accuracy in their journal and that the purpose 

with correcting some of their errors was to help them in spotting mistakes and learn from 

them. The students were encouraged to ask me to explain any of the faults that they did not 

understand.  The positive effects of journal writing on written fluency have been documented 

by Tuan (2010). Four students in the accuracy group never turned up and two students turned 

up twice but did not do any work. That left eight students in the fluency group, and two in the 

accuracy group who completed all the tasks. 
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3.2. Group 1 - Accuracy 

 

The aim for the students in this group was to complete level one of a specific Repair Course 

for English Year 9 written by Holmberg (2011) and published by Gleerups Utbildning AB. 

The course included vocabulary, speaking, writing, grammar and reading. The aim for the 

students in this group was to undertake an accuracy task. This consisted of them completing 

level 1 of the Repair Course. The Repair Course follows the style of a traditional English 

course book used in Swedish schools. It follows the principles for focus on accuracy 

according to Richards (2006:14):    

 Reflect classroom use of language 

 Focus on the formation of correct examples of language 

 Practice language out of context 

 Practice small samples of language 

 Do not require meaningful communication 

 Control choice of language 

 

 

The students in this group worked in pairs as the speaking exercises are designed for two 

people communicating. The students followed a five week schedule designed to work with 

English four times per week. The speaking part for each week took place during English 

Support as this part was dependent on two students working together. The other tasks were 

carried out at home three times per week. The importance of following the schedule was 

stressed at the beginning of the program.   
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3.3. Group 2 - Fluency 

The fluency task was my own invention (based on an idea suggested by Veronica Brock; see 

http://ww.llas.ac.uk/resources/paper1427), and designed to contrast with the accuracy task. 

The task included speaking, writing and grammar but focused on fluency. In this group, each 

student was asked to find a text in a newspaper, online, in a magazine or use any other source 

of their choice. They chose their own topic of interest. Once they had found an interesting 

topic they had to make sure they understood all the words in their text. The students were 

asked to translate all the words that they did not understand and write them down. They also 

had to make a wordlist by picking out five words from the ones they did not understand. The 

students then prepared to talk about their text in groups of three to four participants during 

English Support. Everybody in the group took turns to tell each other about their text. When 

they introduced their topic they also explained why they chose the topic, and what made it 

interesting to them. This task followed the principles for focus on fluency according to 

Richards (2006:14): 

 Reflect natural use of language 

 Focus on achieving communication 

 Require meaningful use of language 

 Require the use of communication strategies 

 Produce language that may not be predictable 

 Seek to link language use to context 

After each meeting they made journal entries including: 

 The date of the meeting. 

 The names of members of the group that attended.  

 A short summary of their own and the other member’s texts, and the reasons for why 

they chose them.  

 What they thought of the texts and why. 

 A description of what happened in the meeting including comments about the meeting 

as a whole. For example; if everybody was well prepared and if the presentations were 

easy to understand. 

 What they learnt from the presentations.  

 What they could improve for their next presentation. 
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3.4. Assessment  

In order to assess the change in the student’s motivation, self-confidence, written accuracy 

and fluency, the evaluation test was compared with a final written test and a qualitative 

questionnaire at the end of the tasks. 

 

3.4.1. Evaluation test  

The evaluation test was the writing part of a year 9 National Exam available at Skolverket 

(Skolverket, 2011). This was administered to all year 1 students to discover those that fell 

below the pass criteria. The test procedure followed that of the National Exam. The students 

had one hour to answer one out of two questions which both tested their accuracy and fluency.  

 

3.4.2. Questionnaire 

At the end of the tasks, the students answered a qualitative questionnaire with a mix of open 

ended questions, each followed by a semantic differential scale. The questionnaire was 

devised to find out how the students perceived their change in motivation, self-confidence, 

accuracy and fluency before their final written test.  

 

3.4.3. Final Test 

The final test was a written assignment with the same form, level of difficulty and procedure 

as the evaluation test. The results were compared to both the evaluation test and the student’s 

perceived change.  
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3.4.4. Analysis of data 

The questionnaire provided data for the students’ perceived change in accuracy, fluency and 

self-confidence. The written tests provided data for accuracy and fluency. Accuracy was 

analyzed for mistakes in syntax and morphology. In particular, transfer, prepositions, 

determiners, tense, singular and plural nouns and the inflection –s in third person present 

simple tense. Fluency in this paper was measured using the analytic tool VocabProfile 

available online (Cobb, Web Vocabprofile).  

 

VocabProfile analyses the ‘relative proportion of words from different frequency levels’ 

(Laufer and Nation 1995, p.311). As lexical frequency sorts the total number of words into 

different categories it avoids any misconceptions about repetitive use of language. If only 

word count is used as a measure of fluency it does not show what words are used and how 

many times each word is used. The categories used in the analytic tool are the first thousand 

most frequent words, the second thousand most frequent words, academic words and off-list 

words.  

 

The questionnaire and the written tests were also used qualitatively to assess the effects of the 

motivation and self-confidence on their writing.  
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4. Results 

Students A-H undertook the fluency task and students I-J the accuracy task.  

 

4.1. Fluency and Accuracy 

Table 1 compares the student’s relative proportion of words from different frequency levels, 

i.e. the first 1000 most frequent words, the second 1000 most frequent words, academic words 

and off-list words. 

Table 1: Lexical Frequency Profile 

           1st 1000 2nd 1000 Academic Words Off-list words 

  Test 1 Test 2 Test 1 Test 2 Test 1 Test 2 Test 1 Test 2 

Student A 92,86 89,5 4,29 6,63 0,36 0,28 2,5 3,59 

Student B 86,05 81,6 4,65 5,66 1,74 1,42 7,56 11,32 

Student C 91,46 79,09 7,04 9,55 0 2,27 1,51 9,09 

Student D 89,39 87,83 1,52 4,15 2,27 0 6,82 8,01 

Student E 88,03 87,94 3,47 3,52 1,16 3,52 7,34 5,03 

Student F 89,94 95,06 6,92 1,65 0 0 3,14 3,29 

Student G 84,39 81,48 3,47 9,88 1,16 3,09 10,98 5,56 

Student H 84,21 79,9 7,02 4,64 0,88 1,03 7,89 14,43 

         Student I 88,97 83,76 1,47 5,17 0 1,11 9,56 9,96 

Student J 91,85 85,16 1,48 7,74 1,48 0 5,19 7,1 

 

Student D – analysis of test 1 

my name is XXX and i am sixteen years old i am born and grown up here in sweden so i am totally swedish 

this summer i started high school and i like it so far our grades are like yours a but i do not know yet if i like 

it or not because we just started using these grades my school are not so big and we do not have a football 

team or something like that and we do not have after school activities i think to live in sweden is not so bad i 

like it my future plans is not so many but i am going to be a painter what are your plans for the future 

 

Student D – analysis of test 2 

i would travel to usa at first by flying there i would start my trip through usa in the north and by car travel 

through the country my most important stop may be disney world in california i have always wanted to go to 

disney world because i really love disney and of course would i stop in new york and shop it is a must the 

next country i am going to is japan by flying i have never been there but i really like it after my shopping 

trip in japan i fly over to china and i am going to visit pandas and tigers because they are my favorite 

animals in the world and i am also going to the next country i am going to is australia i want to go to sidney 

and i am going by boat after my days in sidney i want to go to sri lanka and visit the diamond cave and see 

some cool animals and try the food and take a swim by the beach then i am going to thailand bangkok is a 

very big shopping city so i am going to shop very much but i am going to the small cities to and some 

beaches my next and almost last country will be i have been there one time before and i loved it but i were 

there in the summer so i do not know how it is in the winter but i am doing my trip in the summer so now i 

am going to like it i am going to uttendorf then i take the bus to scotland to take a trip on the famous harry 

potter train then i would take the bus and ferry home to sweden.  i want to go to all these places because they 

interest me and i have friends that have been to some of these places and i got very interested of go and see 

if i like these countries too 
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The most important finding is that for the majority of students both tasks show an increase of 

vocabulary as there was an increased use of the 2
nd

 1000 most frequent words in test 2 

compared to test 1. Student F’s scores are the reverse of the rest of the group. This could be 

due to the topic the student chose as this has some influence on the words used when writing 

about it. Student H follows the main trend when it comes to the 1
st
 1000 most frequent word 

category but not in the 2
nd

 1000 most frequent word category. The off-list words have, 

however, nearly doubled as this student wrote about different types of cars and many specific 

brand names were used. There is an overall increase in writing fluency among the students. 

 

Table 2 compares the proportion of errors to the amount of words written.  

 Table 2: Fluency vs. Accuracy 

       
 

Test 1 Test 2 

 
word count errors % errors word count errors % errors 

Student A 280 40 14,2 362 49 13,5 

Student B 172 56 32,5 212 62 29,2 

Student C 199 43 21,6 220 32 14,5 

Student D 132 10 13,2 337 36 10,6 

Student E 259 48 18,5 199 23 11,6 

Student F 159 34 21,3 243 41 16,9 

Student G 173 48 27,7 162 43 26,5 

Student H 114 20 17,5 194 25 12,9 

       Student I 136 20 14,7 271 31 11,4 

Student J 135 33 24,4 310 43 13,9 

 

Table 3: Samples of Errors in the Texts. 

came a people who work there, now can you go onboard, go and sleep 

we wants, the media say, they drinks 

a interested, a friends 

because of judon, they doesn't, children doesn't 

by my own car, talk in Skype, looked on the car 

 

See appendix VII for an extended samples of errors. 
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Both tasks show an overall increase in fluency and accuracy. Most students have written 

longer texts and become more accurate even when they had to produce a text within a set 

time. This is understandable within the accuracy task but not the fluency task. This could be 

attributed to the journal writing that the students in the fluency group were undertaking, 

and/or the acquisition process during their task. Student E showed a decrease in fluency but a 

quite large increase in accuracy. This student could have changed from ‘one who speaks 

without knowledge of rules or fear of being incorrect’ to ‘one who feels the need for accuracy 

to the extent that it inhibits the communication’. Student G has shown no improvement at all. 

This is probably due to their absence from half the lessons.  
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    How confident are you now compared to the start of this task?  Mark on the line. 

4.2. Perceived Self-confidence, Accuracy and Fluency 

4.2.1. Perceived Self-confidence 

Diagram 1 shows the students change in perceived self-confidence at the end of the task. The 

bars are in proportion with the students markings on their Semantic Differential Scales. For 

example Student A’s mark on the scale has been converted into a percentage of the total 

length of the scale, in this case 63%. 

 

 
 

   

 

    

         

         

 

No 

change 
  

Confident 
  

Very 

confident 
 

         

 

All students have perceived an increase in confidence which is in agreement with the results 

of fluency. Their increase in confidence was very clear throughout the task. They seemed to 

communicate without fear of being incorrect or made fools of. I believe this has contributed to 

their increase in fluency as they have focused on writing the text without worrying about 

being correct. The one deviation from the fluency results was Student E. This student had 

marked only a slight increase in confidence which would support the result. 
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4.2.2. Perceived Increase in Writing Ability 

Diagram 2 shows the students perceived change in ability to write a longer text at the end of 

the task. The bars are in proportion with the students markings on their Semantic Differential 

Scale. For example Student A’s mark on the scale has been converted into a percentage of the 

total length of the scale, in this case 57%.  

. 
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Half the students had marked only a slight change in ability to write a longer text. The results 

of the change in word count from Test 1 to Test 2 was not in agreement with the perceived 

ability of students F and H who wrote notably longer texts. These students do not seem to 

have gained enough self-confidence to believe in what they actually have accomplished. 
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4.2.3. Perceived Speaking and Writing Fluency 

Diagram 3 shows the students perceived change in speaking and writing fluency at the end of 

the task. The bars are in proportion with the students markings on their Semantic Differential 

Scales. For example Student A’s mark on the scale has been converted into a percentage of 

the total length of the scale, in this case 42 %.  
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All students performed more confidently as the task went on. Student H was the one who 

seemed most worried about speaking to the other members in the group. This is in agreement 

with the low perceived change in fluency of Student H. Student D marked a big increase in 

perceived fluency which is in agreement with the test results where the word count had 

increased from 132 to 337 words. Student D was the student who gained most confidence 

throughout this task and this is clearly reflected in the results. 
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4.2.4. Perceived Accuracy 

Diagram 4 shows the students perceived change in accuracy at the end of the task. The bars 

are in proportion with the students markings on their Semantic Differential Scales. For 

example Student A’s mark on the scale has been converted into a percentage of the total 

length of the scale, in this case 55%. 
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All the students marked an increase in their perceived change in accuracy. Student D has 

marked by far the largest perceived increase. Taken into account that the length of text had 

increased dramatically, together with an increase in words in the 2
nd

 1000 most frequent 

words and the total amount of errors in the texts had decreased from 13,2 to 10,6 percent in 

the second test, this is a good accomplishment that warrants the increase in self-confidence.  
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4.2.5. Summary of the Good and Bad Points with the Fluency Task. 

Table 4. A summary of the good and bad points with the fluency task.  

 

The students in the fluency task group wrote down many good points that are all important 

factors contributing to increase in motivation; ‘fun’, ‘good way of’, ‘new ideas’, ‘new friends’ 

‘increased self-confidence’ etc. They also thought that the task increased their fluency and 

accuracy. The bad points with the task were more related to the expected difficulties with the 

English language, peers not preparing properly and time factors.  

 

4.2.6. Summary of the Good and Bad Points with the Accuracy Task 

Table 5. A summary of the good and bad points with the accuracy task.  

 

 

 

The students in the accuracy task had very few good and bad points to add in the 

questionnaire. They perceived an increase in accuracy and thought it was good with the 

variation of exercises in the task. They added no positive factors that would contribute to an 

increase in motivation. The comment ‘boring’ as a bad point strengthens the conclusion that, 

used on its own, this was not an effective task for increasing student motivation. 

Good Points Bad Points 

Increased vocabulary Lack of time outside school hours 

Increased self-confidence Difficult to remember the text 

New friends Other people not bringing texts 

New ideas Difficult to find texts 

Increased accuracy Difficult words in the texts 

Good way of learning to speak English Nothing 

Fun  

Good variation of speaking, reading, talking and listening  

Learnt very much  

Good Points Bad Points 

Increased accuracy Nothing 

Many different exercises in many different ways Boring 
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4.2.7. Motivation and Self-confidence – a Subjective Evaluation. 

As all the students have perceived an increase in self-confidence, as well as increased their 

accuracy and fluency, the conclusion must be that both tasks have increased self-confidence, 

accuracy and fluency.  

 

The drop out of students and the comment ‘boring’ from one student that performed the 

accuracy based task would lead to a conclusion that accuracy based tasks do not increase 

motivation. Fluency based tasks has on the contrary been awarded many positive comments 

such as; good way of learning, new friends, fun, new ideas, good variation, and learnt much.  

The negative comments on the fluency based task were related to difficulties with the 

language, the time factor and frustration with other students not being prepared. 

 

4.2.8. Journal Writing 

The journal entries increased as the task went on. It was difficult for the students to follow the 

guidelines for the journal entries and they sometimes left information out. However, there has 

been a clear improvement in the writing fluency throughout the journal entries as can be seen 

in the following samples. See appendix VII for full version. 
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5. Discussion 

Clearly there has been a big change in attitude towards language learning and teaching 

throughout the second half of the 20th century. The communicative approaches have 

developed towards an emphasis on fluency, rather than accuracy, and the focus has moved 

from the teacher to the student (Harmer 2001 and Richards 2006).  Krashen (2002) points out 

three different types of learners: the ones who feel the need for accuracy to the extent that it 

inhibits the communication, the ones who have acquired most parts of the language and speak 

without knowledge of rules or fear of being incorrect, and finally, the ones who integrate 

acquisition with learning and use rules in written and prepared speech, and fluency during 

unprepared speech. Individual differences in how we learn a second language call for 

language teaching to be flexible and adapted to suit all different types of individuals. Working 

in groups, using role play and working in different projects are all methods within CLT that 

will encourage personal development (Richards, 2006).  

 

Both the fluency based task and the accuracy based task contained many of the features that 

according to Richards (2006) provide a good learning environment. Both tasks contained 

interaction through communication and encouraged the students to use their language skills. 

They accounted for individual differences and were done with the student in focus and the 

teacher in the background. While the accuracy based task was more focused on grammar and 

being correct than the fluency task, the students in the fluency group practiced their writing by 

summarizing the other group member’s texts in a journal. The journal was also used by me to 

highlight some of their grammatical errors. This was done in a way that did not inhibit the 

students’ writing fluency as Tuan (2010) suggests that ‘correcting students’ written 

assignments will contribute to mental blockage and inhibit fluency.  
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The students were made aware that fluency was more important than accuracy in their journal 

and that the purpose with correcting some of their errors was to help them in spotting 

mistakes and learn from them. The students were encouraged to ask me to explain any of the 

faults that they did not understand. I believe that this way of writing a journal will encourage 

fluency at the same time as the students are made aware of their grammatical errors in a 

context that they have written themselves. I believe that grammatical rules are easier to 

understand if they are taught individually using the students’ own texts as it follows their own 

train of thought. As the accuracy improved for all the students in the fluency group with this 

method, it can be concluded that it has some effect, but more studies need to be done to 

compare error improvement in different methods. 

 

The results from the two different tasks used in this study all show an overall increase in self-

confidence, accuracy and fluency. However, it was only the fluency task that appeared to 

increase the student’s motivation. We have to keep in mind that the accuracy task only had 

two subjects that completed the study and therefore does not seem very reliable. The fact that 

this group was eight subjects to start with, but that only two remained, speaks for itself. It was 

not an encouraging motivating task. The fluency group did not have any drop outs, but two of 

the students were very hard to reach. They had very low self-esteem when they came to my 

English class, and it will take a long time for them to let go of their past failures and move on. 

Harmer (2001, p.37) mentions the negative effect that inhibitions due to past experiences can 

have on language learning. This seems very true in the case of many students at my school.  
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Carroll (1971, p.5) suggests that there is a connection between intelligence and aptitude for 

learning a language. Even if there is a connection I feel that it is dangerous to judge 

intelligence by academic ability alone, especially as many students who receive low grades in 

their core subjects are very able, both theoretically and practically, within their vocational 

studies. This all seems to come back to motivation as Carroll also stresses the importance of 

attitude in language learning. Maybe when they have gained self-confidence and intrinsic 

motivation their grades will improve in the core subjects as well. Harmer (2001) believes that 

intrinsic motivation is the most important for success as it is based on inside factors such as 

feeling good about something.  

 

Rogers (1996 cited in Harmer 2001) writes that difficulties in learning a language can lead to 

feelings of failure, and cause a lack of intrinsic motivation which can lead to failure in the 

course. This is one of the biggest challenges a teacher has to overcome. To find exercises that 

encourage and make the student grow is very important. The attitude of the peers also plays 

an important part in the learning process (Harmer, 2001). This has been obvious in this study. 

The students in fluency group were very supportive and encouraging towards each other. 

They even took on the teacher’s role at some points; they told peers off for not being well 

prepared, and also supported each other by filling in word gaps as a group member forgot an 

English word during their presentation. Krashen (2002) suggests that intrinsic motivation has 

led to a higher engagement from the student during class. I believe that many of the students 

in the fluency group reached that point very quickly.  
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6. Conclusion 

There was a change in focus from the unreachable long term goal of passing the English 

course, to the reachable short term goal of finishing this part of the course, for the students in 

the fluency group. The students have been successful in their task as it was encouraging and 

confidence building. This is in agreement with Harmer (2001).  The two students that were 

left in the accuracy group asked to leave early every lesson and tried to get out of working 

most of the lessons. They did increase their fluency, accuracy and self-confidence but this 

task failed to motivate the students. This can lead to a failure in the course but hopefully they 

will find enough motivation, through their goal of gaining a pass at the end of the course, to 

be successful in the end.  

 

The reason for doing something is the main contributor to a behavior (Sheldon, et al., 2004). 

To reach the students that have had bad past experiences in their second language learning, 

we need to understand their past and what drives them, to figure out how we best can change 

their attitude and help them re-gain their self-confidence and motivation. This is not an easy 

task and more studies that are specific to the school system and students of today are needed. 

To stop the ‘charity grades’ is important for the quality of education. Each level of education 

must take responsibility for their part of the course criteria. This problem has finally been 

acknowledged by Skolverket and long needed investigations into the discrepancies in test 

results and final grades are on the way (Corren 2011 and Skolvärlden, 2012). If all students 

can be given a chance to learn a second language in compliance with their individual needs 

and abilities, and feel successful, I believe we will have more motivated self-confident 

students as English in particular is used by nearly all teenagers when interacting with peers 

online.  
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One factor that I have found to be important when working with students and motivation is 

time. Even the students who were positive and motivated during the fluency task started to 

lose interest after the initial task was completed. As I continued working with the support 

group they swapped tasks. The original fluency group found the accuracy based task very 

boring and soon asked to swap back to their original way of working. We are currently 

working with a mix of the two tasks. They use the method of the fluency task for 

communication practice and work with the Repair Course for their grammar and writing 

skills. I have also introduced free writing during English class. The students write as much as 

they can for five minutes on a topic that I decide. The purpose with this exercise is to improve 

their writing fluency and vocabulary. The students are asked to write any words they do not 

know in Swedish during the five minutes of writing. After the five minutes of writing is up 

they get time to read through what they have written and translate any Swedish words into 

English. They are also asked to correct any mistakes that they find themselves. The students 

find the exercise meaningful and already after the first session were very keen to keep doing 

this. I believe it was easy to motivate the students to do this task as it fits all individuals in a 

class whatever level of English they are at.  

 

This is what teaching is about for me, to find exercises that increase students’ self-confidence 

and motivation and see them grow as they learn more and more. To never give up on them! 
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8. Appendices 

 

8.1. Appendix I - Task 1 

 

 

 

Reparationskurs Engelska 

 

 

 

Level 1 

 

You will follow a five week schedule. It is important that you do the work as planned to get 

the most out of the course. Even if you are tempted to do more one day it is better to do a little 

bit at a time and use English more often. 

 

 

 

 Study time Own time Own time Own time 

Week Tuesday  

14.10 - 15.15 

Thursday Friday Monday 

41 Speaking 1+2 Vocabulary 1+2 Grammar 1+2 Reading  1 

 

42 Speaking  3 Vocabulary 3+4 Grammar 3+4 Reading 2 

 

43  Speaking 4+5 Vocabulary 5 Grammar 5+6 Reading 3 

 

45 Speaking 6 Vocabulary 6 Grammar 7+8 Reading 4 

 

46 Speaking 7 Vocabulary 7 Grammar 9 Reading 5 

 

 

 

If you are sick and can’t attend the lesson on a Tuesday, make sure you do the work that is 

missing and I will arrange for a time to do the speaking exercises with you.  

 

 

All assignments should be handed in at the start of the following week’s study time.  

 

 

You can email any questions to me that you have when you work in your own time. 

(eva.nilsson@praktiska.se) 

 

 

 

 

 

 

 

mailto:eva.nilsson@praktiska.se


                                    Eva Nilsson C-essay 39 
 

8.2. Appendix II  -  Task 2 

 
English Support – Group work 

 

Assignment   
 

Each member of the group is to find a text in a newspaper, online, magazine or any other source of 

your choice. You choose your own topic of interest. Once you have found an interesting topic you 

have to make sure you understand all the words in your text. You have to translate all the words that 

you do not understand and write them down. Make a wordlist by picking out five words from the ones 

you do not understand. 

 

Prepare to tell to the other members in the group about your text at study time where everybody in the 

group takes it in turns to tell each other about their text. When you introduce your topic you should 

also explain why you chose the topic, and what makes it interesting to you. Try and include the new 

words in your presentation.  

 

After each meeting you should keep a journal in which you write down: 

 

 The date of the meeting. 

 The names of members of the group that attended.  

 A short summary of your own and the other member’s texts, and the reasons for why they 

chose them. What did you think of the texts & why? 

 A description of what happened in the meeting including comments about the meeting as a 

whole. Was everybody well prepared? Were the presentations easy to understand? What have 

you learnt from today’s presentations? What can you improve for your next presentation? 

 

At the end of the presentations you should all give the other members your word lists, explain the 

meaning of your words to everybody, and write down the words with the translation at the back of 

your diary. 

The topic you choose can be about anything as long as it is something that you are interested in. If you 

want your texts recorded (so that you can listen to them as you read and learn them), you can either 

email them to me, or hand them in to me on the Thursday of each week, at the latest. 

 

Schedule 

 

Week 41 We will practice the method during study time. Each member of the group will get 10 

minutes to find a short text to work with. Translate the difficult words and make a 

wordlist. Prepare to tell the others in the group. Group meeting with diary entries. 

Week 42 Each member of the group should have prepared a text to tell the other members as well 

as presenting them with a wordlist. Have the group meeting and fill in your diary. 

Week 43 Each member of the group should have prepared a text to tell the other members as well 

as presenting them with a wordlist. Have the group meeting and fill in your diary. 

Week 45 Each member of the group should have prepared a text to tell the other members as well 

as presenting them with a wordlist. Have the group meeting and fill in your diary. 

Week 46 Each member of the group should have prepared a text to tell the other members as well 

as presenting them with a wordlist. Have the group meeting and fill in your diary. 

Week 47 Each member of the group should have prepared a text to tell the other members as well 

as presenting them with a wordlist. Have the group meeting and fill in your diary. 

Week 48 Test 

  

Have fun!   

Eva    (eva.nilsson@praktiska.se) 
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8.3. Appendix III - Evaluation Test 

 

Impressions and Experiences  
 

As time passes by we come into contact with many different people. Sometimes we 

experience very special moments. 

 

 

                                                                               Photodisc/Matton Images 

Choose ONE of the following topics and write 

either an answer to the letter below or a text about a special moment in time: 

 
Hi Ohio! or One Moment In Time 

 
Hi Ohio! 

 

Students at Montgomery High School in Columbus, Ohio, are doing a project about countries in 

Europe. Read this letter from the Sweden Project Group and write a letter in reply. 

 

Dear friends in Sweden,     

We‛re working on a European project and we‛ve discovered that we don‛t 

know very much about your country and the way you live. Please write back 

and tell us. And of course we are curious about YOU—who are you and 

where are you from? 

Our high school has about 1,000 students and we have a great football team, 

a big band and lots of after-school activities. What about your school? And 

what about the Swedish school system? Tell us what it‛s like! Some more 

questions that we have are: 

What is it like to live in your country? What are young people interested in?              

What do people talk about and what do they think is important? 

We think that a lot of people get the wrong impression of our country through TV and other media.  

So we wonder what you know about life in the US. 

Finally, what are your plans for the future? 

Hope to hear from you soon! 

 

Debbie, Carlos, Said and Tom 

 
 

One Moment In Time 

 

Some moments are more important than others 

—to individuals or groups of people. 

 

Write a text about one of those very special moments. 

YOU decide what to write about. 

It could be an important moment or event ... 

● in your own life 

              or 

http://www.ped.gu.se/sol/ep9ex.htm     ● in other people’s lives 

 
                        

 Exempel på provuppgifter, Äp 9 - Engelska © Skolverket 

http://www.ped.gu.se/sol/ep9ex.htm
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Author’s own picture 

Author’s own 
picture 

8.4. Appendix IIII - Final Test 

 

Final test 
 

Choose ONE of the following topics and write either an answer to the 

letter below or a text about one of your favorite topics or interests. 

 

You have one hour to complete your test. You are not allowed to leave 

earlier or continue after the hour is up. Good Luck! 

 
 

 

Letter 

  
Dear student X, 

 

You have won first prize in our “Travel around the world” contest. 

We would like you to write and tell us where you would like to travel 

and how you are going to get there. For example, would you take 

your own car/motorbike, back pack, fly, sail etc. Maybe you would 

like to combine different ways of travelling. We would also like you 

to tell us what you would like to do when you get to the different 

destinations, what you find interesting about the place, and why you 

would like to go to there. Do not forget to tell us in which order you 

would like to visit the different countries.  

 

We also look forward to hearing a little bit about you. 

 

Kind Regards 

 

Eva Nilsson 

 

 

 

 

My Favorite Topic or Interest. 
 
 

Some topics are more interesting than others  

and some hobbies are more fun than others. 

 

Write about one topic that you are really interested in or one hobby that you 

have or are interested in. Do not forget to mention what makes it interesting to 

                      you.  

 

                      YOU decide what to write about. 
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8.5. Appendix V  -  Questionnaire 

 

Evaluation of Task  
 
The purpose of this questionnaire is to find out how you perceive your changes in motivation, 

self-confidence and writing (word count, fluency and grammar).This will then be compared 

with your results of the final test and lay the foundations for the methods used to improve 

your English language skills long term. 

 

It is important that you answer the questions according to how you perceive the changes and 

not as you think it ought to be! Do not be afraid of misjudging yourself as the results will be 

used to improve the methods of your individual development.   

 

The results of this task will be used in research of Second Language Learning and will be 

strictly confidential. 

 

 

Name:____________________________________________    Class:_______________ 

 

 

Question 1               

  
       

  

      What was good about this task?   

  

       

  

  

       

  

  

       

  

  

       

  

  

       

  

  

       

  

  

       

  

                  

         

         Question 2               

  
       

  

      What was bad about this task?   
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Question 3 
                         

       Describe how you felt when you were talking to your friends during class.       

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

       How confident are you now compared to the start of this task?  Mark on the line. 
 
 

       
  

  
       

  

  
       

  

  
No 

change 
  

Confident 
  

Very 

confident   

                  

         

         Question 4 
                         

      What do you think of your ability to write a longer text?    

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

       How do you think this has changed compared to the beginning of the task? 
 
 

       
  

  
       

  

  
       

  

  
No 

change 
  

Better 
  

Much 

better   
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Question 5 
                         

      How do you perceive your change in fluency when speaking and writing?   

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

       How do you think this has changed compared to the beginning of the task? 

  
       

  
 
 

       
  

  
       

  

  
No 

change 
  

Better 
  

Much 

better   

                  

         

         Question 6 
                         

      How do you think your ability to write using correct grammar has changed?   

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

  
       

  

       How do you think this has changed compared to the beginning of the task? 
 
 

       
  

  
       

  

  
       

  

  
No 

change 
  

Better 
  

Much 

better   
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8.6. Appendix VI - Samples of Errors in the Text 

 

 

 

Prepositions 

   
    incorrect correct no of mistakes samples 

by with 1 by my own car 

in on 1 talk in Skype 

on at 5 looked on the car 

about in 1 interested about drugs 

from of 1 we took him out from the car 

at on 1 friends at the internet 

on to 2 doing on my car, go on Rockabilly 

at  in 2 at my spare time 

for  to 4 

very much for me, important for my friends, 

 I think for myself 
 

 

 

 

Word Order 

  

Samples 

  

'Couldn't not the plane fly'' 

'came a people who work there'' 

'now can you go onboard'' 

'go and sleep'' 

'see on it'' (watch) 

'and see a'' (watched) 

'there too we go to the biggest football arena'' 

'2010 win Manchester City'' 

'it's not cost so much'' 

'by car travel through the country'' 

'of course would I'' 
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Determiners     

      

incorrect correct   

      

some a Some couple of minutes later (några minuter…) 

  a 

in … match, it is … half belt,    live at … ranch                           

I am both … student and … teacher    get … job 

that the 

That sort of scream … was from car wheels                  

(The sort of scream that was from car wheels)                  

have that respect, have the respect 

an a an hard, an very 

  the 

… same with,  take … next, like .. Volcano,                             

came to … airport, played … same game, at … 

internet 

a an a interested, a friends 

  my drive … moped 

my   my important moment in my 

  an flying … airplane 

the their in the friends too, thinks all the friends are 

 

Tense   

    

doesn't didn't 

hold held 

take took 

get got 

think thought 

crash crashed 

play  played 

throw threw 

change changed 

want wanted 

go were going 

check checked 

wait waited 

say said 

go there went there 
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Singular/Plural   

    

interest is  interests are 

it is there are 

trainings hours training hours 

other others 

friend friends 

problem problems 

there is  there are 

drugs wars drug wars 

it was there were 

lots of problem problems 

after an hours hour 

are is 

the footballs football 

team teams 

a friends a friend 

 

 

The inflection –s in third person present simple 

tense. 

  

we wants 

the media say 

they drinks 

people thinks 

he likes 

 

Mixed Faults 

  

because of judon 

they doesn't 

children doesn't 

right  (rightly) 

has  (I have) 

I be  (I was) 

I take  (I will take) 

hers name   (hennes namn) 

I are 

name are football 

this are ( it is) 
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8.7. Appendix VII  – Sample of Journal Entry 
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