
DIGITAL MEDIA AS CLASSIFIED ANDCLASSIFYING: THE CASE OF YOUNGMEN IN SWEDEN
MARTIN DANIELSSON, HALMSTAD UNIVERSITY, SWEDEN

To cite this article: Danielsson, M (2011) 'Digital Media as Classified and Classifying: The Case of YoungMen in Sweden', PLATFORM: Journal of Media and Communication ECREA Special Issue (November):57–71. ISSN: 18365132 Online © Creative Commons 2.5 Australia licence

Abstract: Digital media1 are widely talked about as a democratising force. As internetaccess proliferates, it is implied, structural constraints will dissolve and bring greaterequality – if not instantly, but gradually as today’s youth, the digital generation, comeof age and agents of the old, nondigital order pass away. Thus, the alleged boundlessness of digital media is thought of as somehow having unbound young people from thelarger social structure of power relations. Drawing on the ideas of Pierre Bourdieu, thepresent article examines the significance of social class for the ways in which youngSwedish men perceive, interpret and make use of digital media in their everyday lives.The results suggest that class, through the workings of habitus, shapes the young men’sapproaches to education, leisure and the future, which, in turn, tend to generate divergent readings of digital media. Those who are privileged in terms of cultural and economic capital think and make use of digital media in compliance with the perceivedmoral order of digital goods and practices as instituted and imposed by the educationalsystem, for example, whereas those disprivileged in this respect, although recognisingthe dominant scheme of classification and valuation of such goods and practices, tend touse them in ways that are at odds with it, thereby contributing to the workings of symbolic violence, i.e. to their own subordination.
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In terms of internet access, young people in Sweden no doubt are wellequipped formaking use of digital media and benefiting from its goods. However, access to the internetis not the same thing as using it and certainly not the same as using it in ways that makereal the ascribed potentials of digital media. The dominant discourse on the internet assertsthat it will bring about a more democratic society in which longestablished power relationsare overthrown, and that the ones who will realise this vision are the digital generation—the socalled Digital Natives (Prensky, 2001) or NGeners (Tapscott, 1997)—i.e. thosewho have grown up with, and so are assumed to know, digital technology (for a critique,see Buckingham, 2008; Selwyn, 2003). What is left unsaid by this discourse is what separatesyoung people from each other and what unites them with previous generations, i.e. the his



torical social structures that have taken form through and continuously inform the practicesof historymaking agents. To assume that the internet by itself will abolish such structuresamounts to the technological deterministic fallacy (Murdock, 2004; Williams, 1974). Even ifdigital media carry the potential of greater equality, we cannot confuse the potential withthe real. In order to avoid this, more empirical research is needed on the ways in which digital media are contextually appropriated, while at the same time accounting for how theseappropriations are structurally enabled and constrained and how they serve to reproduceand/or transform the social order.
The present article contributes to the literature on young people’s internet use by examining the significance of social class for how young Swedish men perceive, interpret andmake use of digital media in their everyday lives, and vice versa, i.e. the significance of theseperceptions, interpretations and uses for social class. More specifically, it does so by locating class and digital media in the familyschool nexus and by considering, first, the contribution of the educational system to the generalisation of a particular scheme of classificationand valuation of digital goods and practices and, second, its potential classed outcomes.
Contrary to postmodern claims about individualisation and the decreasing significance of tradition and a range of longestablished social categories—not least social class(Beck and BeckGernsheim, 2002; Pakulski and Waters, 1996)—the basic premise here is thecontinued relevance of class as a concept for understanding social life in modern Westernsocieties – not only in the sense that agents are (objectively) differentiated due to the unequal distribution of various forms of capital, i.e. in terms of conditions of existence, butalso in the sense that these differences are embodied and (subjectively) sensed, and so tendto organise the ways in which agents navigate themselves in the social world, thereby reproducing and/or transforming the existing class structure. In accordance with this Bourdieuian perspective on social class (further outlined below), class consciousness andpolitical formation are potential elements of class, though they are not necessary conditionsfor its existence as a social force. In this respect, the practical sense of social proximity/distance must not even be interpreted in terms of social class (Skeggs, 1997), because contraryto, for example, gender differences, which are ascriptive in character, social classes are also(re)produced through the workings of capitalism as an economic system, and so they comprise, but are not reducible to, subjective experience and identities (Sayer, 2005).
To say that class and gender are two different things is not to imply that they are separated in everyday practice. Rather, they inevitably interact with each other (see Connell,2005; Sayer, 2005; Skeggs, 1997), for example in shaping the relationship to digital mediaamong the young men studied here. Though this interaction is deemphasised in the analysis below, it must be stressed that these men, like all men – including men who produceknowledge about men – are gendered agents. Throughout history, (maledominated) social(class) theory and analysis have served to maintain gender inequalities precisely by not acknowledging this, i.e. by treating men/masculinity either as the unspoken norm of humanity, or as an articulated, yet unproblematic, pregiven (Hearn, 1998). Today, research onmen/masculinity has established itself as a discipline generally characterised by a commitment to both gender theory and feminism. Masculinity, when understood as socially constructed – in relation to femininity, but also to class, race/ethnicity, etc. – has thus beenincreasingly problematised in terms of (patriarchal) power and violence. Connell (2005), forinstance, argues that different masculinities are associated with different positions of powerand, more specifically, she talks about a hegemonic masculinity as dominant in relation tomarginalised and subordinate masculinities. Against the backdrop of contemporary technological changes, labour market transformations (e.g. declining industrial employment) andcrisis tendencies in the gender order (see Connell, 2005; Hirdman, 1990), it is important to
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consider the ways in which young men, from different classes, construct forms of masculinity through the use of digital media in the context of school and family, because this canyield insights about inequalities in terms of both gender and class.
EMPIRICAL MANIFESTATIONS OF CLASS: RECENT FINDINGS

Sweden is often considered an egalitarian country due to its relatively small economic divides and the fact that access to higher education is free of charge. However, current research clearly indicates the continued significance of social class in a range of respects. Areport from the Swedish National Board of Health and Welfare (2010) demonstrates a significant increase in income inequality since the early 1990s, and defines more than ten percentof Swedes as relatively deprived in 2007. Another study estimates that about 220,000Swedish children were living in poverty in 2008 (Salonen, 2010). Furthermore, the increasein social mobility came to a halt in the 1980s and 1990s (Jonsson, 2004), and parents’ educational level is still important for who attends higher education (Statistics Sweden, 2010).These inequalities, moreover, are still manifested in different lifestyles, cultural practices,and attitudes in a range of areas (see Oskarson, 2008; Svallfors, 2004), which suggests limitsto the assumed individualisation process. Hence, no matter how class is conceptualised,there seems to be limited empirical support for the widespread idea of Sweden being aclassless society.
Thus far, the significance of social class for young people’s digital media consumption has not been examined to a great extent, and certainly not in Sweden. One recent survey, accounting only for questions of access and rate of internet use, shows that parents’educational level correlates positively with the latter among the youngest, but, otherwise,has limited impact (Findahl, 2010). Internationally, however, more studies have been conducted, many of them looking more closely at the significance of class for how digital mediaare approached and used among young people. Put briefly, the general conclusion to bedrawn from these is that class matters – in terms of (quality of) access, interest, and frequency, breadth and type of use (Lee, 2008; Livingstone and Helsper, 2007; North et al,2008). Nevertheless, knowledge of the relations between class and digital media use remains quite limited. It is therefore important to further unravel the complex relationshipbetween youth, class and digital media as manifested in different contexts.

CONCEPTUALISING CLASS AND DIGITAL MEDIA
TECHNOLOGIESASTEXTS

The approach to digital media technology adopted here builds on the idea of technologiesastexts, i.e. as artefacts that do not carry their own intrinsic meaning, but becomemeaningful through social and symbolic processes of production, marketing, consumption,regulation, etc. (du Gay et al, 1997; Mackay, 1997). This is not to say that digital technologylacks distinctive properties, but rather that these properties are shaped, partly by politicaland economic interests (Chadwick, 2006; Mosco, 2004), and partly by the ways in whichthey are appropriated by users in different contexts (Jansson, 2010; Miller and Slater, 2000;Olsson, 2006). This way of conceptualising technology as socially shaped, owes much toWilliams’ (1974) critique of technological determinism, as well as to Hall’s (1980) communication model, which considers media texts as being encoded with a preferred reading,which is then supported, negotiated or opposed by the audience at the moment of decoding(Mackay and Gillespie, 1992). Looking at digital technologies as texts, then, implies that certain readings, i.e. interpretations and uses of them, more than others, are in line with the interests of the governmental and commercial bodies struggling for control over theirmeaning. In the education system, for instance, digital media may become part not only of
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school’s curricula, but also of its officially sanctioned moral education and classification/valuation of knowledge and abilities, such that certain digital goods and practices arejudged as socially and morally valuable and desirable, while others are not.
CAPITAL AND HABITUS

In examining the significance of social class for how young men perceive, interpretand use digital media, the sociology of Pierre Bourdieu is brought into play. It allows us tostudy digital media use as embedded in everyday life, without losing track of the ways inwhich it is enabled and/or constrained by social structures. For Bourdieu (1984), class cannot be reduced to strictly economic relations. Rather, he argues, agents and groups of agentsare objectively differentiated in a social space of relations by their overall volume and composition of the forms of capital that are effective, i.e. operate as power resources in thisspace, but also by changes over time in the volume and structure of their capital. In additionto (a) economic capital (income, wealth, inheritance, etc.), the main forms of capital are (b)cultural capital – which can exist as embodied (longlasting dispositions of the mind and thebody), objectified (cultural goods of various kinds), and institutionalised (educational qualifications) – and (c) social capital, i.e. the actual or potential resources linked to relationshipsand group memberships (Bourdieu, 1986). When these forms of capital are perceived andrecognised as legitimate, Bourdieu (1989) speaks of them in terms of (d) symbolic capital.
For Bourdieu, then, class is a relation of dominance which is constituted in the material as well as the symbolic realm, i.e. in the objective conditions of existence and in theminds and bodies of agents. The struggle over capital is fought on unequal terms not onlybecause the forms of capital are unequally distributed and transmitted intergenerationallywithin the family (Bourdieu, 1986), but also because access to symbolic capital entails thepower to define the very terms of this struggle. For instance, in order to achieve academicsuccess, agents entering the field of education must comply with its established norms, according to which practices, abilities, manners, etc. are valued, which, in turn, tends to favour those who are already habituated to these norms, i.e. children from highly educatedfamilies (see Bourdieu and Passeron, 1977; Willis, 1977). Insofar as these unequal terms aretaken for granted, i.e. misrecognised, one can speak of a symbolic violence, i.e. “... the violencewhich is exercised upon a social agent with his or her complicity” (Bourdieu and Wacquant,1992, p. 167).
From the very start, therefore, agents have different life chances, which makes certainlife trajectories more likely than others. Bourdieu postulates that this is due to the complicity of social position/habitat and disposition/habitus. Agents who share similar class positions in social space have in common certain conditions and so tend to incorporate similardispositions – schemes of perceptions, appreciations and actions – i.e. a similar habitus. This,in turn, tends to condition them to the conditions characteristic of their positions and, consequently, tends to reproduce the existing class structure (Bourdieu, 1984, 1987, 1989).Habitus, then, explains why agents from highly educated families often feel more at homein the field of education than do agents whose families lack educational merits. They haveacquired a habitus that fits the field; without knowing why, they know how to act in orderto succeed. But since habitus entails the capacity not only to produce classifiable goods andpractices, but also to perceive and appreciate (i.e. classify) such goods and practices, thissense of one’s place/class is necessarily also a sense of the place/class of others, i.e. a senseof social proximity/distance, by which agents navigate themselves in the social space(Bourdieu, 1984, 1989). Habitus is the objective social order embodied, which is why agentswho are short of the capital necessary for success in the educational field often take forgranted the rules of the game, thereby contributing, though not deliberately, to the work
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ings of symbolic violence (Bourdieu, 1987, 1989).
CLASSES AND CLASSIFICATIONS

For Bourdieu, consequently, the class struggle is not only a struggle over material resources, but also a classification struggle, i.e. a symbolic struggle over the “... legitimate vision of the social world and of its divisions” (Bourdieu, 1987, p. 13). In this struggle, which isfought in the most diverse fields of practice (e.g. education, digital media), agents andgroups are unequally armed because of their different access to capital, and furthermore,the social world cannot be constructed in just any way:
“In the struggle to make a vision of the world universally knownand recognized, the balance of power depends on the symboliccapital accumulated by those who aim at imposing the variousvisions in contention, and to the extent to which these visions arethemselves grounded in reality.” (Bourdieu, 1987, p. 15)

Hence, Bourdieu (1987) argues, the chances for dominated visions of social reality tobecome constituted and prevail are small – first, because they tend to not exist in the mindsand bodies (i.e. habitus) of the dominated and, second, because the dominant continuouslytry to impose their own vision, by means of which they can legitimise their privilege.
Deploying these ideas in relation to young men’s interpretations and uses of the internet and its associated goods and practices implies, then, that neither the latter nor theformer are of equal worth, and that the dominant scheme of classification and valuation according to which they are judged is not neutral to social class in its causes or in its effects.For instance, the educational system – focused on here because of its authority to instituteand impose such schemes – manifests itself through a class of agents, unified by an investment of time and energy in the acquisition of legitimate cultural capital and, consequently,by an interest in reproducing its value – not through conscious calculation, but throughhabitus in action. Hence, its members will be inclined to classify not only digital goods andpractices in line with this interest, but also the agents who, due to their natal class, enter thefield of education with unequal access to legitimate cultural capital, and who therefore,through the workings of habitus, will tend to interpret and make use of digital media bothdifferently and more or less homologous to the particular scheme of classification/valuationof digital goods/practices as generalised through education. In this sense, digital media canbe understood as both classified and classifying—symbolically, that is, but with potentialmaterial consequences, insofar as educational attainment tends to give access to the kinds ofgoods and practices that are commonly valued but scarcely available.

METHODOLOGY
As we have seen, Bourdieu’s approach to social class is complex, but at its core is arelational mode of thinking, which gives primacy to comparative methods. The present article builds on qualitative data from a comparative case study, which was carried out in alarge Swedish city during the autumn of 2009 and involved twelve young men (age 16–18)who were interviewed individually in their (upper secondary) schools2. The schools/studyprograms were selected so as to obtain male informants who were differentiated in socialspace due to their access to the main forms of capital. Educational choices were held to beexpressions of social class and gender, mediated by habitus. Table 1 offers an overview ofthe sampling.
The interviews involved three general themes: (a) a set of background questions; (b)
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perceptions/uses of media in general; and (c) perceptions/uses of digital media. There wasplenty of room for the interviewees to speak freely and at length, which regularly causednew questions to arise. The length of the interviews varied between 50 and 90 minutes, andthey were all recorded and later transcribed. A comparative thematic analysis was thenconducted, guided by the conceptual tools of Bourdieu. Before going into this, however, thecomplexity of Bourdieu’s class concept requires some critical reflection on official classschemes and everyday class distinctions as well as on the classification carried out in thisstudy.
The most recent official Swedish class definition is based on occupation and comprises three main categories with a number of subcategories: (a) manual workers (unskilled/skilled employees in goods/service production), (b) nonmanual employees (assistantnonmanual employees, lower/higher level; intermediate nonmanual employees; professionals and other higher nonmanual employees; upperlevel executives), and (c) employers(selfemployed professionals; selfemployed other than professionals and farmers; farmers)(Statistics Sweden, 1982). Such a class distinction might be useful for certain purposes, but itlacks the flexibility and multidimensionality of Bourdieu’s approach. He argues that socialclass cannot be reduced to singular indicators such as income, occupation or educationallevel, but must rather be constructed, in the course of research, by taking into account “...the structure of relations between all the pertinent properties which gives its specific valueto each of them and to the effects they exert on practices” (Bourdieu, 1984, p. 106). Thesepertinent properties amount to the forms of capital – including symbolic capital, which addsanother dimension to Bourdieu’s approach in that it recognises the importance of the classdistinctions as recognised and enacted by agents (through habitus). For Bourdieu, thus,class boundaries are neither clearcut nor pregiven, but have to be empirically delineated.
In this study, two classes have been constructed on the basis of the informants’ accounts of their parents’ educational level and occupational position, employed here asrough but sufficient indicators of family access to (a) legitimate cultural capital and (b) economic capital (income) (see Table 2). Obviously, multiple classes and class fractions mightbe constructed from these criteria, but in this study a dichotomous classification seems reasonable, first, because parents with higher education also tended to have higher occupationalpositions (e.g. lawyer, teacher, small entrepreneur, associate professor, veterinarian) than

Table 1: The schools, study programs and informants included in the study. Notethat almost all privately owned schools in Sweden are open to all and free of chargeowing to a taxfunded voucher system. Also note that the Individual Program is setup for students who did not make the grade in Swedish, English and/or Mathematicsin elementary school, and who therefore cannot enter regular study programs inupper secondary school. The informants’ real names have been changed due to ethicalconsiderations.
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did the parents without higher education (e.g. medical secretary, child minder, customerservice employee, unemployed) and, second, because the young men tended to separatethemselves from each other along these lines in terms of perceptions, aspirations, choices,practices, etc.—in terms of lifestyles, that is, understood as symbolic expressions of socialclass position.
Consequently, informants with highly educated parents (and relatively high occupations) have been assigned to one class, while informants whose parents lack higher education (and occupy relatively low positions in the labour market) have been assigned toanother. These classes will henceforth be called the privileged and the disprivileged (i.e. interms of family access to legitimate cultural capital and economic capital).
Considering that this classification is done on the basis of family access to legitimatecultural capital and economic capital, rather than with reference to the political and economic relations of capitalist societies, these terms are better suited than, for example, thecapitalist class/es and the working class/es. They are also preferable to the technical jargon ofthe official Swedish class definition, partly because occupation is not the single criteria employed, and partly because it fails to do justice to the symbolic and deeply sensed dimensions of class, which constitute an important part of the class concept as delineated andoperationalised above. In contrast, the privileged and the disprivileged are terms that not onlycapture the relational nature and historicity of class and capital, but also manage to say inequality without fixing it to a particular property, belonging to either the material or thesymbolic realm. And contrary to technical definitions of occupational categories, such as intermediate nonmanual employees, being the privileged or the disprivileged is also something thatis subjectively sensed.

THE CONTEXT OF CONSUMPTION
In order to better understand the significance of class for the ways in which youngmen perceive, interpret and make use of digital media, it is necessary to locate this complexrelationship in the context of their everyday lives and, more specifically, to consider thefamilyschool nexus. The consumption of digital media does not take place in a void, butconstitutes a part of the young men’s general lifestyles. Being brought up in families withunequal access to capital, the young men seem to have incorporated classdistinctive habituses, which tend to shape not only their thoughts and actions in relation to school and leisure, but also their future aspirations. The privileged males are clearly more enthusiastic

Table 2: The classes as constructed on the basis of different family access to (a)legitimate cultural capital (defined by parents’ educational level), and (b) economiccapital (defined by parents’ occupation). Note that these classes are almost entirelyhomologous to the structure of educational choices.



about school than the disprivileged. Neil, for instance, describes himself as “committed” tohis education, thinks going to school is “fun”, and expresses a will to “perform well” in order to get “a good education and a good job”. Patrick, in contrast, thinks of going to schoolas “boring” and would rather “hang out with friends” – “but”, he says, “you have to studyif you want to get a job”. These accounts reveal not only dissimilar thoughts and feelingsabout school, but also the presence of the future in the young men’s everyday lives. LikeNeil, the privileged males tend to perceive their current education as a means of providingthemselves with a good education and career, thereby complying with the rules of the gamein the educational field, whereas the disprivileged, in line with Patrick, tend to conceive of itmore as a necessary evil that must be endured in order to get a job.
The construction of future aspirations seems to be carried out under structural constraints, insofar as the workings of habitus cause the privileged males to perceive highereducation as a matter of course, more or less, and to aim for relatively prestigious occupations (e.g. journalist, diplomat). Among the disprivileged males, in turn, some have typical(male) lowerclass occupations in mind (e.g. welder, janitor), while others aim for professions requiring a higher education, or for careers related to their hobby. In these cases,however, a good deal of uncertainty is involved. Eddie, for example, wants to be a doctor,but does not think he can get the grades necessary to get into medical school, while Daniel,who wants to be a professional esports player, stresses the difficulties in realising thisdream and paints an ambivalent picture of his future, speaking of carpentry or work in agame store as alternative scenarios. “Or”, he says, “I’ll simply be one of those who work at asupermarket”. In aspiring to positions beyond their natal class, these young men show thatthe complicity between social position and disposition is not absolute. Yet their habitusseems to exert a certain force on them, causing them to doubt their ability to transcend theconstraints of class.
The general picture, then, is still one in which the disprivileged males feel bad aboutschool and uncertain about their future career (unless they aspire to lowerclass jobs), whilethe privileged assign value to and invest time and effort in their education (i.e. in the acquisition of legitimate cultural capital) – sometimes with a certain profession in mind, butmostly in order to keep as many doors open as possible. This also has a bearing on how theyoung men conceive of their leisure time.
The privileged males tend to interpret and use their spare time by drawing on theidea of a productive leisure. Time out of class is conceptualised as a scarce resource to becarefully invested in order to acquire future benefits in the struggles of the social field. Thismust not be a deliberate strategy, but is better understood as a product of habitus. The ideaof a productive leisure, geared towards education and a future career, becomes manifest intheir use of spare time for homework, extra work, voluntary work and legitimate hobbiessuch as sports or music. It also shapes their valuation of media goods and practices.
Carl, for example, has almost stopped watching television (“just a way of killingtime”), because nowadays, he says, “it’s not only school that takes time” but “you’re constantly building up your social network, and that’s timeconsuming too”. He still watchesthe news, however, because his mother “thinks it’s good”. For Carl, then, leisure is time tobe used, while not necessarily consciously, for the acquisition of cultural and social capitalthat can be employed in the educational field and, later, in the struggle for certain social positions (he wants to be a diplomat). Hence, television as a means of killing time is not considered productive, while watching the news is believed to be of value. It is important tonote, however, that the privileged males sometimes also use their leisure, especially the media, for escaping the demands of school, and that the practices interpreted here as strategies
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and investments may be experienced as sheer fun.
The disprivileged too make strategic use of their leisure, but not in order to gain advantages in the educational field. Daniel, for example, uses most leisure for playing computer games3, which seems reasonable considering his dream of making a living fromesports, and John, who wants to be a janitor, earns some extra money by occasionally taking care of an industrial estate owned by a friend of his father. Similarly, Gökhan’s frequentvisits to the gym correspond to his ambition to work as a police officer or security guard.But none of these pursuits are generally convertible to symbolic capital in the field of education, and certainly not in the kind of schools and study programs which enable access tohigher social positions. Hence, they are of limited use, at least in societies where educationalmerits are crucial, also in the struggles of the general social field.
Similarly, while the privileged males tend to interpret and use media in compliancewith the demands of education, for example by stressing the importance of keeping uptodate with public affairs, the disprivileged generally take a different stance with leisuretimemedia use. Daniel can serve as an example. For him television basically amounts to comedyseries (e.g. The Simpsons; Family Guy). While these series are popular among the privilegedtoo, along with news and various highbrow programs, Daniel conveys a strong dislike fornews in general (“a waste of time”) – especially if broadcasted by Swedish public servicetelevision (“those channels suck”).

DIGITAL MEDIA AS CLASSIFIED
The young men thus engage with and ascribe different value to (mediated) culturalgoods and practices as a result of their class habitus and the ways in which it organises theirfuture aspirations and perceptions of education and leisure. However, as implied above, notall uses of leisure and (traditional) media are recognised as legitimate, i.e. function as capital, in the educational field. The same goes for the internet. The contribution of education tothe institution and imposition of a certain scheme of classification and valuation of digitalgoods and practices will now be further explicated. When asked about their perceptions ofhow digital goods/practices are valued in society at large, the informants painted a ratherconsistent picture in which the dominant morality of digital media can be glimpsed (Table3).
Using digital media for educational, social and civic purposes is seen as valuable anddesirable, while playing computer games, watching porn, gambling, etc. is deemed as immoral. However, it is also a matter of how you engage with digital media. This should bedone moderately and in accordance with a wellestablished standard not only stating thatproduction is better than consumption, but also advocating an ideology of professionalism(see Carpentier, 2010). Hence, agents must be productive and professional when using digital media, at least if they are to use them in the social and symbolic struggles over capital,but at the same time, this strategy is inherently linked to the risk of being depreciated asamateurish when making public your digital creations. Thus, the dominant classification/valuation of digital goods and practices easily transmutes into a classification/valuation of agents. Simon, for instance, reckons civic internet uses to be socially valued anddefined as distinctively highbrow, i.e. restricted to the “posh people” as he sarcasticallycalls those who make use of “news sites” and sites “where you’re supposed to give youropinion or say what you think about politicians and shit like that”. Similarly, Ian figuresthat “someone sitting and writing these digital codes and playing World of Warcraft” isgenerally looked down upon and thought of as “a bit nerdy”, just as someone who “can’tcheck his email” becomes classified as “a weird dude as well”.
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Hence, the young men recognise that not all digital goods and practices are recognised as legitimate, i.e. convertible to symbolic capital in the general social field. In order fordigital media to become effective weapons in its ongoing struggles, they must be used incompliance with the rules of the game as defined by for example the educational system;that is, reasonably—both in the sense of not too much (i.e. not jeopardising more valuableactivities) and in the sense of for the proper reasons (i.e. educational, social and civic) —butalso actively, productively and professionally. The question is how the dominant moralityundergirding these rules of the game might serve to (dis)privilege the (dis)privileged, whoare unequally equipped in terms of legitimate cultural capital due to their natal class. Thiswill be addressed below by considering the young men’s interpretations and uses of digitalmedia in relation to the perceived moral order of digital goods/practices.
DIGITAL MEDIA AS CLASSIFYING

All young men, regardless of class, have more or less positive feelings about the internet. The reasons for these feelings, however, seem to not only be different, but also distinctive of their class habitus. While the privileged males value the internet as a resource forlearning, social networking, (civic) participation and amusement, thus perceiving it largelyin compliance with the norms and values of school, the disprivileged tend to position digital media as oppositional to education, mainly valuing their capacity to entertain. This is notto say that the privileged never play computer games or that the disprivileged never accessnews online, only that there are differences in how digital media are interpreted. But theseinterpretations also tend to shape how they are used. There are subjective and objective differences between occasionally having a look at the top news at MSN and regularly visitingvarious online newspapers, just as gaming several hours per day is different from playing acouple of times per week.
Although several of the disprivileged males point to easy access to information as anupside of the internet, they generally refer to it as a resource either for the mundane activities of everyday life (e.g. looking at timetables) or for their (depreciated) interest in computergames (e.g. keeping track of forthcoming game releases). Occasionally, it is talked about asuseful for doing school assignments too, but not only do the privileged males stress thisgood more explicitly – some also use it as part of a spontaneous learning process, prettymuch in line with their formal education:

Table 3: The moral order of digital goods/practices as perceived by the informants.
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Neil: If I’m bored, really bored, I might... like, if I don’t feel likewatching anything on YouTube or if I can’t come up withsomething to search for at Google, I usually go to Wikipedia andjust sort of browse through a random article. Just for fun really,hehe. [...] I have always considered myself quite wellread, and Ithink of it as... I think it’s rather... learning gives me pleasure, soto speak. And I can get that from Wikipedia. [...] Because I’mvery thirsty for knowledge and I want to understand why thingsare the way they are and... like why... why did the King of Portugal stop Columbus from travelling? Such things.
The perceived benefits of the internet extend to the opportunities for social networking as well. First, however, it is worth noting that not everyone engages with social networking sites (e.g. Facebook). Daniel, for example, cannot see the point of it (“I don’t getit!”) and phones his friends to get in touch – “the traditional way”, as he says. Neither doeshe use MSN Messenger – not anymore, because “it’s so annoying when it pops up whileyou’re gaming”. It is not only the disprivileged, however, who stay away from social networking sites. Neil uses several digital means of socialising, but has not yet signed up forFacebook. Still, he differs from the disprivileged in talking about his nonmembership as astrategy of distinction.
Neil also typifies a key difference between the privileged and disprivileged males’approach to social networking. While the latter perceive it mainly as a pastime, the formeralso recognise its productive sides. When Neil has “nothing better to do”, he goes chattingwith people from abroad – a practice to which he ascribes the potential of improving his“understanding for how different people and religions can look at things differently”. Thiscan be seen as an investment of time in the acquisition of cosmopolitan capital (Weenink,2008), and for Neil, who aspires to higher education and a journalistic career, it might payoff.
The privileged males’ accounts also lay bare how the use of social networking sites isnot only a matter of the joy of socialising, but also of preserving, increasing and displayingone’s social and symbolic capital. Some of them speak about Facebook as if it were a gameof honour. For instance, the number of friends cannot be too small, but it cannot be too bigeither, since this is perceived as a misconception of the meaning of being friends – assomething limitless or tasteless, quite in the same way as the conspicuous consumption ofthe nouveaux riche is depreciated as vulgar. By and large, the privileged tend to take the intricate rules of Facebooking more seriously than do the users among the disprivileged,judging from their detailed elaborations on these rules of the game and their general preoccupation with the appropriate appearance and behaviour of self and others at the website.
If the privileged rather than the disprivileged recognise and invest time and effort indigital practices that are socially valued and thus can be converted to symbolic capital in thefield of education and the general social field, what seems to be distinctive of the digital media use of the latter group is computer games. While the privileged males play moderately,mostly as part of a social activity not reducible to the gaming itself, the disprivileged clearlyput the gaming per se in the centre. They take computer games seriously and invest time,money and effort not only in various modes of gaming, but also in a range of associatedgoods and practices (e.g. gamerelated discussion threads, game videos uploaded to YouTube).
Moreover, their interest in games shapes their uses of other digital goods. For in
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stance, some of them give as an important reason for using Facebook the games connectedto the website. Thus, among the disprivileged males engaging with digital means of socialnetworking, there seems to be a translatory tendency related to the depreciated practice ofgaming, such that the potential benefits of these means might not be realised. Similarly,they visit online forums not to discuss, but to find solutions to gamerelated problems.
Robert is the only one of the privileged males who expresses an explicit interest incomputer games, but while Daniel and Simon consider a career related to their hobby, hewants to be a journalist. Although he appreciates computer games, Robert thus conveys anawareness of this being an interest he cannot prioritise over for example schoolrelatedactivities. Rather than building his future aspirations around gaming, Robert tries to capitalise on his hobby to find a way into the journalistic field. At the time of the interview, hehad recently applied to write about Playstation 3 at a website, where he had long been anactive forum participant.
Similarly, Ian blogs in order to develop his writing outside of formal education,while Neil, who is interested in poetry, publishes his poems on a website where he can getfeedback – both practices being strategic considering their dream of making a living fromtheir writing. The potential for using the internet for the production and publication of digital content is more thoroughly realised by the privileged—a tendency exemplified by howRobert actively participates in gamerelated discussions, while Daniel, though he takesgames far more seriously, never writes anything in such forums. Discussing games will notnecessarily help you to master them practically, but perhaps it will make you a betterwriter. Thus, it may be of use visàvis the journalistic field, but hardly if you want to makeit in esports.

CONCLUSION
The present article suggests that social class, through the workings of habitus, tendsto shape how young men look at their education, leisure and future, which, in turn, producedifferent interpretations and uses of digital media. The privileged males are dedicated totheir education and perceive their future attendance at university more or less as a matter ofcourse. This produces a certain approach to leisure, constituted around the idea of sparetime as a scarce resource to be strategically invested in (digital) goods and practices with thecapacity to generate profit in the field of education and the general social field. In this fashion, they tend to read digital media in compliance with the perceived scheme of classification and valuation of digital goods and practices as instituted and imposed through, forexample, the educational system. For instance, they highlight the internet as a resource forlearning, networking and the production/distribution of digital content. And when engaging in digital goods/practices outside what is considered productive leisure (e.g. computergames), they do so to a moderate extent.
The disprivileged males, conversely, consider school to be boring and perceive higher education either as out of the question or as a distant possibility not really meant forthem, depending on whether they aspire to lowerclass occupations, to professions beyondtheir class, or to careers related to their hobby. They also make strategic use of their leisure,but because they tend to take school less seriously, their investments are seldom made ingoods and practices convertible to symbolic capital in the field of education and thestruggles of the social field. This is manifested in their tendency to think of digital media asoppositional to education, so that when not engaging in socially depreciated practices – e.g.playing computer games (which most do a lot) – they use the digital good, too, for the purpose of mere amusement, thereby failing to realise the potential profits hidden in seemingly
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banal digital practices, such as information seeking, social networking or online discussions.
Hence, while they do recognise the dominant scheme of classification and valuationof digital goods and practices, the disprivileged tend to use digital media in ways that are atodds with it. They recognise the moral order of digital goods and practices, but disregard itin practice. On the face of it, thus, something paradoxical is observed here, insofar as thedisprivileged ought to know that their readings of digital media serve to reproduce theirdisprivilege.
In sharp contrast to voluntaristic explanations, Bourdieu (1989) tries to solve thisparadox by claiming that agents, being born into an already ordered social reality, tend toincorporate this very order in their habitus, thereby taking for granted not only their ownposition in it, but also that of others. To the extent that agents (dis)privileged by this ordermisrecognise the true source of their own (dis)privilege—i.e. the unequal distribution of theforms of capital – one can speak of a symbolic violence. Thus, when the disprivileged malesrecognise the different value given to digital goods and practices, they simultaneously perform an act of misrecognition, insofar as they take for granted the rules of the game, i.e. thedominant classification/valuation of digital media, rather than perceiving them as a matterof symbolic power, which – precisely therefore – serves to reproduce their disprivileged position (see Bourdieu and Passeron, 1977). The class reproduction remains hidden and so itremains – not through brutality or persuasion, but simply through “the order of things”(Bourdieu and Wacquant, 1992, p. 168). This force of “the order of things” – embodied in theclassdistinctive habituses of the (dis)privileged males and habitually realised through theiractions – thus appears to apply also to the supposedly disorderedly, fluid digital media, towhich is sometimes ascribed the potential of bringing to an end the enduring inequalities ofclass. The results presented here suggest that digital media are appropriated in ways thatrather serve to reproduce such inequalities. Hence, the assumed democratising potentials ofdigital media seem to be unequally realised – even within the socalled digital generation.

ENDNOTES
1 In this article, the term digital media refers to personal computers, the internet, and/orthe various forms of goods and practices which they enable.
2 The data were gathered through the first round of fieldwork of my ongoing PhDproject. In the Swedish school system, upper secondary school (3 years, elective) ispreceded by elementary school (9 years, compulsory). Though elective, almost allyoung Swedes today attend upper secondary school, normally at the age of 16. Somestudy programs are preparatory for higher education, others are vocationallyoriented.
3 In this article, the term computer games refers to the genres the informants engagedwith, i.e. action, adventure, war, strategy and sports.
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