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Abstract 

 

School is a preparation for pupils‟ active participation in society. According to the school 

curriculum (Lpf 94) every pupil should be able to influence, take responsibility and 

participate in the schools educational programme. In order to do this there has to be a good 

communication between the teachers and pupils in the classroom. (Maltén 1995:210) 

The aim of this observational study was to describe and analyze communication between the 

teacher and pupils in the classroom. The study was conducted by observing five teachers and 

twenty two pupils in one class, in the classroom.  

The results suggest that even though there was enough pupil participation in active learning, 

there was not enough pupil participation in the planning of the lessons.  

 

Key words:  pupil participation, dialogues, communication, responsibility. 

 

 

 

 

 

 



Index 

1. Introduction.................................................................................................................1 

2. Purpose and questions at issue..................................................................................2 

3. Participation, dialogue and responsibility  

     3.1       Participation………………………………………………………………….2 

     3.2       The importance of dialogue in communication…………………………...…3 

     3.3       Responsibility……………………..……………………………..……….….5 

 4. Theory 

     4.1        Learning by doing…………………………………………………….……...6 

     4.2       Pupil interaction………………………………………………………………6 

     4.3       Learning………………………………………………………………….…...7 

5.  Method 

5.1     Method Choice ………………………………………………………….……..7 

5.2     Qualitive method………………………………………………………………8 

5.3     Ethnography……………………………………………………………………8 

     5.4     Observation Methods……………………………………………….………….9 

     5.5     Ethical consideration………………………………………………………….10 

     5.6     The Observations………………………………………………………...…...11 

       5.7      Reliability and Validity……………………………………………………………...12 

     5.7     The school………………………………………………………….……........13 

     5.8     The physical space ………………………………………………….…….….13 

     5.9     The participants……………………………………………………...………..14 

6. Results 

      6.1 Lesson plans 

           6.1.1 Mathematics lesson……………………………………………..................14 

           6.1.2 Health care lesson………………………………………..………………..15 

           6.1.3 Swedish lesson………………………………………………….…………16 

           6.1.4 English lesson……………………………………….……….……….…...17 

 

 

 



       6.2  Different activities 

          6.2.1   The results of the maths tests……..……………………………….……….…....18 

           6.2.2   Maths and Swedish end of term grades……………………...…….…….…....19 

          6.2.3   Individual classwork…………………………………………….…….......20 

          6.2.4  Group classwork discussion…………………………………………..…....21 

          6.2.5  Arm-wrestling competition……………….………………………...………21 

7. Analysis  

     7.1      Dialogue and Communication…………………………………………….......21 

     7.2      Responsibility…………………………………………………………………23 

     7.3      Participation…………………………………………………………….……..24 

8. Discussion 

     8.1     Dialogue with classmates and class discussions.….…………………………...26 

     8.2     Dialogue and participation.……..…………………………………………..….27 

     8.3     Communication in the classroom………………………………………………27 

     8.4     Responsibility and pupil participation………………………………………....27 

     8.5     Didactive implications……………………………..……………………….…..28 

9. Conclusion.……………………………………………………….…………………...29 

10. Bibliography…………………………………………………..….……………….…30 

 

 

 

 



1 
 

1. Introduction 

As Selberg (1999:25) writes, it is through dialogue that pupils participate in the classroom. It 

was during the nineteen-sixties that increased pupil influence appeared in the education acts 

and school curriculum for the first time. Emphasis would now be on pupil development 

through pupil participation and pupil responsibility.  

According to the Lgr 69, the pupils were now to be encouraged to bring forward and discuss 

matters regarding what goes on in the classroom. Even the Lgy 70 focused on student 

participation. There would have to be a whole new way of pupil participation like there had 

never been before. The pupils were now to be encouraged to take part in lesson planning and 

learning methods to be used. 

The Lgr 80 curriculum pointed out that school was in duty bound to give pupils increased 

responsibility and participation according to their age and maturity.  

Selberg (1999:27-28) says that the word upbringing from the Lgr 69 was changed to 

developing but came back in the Lgr 80. In these daily practical activities the pupils would 

participate in their own learning, choosing of content, and ways of working, forms of 

working, planning and evaluation. According him the traditional way of teaching was out. 

The memorizing of lesson notes and text book followed by an oral and written test was out. 

Participation was in.  

According to Selberg (1999:29-30), the 1990‟s were the years where students were introduced 

to the possibility of having a say in their education. Teaching was no longer social 

incompetence but social competence. Pupils were to participate in their teaching. Knowledge 

was now focused on the way to understand the world. Knowledge was the combination of 

what pupils will reach combined with the knowledge pupils had. Pupils should develop their 

thinking, reflect over problems. Pupils have a right to participation, influence and 

responsibility of their learning. The curriculum for primary and secondary school, Lpo 94 and 

the curriculum for gymnasium schools Lpf 94 were issued. These stated that the teacher was 

to train the student take responsibility for their education.  

Therefore, as Danell, Klerfelt, Runevad and Trodden (1999:9) say, a classroom where student 

participation and dialogues are encouraged, motivates pupils and teaches them to be 

responsible.  
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2.  Purpose and questions at issue  

The purpose of this study is to focus on communication in the classroom, to specifically 

describe and analyse communication between five teachers and 22 pupils of one class, in the 

classroom. I will be focusing on dialogue between students and teachers and the impact of the 

dialogue on student participation and student responsibility. 

The study is based on Dewey‟s pragmatism theory. According to this belief teaching and 

learning are brought about by the interaction of the teacher with the pupils. 

 How do the pupils participate in the classroom? 

 How are dialogues with classmates and class discussions enabled by the teacher and 

performed by the pupils? 

 

3.  Participation, dialogue, and responsibility 

3.1 Participation 

Research proves that learning is more successful when pupils are actively engaged in the 

material they are studying. Chickering and Gamson state that:  

Learning is not a spectator sport. Students do not learn much just by sitting in class 

listening to teachers, memorizing prepackaged assignments, and spitting out answers. They 

must talk about what they are learning, write about it, relate it to past experiences, apply it 

to their daily lives. They must make what they learn part of themselves (Chickering,  & 

Gamson: 1987:3). 

Starke (2007) is of the opinion that pupils must go through all these necessary steps to be able 

to put what they are learning into context and to give it a meaning. In this way they will be 

able to remember what they have learnt in the future, rather than just absorbing facts in a 

robotic way. Paulson & Faust (n.d.) state that active learning is everything that pupils do in 

the classroom excluding passive listening to the teacher‟s lecture. This includes listening 

practices that help the students to absorb what they have heard, short writing exercises in 

which they can react to what the teacher has been lecturing as well as discussions and group 

exercises where the pupils are given the possibility to apply the course material to "real life" 

situations and/or to new problems. According to the report of the American Association for 
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Higher Education (1998), learning is to be regarded as an active search for meaning by the 

learners – it is the search for knowledge rather than just passively receiving it. The knowledge 

is shaping as well as being shaped by experience. The knowledge stimulates the active search 

for meaning. In order to do this the teachers must both expect and demand student 

participation in activities in and outside the classroom. It is up to the teachers to create 

projects to which pupils can apply their knowledge and skills, to build programmes that 

challenge opportunities, thus enabling pupils to grow into trustworthy and responsible 

citizens. Felder and Brent (1996) discuss the issue of the change from a lecture-based 

classroom to a more student learning environment. They feel that the task of communicating 

course material lies mainly with the teacher, and some of this burden is shifted to the students. 

It is the pupils who are responsible for material that has not been explicitly discussed in class. 

The problems assigned by the teacher have to be open-ended and involve critical or creative 

thinking that cannot be solved by following text examples. The students ought to be involved 

in simulations and role-plays, given a variety of unconventional writing exercises, and group 

work.  

According to Selberg (1999:32-41), there is proof that pupils who have had remarkable 

influence on their learning learn more and at a deeper level than those who do not have the 

same possibility. Selberg feels that pupils should be able to participate and influence their 

learning. They should be able to choose material and questions to what has to be looked into, 

choice of methods and approach, choice of how work should be presented as well as they 

should participate in the evaluation of their work. They should last but not least reflect and 

discuss other pupils‟ opinions and values on different issues in the classroom. Selberg feels 

that all these points are necessary for pupils to be prepared to take part in a democratic society 

later on in life.  Those who have little participation in their learning cannot develop the skills 

in line with the education. These skills are important for their future working life. (2001:33). 

The earlier pupils start practicing this, the quicker the whole picture falls into place (2001:35).  

3.2 The importance of dialogue in communication  

Selberg (2001:9-10) is of the opinion that the extent on the pupil participation in the 

classroom relies on the teachers‟ approach to learning and her expectations of the pupils. 

Good teaching relies on the communication of working together with the pupils. With the 

teachers support the pupils are given the opportunity to improve their knowledge skills as well 

as participate in their learning. Dialogue is an important factor for pupil participation. It is 
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through the confirmation of the dialog; both of the teacher as well as of the other pupils in the 

class that the pupils can increase their knowledge on the various subjects. Selberg feels that it 

is therefore that pupil participation is dependent on the teacher together with the students 

creating conditions to further develop this knowledge. This process, by which the pupils are 

active in the learning process, is useful for the whole of the pupils‟ school life. Time is also a 

deciding factor for the results of classwork. He concludes that in this way there will be 

enough time for the student to speak to their classmates, the teacher, the varying of 

presentations as well as the evaluation of these presentations. 

Säljö (2000:37) talks about learning from a social cultural perspective where communication 

processes are the main theme in learning and developing. According to him learning is the 

combination between the individual and the collective. Learning is a process of participating 

in a culture. (2000:66). It is the combining of the communicative and the collective, 

something we participate in; where people take part in common. According to Dewey  

(1916/1966:9) “Communication is a process of sharing experience till it becomes a common 

possession”. Säljö furthers describes communication as the process whereby people share 

their experiences.  

Tulberg (in Säljö 2000:67) states that, when seen from a socio cultural perspective, 

communication and language are the main link between the pupil and his surroundings. Säljö 

(2000:67) feels that it is through communication with other children that the child participates 

in games and interaction with others in their surroundings that they can understand and 

explain what goes on around them. Furthermore Säljö (2000:107) describes verbal 

communication as important and that conversation is also the most important factor in 

acquiring knowledge.  The best way of learning a language is through communication. The 

individual starts from his personal experience as this makes it easier to absorb new 

knowledge. Thinking is a process which takes place through combined thinking and 

understanding of what goes on, and besides it develops the combined understanding through 

communication. According to him (2000:111) the individual can learn new ways to reason 

and negotiate through participation. The first step is the thought process through a common 

understanding of what goes on. It is this understanding that develops into the common 

understanding in communication. The author (2000:73) feels that communication presents 

different ways of acting. Communication gives us an understanding for negotiation 

possibilities including pupil participation. Pupil participation comes about when the teacher 

communicates with pupils and teaches according their wishes, interests and opinions. She 



5 
 

encourages them to express their wishes and opinions. It is up to the teacher to bring forward 

the pupils‟ talents.  

According to Dysthe (1996:238), understanding and learning is the combination process 

between teacher, pupil and learning material. Dialogue should be the main focus that 

contributes to the pupils experiences and create a common reference. The teacher‟s role is not 

just to transfer facts and knowledge, but to create situations where pupils can integrate with 

other pupils and it is the teacher that influences the pupils‟ experience. The pupils must be 

able to connect what they are learning with their reality and experiences. Participation is also 

important. The pupils should be able to use their own reflections and opinions and take part in 

discussions. Besides the teaching should be adapted only to what the pupils can manage. She 

feels that this helps the pupils build their esteem and become independents and responsible.  

3.3 Responsibility 

According to Danell, Klerfelt, Runevad and Trodden (1999:9), the reason that schools 

encourage pupil activity is because they believe that pupil participation creates good 

democratic and responsible citizens. This is one of the schools most important assignments in 

creating a safe and secure democracy. Besides it creates interest and motivation to learn 

(1999:62-63). Furthermore they state that certain teachers see a direct connection between 

participation and responsibility. It is through participation that pupils learn responsibility. 

Teachers have to take into consideration the pupils age and cultural background. (1999:9). 

Svanberg (in Selberg 2001:41) feels that teachers‟ understanding of shared responsibility 

plays an important part in learning. So does their knowledge of what results pupil 

participation has. Furthermore it is necessary for the teachers to make up the lesson plans 

together with the students). Benett (in Selberg 2001: 41) describes two different types of 

teachers that he labels as informal and formal. According to him, formal teachers do not allow 

pupils to participate in the teaching while informal teachers favor and use pupil participation. 

Formal teachers do not combine different subjects while informal teachers do combine 

lessens.  Informal teachers encourage students to have a say in all classroom activity and 

believe in pupil inner motivation. That way the pupils can learn things they are interested in 

learning. However, Bennet admits that it is the formal teachers who produce better 

mathematical pupils, while pupils who have informal teachers are better at other subjects.  
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4.  Theory 

4.1 Learning by doing 

According to the Geddes & Grosset (1998) dictionary the word pragmatism is a method or 

tendency in philosophy, started by C. S. Peirce and William James, which judges the truth of 

a doctrine by the conduct resulting from the belief in it. Selberg (1999:34) states that it was 

John Dewey, who was the first philosopher to develop the theory of pragmatism in the second 

half of the 19
th

 century. Dewey associated this term with teaching and education, focusing on 

communication. Teaching should no longer be a supply of information to the pupils, but a 

matter of communication between the teachers and the pupils. According to him learning is 

the result of practice and experience derived from this practice. Selberg describes that Dewey 

emphasizes the value of the practical teachings methods which is referred to by his theory 

known as “learning by doing” which deals with learning through activity. This activity should 

be the result of careful planning with an oral purpose. The author concludes that teaching and 

learning are brought about by the interaction of the teacher with the pupils. 

Deweys‟s theory, (in Biesta 2007:49) is not only central for pragmatisms educational theory 

but also plays an important role for the understanding of democracy. This is why it has an 

important place in the pragmatic view on democratic education. Pragmatism had an early 

effect on the development of the Swedish school system. Dewey‟s progressive educational 

ideal, emphasizing the importance of pupil activity and participation spread to Sweden from 

America at the beginning of the twentieth century. Furthermore, the authors describe that 

Dewey‟s theories have been adapted to Swedish education and educational politics for many 

years and are still used today.   

4.2 Pupil interaction 

Selberg (1999:55) states that, unlike earlier beliefs of the 19th century, it was the teacher who 

was the one with the knowledge that the pupils would learn through teacher led lectures and 

pupils memorizing, Selberg mentions Dewey as believing that the teacher acts more as an 

instructor (supervisor, tutor) while it is the pupils who should be active, that pupils should 

work at solving problems through active investigation. Selberg agrees that the problem to be 

investigated must be put into a context in order that the pupils are able to relate to it so that it 

will not be meaningless. A genuine situation for experience must be created. The pupils must 

gather such information which makes it possible to tackle the problem. One has to study 
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learning from a pupil‟s perspective. One has to concentrate on pupils‟ experiences, 

understandings and negotiations. Focus should be on the pupils‟ ways of thinking and 

reasoning. The direct interactions between teachers and other pupils are not in focus, but the 

results and experiences created through this interaction of the pupils. The method used for this 

kind of problem solving, should be collective, a group activity. This would be a democratic 

schooling, and in working as a group the pupils will be leaning cooperation. They will be 

learning from one another while checking out one another‟s‟ way of working.  

4.3 Learning 

According to Selberg (1999:34), Dewey argues that we cannot separate what we learn and 

how we learn; the two belong together and are of equal importance. Dewey emphasized that 

activity was to be combined with theory. He firmly believed that the student has to understand 

his own situation before he can understand what is being taught. The student has to be able to 

feel that school has similar contents and working methods as society at large, that school is 

meaningful so that they can feel motivated. The students develop through teamwork with the 

outside world and this is why education needs to come close to society.  

As stated earlier, all the literature we have read under teacher education has stated that 

Dewey‟s theory about pragmatism is still applied in Swedish schools today. I mention the 

theory now and will get reflect over the theory later on, in the analysis part of this study. 

 

5. Method 

5.1 Method choice 

The choice of method is based on the problems to be investigated in this study. It is the 

problems at issue which are the deciding factor as to whether the method would be qualitative 

or quantative. This investigation, concerning how the pupils do participate in the classroom 

and how dialogues with classmates and class discussions are enabled by the teacher and 

performed by the pupils is qualitative and the method used is observation. I focus on 

communication in the classroom.  
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5.2 Qualatitive method 

Stukát (2005:49) states that qualitative studies are suitable when trying to understand people‟s 

behavior, the different and varying patterns of people‟s reasoning and their reactions to 

various situations. They do not involve statistics or numbers. They rely on verbal methods, 

whether written or of spoken.  The author goes on to explain that both interviews and 

observations are considered to be qualitative methods. They are flexible and be easy to vary 

depending on the research situation. Kvale (1997:32) adds that the qualitative observer‟s aim 

is to get detailed descriptions from the different aspects of the world that the persons are in. 

Precision in description and interpretation in such qualitative methods produce more accurate 

results making the study more reliable. 

5.3 Ethnography 

In deciding to do a qualitative study I have been inspired by the ethnographic method as it is 

suitable for to my purpose to describe and analyse communication in the classroom. 

Ethnography is the study of human behavior. Kullberg (1996:76) describes that 

ethnographical studies include direct observation, often participatory observation, interviews, 

deep interviews and conversation. These types of studies are when the researcher is on the 

field for a longer period, participating and acting as much as he possibly can. Due to the fact 

that such studies are done over a longer period of time this makes them costly and time 

consuming.  

In the gathering of material for this study I decided to observe but not to participate during the 

lessons. I felt that I would have missed some interesting incidents if I had been actively 

participating. So I decided to keep on the outside.  

The method used in this study is not an ethnographical study as it is not done over a longer 

period. The fact that my study is of a somewhat shorter version does not qualify it as being 

etnographical. 

Even though this study is not that of an ethnographical as it is done over a short period of 

time, I got inspiration from the following guidelines listed by Kullberg (1996:104) in her 

book of ethnography useful for my observations and kept the list by my jotter during my 

observation in the classroom. I felt it was helpful for the observation as it helped me keep 

focused:  



9 
 

1. Room: the physical space or spaces;  

2. Participants: people involved;  

3. Activity: relative actions people make;  

4. Objects: the physical things in the space;  

5. Actions: actions people make (not relative);  

6. Events: relative actions people make;  

7. Time: Things that happen over time;  

8. Goal: that the people try to achieve;  

9. Feelings: that are experiences and shown.  

5.4 Observation methods 

Johansson and Svedner (2001:31) talk about a number of different observation methods to 

choose from. And they are usually categorized as structured and unstructured. In the 

structured method of observation the observation follows a categorized schedule; noting 

which type of behavior, what order the individual‟s behavior takes place and when the 

behavior takes place, the length of time for each observation etc. Furthermore the authors 

explain that in the unstructured method the observer writes down what he has observed when 

the observation shift is over or else the person can take notes of particular incidents during the 

observation. This study is carried out using a structured observation method taking notes 

during the shift periods. I chose to take notes due to a couple of reasons. Partly because it 

would have been a time consuming project to get permission of all the parents in order to film 

the classroom and partly because in this way I could focus on taking notes of the incidents 

that were relative to my study. 

The big advantage with observation methods is that one see exactly what goes on. Stukát 

(2005:49), Dreyfus (in Kvale 1997:101) and Descombe (2009:279) are of the firm belief that 

the use of observation is most suitable when one wants to find out exactly what people do and 

not what they say they do. That is the difference between an interview or survey and an 

observation. In an interview or a survey the person might write down what they think they do. 
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But in reality they might do differently. Stukát feels that for some reason or other they may, 

consciously or unconsciously lie to you.  

(Stukát 2005:50) and (Descombe 2009:173) point out a disadvantage with observation 

methods. They argue that the observer can interpret the results according to her own wishes. 

She may be biased to focusing on the things she is there to see and might ignore other 

valuable material. According to them the observer will look at her notes subjectively, seeing 

only the things she wants to see. In this way she might be ignoring incidents which can affect 

the results.  

A disadvantage with observation is that one describes what happens and not why it happens. 

Another question (Stukát 2005:51) and (Descombe 2009:279) take up, is whether the observer 

really fades into the background completely without his presence having an effect of the 

classroom behavior. In this present study the researcher did not stand out, neither taking an 

explicit adult role, nor trying to immerse into the situation – but remaining an inquisitive 

observer. The students were used to having additional observing adults in the classroom. It 

was not uncommon for the class to have trainee teachers visiting or having additional teachers 

present.  

5.5 Ethical consideration 

Prior to my observations, I consulted the “Etikregler för humanistisk-samhällsvetenskaplig 

forskning” (scientific ethical humanistic principles) and this is what they state. 

They state that observations include compulsory information, which means that participants 

should be informed on their role in the investigation (1999:7), as well as the conditions of the 

participants, in this case the pupils. Furthermore there should be consent from the participants 

when the investigation concerns delicate issues but otherwise the teacher‟s consent is enough 

and the parents do not need to be contacted (1999:9). Once my study is only concerned with 

the class as a whole there was no need to contact the parents. 

Besides, participants should be confidential (1999:12). No personal names should be 

mentioned. Due to this i have not mentioned anybody‟s name specifically in this essay.   

Before beginning my observations I contacted the Head of the Health Care department and he 

gave the go ahead and welcomed me to his school to observe. The different teachers gave 
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their consent and informed the students that I would be observing and sitting the back of the 

classroom. 

5.6  The observations   

I chose to make observations of first year students at a Gymnasium school. The class was 

following a health care program. With this three year education these students will be able to 

work right away as health care workers or they have the option to continue to further their 

studies and become nurses or ambulance personnel.  

This class was studying five different subjects during the present term and had five different 

teachers. My aim was to observe the behavior between these teachers and pupils. I wanted to 

observe the communication of the same class with all their different teachers.  

I had two options. The first one was to film six hours of the class and then chose two or three 

relevant hours of the film material I gathered to use for my analyses. According to Stukát 

(2005:49,50) video observations in the classroom can be a good method but time consuming. 

The author feels that  with this method one can see the playback several times making the 

observations more compete and not leaving out any important details. The filming method 

was both time consuming and not feasible due to getting permission required from the parents 

to do this. Once I was limited for time I could not choose the filming method.  

So I chose my second option.  Instead of filming I conducted observations. I gathered the 

material and sorted it out and made use of the parts I felt relative to my study. Descombe 

(2009:271) states that with this method of observation one is after first-hand information 

rather than relying on second-hand sources. Stukát (2005:49) also states that one collects 

concrete and stable information. Using this method I observed the same class of 22 female 

pupils in all their different subjects with their different teachers. I observed five lessons but 

could only make use of material of four of the lessons observed. The last lesson observed was 

for extra individual help where two students turned up and the data gathered did not prove 

relevant to this study. I observed their five different teachers. One of the lessons was much 

longer than the others and was conducted by two different nursing teachers.  

It could be seen as a disadvantage to observe the class in only five sessions. Maybe as Stukát 

states in this way one can see over a period of time how often a chosen defined patterns 

occurs and how many times the behavior interesting to my study took place. Yet at the same 

time the observation was carried out with all the teachers in the programme and all their 
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subjects were covered. Yet one can debate whether this was the ideal way. Whether it would 

be advantageous to study the different classes and maybe with more than one researcher? I 

could have done observations over a relatively longer period for an essay of this length but I 

had already spent a long time of my teacher training at this school, which gave the possibility 

of having a bigger understanding of the educational activity and overall picture of the 

classroom. The overall picture of the environment is important for this type of study. 

Another issue which can be discussed regarding the method of observation is the fact that 

there were only females in the classroom. I could have chosen another programme where the 

class was mixed. I decided to choose the health care programme as I was curious to study a 

class with different types of subjects than the traditional academic subjects program. Yet this 

programme turned out to be only female. As stated earlier I had had teacher training over a 

longer period at this school previously. My experience made me feel that an all-girl class 

would not make any difference to a mixed class when it came to the results of the 

observations.  

I chose to use what is referred to as direct observation as I wanted to see exactly what goes on 

in the classroom. In this way, as Descombe (2009:275) explains, one could see how often the 

same behavior and incidents occur and the length of the happenings. It is not possible to 

measure thoughts and attitudes. I wanted to see in what ways the pupils and teachers 

participate in the classroom. I wanted to see how dialogues are enabled by the teacher and 

performed by the pupils. Even though I had experience prior to my research observations 

during my practice periods (and I had always been fascinated by how much say the students 

had in the classroom), I could now make observations that were focused only on 

communication, on pupil participation i.e. I could see things differently. I could also see 

whether actions in the classroom were being performed in line with the Education goals. 

My observation looked closely, listened and registered my impressions in order to obtain the 

necessary information for this study. Stukát (2005:49) explains that in using observation, one 

studies both the verbal and non-verbal behavior, which is what I did in my observation.  

5.7 Reliability and validity 

Reliability is the measure of how reliable the instruments used in a study are regarding 

measuring of what was intended, in terms of measuring what was intended.  According to 

Stukát (2005:125), the quality of a study differs depending on how reliable the method used 
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for the research. In the case of my study the method used was the interpreting of the results 

obtained during the observations. Stukát (2005:126) states that one way of controlling 

reliability is by repeating the interpreting process and comparing the different results. Kvale 

(1997:2139 describes reliability as the control of the analysing of the study. The result and 

analysis of this study are limited to one class following the health care programme. For a 

study of this size it is always somewhat difficult to do research in a greater extent. Yet I 

believe that the observations of the five teachers do contribute to how communication 

between the teachers and pupils take place in the classroom.  

Stukát (2005:126) describes validity as being more difficult to analyse. According to him 

reliability is necessary but not enough to calculate the validity of a study. Kerlinger (in Kvale 

1997:215) describes the word validity in research as the answer to the question . “do you 

really calculate or measure that you want to measure?” while Pervin (in Kvale 1997:215) asks 

whether the quality of the scientific research in principle leads to a valid scientific knowledge. 

I am aware of the fact that my presence influenced things that happened in the lessons. 

Besides I am aware that of all I have heard has influenced by my own background and pre-

conceptions. Even my theoretical pre-conceptions have made me aware of other things and at 

the same time analyse things in a different way.  

5.8 The school 

The gymnasium used for this study is situated on the outskirts of a relatively small town on 

the west coast of Sweden The school itself is modern and constructed on one story. 1200 

students attend this school, making it the second largest gymnasium school in the town. The 

school is built around a main hall. Six main corridors branch of the mail hall of the school. 

The classrooms for the health care program took up one of these corridors. 

5.9 The physical space  

The classroom where my observation was done was a relatively large one. There were five 

rows of benches and each row consisted of six places. The six chairs were placed in three 

columns of two chairs each. The class was painted white and the large windows let in lots of 

light. Big windows cover the whole length of the long side of the big rectangular room. This 

enabled the pupils to see the trees outside of the room. The room had all the modern forms of 

teaching equipment. The room had a large whiteboard, overhead projector, television, dvd and 

video player and a large screen. The screen could be used also when connected to a laptop, 
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thus enabling power point or film clips to be used in teaching from computers. The room was 

bright and airy and there was a lot of natural light coming in from the large windows.  

5.10 The Participants  

During the observations, there were 22 pupils in every lesson/observation pass, that is to say 

the normal class size. They were all girls of sixteen or seventeen years old. Most of them sat 

in pairs and appeared to be friends. One or two groups sat in threes while one girl sat on her 

own. Talking casually to a few of the girls between lessons they said they felt enthusiastic and 

motivated because they could start working straight away after the course was finished and 

some of them had already got job promises when they were out on training.  

6. Results 

In this chapter I will be presenting the outcome of my observations. I will be writing about 

what I focused on during my observations according to the questions at issue mentioned 

earlier. Therefore I will bring out participation and dialogues with classmates and class 

discussions. My aim is to point these out in to the different activities I witnessed. However 

these points proved to be more complicated to keep separate than I had originally planned as 

they seemed to overlap one other, or rather one led to another. 

6.1 Lesson plans 

6.1.1 Mathematics lesson 

The teacher welcomed everybody to the classroom and asked them whether they had a nice 

weekend and whether they felt ready to tackle a maths lesson. Then he told them that there 

was a guest present to do a study of the lesson and asked me to present myself. After that, 

the teacher began the lesson by giving a short summary of his plan for the given lesson.  

His plan was to divide the lesson into three stages; handing out of tests and discussion of 

tests, explanation or a new chapter in their maths book, classwork combined with the 

discussion of the end of term grading. He asked the pupils whether they agreed to his plan 

or whether they had other suggestions. The pupils had chance to express their own 

opinions of the lesson plan plus suggestions for matters they would like the teacher to take 

up in the lesson. The pupils could disagree with his plan completely or just ask him 

whether he could include some other topic they were interested in, even if this meant that 

he would have to adjust his plan. Two pupils had not done the test the week before and 
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asked whether they could do the test instead of following the lesson. The teacher said that 

that was a good idea. He handed out the two test papers and the girls went into a separate 

room to write the tests for the whole of the lesson time. Another girl stated that she had to 

leave the classroom earlier as she had a dentist appointment. She asked whether she could 

be the first one to discuss the end of term grade in order that she could leave the class half 

an hour before the class was over. 

Four students walked in late and one of these four actually turned up some 15 

minutes late. The teacher did not pass any remarks to the ones who walked in late. 

In this way the students had to think on their own, whether they felt bad or guilty 

for coming late. Whether or not they had missed out on something important, 

whether it was fair on the class or not that they disturbed or whether they felt 

bothered or nonchalant.  

There is dialogue and communication between the teacher and the pupils during this part of 

the lesson. The teacher is coming to the lesson with a ready plan and after presenting the 

plan to the class he welcomes the students opinions regarding this. The teacher will be 

going into another room for individual discussions of the end of term grades. In the 

meantime the pupils will do their classwork, a task of active learning. 

The incident about the students walking in late is an action where the pupils could learn to 

take responsibility for their own actions and figure out the consequences for themselves. If 

they got told off by the teacher than they would not come late in the next time just to save 

being told off by the teacher. If the teacher on the other hand did not tell them off and they 

decide not to turn up late the next time, than it would be a sign of responsibility on their 

part, having come to that conclusion themselves. They should now be mature enough to be 

aware of the effects it would have on their school work or grants.  

6.1.2  Health care lesson                                                                                                    

This teacher was warm and lively with a good sense of humor. She welcomed 

everybody in a friendly way and asked how they were feeling. Two had been absent 

the previous lesson as they were ill and she asks them how they were feeling. She 

felt that one the girls still looked rather pale and told her that she was free to go 

home if she felt that she was still not up to keeping up with the lesson. The teacher 

then informs them that I will be present during the class. The pupils have already 
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met me so this time they just nodded their heads and acknowledged my presence. 

Then the teacher started the lesson writing the plan for the lesson on the 

whiteboard. The lesson was to be divided into two stages; first project work and 

then a competition in preparation for a culture day to be held in the following week 

for all the school. Another teacher will be holding the second part of the lesson. The 

teacher then informs the pupils that she has to go to the staffroom to collect 

something she has forgotten and will be back in a couple of minutes and tells the 

students to fiddle with their mobile phones till she comes back and when she is 

back she asks them to let her know when her mobile phone beeps as she does not 

always hear it as she is expecting a phone call from hospital where her father is. 

She is very relaxed and down to earth and this rubs off onto the pupils making the 

atmosphere in the class relaxed. There is an open class discussion about the rules 

and regulations of the competition and whether the individual wanted to take part or 

not.  

With her liveliness and good sense of humour there is good communication between the 

teacher and the pupils making the atmosphere in the class relaxed. We can see the open class 

discussion which is enabled by the teacher and performed by the pupils about who wanted to 

take part in the wrestling competition. The students participated in this decision. The teacher 

did not put any pressure onto any of the students who hesitated to take part in the competition. 

However it was more of a dialogue between the pupils trying to persuade other pupils to pair 

up and wrestle against them. At the beginning of the lesson the teacher writes the lesson plan 

on the white board informing the class that the lesson will be divided into two stages. As seen 

during the maths lesson, the teacher is coming to the lesson with a ready plan for the lesson. 

In this case she gives the pupils the option of whether they want to take part in the wrestling 

competition or not. 

6.1.3 Swedish lesson 

The teacher welcomed everybody and asked them whether they managed to have 

a nice weekend in spite of all their homework and studying that they had to do as 

the term was coming to an end. She then gave a plan for the lesson. The pupils 

were to remain in this computer room and work on their article. The teacher 

would be there for  some time and go up to the pupils one by one to see if they 

needed help with their assignment and then she would go into another room to 
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discuss their end of term grade individually. The teacher informed the class that I 

would stay with them while she went into the other room. She let them know that 

I am an English native language speaker if anyone felt like taking a break to 

practice a little English with me they could. This was of interest to the Swedish 

teacher as she was also an English teacher herself. After this there were short 

dialogues among the classmates discussing where they were going to sit. There 

was a bit of commotion here but after a while they settled down and got into their 

work. Two of the pupils had been absent the week before and needed explanations 

about the assignment. The teacher told them that they could ask one of their 

classmates and gave them the exercise plan for this assignment. There was also an 

open discussion among the others on the topic they had chosen and how long the 

assignment that had to be written. The pupils were free to choose that providing 

that they would include all the parts in the exercise plan. The computers were 

placed in circles of four computers. So the pupils were sitting in a circle facing 

each other. The pupils could choose where to sit. So even though the students 

were working individually they could talk to each other of exchange tips or ask 

the others if they got stuck. Many of them listened to music while they worked.  

The teacher came to the class with a ready plan of the lesson. The pupils had no say in how 

the lesson would be divided into the two stages, which is one being working on their 

assignment and the other of individual discussions of their end of term grades. They could 

however decide was the topic they would be writing about and how long their assignment 

would be. In this case there is communication through dialogue between the teacher and 

students as well as classmates. There were discussions among the classmates when the teacher 

was out of the class regarding how long they had come as well as comparing their work and 

helping each other out. There would be individual discussions between the teacher and pupils 

regarding the end of term grades. The pupils were to be left alone to do classwork. This 

classwork is an example of pupil participation through active learning. At the same time they 

would have to work in a responsible way when the teacher was not present in the classroom. 

6.1.4 English lesson 

The teacher walked into the classroom and greeted everybody welcome. He 

acknowledges my presence and asks the pupils whether they had met me before and 

whether it was ok with them that I would be present in their orals. He asks them if 
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they all had a proper lunch as it was important for them to do the national test on a 

full stomach. He asked them whether they all felt up to doing this oral national test. 

Two students who had been absent the week before had missed out on doing the 

written part of the national test. They asked the teacher whether they could do the 

written test instead of the oral that day. The teacher thought it was a good idea. 

These two students could form a group of four together with the other two absent to 

do the oral test together in the week to come. The students that were left were 

divided into three groups of 6 or 7 and each group sat in separate rooms. The 

teacher handed out the tests. Each student was given a copy of the test.  Each 

student could choose five points from a list of fifteen as to what they consider to be 

most important in a place of work. Then they had to discuss within their group their 

choices and give reasons for their opinions, feeling free to ask each other questions 

and discuss when they wanted an explanation or did not agree with one another. 

They were also free to make up their own points if they wished. They were free to 

give examples from their own experiences or from what they had heard from 

others.  

The teacher had a set plan for the lesson. He comes into the class and hands out the 

tests they were going to work on. He explains how they would be left on their own 

to discuss and then the teacher would come in to discuss the results of their 

discussions. Here we can see that two pupils started a dialogue with the teacher to 

discuss whether they could do this test next week and not only did the teacher say it 

was okay but that he thought it was a good idea. The teacher is here taking into 

consideration the opinions and wishes of these two girls. Besides, this whole 

exercise was to be done with dialogues in groups among classmates. There is a 

discussion among the pupils first and later on the teachers came back to listen to 

their discussion conclusion. The pupils would be left on their own to discuss the 

exercise and have to work responsibly.  

6.2 Different activities 

In the previous chapter I gave a description of the four individual lessons, where each lesson 

was divided into different stages. Different activities were performed in each and every 

lesson. In this chapter I will be describe relevant different activities individually and divide 
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them in different sections. At the end of each section I will conclude and combine my 

understanding of each activity to the literature mentioned in an earlier chapter. 

6.2.1 The results of the maths tests  

The teacher handed out the corrected tests. There was a class discussion about the 

tests. The students questioned their test results. There were those who felt they 

should have got a better grade. There were those who felt that they should have got 

at least some points for the questions they had got wrong. The teacher was flexible 

and let everyone have the time that was necessary to go through the test. The 

students who had failed the test were given the option of redoing the test, thus 

giving everybody the chance to obtain a pass. It appeared that the pupils questioned 

everything the teacher said or did. Yet the teacher patiently gave time and energy to 

answer all the questions thoroughly, even though they might have been absurd or 

irrelevant. The students started to talk among themselves about the tests, and even 

though some might have strayed off the subject every now and again they always 

came back to the main topic. At times there was a lot of commotion in the room and 

the pupils started talking to one another and sometimes even across the room.  

There in continual communication through dialogue between the teacher and students here. 

The teacher brings forward a class discussion about the tests and this discussion is performed 

by the pupils. The teacher encourages them to ask questions, both individually and as a 

discussion with class mates and class discussion until all the pupils were satisfied and all their 

doubts and questions were answered. 

6.2.2 Maths and Swedish end of term grades 

The pattern was the same for the maths and Swedish lessons. The teacher left the 

class and went into another room. One pupil at a time visited the teacher in the 

other room to discuss their final grade. The pupils had a good say in this discussion. 

The teacher asked them what grade they felt they deserved and they answered. 

Then the teacher showed them as list of the assignments they had done as well as 

tests results done during the term. The teacher informed the pupils the grade as it 

stood then according to these. If the grade the pupil felt they deserved was below 

the one estimated by the teacher, the teacher discussed the measures the pupil could 

take in order to reach that, be it to obtain a pass or improve the present grade that 
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was already a pass. This could be either some form of supplementary exercise or a 

re-write of a failed test. 

In the maths lesson the teacher discussed individually the test results plus their work of a 

whole term while in the Swedish lesson the teacher was discussing individually a review of a 

novel they had written earlier that week as well as other assignments they had written earlier 

during the term. The students through dialogue with the teacher were participating in a 

discussion of their final grades. This was carried out in an open discussion were the students 

participated and had a say in influencing their grades as well as expressing their own opinions 

and feelings about the teachers present decision or questioning the teachers decision. Their 

say could lead to enabling them to get a pass at the end of term if now failure was the case.  

6.2.3 Individual classwork 

Maths lesson: While the teacher was discussing the results in the other room, the 

rest of the pupils were working on their exercises in the classroom. Some were 

working individually while others were working in pairs. On the whole everyone 

was working smoothly, but of course there were times when one or two would get 

up to speak to some others on the other side of the class and then get back to their 

work. There was also talking going on from one side of the class to the other. 

However, whatever the interruptions made by the pupils, they all got back to their 

exercises eventually. I could observe that being treated in a democratic way and 

letting everybody free to get on with their work and take short breaks according to 

their needs created a democratic atmosphere in the room and that the students could 

be left on their own to work on their own initiate. If the teacher had used a more 

authoritive approach and forbid the pupils to take breaks for walking around the 

class or talking about anything but the math‟s equations then their response would 

be negative and make them lose their enthusiasm to work on their own while the 

teacher was away.  

In this classwork situation the teacher was encouraging dialogues and discussions to be 

performed by the pupils while they were supposed to be doing their classwork as he felt that 

even though it might slow down their classwork it would be beneficial in the long run. The 

classwork is an example of participation, showing the method of active learning. 
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6.2.4 Group classwork discussion 

English lesson: The teacher left the room for twenty minutes so that the students could 

discuss among themselves and then the teacher came back came back to discuss their 

conclusions. The students were reflecting , forming their own opinions and discussing pros 

and cons of their choices in a group. After the discussion with the students the teacher would 

grade them on their performance. 

This is an example of active learning. The pupils are practicing decision making through 

dialogue Here again the students were trusted to be left on their own for twenty minutes and 

then the teacher came back to hear their discussion.                                                                  

6.2.5 Arm-wrestling competition 

Health care lesson: After half an hour of working on their assignment the students 

come back to the classroom for the arm-wrestling competition. Another teacher 

took over this part of the lesson. Those pupils who chose to take part found an 

opponent. They wrestled in pairs against each other until the final winner was 

chosen to take part in the culture day. There was a warm and relaxed atmosphere in 

the classroom with lots of excitement and laughter. The teacher then looked for 

pupils who wanted to compete in the belly dancing competition on that same day 

and everyone hesitated and challenged her to do it herself and so she did some belly 

dancing for a laugh. The pupils chose their own partners. In this case the pupils had 

a choice in whether to participate or not, so that those who chose to participate have 

the same goal. 

Here is very good relaxed communication both between the teachers and pupils as well as 

among the pupils themselves as well as an example of participation through activity.  

7. Analysis 

In this section I will be analysing the interpretation of questions at issue compared with my 

observation results. I will present them theme by theme in order to show a clear connection 

between the result of each theme and the analysis. I will compare the result to the literature I 

have read and written about earlier. 
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7.1 Dialogue and Communication  

Dewey (in Selberg 1999:34) feels that communication in a group is the main factor in 

learning. Säljö (2005:107) describes verbal communication as being of great importance for 

learning. By this he means that daily dialogue is the most important component to absorb 

knowledge. The best relationship in learning is formed through communication. Dysthe  

(1996:238), feels that all learning is a dialogue and knowledge and something that happens 

when the individual meets, works and communicates with others through dialogue There was 

a lot of communication in the classrooms the teachers and the individual or class as a whole, 

as well among the pupils. Dialogue was important especially for discussions. 

 The way the teachers came in and greeted the pupils and asked how their day was coming 

along or whether they had a nice weekend, or whether they had managed to go out or a bit of 

fresh air on such a lovely sunny day was a way of integrating the pupils into all that would be 

happening during the lesson.  The greetings were a sign of the teachers creating 

communication through dialogue in the classroom. Besides, soon after that, the teachers 

introduced me to the class and said that they had a guest who will be sitting at the back of the 

class. Then I introduced myself briefly. Säljö (2005:107) talks about pupil integration. In the 

observation, the teachers wanted to integrate the pupils in everything that was going on in the 

teaching through language. This is another important example of the importance of dialogue 

that Säljö (2005:111) discusses. According to him, it is though pupil participation in dialogue 

and communication that they can develop new ways of thinking, reasoning and 

communicating.  

An example of good communication was when the math‟s teacher and the pupils went 

through the marked test papers. Certain pupils had got wrong answers in the test questions 

and this brought about discussions between the teacher and the students. The teacher gave the 

logical explanation and patiently explained that those who had not got the right answer might 

not have been completely off track when starting out the answers but sometimes got 

sidetracked half way through the problem to be solved. Säljö (2000:111) maintains that the 

individual can learn new ways to reason and negotiate through this kind of communication. 

The teacher appeared to be very active at this point in the lesson. As Marton (in Selberg 

1999:45) claims, teachers ought to be active in order to help the pupils learn. Dysthe 

(1996:238) argues that if a teacher wants to create a verbal learning atmosphere in the 

teaching than she should allow the pupils to express themselves. In this way there will be an 
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increase of dialogue in the classroom which in turn leads to pupil participation and increased 

pupil interest of both the contents and the subject being taught. It is not enough that the pupils 

hear the teachers‟ voices; they must also say their part. Thoughts, opinions and reflections are 

necessary for the learning process. According to the author, student participation includes 

good communication, interaction and dialogue in the group. 

7.2 Responsibility 

The incident of the late-comers being totally ignored by the teacher might appear shocking to 

some. It was a question of whether they felt that they might have missed out on something 

important or not. It was also a question of whether it was fair on the class that they disturbed 

the lesson for half a minute or so. This seemed to be an action where the pupils could learn to 

take responsibility for their own actions and figure out the consequences for themselves. If 

they got told off by the teacher than they would not come late in the next time just to save 

being told off by the teacher. If the teacher on the other hand did not tell them off and they 

decide not to turn up late the next time, than it would be a sign of responsibility on their part, 

having come to that conclusion themselves. They should now be mature enough to be aware 

of the effects it would have on their school work or grants.  

The education curriculum (Lpo 94), states that pupils are to be trained to take responsibility 

for their studies, and also that the teacher must assume that the pupils can and want to take 

personal responsibility for their learning and school work. This was seen in the classwork in 

different lessons when the students were left completely on their own. It was up to the 

students to get their work done while on their own. 

One cannot help but agree with what Danell (1999:9) says, that the best way to develop the 

responsibility in pupils is by letting them participate in their teaching, learning and 

boundaries. Worth mentioning here is Dewey‟s (1916/1966:340) reasoning on the ideally 

perfect knowledge that any past experience would offer a point of advantage that can used 

advantageously in a future experience. Yet another point worth mentioning is what Svanberg 

(in Selberg 2001:41) believes, that the teachers understanding of shared responsibility is of 

great importance for the students.  

The pupils did not have to get a feeling of hopelessness and feel that their whole studying life 

has come to an end if they failed their mathematics or their Swedish. The teachers were 

offering them a way out. Dewey (1916/1966:110) describes the external aims of the students, 
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for those who want to further their studies, as being responsible for the preparation for a 

remote future and for rendering the work of both teacher and pupil mechanical and slavish.  

The combined Swedish and Health care project seemed to bring forth an interest where the 

teaching and learning was meaningful and at the same time worked on the self-discipline of 

the pupils. They could choose themselves which sickness they were to write about and work 

on the assignment in the computer room on their own time and initiative. They were free to 

wander off into other websites or chat with their classmates as much as they wanted but it was 

their responsibility to see to it that their work was done in time. The whole assignment 

appeared meaningful.  

7.3 Participation 

This study was made to describe and analyse communication between the teacher and pupils 

in the classroom focusing on dialogue, pupil participation and responsibility. It is based on 

Dewey‟s pragmatism theory of „learning by doing‟ where Dewey states that learning takes 

place through activity. According to Dewey (in Selberg:34) teaching and learning are the 

result of communication between the teachers; the interaction of the teacher with the pupils. 

Dewey emphasizes the importance of pupil activity and participation in the classroom. This 

theory is applied in schools today.  

The lessons were relaxed and sometimes humorous but it seemed that the pupils felt relaxed 

and not pushed into participating or doing things that the teachers wanted although the teacher 

had the main plan for the lesson. The pupils appeared calm and satisfied. There was learning 

by doing, learning through activity, in all the lessons. There were individual discussions, 

group discussions and class discussions. There was also classwork. All these are examples of 

pupil activity and participation in the classroom. 

 According to Selberg (1999:32-41), there is proof that pupils who participate in their learning 

learn more and at a deeper level than those who do not have the same possibility. Selberg 

feels that pupils should be able to participate and influence their learning. The relaxed 

atmosphere where the students had a say in whether they would participate or not in class 

discussion made everybody relaxed and no one felt pressurized to take part. Their teachers sat 

in the same staff room where the atmosphere was relaxed and warm between these teachers 

and this rubbed off onto the students. The students seemed to work actively and just as keenly 

in the lessons including the math‟s one where this lesson cannot always be so attractive. Yet 
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the students appeared motivated in the lessons and this helped them participate gladly, despite 

the odd commotion or distraction which took place every now and again everybody seemed to 

take part and do their fair share of work. It did appear that the education was not something 

that the teachers did to the pupils, but what the teachers and pupils did together. In the arm-

wrestling competition they could wrestle in their own way and seemed happy. The pupils 

chose whether or not to participate.  

The school curriculums state that pupils should take part in the planning of their lessons. 

According to Selberg (1999:32-41), there is proof that pupils who have had remarkable 

influence on their learning learn more and at a deeper level than those who do not have the 

same possibility. Selberg feels that pupils should be able to participate and influence their 

learning. They should be able to choose material and questions to what has to be looked into, 

choice of methods and approach, choice of how work should be presented. Yet the 

observations show that all the teachers come to the class with a ready plan for the lessons. 

They then presented their plan and ask the pupils if they thought their plan was ok or whether 

they would like to make any adjustments. It was only on one occasion that a pupil asked to 

make a slight adjustment, to be able to discuss her grade individually with the teacher first in 

order to be able to reach a doctor‟s appointment. Otherwise the rest seemed to agree with the 

plans the teachers made. This shows that by using this method the pupils are not taking part in 

the planning of the lesson. There could be different reasons why the pupils go along with the 

teachers plan. One could be that they rely on their teacher, or couldn‟t be bothered to think for 

themselves once there was someone to do it for them. The teachers could also be choosing 

this system to make it easier for both the pupils and the teachers themselves. In this way they 

will save the hassle of getting the whole class to cooperate and finding a happy medium for 

everybody. At the same time the teachers have to balance the time available and the material 

chosen to keep up with the curriculum goals. Yet maybe the teachers should make more effort 

to include the students in the planning as by doing so the students will not only be in line with 

the school curriculums but also more motivated and ambitious in their learning as they have 

chosen the material themselves. This would be more in line with genuine student 

participation. Even though it would require more time and effort on the part of the teacher it 

would benefit the pupils in the long run. 

The combination between the Swedish and Health care lessons brings to mind the social 

cultural perspective of learning which has made a great impact on modern teaching. This is 

discussed by Säljö (2000:37). Cooperation and communication are central themes for teaching 
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and learning processes. Learning takes place through participation. Social cultural theories 

concentrate on the constructive view of learning where knowledge is constructed through 

cooperation.  

One can see a pattern in that through participation the students were able to influence their 

learning in the four different lessons. We see a good example of Danell‟s (1999:9) influence 

theory whereby by letting the pupils participate in their learning in everyday life at school will 

give results for the students later on in their lives. It will help them to become responsible not 

only for their studies, but also for the school environment as well as all the other people in 

outside the school. Besides, as Selberg (2001:33) claims, the pupils will be more committed 

when presented with the possibility of participation in their work later on.  

 

8. Discussion  

8.1 Dialogues with classmates and class discussions  

My observations showed that dialogues and discussions played an important part in the 

communication between the teachers and pupils. The students were free to express their 

opinion about everything and it was up to the teacher to set the limits.  There was time for 

dialogues which in turn enabled the pupils to influence their learning and take active part in 

the lessons to their own personal benefit as well as the benefit of their classmates. The 

teachers did their best to listen and answer their questions and difficulties and tried to solve 

their problems as they cropped up. This can be compared to Selberg‟s (2001:9-10) reasoning 

where he states that dialogue is an important factor in communication. As he states, it is 

through the confirmation of the dialogue both of the teacher as well as of the pupils in the 

classroom that the pupils can learn. This makes pupil participation dependent on this 

communication by making the pupils active in the learning process. This can also be 

compared to Dysthe‟s (1996:238), understanding of dialogue She feels that dialogue is the 

main focus that contributes to the pupils experiences and create a common reference. The 

teacher‟s role is not just to transfer facts and knowledge, but to create situations where pupils 

can integrate with other pupils through dialogue. The pupils should be able to express their 

own reflections and opinions and take part in discussions.  
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8.2 Dialogue and participation 

I felt that the pupils‟ voices could be heard this allowed them to participate. There was time 

and place for dialogue which enabled the pupils to influence their learning while at the same 

time the teachers were there to listen and try to solve the problems of the pupils as they 

cropped up. The teachers allowed the pupils to express their opinions and ask questions as 

much as they needed. The pupils had freedom within boundaries set by the teachers. It was up 

to the teachers to draw the line in order so that they could carry out the lessons to reach the 

school goals and yet the teacher had to balance the time available in order to keep up with the 

curriculum goals, thus affecting the quality of the classwork. This is why Selberg (2001:9-10) 

feels that time is an important factor for the results of classwork.  

3.3 Communication in the classroom 

At the beginning of the lessons the teachers presented their ideas and plans for the lessons. 

However they encouraged the class to express their wishes and requests and when necessary 

adjust the lesson plans. This is the type of communication discussed by Säljö (2000:73) where 

he explains that communication gives an understanding for negotiation possibilities. The 

author feels that communication presents different ways of acting. Pupil participation comes 

about when the teacher communicates with pupils and teaches according their wishes, 

interests and opinions.   

Besides the pupil participation through communication observed there was also participation 

through active learning. The pupils were involved in different types of classroom activities, 

maths exercises, assignments as well as group discussions. This type of participation is an 

important part of their learning. Even Chickering and Gamson (1987:3) emphasize that pupils 

must talk about what they are learning and write about it as this makes their learning more 

successful. Starke (2010), Paulson and Faust (2010), The American Association for Higher 

Education (1998) and Felder and Brent (1996) all stress the importance of learning through 

activity. 

8.4 Responsibility and pupil participation  

The pupils were encouraged to make adjustments to the lesson plans. This is a clear example 

of shared responsibility where the teachers encouraged the pupils to make changes. Shared 

responsibility played an important part in learning. This can be compared to Svanberg‟s 
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argument (in Selberg 2001:41), that confirm that teachers‟ understanding of shared 

responsibility plays an important part in learning.  

As I see it, the fact the teachers could adapt their work to the pupil needs is an advantage even 

though it put expectations on the students. They had to work responsibly and on their own 

initiative in order to reach the curriculum goals. This could be seen in how they worked when 

they were left on their own to do classwork. Even though there were distractions every now 

and again and at some point a bit of commotion in one lesson, they all came back to the 

subject on their own. Everyone got their work done. They worked on their own initiative. This 

compares to Danell, Klerfelt, Runevad and Trodden‟s (1999:9) reasoning, and that of the 

American Association for Higher Education (1998), that there is see a direct connection 

between participation and responsibility. It is through participation that pupils learn 

responsibility and become responsible citizens. Besides, Danell, Klerfelt, Runevad and 

Trodden (1999:9) feel that another reason why schools encourage pupil activity is because it 

gives them motivation to learn (1999:62-63).  

8.5 Didactic implications  

The information collected in this study was done during observations. The observations 

included observations all the teachers of the health care programme. The observations gave a 

clear picture of how the teachers and pupils communicate with one another during their 

lessons. The method I used for this study proved suitable to find out exactly what goes on in 

the classroom and this was what I wanted to study. The notes I made in the observations have 

been valuable help in my analysis. It would be of great value if prospective teachers could 

develop their teaching skills by using the same working methods and tools used here. The 

same method is also used by other educational researchers.   

Thus my suggestion for further studies in communication would be for teacher education to 

focus more on the communication aspect. The upcoming teachers should be trained to observe 

how other teachers communicate. If there were positive developments in this field the 

teachers would be better prepared to tackle the environment in the school and classroom in 

their future working life. Both the students and teachers would benefit from these 

developments. 
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9. Conclusion 

The study of understanding how communication between the teachers and students in the 

classroom has changed a great deal from the time I was a pupil in school to what it is today. 

In my days it was the teacher who was the authority and the pupils had to listen. The students 

had no say. Active learning did not exist at all and there were regular exams which involved a 

lot of memorizing of the text books and this created a lot of pressure on the pupils. Through 

teacher education I have learnt that the system has changed a great deal and that today the 

pupils are encouraged to participate in their learning. The teacher training on types of teaching 

and learning ways have been based on different theories. Therefore I was curious to find out 

how much the theories we have studied in our teaching education are applied in practice. 

When I started this study I was not aware that I would be able to see so much of Dewey‟s 

theory practiced in the classroom as I actually did.  

There seemed to be similar pattern regarding participation and communication in the 

classrooms. Dialogue was also important for communication and discussions.  There was a lot 

of active learning where the pupils participated actively in their learning by working on 

assignments or by classwork or discussions. Pupils did show a great deal of responsibility. 

Besides they took an active part in evaluation of their grades. However there was no actual 

direct participation in the planning of the lessons as stated in the school curriculums. The 

teachers all came with a set plan for the lesson and even though they asked the pupils if they 

had anything to add to the plan it was not the same thing as if the teachers and the pupils had 

to plan the lessons together. The pupils would stand to gain if the teachers had to plan the 

lessons with them present. 
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