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This working paper focuses on how it is to be both Swedish and Greek and living 
in Greece. As one might expect that these families have transcended national, social 
and cultural borders in various ways, they can give us some insight into what it is 
like living in what is often labelled a global society. Media have a central importance 
in this blurring of borders – regarding both change and continuity – and in finding 
a balance between cultures. Although prior research has been conducted on families’ 
media use in Sweden, studies on the role of media among Swedish families living 
abroad are almost non-existent. Due to this lacuna, the project ‘Mediated childhoods 
in multicultural families in Greece’ will contribute to fill a gap in this particular 
research field.  

Thus, the study aims at describing how families situated between the Greek and 
Swedish cultures make use of and negotiate between various media in their daily 
life. It is the media practices among these families and their children (ages 12-16 
years) who are growing up in Greece that are brought to the fore. The study gives 
special attention to issues such as:  
 
· what it is like to be a multicultural family in Europe today and how 
these families talk about Swedish and Greek culture and identity
· the role of Greek media in the new homeland 
· which media the children enjoy using 
· how parents and their children compare Greek and Swedish media output 
· in which ways the media are used to keep in contact with relatives and friends 
in Sweden and stay updated on what is happening in the Swedish society.

Ulrika Sjöberg is a Senior Lecturer in Media and Communication Studies at 
Halmstad University, Sweden. Her teaching areas involve media education, 
media studies, audience research and methodology. Her research covers issues 
related to the social and cultural context of media use and the meanings 
created from media by young media users in daily life, the role of media 
among families with immigrant backgrounds and finally media literacy.  
 
 





Preface
The idea behind project ‘Mediated childhoods in multicultural families in Greece’ came 
in March 2003 when I stayed at the Scandinavian church in Piraeus. I was at that 
time visiting the University of Athens, the Department of Communication and Mass 
Media. One evening when I was going to check my e-mail on the computer at the 
church I met a whole group of children who were playing nearby. I still remember 
how amazed I was by their dual language competence; to hear all these Scandinavian 
children talking to each other, whether it was in Greek, Swedish, Finnish, Norwegian, 
or in Danish. These children spoke several languages but Greek was a common 
language that all of them could speak. A Swedish girl, for example, talked to her 
peers in Swedish and in the same moment she turned to a Finnish girl and they 
all talked Greek to each other. This language switching immediately aroused my 
interest. What is it like to be a multicultural family in Europe today? What is it like 
to grow up with both a Swedish and Greek culture and what role do media have in 
these children’s lives? These questions set the starting point for the conducted study 
in Athens 2004. This working paper is my first encounter of the material collected.
This study would not have been possible without the help of the Swedish Institute 
and the Swedish school in Athens and the willingness of the families to participate. 
A special thanks to Bodil Nordström at the Swedish Institute who served as an 
important link to the families throughout the data collection. My warmest gratitude 
to all the parents and the children I met during my fieldwork in Athens, who made 
me feel very welcome the moment they opened the door to their homes. I will always 
appreciate and be grateful for their interest in the study and for taking the time to 
participate. A final thanks to Dimitris Dimitropoulos and Ingegerd Rydin for their 
insightful comments and suggestions when writing the paper.

Ulrika
Helsingborg, August 2005



Πρόλογος
Η ιδέα για την παρούσα μελέτη «Mediated childhoods in multicultural 
families in Greece» γεννήθηκε τον Μάρτιο του 2003 όταν έμεινα στη 
Σκανδιναβική εκκλησία στον Πειραιά. Εκείνη την περίοδο ήμουν 
επισκέπτης στο Πανεπιστήμιο της Αθήνας, στο τμήμα Επικοινωνίας και 
Μέσων Μαζικής Ενημέρωσης. Ένα βράδυ όταν επρόκειτο να ελέγξω το 
ηλεκτρονικό ταχυδρομείο μου στον υπολογιστή της Εκκλησίας συνάντησα 
μια ομάδα παιδιών που έπαιζαν γύρω. Ακόμα θυμάμαι τηνέκπληξη μου, 
της διπλής γλωσσικής επικοινωνιακής ικανότητάς τους, να μιλούν όλα 
αυτά τα παιδιά από την Σκανδιναβία το ένα στο άλλο, είτε στα Ελληνικά, 
Σουηδικά, Φιλανδικά, Νορβηγικά, ή Δανικά. Τα παιδιά αυτά μιλούσαν 
διαφορετικές γλώσσες αλλά η Ελληνική γλώσσα ήταν μια κοινή γλώσσα 
που όλοι τους μπορούσαν να μιλήσουν. Ένα κορίτσι από την Σουηδία 
για παράδειγμα, μιλούσε στους φίλους της στα Σουηδικά, ενώ την ίδια 
στιγμή μετά μίλησε σε ένα κορίτσι από την Φινλανδία, μιλώντας όλοι μαζί 
Ελληνικά το ένα στο άλλο. Αυτή η γλωσσική μετατροπή μου κέντρισε 
αμέσως το ενδιαφέρον. Πώς είναι μια πολυπολιτισμική οικογένεια στην 
Ευρώπη σήμερα; Πώς είναι να μεγαλώνεις την ίδια στιγμή με τη Σουηδική 
και την Ελληνική κουλτούρα και ποιος ο ρόλος των Μέσων Μαζικής 
Ενημέρωσης στις ζωές αυτών των παιδιών; Αυτές οι ερωτήσεις έθεσαν 
την αφετηρία της επιτελούμενης μελέτης στην Αθήνα το 2004. Η παρούσα
ερευνητική έκθεση είναι η πρώτη ανάλυση του συλλεγομένου υλικού.
Η μελέτη αυτή δεν θα ήταν δυνατή χωρίς τη βοήθεια του Σουηδικού 
Ιδρύματος και του Σουηδικού Σχολείου στην Αθήνα καθώς και της 
προθυμίας των οικογενειών να συμμετέχουν. Μια ιδιαίτερη ευχαρίστηση 
στην Bodil Nordström, από το Σουηδικό Ίδρυμα, με την σημαντική 
διασύνδεση με τις οικογένειες κατά την διάρκεια του προγράμματος. 
Επίσης ένα θερμό ευχαριστώ σε όλους τους γονείς και τα παιδιά τα οποία 
συνάντησα κατά τη διάρκεια της έρευνας στην Αθήνα, τα οποία με έκαναν 
να νιώθω ευπρόσδεκτη ανοίγοντας την πόρτα του σπιτιού τους. Θα το 
εκτιμώ πάντοτε και θα είμαι ευγνώμων για το ενδιαφέρον τους για τη
μελέτη και το χρόνο συμμετοχής τους. Ένα τελικό ευχαριστώ στο Δημήτριο
Δημητρόπουλο και την Ingegerd Rydin για τα οξυδερκή σχόλια τους και τις 
προτάσεις κατά την εγγραφή αυτής της εργασίας.

Ulrika
Helsingborg, Αύγουστος 2005
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1. Introduction and research foci
The project ‘Mediated childhoods in multicultural families in Greece’1 aims at 
describing how families situated between Greek and Swedish cultures use and 
negotiate between various media in their daily life. It is the media practices among 
these families and their children (ages 12-16) who are growing up in Greece that 
are brought to the fore. The father in nine of the participating families is Greek and 
one is non-European. The mothers are Swedish (having lived in Greece between 10 
and 26 years) and all the families live in Athens and its surroundings. As we might 
expect that these families have transcended national, social and cultural borders in 
various ways, they can offer us some insight into what it might be like to live in what 
is often labelled a global society. Media have a central importance in this blurring of 
borders – regarding both change and continuity – and in finding a balance between 
cultures (Cottle, 2000; King & Wood, 2001). Both the Greek society (culture, 
norms, values, religion, education, child care, social and economic conditions, etc.) 
and its media landscape (structure, media access, media use patterns etc.) differ in 
many aspects from the Swedish counterparts, which makes a comparison between 
the two countries interesting (see Elias Dimitras, 1997; Daremas & Terzis, 2000; 
Panagiotopoulou, 2001; Harrie, 2003).

The presented project will also be an in-depth and follow-up study of the three 
year project, titled ‘Media practices in the new country: children, youth, family and 
ethnicity’, which is funded by the Swedish Research Council (2004-2006). The latter 
project attempts to gain a comprehensive understanding of how media are used and 
perceived among families with an immigrant background in Sweden. Immigrant 
families (with children in the ages 12-16) from countries such as Greece, Vietnam, 
Iran, Lebanon, Jordan, Somalia and Kurdistan have participated in the study (see 
further Rydin & Sjöberg, 2007; Rydin & Sjöberg, 2008).

This working paper is my first encounter with the empirical material collected 
within the project and describes preliminary results of the study. After coming 
back from the field the researcher and the material goes through various phases and 
this paper is the first analysis of the data collected. The paper describes the main 
themes and patterns and it is the voices of the participating families rather than the 
theoretical discussions and reflections that prevail.

The report gives special attention to the following research questions:
* What is it like to be a multicultural family in Europe today? How do the families 
talk about Swedish and Greek culture and identity?
* What role do media have the first years in the new homeland? In what ways are 

1. The data collection was conducted in Athens and its surroundings, September 2004. 
See further chapter two. The photo on the report’s front cover was taken by one of the 
participating children.
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media used to keep in contact with relatives and friends in Sweden and to inform 
oneself about the Swedish society?
* What is the media usage among young people? How do parents perceive their 
children’s media use? How is the Greek media output valued in comparison with the 
Swedish media output?

A brief note on previous research

There has been rather limited research conducted in Sweden on media and ethnicity 
and in particular immigrant families’ media use. Research has mainly focused on 
how the media represent immigrants and ethnic minorities, thus studies on textual 
analysis. The empirical data in these studies have been a specific media text such 
as a TV programme, radio programme or newspaper and have put concepts such 
as racism and anti-racism in focus (see for example Löwander, 1998; Brune, 2004, 
2008). In addition, research has focused on media access and the time spent on 
different media among adults with an immigrant background (e.g. Camauër, 2003; 
2005). But as Rydin already stated in 2002 the presence of young immigrants in 
previous Swedish research is very limited. The work by Rydin and Sjöberg (2007; 
2008) on media usage among families with immigrant backrounds in Sweden is 
therefore an important contribution to the research field.

Evaluating conducted international research on young people with immigrant 
background that has relevance for the study, the most recent European project is 
CHICAM (Children in Communication About Migration), which Sweden has also 
taken part in. This ‘action research’ project studied how migrant children (of ages 
10-14) in six European countries represent and express their experience of migration 
by using new media (see for example De Leeuw & Rydin, 2007). Previously, research 
conducted about immigrant youth and media usage generally focused on one specific 
medium such as television, music, internet or a particular media text like soap operas 
(see de Bruin, 2001; Echchaibi, 2001; D´Haenens, 2003). The work of Gillespie 
(1995) has inspired many and with her ethnographic approach she studied youths of 
Punjab descent in a suburb in London. Today this type of ‘everyday life perspective’ 
is increasingly seen; taken into account a wide range of media and how these are 
interwoven in daily life (e.g. Moser & Hermann, 2008; Kondo, 2008).

Studies that highlight Swedish conditions and young people’s media use have 
increased in the last few years and gained more attention within the academic world. 
The entrance of new media and their popularity among children is one main reason for 
this. Swedish research has focused on matters such as describing media access, media 
habits, interpretations of separate media texts, and the role of media in everyday life 
(see Rydin, 1996; Johansson, 2000; Hernwall, 2001; Johnsson-Smaragdi & Jönsson, 
2001; Sjöberg, 2002; Sparrman, 2002; Sundin, 2004; Dunkels, 2009). Although 
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prior research has been conducted on young people’s media use in Sweden, studies 
on the role of media among Swedish families living abroad are almost non-existent. 
Due to this lacuna, the current study will hopefully contribute to fill a gap and 
encourage other researchers to explore these matters further.

Hopefully, this study on Greek young people’s media use will also contribute to 
this particular research field in Greece, which has been rather limited, both in terms 
of empirical research and theoretical interest. In her report Kurti (2002:133) states:

Everyday observation indicates that Greek children, like children in any parts of the world, 
live in a media environment with extensive access to information and entertainment. In 
Greece, however, research, statistics and analyses providing precise documentation on media 
accessibility to children are absent. […] There is no recent research on the use of media by 
children.

Disposition of the report

This working paper consists of four parts, where in the first describes and discusses 
the methodological approaches of the study and involves sampling, the use of 
cameras, interviews and field notes/research diary. Throughout this chapter critical 
remarks are made on the various methodological issues discussed. Parts two and 
three contain the empirical results of the study. The former discusses issues such as 
Greek and Swedish culture and media, the role of media in maintaining contact with 
friends and relatives in Sweden, children’s media use from the parents’ perspective. 
The latter, on the other hand, puts to the fore the young people’s views about cultural 
identity, their popular media usage and their use of Swedish media. The report ends 
up by summarizing the main research findings of the study.
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2. Methodological approaches and reflections
This chapter focuses on some crucial issues in terms of sampling and data collection 
(taking photos, interviews, field notes). The study was inspired by a media-
ethnographical approach in which a specific decoding of media texts is interpreted by 
the researcher in relation to the media user’s daily life (Drotner, 1993:11). Drotner 
states that the approach is characterized by aspects like the point of departure of 
research is a specific group of people rather than a certain medium, that this group is 
defined as active users rather than passive receivers, who in turn are studied in various 
contexts like home, work and school.

The tradition of studying foreign (often exotic) cultures abroad is well-known 
within disciplines such as social anthropology. However, studies on the researcher’s 
own culture abroad are rare. Critics question the researcher’s status in diasporic 
studies, i.e. to study another culture than one’s own. The debate on whether or not 
white researchers should study and interview Black people is on example of this 
concern (see Edwards, 1990). Papadopoulos and Lees (2002:258) talk about the 
need of culturally competent researchers who have knowledge and skills to relate to 
a specific ethnic group. Not only is this cultural knowledge crucial when conducting 
the study but also in the analysis process, where the researcher has an awareness of 
alternative interpretations and perspectives. The study in Greece was carried out by 
me as a researcher who had the same origin as the mothers and I had personally spent 
much time in Greece before conducting the project. The latter is a necessity if a shared 
understanding of experiences, cultures, etc is to develop between the researcher and 
the informants. For this study, it was of course also an advantage to have knowledge 
of the Greek media landscape and to know some of the media content which the 
particapants referred to. Finally, knowing the city in which one conducts a study 
also facilitated talks about the daily life in Athens, places the children went to with 
friends etc.

The participating families

The empirical data of the study was collected in September 2004 and in total ten 
families, living in Athens and its surroundings, participated. The study is based on 
families with children of the ages 12-16. This age group was chosen as it is in this 
age group that young people start developing elastic and creative media patterns. 
They are more flexible as they have only established a few routines in daily life. In 
contrast to adults, who usually have work as their platform for formulating personal 
and social identity, research has shown that media play a central role for young 
people in this process and for the formation and maintenance of social relations 
and youth culture. Young people’s media use is also of special interest as they are 
going through a transformative period in life, characterized by continuous cognitive, 
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physical, and social changes, which in turn are reflected in their media use. The term 
‘digital generation’ has also become common in order to express the fact that young 
people have gained more knowledge about digital media compared to many parents, 
teachers and other elders. Finally, by studying how media are utilized and integrated 
in young people’s lives an indication about future media use is also given (Ziehe, 
1994; Sjöberg, 2002).

The Swedish Institute in Athens was contacted in February 2004 and the research 
proposal was presented to the secretary of culture, Bodil Nordström, who later 
became my, what Lindlof (1995) calls, gatekeeper for the participating families. 
The research proposal was given to the board of the Swedish school in Athens and 
permission was given to get access to the pupils’ addresses. As the aim was to get 
a sample of variation in the sense that the selected families should differ in, for 
example, how many years they have lived in Greece, socio-economic status, the 
composition of the family, the secretary at the institute was asked to suggest families 
for the study. The secretary also played a key role in presenting the study to the 
interested families and most importantly in achieving a rapport with the participants. 
A letter informing the selected families about the study was sent in May 2004 and 
interested families contacted the secretary. Eleven families were interested but one of 
them did not participate as they moved to Sweden in the period of time when the 
study was conducted. Another letter was later sent to these families confirming their 
participation and in the beginning of August a disposable camera plus instructions 
were sent to the young participants. All families were also contacted by phone in order 
to answer questions, to plan for my visit but also, and perhaps most importantly, to 
get better acquainted. All families were assured that the participation was voluntary 
and that the material would be confidential. In the presentation of the material 
attempts have been made so that the identity of the participants will not be disclosed 
(see further Lindlof, 1995 and Aspers, 2007 on ethical considerations in research).

The ten families had all their own stories to tell about the decision to live in Greece. 
For nine of the interviewed women it was love that made them move to Greece. But 
it was not an easy decision and often the result of several years of discussions and 
reflections. For one of the women the decision to move to Greece was her interest in 
the country and to learn Greek. In all the families the mother is Swedish, who has 
lived in Greece for many years (from 10 to 26). Three of the husbands have also lived 
in Sweden. In nine families the husband was Greek and in one family the father was 
non-European (but who had lived in Greece for 26 years). One mother lived alone 
with her children. In one family only the mother was interviewed as the husband 
was out of town and the child had a too hectic schedule to participate. The parents 
worked as teacher, secretary, physiotherapist, painter, psychologist, photographer, 
housewife, businessman, or owned their own business such as a café, hotel, store. 
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As stated above one of the aims was to select families with different socio-economic 
status but most of the familes who wanted to participate in the study had a middle 
class background. Looking more specifically at the participating children, two were 
16 years old, one was 15 years old, two were 14 years old, five were 13 years old and 
lastly two were 12 years old. Thus, in total 12 children participated in the study, four 
of whom were girls.

Children taking photos

Disposable cameras were sent to the children before my visit and they were asked 
to take photos of things, persons and places that were important to them in daily 
life (thus not only media). The main purpose of the photos was to serve as a ‘can-
opener’, as a way of establishing rapport with the younger informants (cf. Pink, 
2001). In the interviews with the children the photos constituted its frame of 
reference, which encouraged a relationship in which the child mainly directed the 
interview both in terms of its structure and contents. This approach was important 
to me as the participating children were living and growing up in another country 
than myself. “Therefore by paying attention to images in ethnographic research and 
representation it is possible that new ways of understanding individuals, cultures and 
research materials may emerge” (Pink, 2001:13). Cavin (1994) also talks about the 
use of cameras as a means to perceive children as social actors and thereby gaining 
insight into a child’s perspectives. This emphasis on children as ‘being’ rather than 
‘becoming’ is one of the main features within the ‘new sociology of childhood’ 
(e.g. James, Jenks & Prout, 1998). Thus, the use of cameras in the study takes the 
following point of departure:

[…] use the camera to portray a particular point of view: e.g. the child might aim the camera 
and select specific photographic subjects so as to produce particular kinds of photographs. 
Given sufficient data to support such a claim, the photographs themselves could be studied as 
physical manifestations of a child’s way of looking at and experiencing the world. This would 
require information about how the photographs were produced and how these photographs 
were treated and talked about by the child (Cavin, 1994:28).

When studying young people the issue of power becomes evident and it is crucial for 
the researcher to limit this condition of imbalance. An adult person interviewing a 
child is often by the latter perceived in terms of being subject to an authority (Hake, 
1999). Seiter (1999:31) also points out that “All kinds of prohibitions exist on the 
ways that children will discuss television with adults because of status differences, 
and children’s knowledge about adult disapproval of popular culture”. Even if the 
photos encourage the child to steer the interview (e.g. Cavin, 1994) I agree with 
Kvale (1996) who asserts that an interview never involves two equal persons as it is 
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the interviewer who defines and controls the situation. However, taking the photos 
made the children feel that they had an active role in research and many said that 
it made them feel popular. This process of making the children image-makers also 
encouraged them to reflect upon things and persons that matter to them. The Italian 
sociologist Secondulfo (1997:33) emphasizes the use of visual methods in the study 
of material culture and states that “[…] are particularly useful, sometimes essential, 
in gathering data about social and symbolic uses of goods and objects in day-to-day 
social life”. It was obvious that the photos were not taken randomly and there was 
usually a thought behind each photo. There were also those children who had taken 
old photos from their own photo album showing relatives in Sweden or the place 
where the Greek grandparents lived. All the children were also asked to write down, 
for the latter interview, why they had taken a specific photo.

Even if the assignment of the camera did not explicitly ask them to take photos of 
various media the fact that they knew the purpose of the study or that I was Swedish 
may have made the selection of photos biased. However, different media were far 
from the predominant ones. Thus, the photos taken by the children also provided 
me with a tool to get an insight into what is significant to them in their daily life. I 
agree with Pink (2001) that visual images are filled with ambiguity and it is only by 
letting the children talk about their photos that the subjective meanings attached to 
the photos by its informants are brought to the fore. A critical stand is necessary in 
the use of photos in research, which makes it necessary to combine this visual means 
of expression with other materials like for example interviews (see below). In the 
interviews with two children it became evident that some of the photos like those 
of one’s house and school were taken as they thought it would be interesting for me 
to see this (but of course this does not mean that these items were not important to 
them).

Interviewing children and parents

The children were interviewed in their bedrooms and these interviews lasted for 
about 1 ½–2 hours. It was a place where they felt comfortable, making them feel that 
I was a visitor in their home. Media researchers (e.g. Bovill & Livingstone, 2001) 
frequently talk about the rise of bedroom culture in which various media play a 
crucial role. By choosing the bedroom as the interview context it gave me additional 
information about media access, interests etc. As has been mentioned above, the 
interview with the children had the photos as a reference point and after talking 
about the photos the young informant was asked to describe his or her bedroom 
and finally they told me what an ordinary day may be like (asking what one does 
in the morning before going to school, after school and in the evening). In the 
interviews, the children were also asked to show me their favourite books, comics 
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or magazines etc. If they enjoyed playing computer games or were using internet 
we also sat in front of the screen together and they showed me their favourite sites 
or games. Moreover, the children showed me their collected photos on their mobile 
phones. It may be worth noting that these media texts were not analysed, it was 
rather the young informants’ talk about these texts that are brought to the fore in 
the latter analysis.

The mother in each family was interviewed (the father also participated in four 
of the families). The interviews usually lasted for about one hour and took place 
either in the kitchen or in the living room. One of the interviews took place at the 
mother’s work place. In addition to the interviews, I was sometimes invited to have 
a coffee break with the family, visiting the family’s café or joining a mother to see her 
daughter training Tae Kwondo. The purpose with interviewing the parents was to get 
an insight into, for example, family life, the decision to move to Greece, thoughts 
about Swedish and Greek culture and cultural identity, how Swedish and Greek 
media output were compared and their views on their children’s media use.

For all the interviews a tape recorder was used and all the material was transcribed 
verbatim in autumn 2004. All the interviews were done in Swedish except for one. 
One of the advantages of recording the interviews was that I, as an interviewer, could 
concentrate on the issues discussed and the dynamics of the interview. However, the 
recordings were decontextualised as they did not give any information about the 
setting and the non-verbal language of the interviewees (Kvale, 1996). This can, to 
some extent, be improved by taking notes and writing comments concerning these 
matters. Another crucial factor was that it was I who conducted all the interviews, 
transcribed them and analysed the data, which has made me very familiar with the 
material. Even if I just have the transcripts in front of me, pictures in my head of the 
interview situation in question become a contextual supplement. Even though the 
tape recorder was small its presence became evident when I had to ask interviewees 
to close a door or a window due to noise or to sit still on a creaky chair. It was also 
apparent that different interviewees put more or less focus on the tape recorder. 
While some just continued talking as I started the tape recorder others became more 
formal and serious as they knew that they were being recorded.

Researcher’s diary and field notes

A combination of research diary and field notes was written during the field work 
in Athens. My notes contained a mixture of describing, for example, each interview 
situation in more general terms (where it took place, time of the day, disturbances from 
cars, dogs), how the interaction between me and the interviewee was, my impression 
of the interviewee and my own behaviour and reactions during the interview. In other 
words, the ‘who’, ‘when’, ‘where’, ‘how’, and ‘why’ features of the scene were described 
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(Lindlof, 1995). During the field work I met many new people and environments 
and the research diary became an important tool to process all impressions (as a way 
of talking and discussing to myself ) during the data collection. I wrote notes just after 
leaving the field situation but also when I felt the need to reflect or write down something 
of importance. Writing the field notes and the research diary also constituted one of the 
first steps in analysing the material, where interesting themes were commented upon 
that might need further elaboration and perhaps to be discussed with other families.
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3. The parents’ perspective
This chapter starts off with the parents’ discussion about Swedish and Greek culture 
and turns its attention to matters such as cultural identity. Another question raised is 
how various media were used by the women to keep in contact with their homeland, 
families and friends in Sweden. Another issue that is reflected upon in this chapter 
is how the parents compared Swedish and Greek media output; are there any 
differences? Finally, the parents reflected upon their children’s media use both in 
terms of guidance and how they encouraged the children to utilize Swedish media.

Talking about Swedish and Greek culture

Father: Yes, sure. It requires many great and strong feelings to be able to handle such a 
relationship ‘cause one doesn’t have contact with the other’s culture and things as a friend of 
mine expressed it “the problems already start when one brushes one’s teeth in the morning”, 
we do that in a different way. I was dating a girl who every time after dinner went and 
brushed her teeth, it is not the end of the world.
I know what you mean (laughing).
Father: Logically she was doing the right thing but too much logic kills those things that 
should come spontaneously, it is more natural here. I don’t know if I’m expressing myself 
correctly but that is how I feel. Some things have to be left to the heat of the moment, not 
programming everything. Programming helps one to go ahead financially, organizationally, 
all kinds of ways that is why Sweden is much better organized and more developed than 
Greece.

The statement above from a Greek father, who lived in Sweden for ten years 
during the 1970s and 1980s, points out what many of the interviewees mentioned 
when comparing Swedish and Greek culture, that it is the differences that prevail 
rather than the similarities. In this session on Swedish and Greek culture three 
issues will be touched upon – 1) the importance of the Scandinavian church and 
the Swedish school in Piraeus/Athens, 2) the mothers’ thoughts about where they 
belong and finally 3) the parents’ views about their children’s cultural identity. 

The Scandinavian church and the Swedish school

The Scandinavian church and the Swedish school in Athens/Piraeus are two 
fundamental places for Swedish/Greek families in Greece. The Scandinavian church 
was not merely a religious place but also (and most importantly) a meeting point for 
social activities both for the Swedish women and their children. It is a place where 
the mothers went with their children on special holidays such as Christmas, Easter 
and Midsummer Eve. While the mother was responsible for the Swedish traditions, 
the father often took care of the Greek ones in the home. The church also arranges 
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choirs and a children’s hour and has a library where one can read Swedish books. 
Visitors can use a computer to surf on the internet or to send an e-mail and as will 
be seen later the church also subscribes to Swedish newspapers and has the satellite 
channel SVT Europa (broadcasting Swedish programmes). Specific activities such as 
courses in Greek dance were also arranged during the study (skut.svenskakyrkan.se/
atenpireus, 2005). The Swedish school in Athens, which the children attended once 
per week, had about 70 pupils. The school is partly financed by the Swedish National 
Agency for Education but the parents also paid 90 euro per year. The child can take 
part in the school activities if Swedish is his or her mother tongue. This means that 
the language must be spoken at home and that at least one of the parents has Swedish 
citizenship (see further www.suf.c.se, 2005).

Where does one belong?

Culture and identity are two central (and complex) concepts in the study which need 
to be discussed before looking at the mothers’ relation to Sweden and their thoughts 
about their children’s cultural identity.

The Swedish ethnologists Ehn and Löfgren (1982:13-15) provide us with a useful 
framework of culture and emphasize its many-sided nature. They discuss it from 
four perspectives. Firstly, culture is described in terms of collective consciousness or 
systems of meanings and symbols. This perspective includes all those experiences, 
knowledge and values shared among people and which are recreated and changed 
in various social acts. Secondly, culture is seen as a medium in which experiences 
are organized through, for example, language and cognitive schemata. Thus, culture 
becomes a part of our thinking in a rather unconscious way which affects the way we 
perceive life. The third one perceives culture either as a tool of power or of defence. 
One here, for example, looks at the use of culture in social situations, such as conflicts, 
in order to mark collective identities. Finally, Ehn and Löfgren (1982) stress the need 
to distinguish between culture as form and contents. Thus, for instance, a specific 
sign or object may be associated with different meanings for various persons in 
different situations. This is an important note, which reminds us that we must not 
perceive people who share a certain culture as a homogenous group; variations due to 
individual experiences, class, gender, age etc. will always be discernible.

The definitions of identity are numerous, from Erikson’s (1968, 1977) concept 
of identity as a stable psychological entity, rooted in childhood (involving values 
and biographic experiences) mainly influenced by local actors like family and peers 
to a late modern definition of identity advocated by, for example, Giddens (1991). 
As for the latter identity formation is the result of a reflexive process, adjusting 
to various contexts and situations, and where the function of media as symbolic 
resources is emphasised. Relating to Goffman’s work (1959), the various roles a 
person inhabits is closely related to his or her identity. While roles are formed by 
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language, behaviour pattern, habits, the identity is a result of how more abstract 
cultural domains like view of the world, ideology, values have been internalized (Stier, 
2004; cf. Berger & Luckmann, 1967). When discussing identity it is also important 
to look at its many “faces” such as personal, social and cultural. In comparison to 
personal identity, constituting an individual’s unique expressions and traits, the 
social (diverse internalised social roles) and cultural identity (to understand and use 
cultural symbols and rituals, and a feeling of belonging to a certain culture) are put 
in relation to different groups and communities (Johansson & Miegel, 1992). To live 
in a multiplicity of cultures encourages a development of transcultural identities and 
translocal communities; it means that a person’s identity has to switch (and thereby 
find a balance) between two worlds, between the traditionally bounded home and 
on the other hand the new society, with its demands and expectations (Hall, 1992; 
Ålund, 1997). 

Finding answers to the questions “Who am I?”, “What do I want?” become especially 
important during adolescence. The formation of self can be seen as a critical period in 
a young person’s life and is the first step to adulthood. We are of course building our 
identity during our whole life but adolescence is a sensitive and a crucial time when 
young people go through a conscious reflecting process of the self and adapt oneself 
to a complex environment. It is during this period that it is “allowed” to experiment, 
test, modify, and reject various lifestyles, behaviours, interests, ideologies and values 
(Kroger, 1996). I approached the families in an inductive way; in the sense that the 
participants themselves talked about their categorisation and perception of cultures 
and identities. Thus, it is the aspects mentioned by the parents and the children 
when they discussed, for example, ‘Greekness/Swedishness’ that are brought to the 
fore in the analysis.

The Swedish mothers, who have lived between 10 and 26 years in Greece, talked 
about a changing relationship with Sweden as the years pass by. A relationship that 
became more intense and important the moment they gave birth. For example, when 
the children were younger various Swedish media were used as a way of learning 
Swedish and letting the children get an insight into the Swedish children’s culture. As 
will be seen later media also played a crucial role in keeping oneself updated on social 
events in the homeland and keeping in contact with family and friends in Sweden. 
Portes et al. note when discussing migration experience that an increasing number of 
persons live dual lives, “[…] speaking two languages, having homes in two countries, 
and making a living through continuous regular contact across national borders” 
(1999:217). This way of living is encouraged by new means of communication and 
easy travel. However, I think it is crucial to remember that this dual life requires a 
good income and the possibility of travelling which may be hindered due to political 
reasons or war in one of the countries. Half of the families in the study travelled to 
Sweden at least once per year (often during the summer) while the others usually 
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visited Sweden every second year. The families shared Portes et al. (1999) view that 
cheap flight tickets made it possible to visit Sweden whenever needed. However, the 
need to visit Sweden seemed to decline for those women who did not visit Sweden 
on a regular basis and who had spent many years in Greece. One of the mothers said 
the following when asked if she has felt any change in her relation to Sweden “I don’t 
have the same need of Sweden any more. I don’t”.

Many of the mothers said that they felt themselves caught between two worlds; 
that they will never be Greek and at the same time they did not feel 100 percent 
Swedish when in Sweden:

Do you perceive yourself as Swedish/Greek or, as far as the cultural identity is concerned, how does 
one perceive oneself?
- I probably perceive myself as Swedish. That will never go away, not fully. Though I feel 
when I’m in Sweden that I’m not Swedish […]. I feel that when I’m there, I’m not like those 
Swedes but at the same time when I’m here and they ask and I do have Greek citizenship but 
I’m Swedish. Don’t think you can…You perceive yourself as Swedish and a little bit rootless, 
mixed up a little, you don’t really know where you belong I think. (Came to Greece in the 
mid 80s.)

One example of this split feeling is how these women forgot different social behaviour 
codes when visiting Sweden and were not always updated on Swedish social and 
political events even though they had access to different Swedish media. There were 
even those women who labelled themselves as strangers in Sweden:

- Yes, one does that, you don’t keep up with things, you get out of touch with things when it 
comes to news even though I read the newspapers every day but it’s not the same thing, you 
don’t hear how people discuss, you don’t know what’s on the agenda right now. […]. You are 
almost a stranger in your own country. It is not like I feel that I’m a stranger, it feels many 
times it feels like “ohh God” when I am home “now I know how one should behave” but at 
the same time you don’t keep up with things especially entertainment and things like that.
(Came to Greece in the mid 80s.)

Two of the women did not talk about this type of split feeling, which may be due 
to the fact that one of them travelled to Sweden more often than the others and the 
other woman had continuous contact with Sweden through her work. One of the 
women, who came to Greece in the mid 80s, talked about how she switched between 
being Swedish and Greek depending on whether she in Sweden or Greece:

- Perhaps one can say that one is something between now. […]. ‘Cause this suits me quite 
well I think but then one becomes, you value many Swedish things so if one discusses with 
Greeks then one is always saying “that’s how it is in Sweden” and so on and so on. But then 
when one comes to Sweden one can get very annoyed about how Swedes are and then one 
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says “that’s how we do it in Greece”. So then one becomes very Greek in some ways, wants to 
defend Greece like that even though we can sit here and say a lot of bad things about Greece, 
about how stupid they are and how the society works and so on but if it’s a Swede who opens 
their mouth and says the same thing as I have just been saying then I defend Greece. (Came 
to Greece in the mid 80s.)

How do the parents talk and look at their children’s cultural identity? Is it also 
characterized by the feeling of being between two worlds; do the children perceive 
themselves as Greek rather than Swedish or do they switch identities depending on 
the context? Our attention is now turned to these questions.

Children’s cultural identity

There have been several approaches to the study of speech, where language is situated 
in its context and culture and is seen as a means for social and cultural action. In 
studies of language socialization the interplay between language acquisition and 
socialization in a culture is analysed (Cromdal, 2000). “[…] language acquisition is 
seen as part and parcel of socialization in that young members of a culture are not 
only socialized through language, but also socialized to the proper use of language 
(Schieffelin & Ochs, 1986, in Cromdal, 2000:49). All the mothers mainly spoke 
Swedish to their children and Greek to their husbands (two of the women spoke 
mainly English and one Swedish). But that the languages were mixed is seen in the 
following excerpt with a mother who came to Greece in the late 1970s:

But at home do you speak Swedish with the children or?
Mother: Yes, I do but not 100%, I don’t.
No.
Mother: Well, I end up speaking Greek actually a little bit when I help them with their 
homework.
Father: She yells at them in Greek (laughing).
Mother: But for example when I’m helping with the homework and such things, with the 
Greek homework then we talk much more Greek because of the terminology.

While the children are both Greek and Swedish, the parents’ talk about their children’s 
cultural identity as mainly permeated by the Greek one. One mother, for example, 
stressed the importance that her children have roots somewhere so that they do not 
feel split and confused:

- And you said (referring to her son) it was awhile ago, it was probably when we had gone 
to Sweden or something or when we came home and you said that you feel 70-80% Greek 
and 20% Swedish, and I thought it was good in some way. I think it’s great that they can 
feel that they have their roots somewhere and that they don’t feel perhaps split and rootless 
and confused. […]. I like it so much here so it hasn’t been hard to think that this is good, I 
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haven’t thought that it was difficult that they are Greeks. Greek is their first language it’s right 
to accept that, that’s the way it is and that’s great. (Came to Greece mid 80s.)

One of the Greek fathers, who has also lived in Sweden, talked about the necessity 
to encourage their children to be bilingual and bicultural and that is something one 
must never forget. He also asserted that his children had compared the two countries 
and they prefer Greece. The mother wished that her children were more eager to visit 
Sweden but she realized that it is in Greece they live, where they have their home 
and friends.

Another mother with a 16-year-old daughter said that while her daughter is Greek, 
she will never be 100% Greek. This is not only due to her skills in Swedish and its 
culture but also to her way of expressing herself in Greek and in body language, 
which has also been noted by her teachers in school. The same mother also talked 
about how her daughter has gained a stronger Greek identity through Greek music 
and being with her peers:

- Yeah, but another example, we don’t listen so much to Greek music, my husband for 
instance is more interested in English music and such things and is not up-to-date with the 
modern Greek music and neither am I and once she said to me awhile ago that “I’m starting 
to like Greek music more and more, guess that I’m becoming a Greek” she said. So it was 
somewhere in her contact with her friends who all have this pop music, the Greek pop music 
that she hasn’t got as we don’t listen to it. (Came to Greece in mid 80s.)

That the children become more Greek with time was also mentioned by another 
mother:

But how is their relation to Sweden?
- It’s good, they still really want to go there, since they were little they really want to and then 
when we were in Sweden they said that they wanted to live there and when we were here then 
they wanted to live here. Guess that they are more Greeks now than Swedes. They think it’s 
really fun to go there on holiday and do things. (Came to Greece in the beginning of the 80s.)

An interesting observation was that siblings could differ, according to the parents, 
in whether one saw oneself as more Greek than Swedish and how one’s relation 
to Sweden was. One of the mothers said that her son was much better in Swedish 
compared to her daughter and that it was much more important to him to visit 
Sweden. She also stated that he enjoyed being with Swedish people much more than 
his sister:

- [...] But it’s actually Peter who is most Swedish of the children. [...]. He has always spoken 
better Swedish for some strange reason and it’s more important to him to go to Sweden every 
summer than it’s for Lisa. […].
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What do you think that difference is due to?
- I actually don’t know. I’ve been thinking about that.
I guess that they have got, so to speak, the same amount of Swedish and Greek culture?
- Yes, but my daughter is, if you can say, very Greek.
In what way is she that?
- Well, everything, the way she expresses herself and how she talks with the whole body and 
the way she says things. (Came to Greece in the mid 80s.)

In another family the opposite was seen, while the son had no interest in Sweden the 
daughter showed a great interest. The mother also stated that she thought that her 
son would prefer that she was Greek. Things would then be much easier as he did 
not have to correct her Greek and they would not be different from other families:

As I understood it Eva is more interested in Sweden than Giorgos?
- Yes, definitely. There’s a big difference. Giorgos doesn’t want to have anything to do with 
Sweden. Giorgos doesn’t want to go to the Swedish school, he doesn’t want to do anything 
‘cause he is Greek and he isn’t going to move to Sweden and live there, so there is no reason. 
[…]. I think that he, he has never said anything but as I understand it, it’s a little bit like if I 
were Greek then it would be so much nicer for him. ‘Cause then he wouldn’t have to explain 
so much perhaps.
To explain to you or to others?
- No, explain to others that he has a mother perhaps who is not Greek like all the others and 
that we differ a little bit from ordinary Greek families. We are not the ordinary Greek family, 
guess that he wants to be quite ordinary if you put it like that. (Came to Greece in the mid 
80s.)

The interviews with the parents also indicated that the child’s cultural identity can 
shift depending on the context. One can here refer to Goffman (1959) who talks 
about how people wear a wide range of different social costumes depending on the 
specific context. Within the sociological tradition of symbolic interactionism the 
social construction of the self is emphasized, where language has a central role as 
we communicate through symbols (Elliott, 2001). Lindlof (1995:40) also notes 
“Symbolic interactionism is the study of how the self and the social environment 
mutually define and shape each other through symbolic communication”. Two 
of the families, where both the mother and father were interviewed, talked about 
their children’s culture identity in relational terms, of being sensitive to locality and 
various contexts. Their children moved in and out between different cultures and 
change language and body language codes. One family said that their children have 
become more interested in Sweden as they have become older. As is seen below, the 
children’s ability to switch between cultures was also used as a means to differentiate 
oneself from others, thus being Swedish in Greece and Greek in Sweden:
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Would you say that your children perceive themselves as Greeks or is it a mixture?
Father: Sometimes I think that, sometimes Nicole say that “I’m Swedish” and such things but 
I guess that it also depends a little bit on the situation too.
In what situation?
Mother: What type of situation it is, like that.
When would they then be more Swedish? Is it then perhaps when they are in Sweden?
Mother: No, not necessarily.
Daughter: We say in Sweden that we are Greeks and here that we are Swedish.
Mother: (Laughing)
Father: They want to distinguish themselves.
That they shift more perhaps, that one is more Swedish or Greek depending on the context or?
Father: I also think that it is also like this in Sweden they feel different and therefore they say 
“I’m Greek” and here perhaps they also feel different and then they say “I’m Swedish”. I think 
that here in Greece they feel more Greek. In school, for example, they identify themselves 
with almost everything so I don’t know.

The parents, whose teenage son was growing up with a Greek, Swedish and non-
European culture at home, talked about a multiple identity; which shows similarities 
to the postmodern view of identity as rather fluid, dispersed, multiple and fragmented 
(Elliott, 2001):

Mother: He just takes the best from each place. He never becomes the Greek male when he 
goes to Sweden or he doesn’t play any roles. I think he feels very comfortable and with “non-
Europeans” he feels comfortable.
[…]
Father: And there I think how culture sort of envelops you and I think that […] if it was just 
a Swedish mother coming to a Greek husband you get enveloped in the Greek culture and 
the child has a hard time being Swedish but he is sort of able to move in and out of all three 
cultures. Because nobody and also there’s none of the grandparents, no family here sort of 
pressing “why aren’t you being “non-European”, why aren’t you being Swedish” […], he has 
seen his Swedish grandparents more and they were never that way.

Belonging to the Swedish community – the role of media

‘Diasporic media’ are said to be providing new means to promote transnational bonding, and 
thereby sustain (ethnic, national or religious) identity and cultures at-a-distance. They are 
being thought about in terms of the possibilities they offer for dislocated belonging among 
migrant communities anxious to maintain their identification with the ‘homeland’ […] 
(Aksoy & Robins, 2003:9).

One of the main research questions in the study was to find out what roles different 
Swedish media have for these women who have spent several years in Greece. Are they 
using Swedish media to keep themselves updated on what is happening in Sweden? 
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How do they keep in contact with relatives and friends in Sweden? Have internet 
and e-mail provided them with new opportunities? Another related and interesting 
question is whether they encouraged their children to use different Swedish media 
in order to maintain the language and the Swedish culture. This latter issue will be 
discussed later in the report.

One significant function that media had for these Swedish women was to make 
them feel updated on various social and political events in Sweden. They talked about 
a need to be informed about various issues when it is time to visit Sweden. Talking 
to relatives and friends was of course another important link. As was mentioned 
above some of the women felt like “strangers” in Sweden and media became one 
crucial way to reduce this feeling. For two of the mothers their use of Swedish media 
had decreased in the last few years in order to find out about political issues as they 
felt an increased feeling of alienation to Sweden. However, as mentioned by the 
woman below, the interest in social or local events (related to one’s home district) had 
remained the same over the years:

- I try to keep myself up-to-date, but I just don’t get around to it as much as I would like to. 
Once a week, before I go to choir practice (at the Scandinavian church), I occasionally read a 
newspaper, but they are old of course, but they’re alright. I don’t keep myself up-to-date much 
here either. It depends on what it’s about, sort of. When they talk about politics and this and 
that I’m not particularly interested in, and Sweden almost doesn’t affect me in the same way 
anymore, politically that is. Then if there is a flood over there or some fire, well that’s completely 
different. (Came to Greece in the mid 80s.)

As was mentioned above the Scandinavian church constituted a fundamental and 
highly appreciated place for meeting other Swedish and Scandinavian women and 
to preserve Swedish culture and traditions. At the church one was also able to read 
the national Swedish newspaper Dagens Nyheter (a couple of days old) and watch the 
Swedish channel SVT Europa (see below). The church also subscribed to Swedish 
magazines for women such as Damernas värld and ICA-kuriren:

How do you keep yourself up-to-date with what’s going on in Sweden, for instance, you told me that 
you talk a lot about what’s happened at the Scandinavian church and…
- The newspapers they subscribe to are perhaps three or four days old, but I read them when I’m 
there regularly all year long, and then when I go to Sweden during the summer I’m all up-to-
date with what’s happened, it’s just once a year so then I’m…
So you feel it’s important to keep yourself up-to-date?
- Oh, yes, I have to, I have to keep track. It’s really only now this past year that I’ve occasionally 
checked the internet, that is to say, I log on to read the newspapers.
What newspapers do you read then?
- It’s mostly the evening papers, Expressen and such. (Came to Greece in the mid 90s.)
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Another woman, who read the most of all the interviewed mothers, said:

- I read all the Swedish press; I read about 4 or 5 papers a day.
Which ones?
- Expressen, Svenska Dagbladet, Dagens nyheter, Aftonbladet, sometimes Sydsvenskan and if there is 
something special I look at other papers too but right now I have switched to Svenska Dagbladet
which I find the best paper right now and it is because of the layout and also the articles they do.
(Came to Greece in the beginning of the 80s.)

Internet has provided these Swedish women with additional ways of keeping oneself 
updated on Swedish news. By just a click on the keyboard they could read tabloids, 
national and local newspapers. Other sites used were, for example, Swedish medical 
sites, the Swedish pharmacy and various sites for recipes. Keeping oneself updated 
does not only involve general issues but also gossip and an insight into Swedish 
celebrities even if one did not recognize half of them. Looking at celebrities can also 
be seen as a form of “test”; recognizing some of the persons in the magazines means 
that one was updated:

- […] It’s not that it feels distant, I find it amusing, I think it’s important and it’s really nice 
when I go to Sweden because I, even if we’re not there a lot, it’s still great fun, it makes you 
feel at home, you know what’s going on. I don’t know if any of the other moms have told you 
already, but you know that there’s a woman who has moved back to Sweden, and she used 
to bring with her all kinds of ladies magazines and weekly magazines. You’ld always devour 
them. Not that there’s anything interesting in them, but you still check for “how many people 
do I know or recognize in this one”, and if you know a lot of faces then it’s a good thing, 
because then you sort of see what’s happening, who’s who. And this summer, when we went 
to see Rhapsody Rock, and you (the kids) knew who they were, well that’s pretty good, don’t 
you think, that was pretty fun.(Came to Greece in the late 80s.)

But does one swap books or magazines?
- Yes, we swap and send a lot of magazines to each other, swap and give.
Is one subscribing or?
- Someone has been home (Sweden) or for example we have two friends whose parents 
subscribe to magazines and they send these about five issues at a time on a regular basis 
and then these are sent around, so it’s much like some sort of hard currency (laughing). You 
become really happy when you get them so it’s really good, it’s really funny to read those, 
read those different magazines and books which we send around and it’s also what I wish for 
a present, that they send paperbacks from Sweden. It becomes a way of being updated and 
I think it’s really fun when there are new books there I’m updated ‘cause my mother sends 
me them. I feel that when one comes to Sweden then I have read the latest books. (Came to 
Greece in the mid 90s.)

As can be seen in the excerpt above, besides reading newspapers and magazines, 
books were also a way of keeping oneself updated; to know that one had read the 
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newest books when one visited Sweden. The mothers bought books when they were 
in Sweden and/or their family sent those books:

- I read Swedish. The visitors who come down here and who have paperbacks with them 
usually leave their paperbacks here and I read them. And when I’m in Sweden I buy a lot of 
them […]. (Came to Greece in the mid 80s.)

How is it today, do you still ask your parents ”can you send that one” or do they just send something 
to you?
- It happens sometimes if my mother thinks that something may be of interest to me, and 
then she records it on a video tape and sends it. […]. For Christmas presents I always get 
Swedish books and perhaps a video. (Came to Greece in the mid 80s.)

Reading Swedish books was also important as the mothers in this way kept their 
Swedish up-to-date:

- It’s mostly Swedish newspapers, and then, through the years, I’ve read quite a lot fiction in 
order to keep the language alive that way as well. I’ve been doing this for maybe two years. 
I’ve joined a book club as well, but it has been, previously there have also been other book 
clubs. […] (Came to Greece in the late 70s.)

One mother also subscribed to a specific magazine from Sweden to get updated on 
issues related to her profession and another woman’s mother in Sweden sent her 
articles that might be of interest:

- […] and then my mother sends me some articles that she thinks might be interesting for me 
to read, she cuts them out and sends them to me, and so you get some of that because that’s 
always a lot of fun. (Came to Greece in the late 80s.)

Listening to Swedish radio was a topic brought up by one of the families, where the 
father has lived ten years in Sweden. Even if the parents listened more frequently to 
Swedish radio before, they still enjoyed the programme Ring så spelar vi on Saturday 
mornings, when listeners call and request a specific song2. It was the music played, the 
small talk about things like the weather that were appreciated rather than listening 
to Swedish news:

- Nowadays we listen to Ring så spelar vi, and it’s loads of fun, I think it’s really amusing 
because there are all kinds of people calling in and talking and yada, yada, what’s the weather 
like in Norrland and what’s the weather like in Skåne. (Came to Greece in the beginning of 
the 80s.)

2. This radio programme started in 1968 and is very popular in Sweden. The programme is 
on every Saturday morning and has about 2 million listeners. Besides social talk about daily 
things such as the weather the listeners request a song and take part in a quiz where one can 
win CDs. 
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Research has shown that transnational satellite television has a central role for people 
living in diaspora (Aksoy & Robins, 2003; Carø Christiansen, 2004). It has become 
a means to have a synchronised contact with everyday life and events in one’s 
homeland and thereby offering new ways of managing separation and distance. The 
Swedish channel SVT Europa3 can be said to exemplify a diasporic medium. As for 
the families interviewed, only one family had access to the channel at home and 
according to the mother she had been longing for the channel for quite some time 
so that her children could watch Swedish programmes. She also mentioned that the 
watching of the Swedish television had become a daily ritual for her in the mornings; 
through which she enjoyed watching a morning show that contained news and 
current events in Sweden:

But you still feel that it is important to keep up with what is going on, that is, what’s going on in 
Sweden by watching God morgon Sverige (Good morning Sweden), for instance?
- Yes, and they’re showing, of course I find it amusing and fun, because there are, that is to 
say, they are discussing a lot of different topics that are entertaining and that sort of keep you 
up-to-date.
What do you find especially amusing to keep up-to-date with?
- Everything. General things, I might not be as interested in sports and things like that 
when they’re discussing that. But other topics, mostly things that are currently happening 
in the society, sort of, yeah, maybe some fashion stuff, I am not talking about clothes here, 
of course, they could be discussing clothes, but also a lot about design and that’s what I find 
amusing. And yeah…a lot of things, they discuss a lot of different things that are, that are just 
happening and are of immediate interest. Like these killings and quite a lot of things like that, 
and yes, even if I don’t do it quite as often, but of course I still sit here and watch it and listen  
 to it, but maybe to more general things then. (Came to Greece in the mid 80s.)

The other women interviewed did not feel the need of having Swedish television at 
home. According to the Swedish mother, referred to above, one explanation for this 
view was that compared to the others, she lived more in the countryside and was 
therefore more “isolated” and unable to see the other Swedish women so frequently. 
Those who did not have Swedish television could see the channel SVT Europa at the 
Scandinavian church. However, none of the women went there to watch a specific 
programme due to lack of time and the fact that the opening hours of the church 
did not go hand in hand with the broadcasting of interesting programmes. However, 
the Swedish television at the church become an important cultural bonding during 
special events such as the Eurovision Song Contest (both the national and international 
one) and sports:

3. The public service satellite channel SVT Europa (Europe) broadcasts live Swedish 
produced programmes (news, children’s programmes, debate programmes, documentaries 
etc.). Swedish teletext is also accessible. 
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But you don’t have any Swedish channels here like they do at the Scandinavian Church, SVT 
Europa, is that something that you watch, TV-programmes, Swedish television?
- Not as much because their opening hours do not correspond often enough with the times 
when the good programmes are broadcasted. So it has been a bit crazy when they sometimes 
close at eight p.m., yeah, it’s like, it hasn’t really agreed with the programmes. We have 
gathered there during all the Eurovision Song Contests (chuckles).
Yes, I know, I was there in March of 2003 and everybody was there…
- We have those; it’s Eurovision Song Contests.
And you brought Swedish candy with you.
- Oh yes. Yes, we do have those, it’s the Eurovision Song Contest, otherwise we haven’t had 
any other big occasions, but we do gather for this every year, always for the Swedish one and 
sometimes also, if it suits everyone, we gather for the big one as well so that you can listen to 
the Swedish commentators. I suppose that’s it. (Came to Greece in the mid 90s.)

In addition, as will be seen later, various videos were especially sent from Sweden 
when the children were younger. But two of the women mentioned that even today 
they now and then got tapes from their mothers with Swedish programmes:

She records programmes?
- She (her mother) records different programmes, there have been a lot of children’s pro-
grammes over the years but also others like Så ska det låta. What more does she send? 
Everything that’s has to do with Robert Wells. She records things that she thinks that we might 
be interested in, some films, some documentaries […]. (Came to Greece in the mid 80s.)

The citations above indicate the role of Swedish television as a resource in the 
maintenance of the cultural and national identity (cf. Barker, 1999). Watching the 
Eurovision Song Contest seems to have become a ritual to preserve the tradition of 
watching the event together with friends as in Sweden and was an event for cultural 
and national bonding with other Swedes. As for the music programme Så ska det låta 
the women could listen to and watch popular Swedish artists.

Keeping in contact with family and friends

Compared to other Greek families, internet access among the participating families 
was high. There is a regional divide in the European Information Society today and 
a survey conducted in 2003 (about the time of the study) shows, for example, that 
while 10% had access to the net at home in Greece the figure was 65% in Sweden 
(Ottens, 2004). In another European survey from 2004 it was seen that while 20% of 
the Greek population used Internet, the Swedes had a much higher level of Internet 
usage, 82 percentage (Ottens, 2005). Television is still one of the most pervasive 
media in Greek homes. All except one family in the study had one or two computers 
at home with internet access (one family had several computers but no access to the 
net). Of the mothers interviewed one of them had very little contact with her family 
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and friends in Sweden, usually just by sending Christmas cards or calling her sister 
now and then. She visited Sweden less frequently and had become less interested 
in reading about political events in Sweden. It was also this mother who was most 
critical of new media such as the internet and mobile phones (not using any of 
them). Another woman also found e-mail awkward as she did not know what to 
write to her sisters and parents:

But do you call each other a lot or do you use internet and e-mail?
- Yes, no I don’t have any e-mail, we call each other.
You call.
- Yes, it feels too difficult with e-mail I think don’t know what to write about (laughing) so I 
call. (Came to Greece in the beginning of the 80s.)

Even if internet provides the Swedish women with new opportunities to read 
the local or national newspaper or look at a specific site etc., it is the traditional 
telephone that is most used in order to keep in contact with family and best friends 
in Sweden. This personal value of the telephone has also been seen in other research 
(e.g. Miller & Slater, 2002; Rydin & Sjöberg, 2008). While e-mail is used for casual 
information the telephone is utilized for exchanging news and on special occasions 
such as birthdays. In addition, many women usually talked to parents in Sweden 
on a specific day during the week. Even if she sent e-mail to relatives and friends in 
Sweden, one of the mothers preferred ordinary letters even though she got fewer and 
fewer of them. Another mother also mentioned that she usually sends SMS to her 
brother and friends in Sweden:

Do you use the mobile phone?
- We send SMS, that I do. I have contact with my brother and a friend every week with SMS. 
With SMS I forgot that one it’s just a couple of words. It’s a big difference as one doesn’t have 
to call, it doesn’t cost much, and you can just send a short greeting. (Came to Greece in the 
mid 90s.)

Swedish and Greek media output

When comparing Swedish and Greek media output several issues were discussed 
among the parents. They all agreed that Greek television had more violent scenes, 
especially the news, which is also much more sensational. Thus, the news put to 
the fore entertainment rather than information. Researchers discuss this increasing 
trend of commercialization in the media arena, which has led to much lighter and 
more entertaining contents a content emphasizing human interests and is more 
sensational in its attention to crime, violence and scandals (Dahlgren, 1995; Sparks 
& Tulloch, 2000). The effects of media commercialization and journalism in Greece 
are discussed by Papathanassopoulos (2001:511) who points out that “Moreover, 
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the news bulletins present more ‘exclusives’ and more sensationalism, while the 
rhythm of the news has become faster and every story has to be accompanied by 
video images.”

One of the fathers in the study mentioned how he looked at the Greek news as a 
theatrical show compared to Swedish news, something fun, especially when several 
people discuss simultaneously in dialogue boxes (on the screen). He did not take the 
news seriously and said:

- It’s a rather big difference. The news broadcasts here are not very objective or how can I put 
it, they are like from the same source. One shouldn’t take them too seriously one has to look 
at it as a way of getting some information of things.

The parents also discussed the Greek public channels (ET-1 and NET) service 
versus the Greek commercial channels (e.g. Mega channel, Antenna TV, Alpha Sky, 
Star channel) and stated that the former were preferred when they wanted to watch 
news or documentaries as they are less sensational (thus more like the Swedish public 
service):

- I’m very selective regarding my choices as to what I watch on television here as well, I 
preferably choose the news; I, almost exclusively, watch the channels that are State-owned.
Is that ET-1?
- Mmm, it’s because the scandal news is overwhelming. The State-owned news channels are 
more sober, so to speak, more facts, it’s like, there’s not a lot of music and people screaming. 
(Came to Greece in the mid 80s.)

- I find the Swedish news programmes to be a lot more discrete. Here they’re like; they put 
out people’s names and pictures and such, it’s a bit too exposing, in my opinion, and now 
with the privately-owned channels, I think they’re also awfully vulgar. I prefer to watch the 
news on the State-owned channels.
ET-1, or…?
- ET-1 and Net. (Came to Greece in the beginning of the 80s.)

But one would like to see more foreign news in the public channels on Greek television:

So, do you find that there is a difference between Swedish and Greek news broadcasts?
- Yes, a tremendous difference and what was lacking a whole lot when I came here and what 
is still lacking, I can say that the privately owned channels lack on the whole, the State-owned 
channels have some, is foreign news. If you were to watch Rapport or Aktuellt (Swedish news 
programmes) then half the programme consists of foreign news and this is not how it is in 
Greece. You barely get to know anything. (Came to Greece in the mid 80s.)

The parents were also critical both of Greek public service and commercial channels 
as they contain too many soap operas. One of the mothers said:
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- And there are so many rotten series on television, awful. The soaps and things like that and 
it’s a pity for the children too as they get stuck watching those kinds of things. […]. The news 
too for example, is so revealing. (Came to Greece in the beginning of the 80s.)

As will be discussed later in the report soaps on television were popular among the 
girls in the study while parents were critical of their children watching this type of 
content. The parents also discussed programmes for children and they were once again 
critical of the Greek television as they merely broadcast imported animated films 
(usually American). All parents would like to see more Greek produced children’s 
programmes with real human beings rather than just animated films:

- Ohh, the Greek children’s programmes just contain animated films. I think there is too 
much violence, don’t like those, and those awful voices, they just go through me, it hurts 
inside of me, and when you hear that they turn on the TV to see these on Saturday and 
Sunday then I say “ohh, ohhhh”.
You think that the programmes are more violent?
- Yes they are. Definitely, definitely, and I don’t like them. In Sweden one has many more 
programmes for children with people in them.
They have more animated films here?
- Yes, and I think most importantly they should be more down-to-earth. It is so much about 
fantasies, and this violence and all these things in the animated films. Don’t like it. (Came to 
Greece in the mid 80s.)

Another issue mentioned when comparing Swedish and Greek television and 
newspapers was how women are represented and how the media agenda is dominated 
and controlled by the men and their interest in Greece. One of the mothers said:

-You know there’s a whole lot, the topics discussed in the Swedish newspapers are much more 
about social news, family-oriented, news about how things are at the day-care centre are front 
page news […]. […] that could be an interesting piece of news for all the Swedes to know; 
what’s happening at the day-care centre in Greece, that is only interesting to the moms, why 
should it be on the front page. It never…
Family-oriented topics…
- Family and education and care and topics like that…I see a lot of, that is to say, you notice 
that men are much more in charge, there’s a lot of sports, politics, money.
So it’s noticeable in both television as well as the newspapers, there’s no difference?
- […] and then there are the entertainment programmes, they’re like very, that is, the women 
who appear on television are incredibly and extremely provocatively dressed, you know, with 
plunging necklines, they’re sort of very alluring that way. And you often notice how men 
comment on women or when they talk to each other they often give them compliments 
like “ooh, we’re so lucky to have such a beautiful anchorwoman”, sort of like they make 
an issue of or notice that it’s a woman. In Sweden we don’t say such things, you know, give 
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women derogatory compliments so to speak, like constantly bringing women down and sort 
of putting them in a certain category, like, the reason you’re here is because you ornament the 
place or even if you’re a journalist like me you’re still…, well you know…Yeah, that bothers 
me tremendously. (Came to Greece in the mid 90s.)

The issue of sensational news rather than conducting serious journalistic research and 
being party biased was discussed as far as newspapers were concerned. The partisan 
nature of Greek media is also discussed by Papathanassopoulos (2001). One of the 
women whose husband is non-European talked about this matter:

Many people have mentioned that one, the difference between Greek and Swedish media…
Mother: Yeah.
Father: They are very much more party biased and so also you know it depends on which 
paper you are reading depends on the sort of slant – it could be the incident of the crashing 
of the helicopter, whose fault is it. Pasok is saying “look at the crazy, the New Democrats are 
to blame” and New democrats are saying whatever they want to say.

Another woman said:

Are there any other differences regarding Swedish and Greek media?
- Yes, newspapers as well. I think it’s much nicer to read Swedish newspapers than Greek 
newspapers. I suppose there are a couple of good newspapers, but what we have they lack 
a lot, and it’s not just my opinion but many others’ as well, it’s about this investigative 
journalism. It’s…, I mean, in Sweden you can’t just go about and do whatever comes to 
mind and get away with it because people dig up the facts and make inquiries and the word 
goes around and somehow you get the feeling that that’s what is lacking here and that most 
newspapers are politically controlled and I would like to go as far as to declare that they truly 
have a politically coloured view.
There are others who have mentioned this also.
- Yes. I mean, in Sweden, even if you have a certain affiliation with a political party you can 
still criticize the party you are committed to, but they, like, don’t do this over here […], and 
then there’s this nepotism.
I gather you don’t have much faith in the Greek media?
- No, I can’t say that I do actually.
Is that why the Swedish media play such a significant part?
- Yes.
Because of the foreign news and…
- Yes, there could be something happening in the world, for example, that I’m watching on 
the Greek news that you would like to know a little bit more about and at those times I, for 
example, log in on the internet and read Svenska Dagbladet instead. (Came to Greece in the 
mid 80s.)

The quotation above illustrates how the Swedish women used several sources in their 
search for information and to find out more about a specific event. The women had 
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the advantage of being able to use several bodies of information and knowledge and 
compare the contents, thus developing a critical perspective:

Newspapers seem to have an important role for you, to be updated on what’s happening?
- Yes.
But is it important to you to know what is happening politically or…
- It’s not only Swedish news, it’s also foreign news so that I also get that in Swedish too, to see 
what’s happening in the world, how it’s angled from another perspective or from a Swedish 
perspective. They write in a different way if it’s a Swedish newspaper. (Came to Greece in the 
mid 80s.)

Finally, two of the women compared Greek and Swedish radio, where the latter was 
preferred due to its debate programmes, serial stories, and special programmes for 
children. According to them Greek radio contains too much music:

- The radio, we have loads of radio channels with debates and music and I miss that over here, 
they used to have the same kind of entertainment here as well, according to my husband, I 
think we still have it in Sweden, you know, more like radio theatre, some sequels and such. 
Here is mostly music and the news and maybe some debates and things like that. There’s not 
as many just simple programmes like we still have in Sweden.
There are science radio programmes, I don’t know if it exists over here…
- And Trädgårdsdags (Time for gardening), records from Vetlanda and such. The radio sequel 
for kids and teenagers, it’s pretty fantastic and I haven’t been able to find it over here. They 
have a whole bunch of channels, but I haven’t heard of anything similar to that. (Came to 
Greece in the mid 80s.)

We have, until now, discussed a wide range of issues from the importance of the 
Scandinavian church and the Swedish school to the parents’ thoughts about Swedish 
and Greek culture, how these women perceive themselves and how they talk about 
their children’s cultural identity. Another issue that has been touched upon is the role 
of media for these women both in terms of informing themselves about political and 
social events in Sweden and keeping in touch with family and friends in Sweden. 
Finally, Greek and Swedish media output were compared with a special focus on 
television and newspapers. It is now time to look at how Greek media were used and 
its importance during the first years in Greece among the interviewed women.

“It took time to understand Greek newspapers”

This section examines in more detail what role media had the first years in Greece. How 
long did it take for the Swedish women to “get into” the Greek media landscape and 
thereby take part in social and political events? The acquiring of the necessary language 
skills is one of the crucial conditions which helps integration and participation of the 
migrant in the new society. Besides attending language courses (some of the women 



28 29

had already studied some Greek in Sweden) and getting help from one’s husband, 
television played an important role. Watching television, especially old Greek films, 
was a popular activity during the first years among the women. While television was 
the easiest medium in terms of understanding its contents at the beginning, it took 
much longer time to comprehend Greek newspapers and even today three of women 
did not read much. For one of them the newspaper Metro was an important source 
of information, which briefly summarized the main news:

So what you are saying is that it takes too long, has it anything to do with the language itself?
- Yes, you rarely sit down and read, it kind of takes too long to sit down and read a whole 
article for instance. You manage reading the headlines and the brief summaries, that is to say, 
in the Metro newspapers. They are really good because there you have the summaries, so to 
speak, I read those everyday. It’s terrific because it is concise, so to speak, and that enables 
you to read and follow the meaning of the text even if they concern certain themes or topics. 
(Came to Greece in the late 80s.)

The importance of understanding Greek television and newspapers if one does not 
want to be an outsider in the Greek society was seen in, for example, the following 
statement:

People don’t subscribe to newspapers here, do they?
- No, most people don’t. We go out to buy them so I buy them every Sunday and reading 
them is very helpful in order to understand how they are thinking and just being able to 
follow what’s going on and what’s happening, who the artists are, therefore the media are 
really important. If you can’t read a newspaper and don’t understand what they are saying on 
television then you are left out. Then you can’t really keep up with things and I actually listen 
to the radio too […]. (Came to Greece in the mid 80s.)

In addition to television and old films, one of the women mentioned how at the 
beginning she read comics, children’s books, and different signs when trying to learn 
Greek. She also described the difficulties she faced in learning the language and 
emphasized the importance of knowing Greek in order to understand Greece and 
its culture:

Okay, if you could tell me a little bit more about when you came to Greece. That is to say, how 
you oriented yourself, learning the language and so forth. Did any of the media play a part such as 
television, the radio broadcasts….
- The television absolutely, it’s great watching Greek television, especially when they are 
playing old feature movies. For starters I was reading comic magazines like Donald Duck. 
That’s actually how I got started, and also children’s books and all the signs and billboards 
outside.
But when did you feel, for the first time, that you could handle reading a Greek newspaper and 
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understand the news on TV, did it take a long time?
- It’s difficult to explain; a lot of people have asked me that, it’s sort of hard to grasp. I do 
know that after a couple of years I got this feeling of, how should I put this, a feeling of not 
quite facing obstacles but, that was only in the beginning, then you learn and you learn and 
you get this positive sensation that you’re learning all the time and you think to yourself that 
now you are really learning, and then, all of a sudden, something just goes boom and you’re 
thinking “oh my God, I don’t know anything”. “I haven’t understood a thing”, but then you 
see that it has to do with the fact that the more you are learning the language you also learn 
that you have to try to understand what people really are saying. When you realize that, even 
though you’ve learned so much, you really haven’t understood a thing. That was pretty hard 
actually. It felt like you had to start all over again. You sort of had to use your knowledge of 
the language to start learning the culture and the ways of the country. (Came to Greece in 
the late 80s.)

Integration into a new society is a long process: to know its culture, language, and 
to be able to use different media is also seen in the following statement by a mother 
who has lived in Greece for 15 years:

Now about the Greek language, you have been here for such a long time, how was it to learn a new 
language, you took a course for one year, did it take long to orient yourself in the Greek society?
- Yes, it did. It actually did, partly because it’s quite a big difference in culture and then there 
is the language, before you feel that you control the language enough to understand what 
people are saying to you and you can read the newspapers and keep up with the news on 
television and such and the way to behave, they have social codes and all that. You could say 
that it probably took me three years, I believe, before I started feeling at home here.

Buying the first newspaper was something the women remembered and symbolized 
a crucial step in the integration process:

- […] I think that a year or two had passed when I started buying newspapers. I remember 
it as something great, sort of, when I started buying newspapers and when I could read the 
newspapers, when I could read the articles so to speak. I used to read quite a lot of newspapers 
in Sweden and I read lots and lots here as well, but it took probably a year, a year and a half.
But it means a lot to be part of the society, a part of the Greek society, to know what’s going on and 
what’s happening.
- It starts with the weekly publications, it’s gossip and such for starters. Big headlines and a 
simple language and then comes the newspapers and things like that. (Came to Greece in 
the mid 90s.)

For one of the women, who moved to Greece in the 70s, the radio played a crucial 
role the first years as they did not have any television:
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Some women have said that they watched a lot of films in order to learn the language…
- At that time I didn’t watch TV, that was, we didn’t have any TV, and this was in the end of 
the 70s so we didn’t have any TV but we had a radio that we listened a lot to. I listened a lot 
to, I remember especially that, to trito programma, have you heard of it?
No.
- I guess that you are too young for that but it was a programme with Xatzidakis, it had just 
started and contained a lot of music and such things. But I listened a lot to the radio and I 
also read the newspaper.
But I guess that was because you knew the language..
- Yes, but I remember that I didn’t understand everything but I read newspapers quite a lot. I 
read about available jobs but also about other things.

Thus, media played a fundamental role in the learning of the language and 
understanding social and political events but of course the most crucial step was to 
take an active part in the new society and be integrated into the host society:

- I learnt Greek as he (her husband) worked quite a lot so I, there wasn’t anything but 
Greek programmes on the television, it wasn’t this one, and then I was living quite far from 
the Scandinavian Church, for example, that we have here. At that point in time I wasn’t 
particularly interested in meeting other Swedes, instead I wanted to orient myself more in 
the Greek society, but I learnt Greek by watching Greek feature movies, old Greek feature 
movies, just like the old Swedish ones where they speak the language properly and it was the 
same with the Greek oldies. Well, I tried to keep up, but it didn’t go very well and, well then 
I tried watching the American feature movies with the sound off so I could follow the movie 
only by reading the subtitles. And then newspapers and such and then I figured I should just 
get out there and try to talk to people and I asked questions like “what is this, what do you 
call this, I want one of those or what is that called”, you know, and they were very helpful like 
in the market or at the butcher or whereever, like, they are really helpful and, anyway, that’s 
how it was back then. (Came to Greece in the mid 80s.)

Talking about children’s media use

This section of the report focuses on the concerns the parents had about their 
children’s media use and how they encouraged their son or daughter to make use of 
different Swedish media.
Parental concerns about media

Buckingham (1996) stresses the importance of keeping in mind the contextualised 
nature of parental mediation; being the outcome of general theories in society about 
child development, childrearing, and parents’ moral and ideological beliefs. The 
focus, when studying parental mediation, has usually been on restrictive or non-
restrictive mediation (e.g. Bybee, Robinson & Turow, 1982; Atkin, Greenberg & 
Baldwin, 1991). While the first applies to those parents who set rules for viewing 
or choosing the contents, the latter is discernible when parents watch or discuss a 
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programme with their children, or when they recommend certain TV programmes. 
In their study on British families, Livingstone and Bovill (1999) could reveal 
three main dimensions of parental guidance. Besides restrictive guidance the other 
two dimensions are examples of non-restrictive mediation; evaluative guidance 
(discussing a programme in an attempt to provide the child with the necessary 
tools to better evaluate the contents), and conversational guidance (discussing a 
programme without the intention to influence the child’s assessment). It is usually 
this type of non-restrictive mediation that is perceived as the most suitable strategy 
in setting a frame of references in the child’s own learning in how to interpret and 
evaluate television programmes (Buckingham, 1996).

The parents’concerns about their children’s media use in the study exemplify 
mainly restrictive mediation. It involved the fear of one’s children watching violent 
and uncensored news, having the TV on without watching something of interest, 
watching low quality soaps or spending too much time on PlayStation, whereas they 
wished that their children would spend more time on reading books.

When comparing Swedish and Greek media output the violent contents of Greek 
television was pointed out and for three of the mothers the violent news was the main 
reason for not letting their children have their own television in their bedrooms:

You’re saying that there’s a difference, that it’s more violent?
- Yes, it’s like less censored pictures, and I wouldn’t like the kids to, I think it’s unnecessary 
or when it’s about accidents, car accidents and such, then they will show the scene of the 
accident on television, people who are dead and so forth. In the middle of the day or at six in 
the afternoon because there’s been a lot of that stuff, I don’t want them having a television set 
in their rooms and watch those kinds of things when you’re not at home with them. (Came 
to Greece in the mid 90s.)

Another mother agreed and she did not want her son to have his own television but 
she did not think it was a problem for him to have a computer:

- You yourself, Mark (talking to her son) regulates it, he reads his homework and does what 
he has to and then he says that he will turn on the TV at a specific hour ‘cause then such and 
such programme is shown. Because it is what I insist on to look at what kind of programme is 
on not just turning it on, ‘cause it’s often like that in Greek homes that it’s on from morning 
until evening without anyone actually watching. We’ve also been quite strict, and we still are, 
that there is only one TV here. Mark would like to have one in his room ‘cause all his friends 
have, but he will not get it. […].
But you think it’s okay that he has a computer in his room?
- Yes, because he uses that for games and such things and that’s okay. I guess it’s also that here 
in Greece there are a lot of, there is not so much control, there are many programmes in the 
evenings, too much porno. (Came to Greece in the mid 80s.)

It is clear that these women do not allow their children to have their own television 
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due to the exposure to violent and sexual scenes and they also thought it splits the 
family. As can be seen from the quotation above the interviewed mother was less 
critical of her son having his own computer as she felt that she could control what he 
used the computer for (did not have access to internet) in comparison to television. 
Another mother, whose 13-year-old son has a TV-set in his bedroom, asserted that 
it was very fun for him to watch it alone in the room at the beginning but then 
the enthusiasm disappeared. Previous research shows that television viewing can be 
both a social and solitary event, thus individualised access does not automatically 
imply individual use. Television, in comparison to the computer, is to a much greater 
extent a family medium where the social value of watching with the rest of the family 
is appreciated (Sjöberg, 2002). But the control of the parents when having various 
media in the bedroom becomes more difficult, which is pointed out in the excerpt 
below by a mother of a 14-year-old daughter who had her own TV-set:

- No, with Eva it’s TV. It’s all these South American soap operas that make us suffer when we 
watch her.
She has a television set in her own room, and yet you can keep track of what she watches?
- I keep her door open because she’s even got headphones on when she lies in front of the TV. 
I got her there (chuckles). They’re not stupid, they’re not. But that’s all over and done with 
and I’ve told her, it was a mistake to let them have a TV in their rooms.

As will be seen later various soap operas were popular among the interviewed girls 
but were not appreciated by the parents. A mother of a 16-year-old girl said that as 
it was impossible to forbid her daughter to watch reality shows, she recommended 
watching them together; exemplifying a non-restrictive type of mediation:

- Oh no, she doesn’t watch that much television any more our Dimitra, she was watching 
more often when she was younger. She doesn’t have the time, they don’t have the time any 
more, and all these soap operas, she hasn’t shown much interest in them. These, what are 
they called, Big Brother and such that have appeared in the last few years, that I haven’t liked, 
I would have preferred if she didn’t watch those shows, but you can’t prevent them from 
watching. Instead I watch with her and in that way I get to see what they’re about. Because 
you can’t forbid something that everyone else is watching. (Came to Greece in the mid 80s.)

As far as the boys were concerned it was rather the time they spent on PlayStation 
or computer games that was brought up for discussion. For one of the families, the 
only solution was to lock the room with the computer in, in order to prevent their 
12-year-old son from spending all his time on the computer:

What I mean is, this wasn’t when he was younger, but when…
- No, no, it’s now. I’ve been doing it this past year, because it’s gotten worse and worse, all 
this computer business, just sitting there and getting more and more square-shaped eyes with 
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each passing day. So I told him “enough is enough, when you’ve finished your homework and 
everything else is done, after you’ve asked me, you may go downstairs”. (Came to Greece in 
the mid 80s.)

In addition to the discussions and concerns about having one’s own TV-set or 
watching soap operas or playing too many computer games, many parents expressed 
the desire that their children should read more Greek and Swedish books. But for 
many children books about Harry Potter had increased their interest to read:

- I’m a bit disappointed by the fact that my children don’t read enough books. I wish they 
would read more books, and they don’t. Peter has read Harry Potter both in Greek and 
Swedish, he’s crazy about that. He’s devoured all of them in Greek, and is madly excited about 
each new one that comes out. He’s even read them in Swedish actually, but he’s not interested 
in any other books. But I try “there are other books that are good too”, “no, I don’t want to”, 
he did try reading another book some time ago, but he didn’t find it amusing.
So it’s a lot about books?
- I would like them to read more than they do, and Lisa is completely hopeless. (Came to 
Greece in the mid 80s.)

But are you encouraging Daniel to use that one or reading books or…
Father: Well I mean as parents you worry “what should he be reading” and then you sort of, 
on one side people say “be happy that he is reading” and in fact he has progressed, he doesn’t 
read comics now he reads other books and I think he can always read more but he is doing 
several projects for his school and I would say you know it is like modern history of Greece 
and it’s books that obviously challenge him.

Parental mediation of Swedish media

While the previous section analysed parents’ concern about their children’s media 
use, this one describes more specifically how the children were encouraged by their 
parents, especially by the mother, to utilize Swedish media. The role of Swedish 
media became very important when the children were younger and all the mothers 
mentioned how they read Swedish bedtime fairy tales and other children’s books, sang 
Swedish children’s songs and watched tapes containing Swedish films for children 
(e.g. Emil i Lönneberga, Ronja Rövardotter, Pelle Svanslös, Pippi Långstrump, Bamse, 
Tsatsiki) or children’s programmes from Sweden (e.g. Hjärnkontoret, Värsta språket, 
Fem myror är fler än fyra elefanter) that had been recorded by the family in Sweden. 
The main reason for using Swedish media by the children when they were younger, 
and also now when they were older, was to improve and maintain their knowledge in 
Swedish. However, the mothers believed that the contents should not necessarily be 
Swedish; they watched Disney films dubbed into Swedish when their children were 
younger. The mother of a 13- and 14-year-old daughter and son stated:
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But how do you go about it, if you consider the media, when it comes to your children, did you 
perhaps like them to read Swedish fairytales, listen to Swedish music when they were younger, or is 
that something you would like them to do now, in a way, when they’re older…
- My children have been pretty indoctrinated when it comes to the Swedish language. Ever 
since they were babies, so to speak, they have gotten cassettes and tapes and everything with 
Swedish music, we have always read bedtime stories in Swedish. Right up until a few years 
ago I read bedtime stories to them, and they’ve always gotten that, no matter how many video 
films they wanted they have always gotten them as long as they were in Swedish. Just because 
it’s so important, and also hearing the language from different people and not just from their 
mother. (Came to Greece in the mid 80s.)

Encouraging one’s children to utilize both Swedish and Greek media was also a way 
of reminding the children that they were growing up with two cultures. A father and 
a mother said:

I was thinking about your children, is it important to you that they both have the Swedish and 
Greek cultures and how are you then encouraging them to take part of both cultures?
- Father: […] we have encouraged them to become bilingual, have two cultures, there’s no 
question about that. They have got their Swedish books, video films and if they want to go 
to Sweden they can do that.
You say that you’ve been giving them books and video films, can you give any examples?
Father: First and foremost they have got, like all other children, all the children’s books. 
What’s his name?
Emil i Lönneberga?
Father: They have seen Emil on film and on TV here.
Mother: (Laughing)
Father: Bert and Myror och elefanter, what’s it called, Fem myror är mer än...
I saw that one myself...
Father: All those old things but then we had contact with Sweden.
So it was more when they were children that you gave them children’s books and video films?
Mother: Yes. It also happens now because they have got Harry Potter in Swedish and yeah 
more books in Swedish, my mother likes to give them books.
Father: One must not forget that they are bicultural, must not prevent that. This is 
encouraging.

That Swedish media played a crucial role in encouraging the children to maintain 
their Swedish and to learn new words was also seen in the following statement of 
a mother who had a 16-year-old daughter. The mother talked about how they had 
boxes filled with videotapes when she was younger:

Did that include Swedish children’s programmes, or?
- Eh, mostly movies, but some were children’s programmes that they recorded for me, what’s 
their names, Hjärnkontoret and yeah, Alfons Åberg.
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Okay, so your family in Sweden recorded it and sent it to you?
- Yes, or bought them and sent them. Emil i Lönneberga and all that.
So how does it work now, is that something that you’re still doing, getting cassettes from Sweden?
- Yes, but not as often or as much as before. It’s because we don’t have as much time, you sort 
of don’t have as much time, but the last thing I got now was the one my mother recorded, it’s 
this Värsta språket, I found that very amusing. And Dimitra gets books. She read three books 
in Swedish last summer. What’s it called the one by Per Nilsson. That’s a way of learning the 
modern language; because however you go about it, the language we speak does have a limited 
vocabulary when you speak everyday Swedish and it becomes a bit preserved, a bit old-fashioned 
maybe. You don’t quite keep up with all the expressions. (Came to Greece in the mid 80s.)

The Swedish children’s magazine Kamratposten had a special role in giving the 
children an insight into what peers in Sweden think and discuss (cf. Johansson, 
2004). As will be discussed later this magazine was also popular among many of the 
young informants:

But what about this, for your daughter and son, is this something you’d like them to do, read 
Swedish books, read Swedish newspapers, is that something you’d like them to know what’s going 
on in Sweden?
- Ah, they subscribe to Kamratposten, Maria has done it for several years, she’s a bit too grown 
up now, but that’s something that Adam has taken over a bit so they get to know a lot through 
that. But most of all, it’s maybe not the fact that they really need to know what’s going on in 
Sweden, it doesn’t seem to be that, but it’s still fun for them when they go to Sweden for the 
summer that they have that connection, sort of, and know something about how things work 
in school, what people discuss in their letters to the magazine, in other words how children 
think. (Came to Greece in the mid 90s.)
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4. The young people’s perspective
While the report so far has focused on the parents’, especially the mothers, views 
about various issues such as Swedish and Greek culture and identity, the role of 
media to inform oneself about Swedish events and to keep contact with friends and 
family in one’s homeland, how Swedish and Greek media differ and parents’ concerns 
about their children’s media use, it is now time to listen to the views of the young 
informants in the study. This part of the report starts off by looking at the children’s 
and the younger adolescents’ thoughts about being Greek and Swedish. Their media 
usage (including Swedish media) and motivation to be updated on Swedish events 
and to keep in contact with friends and family in Sweden is then discussed. Finally, 
the young informants talk about the differences between Swedish and Greek media 
output.

Being Greek and Swedish

Previously in the report the parents’ thoughts about their children’s cultural identity 
were examined. We will now look at the children’s views about being Greek and 
Swedish and as will be seen, similar issues were mentioned by the children. While two 
of the boys of the ages twelve and thirteen clearly stated that Greece was their home 
and that they did not care about Sweden, the other young informants talked about 
the importance of visiting Sweden. As mentioned by the mothers, the Scandinavian 
church and the Swedish school were two important places (socially rather than 
religiously) for meeting other bilingual and bicultural children. The feeling of being 
different compared to Greek peers, was brought up by the young informants but none 
of them said that it was a problem for them in daily life. This feeling of difference 
can be related to the dichotomy between a non-ethnic ‘us’ and ethnic ‘others’, which 
is central in the fields of ethnicity and nationalism (Hutchinson & Smith, 1996). In 
fact, this feeling of being different could be a positive feature as seen in the discussion 
below between the older brothers of a 15-year-old boy:

Do you perceive yourself as Greeks and Swedes or does one first and foremost see oneself as Greek or?
- No, both.
- ’Cause it’s funny to tell your friends in Greece that you’re Swedish and to the Swedes that 
you’re Greek.
- Yes, you can like feel a little bit different.
One feels different?
- You feel like, you differ so to speak.
You differ?
- Yes, you become separated from the crowd, that is “you’re Swedes I’m Greek, you’re Greeks 
I’m Swedish”, and so on.
- You, like, feel important.
- Yeah, sort of.
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The feeling of being different in Greek school mades the attendance of the Swedish 
school and joining various activities at the Scandinavian church important. As seen 
below this difference did not only involve, for example, different ways of living 
compared to Greek peers but also one’s physical appearance:

- I’ve always almost hated, you can say, Greece and I’ve always wanted to live in Sweden, I’m 
also more Swedish you can say in how I live, what I do and all that, what I think, all those 
things, everyone thinks that I’m more Swedish and I also think that.
In what do they then say, that you are more Swedish?
- Don’t know exactly, I know that I really want to go to Sweden, I enjoy talking Swedish, 
and I love the Swedish school. Giorgos doesn’t like anything of that; he doesn’t want to have 
anything to do with Sweden.
Why do you think it’s like that, that he doesn’t want to and you are more interested?
- Perhaps, I don’t know, perhaps that we have different ways of, he is more his father’s son. 
I’m more my mother’s daughter.
[…]
What do you think of the Swedish school, is it fun?
- I think it’s fun, I really like Swedish, I enjoy the friends always, don’t know anything else.
But what you’re saying about friends, is it that your mother is Swedish and your father is from 
Greece, is it important to meet other friends who also have a Swedish mother?
- Yes, there one is almost, have such things to say, but if you live, if you only have a friend who 
is Greek then he will say “how do you live”, “how do you manage everything” and things like 
that. It is another way of living.
So it’s like, the things you’re talking about are different or?
- You understand that we children from Sweden and Greece have a different life. We live in 
the same country as the Greek children but we have a different life.
But the fact that you have a different life how is that shown?
- How can I put it, it’s the things we do every day. That many of the children here in Greece 
have never travelled with a plane all those things and we go more abroad, we know more things. 
By that way of living we are better at many things in school you can say, we know more things.

Another 13-year-old girl said that she thought that Swedish schools were much better 
and that she would like to study in Sweden when she got older:

But you still think that Sweden is important; you see it as your country too?
- I think it’s much better in Sweden with the schools and such things, so I will probably go 
there to study.

But the fact that these girls emphasized their Swedishness did not imply that being 
Greek was less relevant. Both the girls talked about Sweden and Greece as their two 
countries. While describing her photos the 13-year-old girl said:

- It’s not like I really like the sea so much but it’s like symbolizing Greece, where I live and so...
[…]
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But the sea is important, that it symbolizes Greece?
- Yes, Greece is my country together with Sweden. And here is, I tried to take a photo of a map 
of Sweden […].

In one of the families, who took part in the study (see chapter two), the father was 
non-European but had lived in Greece for 26 years. Their 16-year-old son had grown 
up in Greece and had attended Greek school since he was a child. While the boy was 
surrounded by a non-European and Swedish culture at home he stated that he was 
part of all three cultures and did not feel, for example, 100% Swedish or Greek. Most 
of his friends were Greeks and as can be seen in the excerpt below he talked about ‘the 
Greeks’ rather than ‘we the Greeks’ and how his friends may position him as the ‘other’:

- Yes, a little bit of everything but I don’t feel like for example completely Swedish or completely 
non-European, especially not non-European as I have not been there so much (the country 
where his father comes from) but the Greeks they are a little bit patriotic you can see, it’s like 
that. I was with some friends when Greece won the European championship and then they 
were a little bit “what are you doing here with us” like that but they were not mean.

When asked if he would like to move when he gets older he did not know. He stressed 
how much he liked Greece; how wonderful it is to live there with all its lively and 
chaotic features. As with the parents, the children talked about how they know both 
Greek and Swedish cultures and can easily switch between the two. They felt ‘at 
home’ with both Swedes and Greeks and talked about being Greek in Greece and 
Swedish in Sweden. The children had, in other words, acquired a dual cultural capital 
and competence (cf. Bourdieu, 1984).

- I’m both Swedish and Greek so I know both sides. When I’m in Sweden then I feel more like 
Swedish and when I’m in Greece than I feel Greek.
So one shifts?
- Yes.
(14-year-old boy)

Language is a prerequisite and an important component for this cultural capital. By 
knowing both Greek and Swedish, the children got a wider perspective on things 
and they mentioned how they, by knowing Swedish got access to Swedish culture 
such as literature and music. The young informants stated that while they spoke 
Swedish with their mother they usually spoke Greek with the father, siblings and 
friends or mixing Swedish and Greek. The children talked about how they could 
start one sentence in Swedish and end it in Greek (see more about code-switching 
in Cromdal, 2000). But for many of the young informants they felt more at ease 
speaking Greek as it was the language they spoke the most:
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But then when one is with the Swedish/Greek friends do you talk much about Sweden, do you 
speak Swedish for example or do you speak Greek to each other?
- Yes, we speak Greek to each other, and perhaps the parents think that it’s a little bit strange.
Do the parents think it’s strange?
- Yes, for the Swedish parents. I think it’s quite common for us as we live in Greece; it’s 
easier to speak Greek. Guess that it’s a little bit; you speak a little bit better, nicer if you live 
somewhere I think.
Perhaps one doesn’t have to think so much, it comes automatically…
- Yes, just like that.
But here at home do you speak Swedish with your mother or do you speak more Greek, how is it 
with your sister?
- Yes, with dad we speak Greek, with my sister we speak mostly Greek, with mother we speak 
mostly Swedish but sometimes it just happens that one answers in Greek and such things.
(13-year-old boy)

Do you speak Swedish or Greek with each other (with friends)?
- Both.
You mix?
- Yes, we can for example begin one sentence in Swedish and then we put in Greek words and 
perhaps English.
(13-year-old girl)

But here at home, do you talk Swedish, Greek or is it only Greek?
- Both.
- With mother it is Swedish and with father it is Greek.
- Yes.
- Yes.
- When we talk together it can be a mixture of everything.
Your father also knows Swedish.
- Yes.
- We also speak Swedish with dad but he doesn’t want to.
- It’s common that he asks a question in Greek and he gets the answer in Swedish, we like 
think it’s totally normal. But when we have friends who come for a visit and they see that he 
asks a question in Greek and gets the answer in a completely incomprehensible language they 
just sit there and look “what”. (15-year-old boy with his older brothers)

In addition to language, three of the young informants brought up the importance 
of religion among Greeks compared to Swedes, which may serve as an additional 
identity marker. It is worth noting that all children were Greek Orthodox. In several 
bedrooms a religious icon was hanging on the wall. This is a very common feature in 
Greek homes which is usually given by the parents as a way to protect the child while 
sleeping; an angel hanging on the wall. It may also be used when praying:
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And those pictures there (on the wall by his bed). What kind of icons are those?
- Yes, that is Jesus and over there it’s Jesus and God. Greece is very Christian; we go to the 
church often. I don’t go so often. (14-year-old boy)

For this 14-year-old boy religion was important even if he did not go to church 
every week but rather on special religious holidays such as Easter and Christmas. In 
addition, he was fasting 40 days before Easter and prayed before going to bed:

But you pray before going to bed?
- Yes, and I make my sign of the cross if I want something to go well then I pray to God and 
make my sign of the cross.
Or if one passes a church, you always see…
- I always do that.

In the interviews with the parents and the mothers when discussing their children’s 
cultural identity it was mentioned that the children may become more Greek or 
Swedish with time. A 15-year-old boy asserted that he missed Sweden more when he 
was younger but that the reason for this may not be that he was older now but rather 
that the family did not visit Sweden as often as before:

But does one miss Sweden when one is here and when one is there one thinks, ”Athens, I want to 
go back”?
- When I was little then I missed Sweden when I was here but now it has I guess cooled off 
the last years so I don’t miss Sweden so much. But I haven’t been in Sweden for awhile and I 
just long a little bit, it’s calmer and quieter there.
But you say that you don’t miss Sweden so much. Is that due to the fact that you haven’t been there 
lately or that you have become older?
- I think it’s because I haven’t been there lately.
(17-year-old boy)

The media culture

Our attention is now turned to the various media, and the type of contents, the 
young informants had taken photos of and the media which were mentioned when 
asked about their media use (that is television, computer games, internet, mobile 
phones, books, sport newspapers, comics and music). Finally, the young people’s 
Swedish media use is looked into.
Television

That television is a family medium, gathering the family members in front of 
the screen, has been seen in several other studies (e.g. Gauntlett & Hill, 1999; 
Sjöberg, 2002). Not only is television a shared experience but also serves as a topic 
of conversation among family members and friends. There are several reasons why 
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television has a central place and role in the households, making it rather unique 
in comparison to other media. Television has a well established position in Greek 
households; both in terms of access and the time spent on viewing compared to for 
examplet internet use. Greeks spend much more time on television compared to 
Swedes (Dollt, 2003).

This section on television looks at the favourite television programmes the young 
informants had. The increased number of international television programmes 
is pointed out by Westcott (2002) who discusses the trend of globalization of 
programme production in children’s television, especially in the production of 
animation. As will be discussed later the children wanted to see more Greek produced 
programmes for children and their TV preferences consist of both international 
and national programmes. Films, sports and different series and soaps were on top 
of their list; comedies were especially appreciated. In a European study the same 
genres of favourite television programmes were seen among 12- and 16-year-olds. 
The same study also showed that it is the boys who enjoy watching sports, which 
is also discernible in this study (see Garitaonandia, Juaristi & Oleaga, 2001). The 
different series and soaps that got the young viewers’ attention were both Greek and 
American. The two Greek favourites were Tha se tho sto plio and To kafe tis charas. 
Two 13-year-olds tried to describe their favourite series:

What kinds of TV-programmes do you watch?
- Well, there are lots of programmes, there’s comedy.
Do you know any series that you find funny?
- Well, Tha se tho sto plio it’s a boat.
And that is your favourite series?
- Yeah.
What is it about?
- About two seamen who, and a singer.
Is it a programme for children?
- No, it’s an ordinary one.
It’s for adults too?
- Yes, and it’s one of the best.
What is it about, it is two seamen and…
- Yes, and they have…
They have a café or they are on a boat?
- They are on the boat. Yeah, they fix it and if something happens and things like that. (Boy)

- It’s a Greek one called To kafe tis charas. It´s like a café, the café of charas, haven’t understood 
really or if it’s the café of happiness.
Joy.
- Yes, ‘cause chara can be both a name and happiness. I haven’t really understood which one 
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of the two it is.
But there is someone called Chara in the series?
- Yes.
Then perhaps it’s his café.
- Yes.
But then perhaps it’s also about happiness. So the series takes place at a café or?
- Have you seen the film Chocolate?
Yes.
- It’s almost like that.
Little bit of romance and such, and love?
- Yeah. (Girl)

The girl also talked about how much she and her girlfriends enjoyed discussing these 
series:

But is this a series that one talks about with one’s friends?
- Yes.
What do you talk about,“what was she wearing” or “what will happen to him”?
- For example if someone hasn’t seen it then the others say what has happened and then one 
says “ohh, I’ve seen that again, that will probably happen” and then we try to say what might 
happen and such things.

The series The Charmed (E magises) and Friends were brought up as their favourite 
American series. Their interest in the former was that it contained magic, demons 
and witches. Previously the parents’ concern about their children watching too many 
low quality soaps and reality shows was described. Previous research has shown 
how soaps are of great interest to young people as they serve as a point of reference 
concerning relationships, family matters etc. (Sjöberg, 2002). Different Spanish/
Mexican soaps seemed to be of interest to the girls in the study. A 14-year-old girl 
who really enjoyed this type of soap (she also liked The Charmed) talked about her 
favourite programme:

- Yes, it’s a Spanish-Mexican one. It’s shown–what’s it called, at half past five.
What’s it called?
- Iero Pathos.
Do you know on which channel it’s shown?
- Star.
Do you know on what day, is it every day?
- Every day. I watch The Charmed.
So it’s translated in Greek, the series is Mexican?
- Yes.
And you usually watch it every day?



42 43

- Yes. I watch E magises.
Do you know when that’s shown?
- Yes, at nine every evening.
Is it also on Star?
- Yes.
So you have certain programmes that you like to watch?
Yes.
[…]
But this one Iero Pathos, what’s it about?
- How can I put it, it’s a thief who is a really, not exactly a thief, he helps the people, the poor 
and everything but the rich call him the thief.

Reality shows, which is a hybrid of various genres (documentary and soap opera), 
have become a common feature on today’s broadcasting market. Fame story was 
especially mentioned by a 16-year-old girl; a programme that she did not want to 
miss. This programme was also enthusiastically discussed among friends the next day 
at school. According to the girl it was the dream of becoming a famous superstar that 
makes the programme enjoyable:

Why is Fame story so popular, ‘cause it’s also popular in Sweden, among girls?
- It’s fun, there are a lot of people to watch, there are good looking boys that one can watch 
and then it’s fun. Think it’s many girls’ dream to just from nothing, there was a girl from 
America, she won, she was nothing, like working at her father’s restaurant and then all of 
a sudden she becomes a superstar and that perhaps is many people’s dream to also become 
famous.

The same girl also enjoyed the satire programme Mitsikostas, which makes fun of 
current events. A programme that she watched with the whole family. Watching 
various Greek, American or English films on television together with other family 
members and friends was very common. A 13-year-old boy explained how he and his 
friends gathered around the TV-set and watched a DVD, especially adventures and 
thrillers, and how they after the film discussed and criticized it:

Is it then that you gather around, a whole bunch of people, you make popcorn and...
- Yes, and then we have, we criticize the films like that.
What is one then discussing?
- Well, if the film had a good effect, that it was a good film on the whole, that one would like 
to see it again.
But with DVD there is much that you can watch, ‘cause there are so many features you can choose 
from, how the film was made, effects, are you also looking at that besides watching the film?
- Yes, we see how the film was made, interviews with the actors.
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Computer games

In the study the computer was frequently used for games and internet, which will be 
described in the following two sections. It was the younger boys (ages 12-14) who 
especially played games (and PlayStation), which constituted an important part of 
the boys’ peer culture. But as will be seen two of the girls in the study also enjoyed 
computer games. In comparison to television previous research has shown that 
computer games are played to a much lesser extent with one’s mother or father, and 
are more likely to be a peer medium especially among boys. Not only do the boys play 
together but they also chat about games, swap games with friends, read magazines 
about games etc. (Sjöberg, 2002). These types of “exchanges” among the boys were 
also evident in the conducted study. Prior research has also shown differences among 
boys and girls in terms of games preferences. While boys enjoy fighting/shooting, 
sport games, the girls like adventure and games that involve drawing or solving 
puzzles (Garitaonandia, Juaristi & Oleaga, 2001).

As with favourite television programmes, the boys’ interest in sports was also 
seen in what type of games they enjoyed playing such as Fifa, Snowflake 2002, 
Championship manager. Other games that they liked playing were those containing 
fighting/shooting (e.g. Quake, Desert storm, Smack down) and adventure (e.g. Asterix 
and Obelix). A 13-year-old boy talked about his favourite game Fifa, which he either 
played alone or with friends:

Then you mentioned something about computer games.
- I play most games with sports.
Is it Fifa or?
- Yes, football.
So it’s football that you like?
- Yes, it’s that which I like playing the most.
When you are playing, do you play alone or is it those types of games which you play together with 
friends or your father, mother or are you mostly playing alone?
- I probably play alone most of the time. But I can also play with other friends.
Is it popular among your friends that one sits at home and plays against each other?
- Yes, it’s what one does the most.
It is?
- Yes, I think that children my age are doing that the most.

That some of these games require various types of skills is, for example, seen in the 
game Championship manager in which the player is the manager of a football team. 
It is a game that involves much strategy and one must, for instance, be constantly 
updated on the football players’ fitness and different players are sold and bought. The 
game also contains sport news where one can read about injured players etc which 
may affect one’s team. Not only does the game force the player to keep in mind 
several things simultaneously, it is also all in English:
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So this with news, then you can see what’s happening?
- Yes, and look at the training too if I want to change, if they should train more on something 
or things like that.
What do you mean, train more, how does that work?
- Here, wait….(shows me the game).
Player’s condition, okay.
- Yes, and then you click here on training if you want and then one can see if they are doing 
well, if they are lazy.
Okay, here are all the players. But this is changing all the time?
- Yes and if they score many goals or if they play well then they cost more.
So there is really much to keep in mind here?
- Yes.
And it’s all in English?
- Yeah.
(12-year-old boy)

The term digital literacy is increasingly used to grasp new types of learning, 
understanding and critical thinking that evolve around digital media like games 
(see further Buckingham, 2008). As was noted earlier, the importance of computer 
games in boys’ peer culture has been stressed in several studies but games such as The 
Sims have made girls more enthusiastic about playing games. Two of the younger 
girls (both 13 years old) in the study enjoyed playing games and their favourites were 
The Sims, Crash Bandicoot, Asterix and Obelix. One of the girls explained why The 
Sims has become so popular among girls and why boys like games with fighting and 
shooting:

’Cause many boys enjoy games with football or war...
- I think that the boys are often better at playing games and PlayStation and things like that 
so they like playing games ‘cause they play well. This one, it doesn’t matter if you can play 
computer games or not ‘cause it’s not about hitting something.
That they are better at playing computer games do you then mean to shoot, to hit something?
- Yes.
Can it be that The Sims is much more girlish, in other words to take care of the family and to take 
care of a dog?
- Yes.

The Sims was enjoyed as the player gets the task of, for instance, building a house 
and telling the characters what to do. Thus, the main aim of the game is to create 
a neighbourhood with simulated inhabitants (the Sims), who in turn, as was 
mentioned by the girl, are controlled by the player. The Sims are placed in different 
contexts such as being at a house party, on holiday or exploring a city. The same girl 
also enjoyed playing war games with her brother and she stated:
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And games with war, what type of games do you like then?
- Well, it’s a game where you have a team and you have to tell them that they have to go there 
and such things and then one should shoot them or that’s how it is when there is a war then 
one is going to shoot those who are not on our side and one is throwing bombs and then one 
is going to rescue a lot of people.
So you think it’s fun playing war games?
- Yes.
But do you know the name of that game?
- No, not at the moment.

In addition, both of the girls mentioned the game Crash Bandicoot as one of their 
favourites:

Do you have a favourite game?
- Yes, I have, it’s called Crash.
What is it about?
- It is a fox, there is a character that looks funny and such things, it’s rather friendly, and they 
have made a very funny character.
What’s the aim of the game?
- There is a mean one who has, who has taken some crystal or something, I don’t understand 
exactly and then one is going to take them back and then there are different obstacles.

Today’s children and youth encounter and live in a global world which differs from 
previous generations. The late modern society is characterized by its increasing degree 
of globalization, which is of special interest to the presented project. One special 
trait of globalization is transnational media – the increased flow of information and 
communication on a global scale. While the young informants watched national 
and international television programmes and films, their use of computer games 
exemplifies a globalized mass culture; the games played are all well-known to children 
all over the world.

Internet

- The next picture I took is a picture of the computer, yes that’s important. You can almost do 
anything, you can do everything there, you can write for school, you can chat with friends, 
look at the internet, search for information, everything, you watch DVD. It’s very important. 
But mostly for music I would think. (16-year-old boy)

As in the quotation above, internet was utilized for a wide range of purposes among 
the young informants. All of them used internet and for the two persons who did 
not have access to the net at home, it was utilized at the Scandinavian church and 
in the school. The main uses were downloading/listening to music, searching for 
information for schoolwork, looking at sites related to one’s interests such as sports, 
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television programmes or Harry Potter. While it is common for Swedish children 
to be constantly online and chat or send e-mail with friends on MSN Messenger 
(Dunkels, 2009), this was not used to the same extent by the informants in the study. 
A survey conducted in 2003 (the presented study was conducted in 2004) showed 
that only 10% have access to the net at home in Greece, which may explain this 
difference in use. But as will be seen later these children communicated with Greek 
peers via the mobile phone instead. A 16-year-old boy explained this difference in 
internet usage:

- No, not so many who use internet as in Sweden. In Sweden as I have understood it almost 
everyone has broadband at home and has MSN on all the time. Here it’s more like if you have 
internet then perhaps you sit one hour per week or something like that.

The boy himself used MSN Messenger every day and chatted with his friends after 
school. They talked about everything such as school, music and life, or perhaps just 
sending each other funny pictures. MSN also became an important means when 
wanting to talk about something personal or to talk with other peers that one did 
not meet in school.

Downloading or listening to music on the net was popular among the young 
informants and they might buy records, search for information about favourite 
artists or look at pictures of them. A 13-year-old boy used the site Mad to find out 
more about his favourite Greek group One in school:

But what are you using internet for in school? What can that be?
- We use it, for well, to look at sites about music.
Can you give an example of such a site that you have been looking at, on the internet?
- On Mad.
What’s that, is that a music group?
- No, it’s a channel with music. It has a site on the internet. And my favourite group is One.
What kind of group is that?
- Well, it’s only here in Greece.
It’s a Greek group called One?
- Yes.
And it’s your favourite group?
- Yes.

Using internet to look up information for schoolwork was another common usage. It 
was perceived as fun but of course searching on Google may result in too many hits, 
which made it rather difficult to find what one is looking for (for a further discussion 
on information search on the net among children see Enochsson, 2007).
Furthermore, Internet was utilized for finding out more about specific interests such 
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as graffito, sports (e.g. fishing, wrestling), looking at the new BMX bicycle models. 
Looking at sites about sports was popular among boys and one of the boys (14 years 
old) described how he visited the site of a Greek magazine called Psarema about 
fishing:

You like fishing?
- Yes, then I look at fishing and see what type of fishing equipment there is.
Yeah…
- Which one to choose, how I should fix my rod perhaps.
[…]
Okay and it’s a magazine where you read a little about…
- Yes, there is equipment, how you fish, what time of the year one should fish, when its ends.

To find out what is on at the cinema or the theatre and to visit sites about Harry Potter, 
Lord of the Rings or The Charmed were other popular activities. The latter exemplifies 
one of the main features of contemporary media landscape, which is often referred 
to as intertextuality. This term can be defined as “(…) the structured interrelations 
between otherwise distinct texts, genres, and media (Jensen, 1999:190-191) and 
is, for example, seen when the same or related texts or narratives are discernible in 
different media (Jensen, 1999). In the study, this feature was especially seen for Harry 
Potter, which was very popular among the young informants. Not only had they 
read the books, they had watched all the films and some had taken part in various 
communities on the net. The case of Harry Potter, and other global distributed media 
content, raises issues of how Swedish and Greek the children perceived it to be. Or is 
the importance of national/local slowly disappearing? The distinction between global 
and national media is not an easy one and we might in fact question this distinction. 
Several studies have, for example, shown how international television programmes 
are rooted and associated with “local” meanings among a global audience (see the 
classical work of Liebes & Katz, 1990). However, it was not possible within the 
presented study to look in detail into the processes involved in the encountering of 
specific media texts (e.g. no text analysis has been made). From her study on Disney 
in Denmark Drotner (2001b:114) concludes “[…] there exists no neat dichotomy 
between national and international or global culture: at least parts of Disney lore 
are very much incorporated as aspects of the national media culture”. The global 
and national media flows are, in other words, a process of ‘glocalisation’ where a 
wide range of cultural elements from global and local sources are mixed by the user 
(Ernst & Moser, 2005). One of the interviewed girls (14 years old), for example, was 
a member of a special Harry Potter forum, where she was chatting with other fans 
in Greece about, for instance, favourite characters in the books. The members also 
tipped each other about various sites about Harry Potter. Due to her interest in Harry 
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Potter she had also started to write her own stories which she published on this forum 
and she got feedback from other members.

Mobile phones

Younger people in particular are right now adopting and so shaping the rules of the new 
culture. […]. So children face no problem in a society where the phone may ring at any time 
and social life is based on constant connections (Puro, 2002:28).

Young people’s use of mobile phones in Finland is discussed by Puro (2002) above 
and its importance among the young informants in the study is evident. As will be 
seen, which is also claimed by Puro, the mobile phone is much more than just a 
communications device. It was medium utilized among Greek peers but seldom with 
family and friends in Sweden. Furthermore, it was used when wanting to get hold 
of parents or as an easy means for them to “find you”. Two of the young informants 
(boys) did not have their own mobile but they both felt that they did not miss 
anything even though all their friends had a mobile phone. One of them was a 
13-year-old boy whose parents did not want him to have a mobile due to the risks:

By the way do you have a mobile phone?
- No, ‘cause my parents don’t want me to have one. One knows that it affects something with 
the heart and does something with it.
It’s the radiation I guess that they don’t really know…
- Yes.
Do you think it’s okay or “but all my friends have one”?
- I guess it’s okay.
You don’t feel that you miss…
- No.
Do many of your friends have a mobile?
- Yes, all my friends have a mobile but it doesn’t bother me.

The main uses of the mobile were sending SMS, calling, taking and collecting photos, 
and playing games. That one can always send a SMS whenever needed was highly 
appreciated by the children. They talked about homework, TV programmes, when 
to meet or ask a friend what he or she will do the next day. Similar findings are seen 
in a Danish study conducted by Stald (2008). That it did not have to be anything of 
importance is seen in the following two statements:

As for SMS to whom are you sending and what do you send?
- Friends, nothing special, nothing that’s really important, just sending, just chatting and 
things like that. (14-year-old boy)



50 51

But with SMS is that something one does all the time or is it more when it’s something special?
- The thing with the mobile is that you can have it with you everywhere and then for instance 
if you are somewhere then one can write for example “I’m here, do you want to come”. 
(13-year-old girl)

Besides sending SMS, the children liked sending pictures to each other and many 
of them had their own photo album with their favourite pictures. One of the boys 
also used the mobile for shorter video clips; recording his friends or family members. 
When asked to see their pictures the children showed me cool cars, boats, friends, 
excursions with the school, sunsets, Loonely toons, cats and dogs. While most of the 
pictures were taken by the children themselves, they might also download photos 
from the internet. The quotation below is from a 13-year-old girl, who exchanged 
pictures on cars or from Fame Story with her friends:

What kind of pictures can that be that you send or if you have got a picture?
- For example from Fame story, it’s a reality show if you heard of it.
Yes, like Fame factory in Sweden.
- If I like someone who is on Fame story, really much and another person has that one then I 
get the picture and then like “ohh do you have that car, it’s my favourite car”.
So you are interested in cars?
- Yes.
[…]
Is it then like you are out on the street and you look at a nice car and then you take a photo?
- Yes. I like Porsche and Ferrari and such cars the most.

The popularity of mobile phones is evident among the young informants but that 
one always can be reached has the disadvantage of feeling stressed even when the 
mobile is switched off. In her study Stald (2008) also mentions how the young 
people worried about not being available and updated with one’s social network. 
Similar discussions were seen among the Swedish/Greek informants:

Does one never get tired of always being on-line, of always being available?
- Yes, but I sometimes switch off the mobile perhaps “I’m so tired of it now, will put it here 
instead now”. It’s so stressful for example will anyone call, will they not call, and will there be 
a SMS. (16-year-old boy)

Print media

This section describes what the participating children enjoyed reading in terms of 
books, sport newspapers and comics. The increased media globalization was evident 
in the young informants’ use of print media. Even if the media contents were in 
Greek most of these media wereglobally distributed such as the books about Harry 
Potter.
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As has been discussed earlier, the parents wanted the children to read more books. 
A 14-year-old boy stated that there was not much time to read as he has homework 
or prefered playing PlayStation:

You have many books, do you enjoy reading?
- Read very seldom, most children do that nowadays.
Why do you think it’s like that…?
- There are so many other alternatives like games, PlayStation and mobiles so one rarely 
thinks of reading other books besides books for school.
There are so many other things that one wants to do?
- Doing a lot of homework.
Do you have any favourite book?
- No.

A 16-year-old boy agreed, stating that it was rather difficult to find the time to read 
due to all the homework but he enjoyed reading and found it rather relaxing and 
mentioned the books 1984 by G. Orwell and The Rule of Four by I. Caldwell and D. 
Thomason as his favourites. However, the books about Harry Potter by J.K. Rowling 
is one exception, and for those children (both boys and girls) who did not read much 
before their interest in Harry Potter has made them more inclined to read. They had 
also seen the films and searched for information about Harry Potter on the net. 
But the interest in Harry Potter seemed to decline as the children became older and 
one 15-year-old boy mentioned that he preferred classical books such as Huckleberry 
Finn:

As for books, do you read many books?
- Not lately but I do read books.
You say not lately, any specific reason?
- No, it’s like if I start reading a book then I read many. I usually like Mark Twain, I don’t 
recognize so many. I like Huckleberry Finn. It is my favourite book.
[…]
It’s not Harry Potter and Lord of the Rings and all those?
- I’ve tried to read it but I didn’t like it. Yeah, Lord of the Rings I liked.

Other popular books were Lord of the Rings by J.R. Reuel, Artemis fowl by E. Colfer 
and Avalon by M. Bradley:

Perhaps you can show me a book which is your favourite, which you think “this was a good one”.
- I thought that these three were good Artemis fowl.
Is it a Greek book?
- No, it’s mostly about, you may like the book if you like James Bond.
Who is the author, is it a Greek author?
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- No, he’s from Ireland, Colfer.
What are these about?
- About a boy who tries to find those kind of strange characters and then he is going to try to 
steal their gold and things like that, that’s the first book. Then in the second book his father 
is captured by some Mafia in Russia then they are going to co-operate those two men and 
those characters. Well, and then in the second book it’s about how they worked together and 
such things. And the third book is that those other characters they don’t want people to know 
that they exist ‘cause they live in the underworld so they erase his memory. (13-year-old boy)

It was a 16-year-old girl who read the most among the informants, and she had taken 
a photo of some books. She mainly read Swedish books but she had a non-Swedish 
favourite called The God of Small Things by R. Arundhati:

The God of Small Things?
- Yes, its mother’s book that I’ve borrowed. It’s an Indian book.
Okay, it’s a book that you’ve borrowed from your mother?
- Yes.
And what is it about?
- It’s a family in India and it’s about all kinds of people in the family, what’s happening and 
such things. An awful book, an awful book but I think it got forbidden in India or something 
like that ‘cause it was a little bit political too I think.
But it’s much about the family, about family relations?
- Yes, forbidden love and things like that.

For the younger informants different sport newspapers and comics were popular. For 
the boys sport newspapers were part of their peer culture. As has been discussed earlier, 
the boys’ interest in sports was evident not only in their reading of sport newspapers 
but also when playing computer games or using the net. The sport newspaper most 
frequently mentioned was Protathlitis and the comics (for the boys) were Donald 
Duck, Komix, Almanako, and Erevnites (all in Greek). While the former contained, 
for example, cartoons from Disney, information about different computer games, 
the latter contained mainly comics related to nature, science and history. A 13-year-
old boy talked about his favourite sport newspaper which he bought a couple of 
times per week. The newspaper served as an important topic of conversation among 
his friends:

But is it also that one talks with one’s friends about it, or that one reads the newspapers together?
- Yes, we perhaps talk about the newspapers, about new players who have joined the team, 
and after each match in the evening, the next morning one is perhaps talking about it all the 
time.

Among the younger girls only one of them talked about how much she enjoyed 
comics especially The Witches. With great enthusiasm she described the adventure of 
five girls who guard the gate to another world where an evil king rules.
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Music

This final section looks at the young informants’ musical preferences. As was discussed 
earlier in the section on internet it was popular to listen and download music from 
the net. The use of Swedish music is discussed later but when asked about favourite 
artists, Swedish music was not often mentioned. It was mainly a combination of 
Greek and American/English music that got the young informants’ attention. 
Popular Greek artists (mainly pop and rock) were, for example, One, Ploutorchos, 
Despina Vandi, Xilina Sphathia, Trypes, Nikos Portokaloglou, Dionisis Savopoulos. In 
previous sections the trend of an increasing global media market directed to children 
has been discussed in terms of international television programmes, computer games 
and print media. Even if the young informants listened to international well-known 
artists such as Bob Dylan, Canned Heat, Red hot chilipeppers, Pink Floyd, Bob Marley, 
Britney Spears, Eminem, Rage against the machine and Anastasia, the popularity of 
Greek music among the children was obvious.

The use of Swedish media

The scope in this section will be narrowed and looks more specifically at what 
extent the young people in the study used Swedish media. Another issue discussed 
is whether the interviewed children had any interest in informing themselves about 
Sweden and how they kept in contact with family and friends.

When looking at the participating children’s use of Swedish media we find 
variations due to personal interests, tastes and cultural identity. As for the latter, 
those children who were most inclined to utilize different Swedish media were also 
the ones who talked about perceiving oneself more as Swedish or Swedish/Greek and 
the importance of going to Sweden. The different Swedish media mentioned were 
video films, books, the children’s magazine Kamratposten, music, comics, Swedish 
communites on the net, and one of the interviewees watched Swedish children’s 
programmes on TV.

Acknowledging differences in Swedish media use and the various meanings 
associated with this use; growing up with two cultures, two or three languages, opens 
the door for more alternative sources of information compared to Greek peers. 
These children’s perspectives on things were widened by visiting Sweden but also 
by using Swedish media and, for example, reading about what Swedish peers think 
and discuss in the Swedish children’s magazine Kamratposten. However, in contrast 
to their mothers, the children did not themselves actively search for information 
about Sweden (except for one boy). In other words, they did not seem to have much 
interest in keeping updated on different social and political events. As will be seen 
below, this applies both to those children who thought of themselves as more Swedish 
or Swedish/Greek or Greek. For all the young informants the importance of place 
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was obvious, it is in Greece where they lived, had their friends etc. Furthermore, all 
children mentioned, as did their parents, how they used more Swedish media such 
as books or video films when they were younger. It was also during their childhood 
that the mothers encouraged them more to use Swedish media.
The Swedish media world

When asking the children about whether or not they utilized Swedish media the 
answer usually started with the words “When I was younger my mother…”. The 
special and central role of Swedish media during early childhood was confirmed 
by the mothers as a means for the children to learn Swedish and to gain knowledge 
about Swedish children’s culture. Like the parents, the children mentioned that 
Swedish video films or recorded children’s programmes were sent from relatives in 
Sweden when they were younger. But it was not only Swedish tapes that were sent 
to the children but also well-known Disney films such as the Lion King that were 
dubbed into Swedish. Today when they are older they may buy Swedish films when 
visiting Sweden and these tapes usually circulated within the Swedish/Greek peer 
group in Greece. Three voices among the young informants asserted:

- We have like, we buy some Swedish video films then one can swap with each other, borrow 
from each other.
What kind of Swedish video films would that be?
- You buy, Jönssonligan mostly ‘cause that’s what I like, Swedish films. I like them a lot.
Do you’ve any more favourites?
- Yeah, it’s perhaps Galenskaperna.
And Macken…
- Yes, and such. That I think is rather fun.
(13-year-old boy)

Animated films, do you buy series or do you rent a DVD and watch all these films such as the Lion 
king?
- Yes, we have them on cassettes ‘cause when we were younger ma bought many cassettes 
whatever we wanted. In Swedish so that we would learn Swedish better so I’ve seen these and 
then on TV every Saturday and Sunday in the morning. (13-year-old girl)
So one gets them sent from Sweden, do they in Sweden send a Swedish film?
- That hasn’t happened but when we go to Sweden then we try to watch Swedish films too. 
We try to buy Swedish films. (16-year-old boy)

When it came to reading Swedish books, all the children said that they did that to 
a greater extent when they were younger and usually together with their mother. 
The reasons for not reading so much now were the difficulty in reading Swedish 
compared to Greek but also because the children did not have an interest in reading. 
However, their interest in Harry Potter has made them read not just the Greek books 
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but also the ones in Swedish. Besides reading Harry Potter, other Swedish books 
such as Cattis, Lottis och Varelserna, Ida slash Sandor, Barnens Ö, Ondskan, Tsatsiki, 
Klassresan, Tjejboken were mentioned. In the interviews with the mothers it was 
stated that they wanted their children to read more books, both in Swedish and 
Greek, which was also brought up when talking to the children:

But is it most of the time your mother who thinks that you should read Swedish books?
- Yeah. She’s on my case the whole time.
Perhaps it’s too much sometimes?
- Yes.
What is it that she says? Read these now, is it the Swedish language or?
- Yeah, must read Swedish books because of the language and become better and things like 
that.
But you think that it can be too much sometimes? That you feel that you prefer reading Greek 
books?
- I enjoy reading Swedish books but it’s tough sometimes. One reads them so slowly.
(14-year-old girl)

Almost all the young interviewees stated that they preferred reading in Greek as they 
did not understand all the words when reading a Swedish book. They were more 
familiar with the Greek language and they are more used to reading Greek books in 
school:

But you mainly have Greek books?
- Yes, it’s much easier for me to read in Greek ‘cause Swedish books have a little bit more 
complicated words for me ‘cause I live in Greece so I know, so perhaps there are some words 
that I don’t understand.
So you prefer reading in Greek?
- Yeah.
(13-year-old boy)

For the 16-year-old boy, who has been growing up in Greece with a Swedish mother 
and a non-European father, the English language (the native language of his father) 
was preferred:

- [...] I read mainly English books. I try to read Swedish ‘cause ma tries sometimes to 
encourage me to read some Swedish books but I read mostly in English. I got this Christmas 
Swedish books Barnens Ö, Jan Guillou’s Ondskan and such things but it’s mostly English 
books that I read.
Is it that you feel more comfortable with English than Swedish?
- I can express myself better, I write better in English than I do in Swedish or even in Greek.
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It is only a 16-year-old girl who still frequently read and prefered Swedish books (by 
for example Annika Thor and Henning Mankell). Her favourite book was called Ida 
slash Sandor, which is about two teenagers who meet in a chat room on the internet 
and who start exchanging thoughts and talk about daily problems:

How about books, do you read anything, you’ve got a lot of books…
- Yes, I enjoy reading books, read a lot of books, I do.
Can you show me some of your favourites? So I can find out what you read.
- I mostly read Swedish books ‘cause I get Swedish books from my grandmother and 
grandfather and all the others. It’s not here but Ida slash Sandor is my best book.

When asking the mothers about whether or not they encouraged their children 
to use Swedish media, the magazine Kamratposten was brought up for discussion. 
While the children had little or no interest in being updated on social and political 
Swedish events they showed a much greater interest in knowing about Swedish peers; 
what their thoughts, opinions and daily problems were (cf. Johansson, 2004). This 
magazine fulfilled various roles for its young readers; being a combination of keeping 
in touch with Sweden, knowing what Swedish peers think, being updated on things 
when one comes to Sweden during the summer but also a way of finding useful 
information that they could relate to in their daily life in Greece. The magazine was 
either subscribed to by the parents, borrowed from the Swedish school or read on 
the internet. The interest in reading the magazine was greatest among the youngest 
interviewees and seemed to decline for the oldest informants:

Is it interesting to know about young people’s life in Sweden?
- Problems and there is a certain page for problems, there are a lot of problems and things 
like that and then one writes about that and there are two who answer their questions and 
give advice.
(14-year-old boy)

What do you mean by stories, that they tell what it’s like to be a child in Sweden or?
- Yeah, they tell a lot of things.
What can that be, a lot of things, what can that be that you…
- That they were visiting someone in prison, the father or things like that.
(12-year-old boy)

Even if she read Kamratposten more frequently when she was younger, a 16-year-old 
girl mentioned how it becomes an important keyhole to get an insight into the daily 
life of Swedish peers:
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Is it that you want to know what Swedish youth think, what can it be that you find interesting to 
read about?
- There are different topics like, about school, about what it’s like to be popular, what it’s like 
when one isn’t popular, there is much about bullying, about different debates, about clothes, 
about yeah what they feel and think.
[…]
But you think it’s important with Kamratposten, to know what happens in Sweden?
- Yes I do.
You also mentioned that when you come to Sweden then you know a little bit about how one 
thinks?
- Yes, it helps a little.
[…]
- For example by reading Kamratposten then I know, have read that if you believe in God in 
Sweden then people can make fun of you, that’s rare here, then it’s strange if you say that you 
don’t believe in God for example. That’s not strange, it’s not strange either to go to church 
and you don’t feel shy to say that.

Like the magazine Kamratposten, different communities on the internet may serve as 
an important link to Swedish youth. Thus, they had become sites for identifying, 
addressing and sharing various concerns. While it was more common to read 
Kamratposten, two boys in the study said that they were members of the communities 
Lunarstorm and Blip for young people in Sweden. In Sweden the virtual community 
Lunarstorm4 has become very popular among young people and has about 1, 4 
million members (the main age group is between 15 and 20). Besides chatting, 
the members have their own homepage (containing a presentation of themselves, 
pictures, diary, guest book, e-mail), the community has different discussion forums 
where young people talk everything from sex to religion. It has, in other words, 
become an important communicative arena for young people in their daily life. 
Media researchers have just started to grasp these different types of communities 
(its users, functions, contents) and we need much more understanding about the 
processes underlying the interplay between these communities on the net and those 
offline.

For a 13-year-old boy, who had no access to internet at home, the computer at the 
Scandinavian church was used in order to utilize the site Lunarstorm. He visited the 
church once per week and chatted and sent e-mails to Swedish friends and cousins. 
While this type of virtual community may offer new ways of keeping in contact with 
friends or as a site for new encounters with Swedish children, the boy also talked 
about the danger of meeting strange people on the net and that it therefore was 
crucial not to reveal everything about oneself (cf. Sjöberg, 2002; Dunkels, 2009). 
During the interview we talked about his ‘Krypin’; that was his personal homepage 
where the members present themselves:

4. See www.lunarstorm.se
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Can you tell me a little bit about this site, do you have a photo of yourself, what does it say?
- Yes, I don’t have a photo although there is my name and interests.
What have you been writing?
- A little about Britney Spears and what kind of food I like.
[…]
But have you written that you live in Greece?
- I haven’t written that I live in Greece ‘cause I’ve heard that it may be a little bit dangerous 
to write exactly where you live, ‘cause perhaps there are some crazy people who visit the site.
[…]
If you think that you’re sitting in the church and you’re about to log in, to enter Lunarstorm, what 
do you look at?
- The guest book, received e-mail, and I write some e-mail, check if I have received any new 
comments in my guest book, if I’ve got any new friends and such things and then Lunarstorm 
sends me some mail.

Music and television are two media that are usually brought up when discussing 
identity formation and media use (cf. Stokes, 1994; Bennett, 2000; MacDonald, 
Hargreaves & Miell, 2002; Sjöberg, 2002, 2003; Klitgaard Poulsen, 2003). When 
asked if one listened to Swedish music, the young informants mentioned several 
well-known pop artists or groups such as Markoolio, Kent, Tomas Ledin, Blues, Bob 
Hund, Carola and Robin, which they had on CD at home:

- I like Markoolio, I like that one. My sister also likes Swedish music.
Markoolio, do you buy CDs when you’re in Sweden?
- No, I don’t. I listen to them sometimes in Sweden.
But you don’t collect CDs and things like that?
- No. I collect CDs but not Swedish. I also like Tomas Ledin.
He is also very popular, but it’s not like you’ve their CDs?
- I have.
(14-year-old boy)

Do you listen to any Swedish artists?
- I like Carola and also Robin.
Carola and Robin, do you buy their CDs?
- I usually hear them on the radio sometimes and I have one of Carola’s CDs […].
(13-year-old girl)

However, there were no youngsters who had a bookshelf filled with Swedish CDs in 
their bedroom. It was rather a matter of having two or three Swedish CDs while the 
others were from Greek or American/English artists. A 16-year-old girl said that she 
listened to Swedish music in Sweden and that it was rather difficult to be updated on 
the latest artists and songs:



58 59

You say that you aren’t so updated when it comes to celebrities.
- No, it’s like that. When I go to Sweden and listen to the radio and then I hear certain songs 
I like, then perhaps I may ask about them but otherwise it’s a little bit difficult to know them.

As for television, only two of the interviewed children (a brother and a sister) 
had access to the Swedish satellite channel SVT Europa at home. While the girl 
sometimes watched Swedish television with her mother, it was more due to the 
morning ritual of having breakfast together than having an interest in watching 
Swedish programmes. The brother rarely watched the channel, thought that it was 
rather boring to hear people just talking and talking. Two other children might, 
while visiting the Scandinavian church, watch Swedish children’s programmes. There 
was one example of a girl (13-year-old) who tried to see her favourite programme 
called Bolibompa if she had nothing to do or was home alone. This programme 
contained different programmes for younger children like cartoons and she talked 
about how much she liked the recurrent theme of the programme. When asked if she 
enjoyed the programme because they speak Swedish she said ‘no’:

Is it important to watch Swedish TV in the church?
- I like Bolibompa, I love Bolibompa and sometimes I just go there to watch Bolibompa.
Bolibompa, why is that so funny?
- I like those for younger children, animated films and things like that. […]. I like the song 
and then I look at the rest of the programme.
Has it anything to do with the fact that they speak Swedish?
- Don’t think so.
It’s not that which makes you want to watch Swedish TV, to hear Swedish?
- No.
[…]
But you don’t watch the news?
- No they talk too quickly.
But do you think it’s important to know what’s happening in Sweden?
- Yes, it’s good to know what’s happening in the other country. For example, how would I 
know that they don’t have euro in Sweden if I hadn’t been watching TV.

In her last sentence the girl also said that they spoke too fast on the news but that she 
thought that it was good to know what was happening “in the other country”. Even 
if this was not something she did on a regular basis, watching Swedish television may 
become one way of keeping herself informed about Swedish events. While we have 
so far looked at how the young informants utilized Swedish media our attention is 
now turned to whether they feel a need to search for information about Sweden and 
in this way being updated on different social and political events.
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Searching for information about Sweden

When asking the young informants whether they were interested in knowing 
what is happening in Sweden, like different social and political events, and if they 
used different media for this purpose, the answer was usually a simple ‘no’. All of 
them except one, did not search for information about Sweden on their own. The 
exception was if something of great importance has happened such as the murder of 
the Swedish foreign minister Anna Lindh. It was more common for these boys and 
girls to hear news from their mother or by talking to grandparents on the phone:

- Well, when grandmother calls they talk about news, what has happened, when there had 
been a helicopter in the town as someone had been stabbed, then the ambulance came and 
things like that, and then grandmother talked about that. So one also learns in this way. 
(13-year-old boy)

The excerpt below from a 15-year-old boy shows that using Swedish media may also 
be a family event.

If something has happened in Sweden, are you then interested in finding out what’s happening, are 
you for example using any Swedish sites?
- Yes, we usually buy newspapers; we go to Omonia or Syntagma.
Do they have Swedish newspapers there?
- Yes, they sell newspapers from many countries and we sometimes buy them or we read 
newspapers on the internet. (15-year-old boy)

Even for those informants who asserted that they felt more Swedish than Greek the 
answer was the same; it is in Greece where they live, where they have their home and 
therefore it is the events that took place in Greece that affected them the most. Once 
again the importance of locality and place was stressed, which can be seen in the two 
excerpts below from a brother and a sister. While the sister said that she identified 
herself more as Swedish rather than Greek the opposite was seen for the brother. 
However, they both talked about Greece as their home and the need to know what 
was happening in Greece rather than what was happening in Sweden:

Does it sometimes happen that you want to know what’s happening in Sweden, that you read a 
newspaper or, that one finds out what is happening in Sweden?
- I don’t know, I’ve never read a Swedish newspaper. I’ve just read in English and Greek.
But it’s not something that you feel, that you want to know more about what’s happening in 
Sweden?
- No, I don’t live there, it’s nothing that I care about. (14-year-old girl)
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Do you think it’s important to have contact with Sweden or do you feel that you don’t know so 
much about what’s happening there, how do you look at Sweden?
- I don’t care so much what’s happening, I only think of what’s happening here in Greece.
You feel more that Greece is your home?
- Yes. (12-year-old boy)

It was only a 14-year-old boy who statedd that he was curious to know what was 
happening in Sweden and he usually read news on the homepage of the Swedish 
television channel TV4, especially its site called Blip. He also now and then read 
Swedish newspapers which were brought home by his mother:

If you are curious about something, what is it that you are curious about….
- What’s happening, I usually look at the news on the site of TV4 they have a site.
Blip or?
- Yes, you do know what TV4 is?
Yes I know. Okay, so it’s the site of TV4?
- Yes.
[…]
What do you read?
- What’s happening, if someone is getting his verdict…
Can you give an example of something you’ve read?
- Mijailovic, when it was about Anna Lindh.

Contacts with relatives and friends

It is apparent that it was by talking to relatives (usually grandparents) in Sweden 
that the children got most information about Sweden. As with their mothers it was 
mainly via the telephone that the young informants had contact with the family in 
Sweden. According to the children, they mainly had contact with their grandparents 
and cousins of the same age while living in Greece. Three of the children mentioned 
that they sporadically sent e-mail to friends in Sweden. While the mobile phone and 
SMS was a popular medium among Greek peers in Greece it was only two children 
who sent SMS to Swedish relatives and friends. It was used as a means to just say ‘hi’ 
or when wanting to say something at once.

Swedish and Greek media output

The children were, as in the interviews with the parents, asked to compare Swedish 
and Greek media output. While the parents discussed things like violent contents, 
sensational news, the representation of women in television and newspapers, the 
children mainly brought up differences between Swedish and Greek television. Like 
the parents, there was a wish among the children to see more nationally produced 
children’s programmes on Greek television:
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- I think that, in Sweden they mostly make their own children’s programmes. ‘Cause here in 
Greece we do have our own children’s programmes that are Greek but they are made in like 
Japan, like Pokémon. We’ve others that come from America.
Do they speak Greek or is it with subtitles?
- They talk Greek, they are dubbed.
Do you like it better as in Sweden where they make their own…
- Yes, I think it’s a little better, they produce their own like Vintergatan and things like that. 
And it’s rather fun too Vintergatan.
What’s Vintergatan about?
- It’s about some people in space.
(13-year-old boy)

In addition, the young informants mentioned that Swedish television contained 
more debate programmes, not so many commercials, more informative programmes 
such as documentaries. While differences in contents were brought up there were 
also those children who only talked about the wider range of channels in Greece. 
One of the girls (14 years old), who had access to Swedish television at home, said:

But it’s something that you watch?
- Mostly ma. But the things that I’ve been watching on Swedish TV, as I’ve understood it they 
have more, Greek TV is much more, how can I put it, they have more series and such things 
but in Sweden they have more of those kind of programmes where they talk.

While Swedish television may contain many more informative programmes, a 
14-year-old boy thought that one has better programmes for young people in Greece, 
especially about wrestling which was his favourite sport:

- I think that Swedish TV is better, much better than Greek TV.
You think it’s much better, but what makes it so much better then?
- The news, the programmes that they show.
The news, why is it better?
- I think that it contains more information and other programmes like documentaries.
Is there anything else that you think is different?
- I think that Greece has much better programmes for young people, like us, youth television 
for leisure and wrestling and such things that we like, it’s better in Greece.

A 16-year-old boy compared Swedish and Greek television in terms of the greater 
number of commercials in Greece:

- The Swedes are much more serious with TV, especially here in Greece there is a huge 
number of commercials on TV but in Sweden it’s much more serious or there are not so many 
commercials that are filled with junk.
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The 16-year-old girl who was the only one among the young informants who 
preferred reading Swedish books asserted that one has many more youth books in 
Sweden and that Greek books usually were about learning something:

You read a lot in Swedish, but is it mostly your grandmother and grandfather who send books to 
you or?
- Yes, and I also think that there are a little bit more to choose among when it comes to 
Swedish books. There are more Swedish authors who write books for young people. There 
is still here in Greece to some extent the idea that they have to be, that one must learn 
something too from the books.
That contains facts?
- Yes, or that it should be something about history […]. It’s more difficult to find books that 
are, which are more about daily life.
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5. Concluding remarks
This working paper has aimed at describing how families situated between the Greek 
and Swedish cultures make use of and negotiate between various media in daily life 
and their experiences of a multicultural way of living. Several issues of relevance have 
been touched upon when trying to grasp the media practices among these families 
and the main research findings are summarized below.

1. What is it like to be a multicultural family in Europe today? How do the families talk 
about Swedish and Greek culture and identity?
The Scandinavian church and the Swedish school in Piraeus/Athens were two 
significant places for the women in order to preserve Swedish identity and to 
feel a sense of belonging to the Swedish community. These two places were also 
mentioned by the children; where Swedish/Greek peers who are all growing up in 
multicultural families and share the experience of being bilingual and bicultural 
meet. The distinction between a non-ethnic ‘us’ and ethnic ‘others’ is often brought 
up for discussion in the fields of ethnicity and nationalism and the feeling of being 
different is mentioned by both the mothers and their children. However, it does 
not seem to constitute a major obstacle in their daily life in Greece. In contrast, this 
difference may be used as a positive feature among the children, of being someone 
special and being able to switch easily between being Swedish and Greek in terms 
of, for example, language, behaviour codes and norms. When the parents talked 
about their children’s cultural identity several aspects were pointed out. There were 
those who emphasized their children’s skills to switch between roles, whether they 
were in Sweden or Greece, while others said that their children perceived themselves 
as mainly Greek but that they will always have Swedish traits. The necessity for 
their children to have roots was also brought up by some parents so they would not 
feel split; it is in Greece where they lived and had their friends. Compared to their 
children, the mothers talked about forgetting “how to behave” in certain situations 
or not knowing the latest gossip or news when meeting friends in Sweden. The 
Swedish mothers, who have lived between 10 and 26 years in Greece, mentioned 
a changing relationship with Sweden as the years pass by. A relationship that, for 
example, became more intense and important the moment they had children. The 
use of various Swedish media then became an important means for developing 
and maintaining the children’s Swedishness and their skills in Swedish (see further 
question four below).
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2. What role do media have the first years in the new homeland? In what ways are media 
used to keep in contact with relatives and friends in Sweden and to inform oneself about 
the Swedish society?
Moving to another country involves a lot of challenges and negotiations – to be 
placed in a new national, cultural, social, political context with its own specific 
belief systems and values. While television was the easiest medium to use in terms 
of understanding its contents at the beginning, it took much longer for the women 
to comprehend Greek newspapers. Even today, not all of them read newspapers. 
Watching old Greek films during the first years in Greece was a crucial way of 
learning the language. When asked about how the women kept in contact with the 
family and friends in Sweden, the traditional telephone was mostly used. It was very 
common for them to talk to family members on a specific day in the week. E-mail 
and SMS were utilized to a much lesser extent. As for their children, they mainly had 
contact with the grandparents and cousins of the same age, and again the telephone 
was used for this purpose. Other means mentioned (but not as frequently as the 
telephone) were e-mail, SMS, ordinary postcards and letters.

Reading newspapers either in print or on the net was an important means of 
keeping oneself updated on various social and political events in Sweden among 
the interviewed women. While the interest and motivation of being updated varied 
among the women, they all asserted the necessity to know what takes place in one’s 
home district. However, it was not only a matter of knowing about special events 
but also being updated on Swedish gossip among celebrities by reading different 
magazines. This gave the women an assurance that they knew the latest news when 
visiting Sweden. Other Swedish media mentioned and used were books, radio, video 
and television. Much research has been conducted on the role of television as a means 
of providing transnational bonding for people living away from their homeland. In 
the study only one woman had access to a Swedish channel at home and the others 
did not show a great interest in watching Swedish television. The exception being 
events such as the Eurovision Song Contest, where the women gathered around the 
TV-set at the Scandinavian church.

Compared to the mothers, most of the children did not stress the importance of 
searching for information about different social and political events in Sweden. Even 
those young informants who emphasized their Swedishness said that they were more 
eager to know about Greek events as they live in Greece. Once again the importance 
of locality is brought up. One exception was the interest among the children to find 
out what Swedish peers think about various things in daily life and the Swedish 
children’s magazine Kamratposten became a keyhole to the Swedish children’s culture. 
This turns our attention to what type of Swedish media and media in general these 
young informants utilize in their daily life in Greece.
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3. What is the media usage among young people?
Looking specifically at the usage of Swedish media, the children talked about how 
they read many more Swedish books and watched video films from Sweden when 
they were younger and then usually together with their mother. By growing up 
bilingual, these children mention how they got access to a wider range of media 
culture compared to Greek peers. Even if the young informants varied in their use 
of Swedish media, several of them utilized books, music, video films, and to a lesser 
extent Swedish youth communities on the net and Swedish television programmes.
The media globalization that surrounds children today has been evident in this report. 
Drotner (2001a:283) asserts that “Thus, today, the mediated formation of children’s 
cultural identities is played out against ongoing and often contradictory revisions 
of received notions of both actual, geographical and virtual, symbolic boundaries”. 
But as has been seen in this study, it is rather a mixture of international, Greek 
and Swedish media that were used by these children in their everyday culture; all 
depending on tastes, interests and cultural identity. Moreover, this study has shown 
that while children enjoyed using global media output such as certain television 
programmes, music, computer games or books this did not automatically lead to a 
global cultural identity.

Looking more specifically at gender, one of the main differences is the younger 
boys’ interests in sports, which in turn is reflected in their use of several media such as 
television programmes, computer games, internet, sports newspapers. These media, 
and their contents, were all a crucial part of the boys’ peer culture. While computer 
games were mainly a peer medium the television was a medium that gathered the 
family. The children enjoyed watching American or Greek films with the family or 
with friends. Besides films, favourite programmes involved mainly different series 
and soaps.

The books about Harry Potter had made the younger children more inclined to read 
books (especially about adventure) but also to watch the films and look at sites about 
Harry Potter on the net. Besides looking at sites related to one’s interests (in sports, 
music, television programmes etc) the net was mainly used (by all young informants) 
for downloading or listening to music, searching for information for schoolwork. 
The exchange of e-mail was not so common with Greek peers as it is still rare to 
have internet access at home in Greece. The mobile phone has, on the hand, become 
a crucial means of communication for these young people. It was interwoven with 
their everyday culture and besides calling and sending SMS, collecting their own 
photos or exchanging pictures with friends was popular.

When asked about their musical preferences, the mixture of Greek and American/
English artists (to lesser extent Swedish ones) is evident. Compared to the books 
which the children read that are either international or Swedish, the children 
mentioned a long list of Greek artists and groups that they enjoyed listening to.
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4. How do parents perceive their children’s media use?
The parents concerns about their children’s media use in the study exemplify both 
restrictive and non-restrictive mediation. It is the first type of mediation which 
dominated and involved the fear of one’s children watching violent and uncensored 
news, having the TV on without watching something of interest, watching low 
quality soaps, or spending too much time on PlayStation or computer games, whereas 
they wished that their children would spend more time on books. When comparing 
Swedish and Greek media output, the violent contents of Greek television was 
pointed out by the parents (see below). In fact the violent news was the main reason 
for not letting the children have their own television in their bedrooms.

Encouraging the children to utilize Swedish media was a way of reminding them 
that they are growing up with two cultures. This was especially significant when 
the children were younger and now as they had become older they were familiar 
with the Swedish media culture and had selected those parts that they find most 
appealing. The mothers mentioned how they used to read Swedish bedtime fairy 
tales and other children’s books, sang Swedish children’s songs and watched tapes 
containing Swedish films or programmes. But even today the use of Swedish media 
constituted a crucial element in the maintenance of the Swedish cultural identity and 
the Swedish language.

5. How is the Greek media output valued in comparison with the Swedish media output?
When asked to compare Greek and Swedish media output several aspects were 
brought up by the parents and their children. The parents agreed that Greek television 
was much more violent, especially the news, which was also more entertaining and 
sensational than informative. The Greek public channels (ET-1 and NET) were 
preferred among all families when watching news or documentaries as they were more 
similar to Swedish public service. But they would all like to see more foreign news 
on Greek television. Critical voices were also raised concerning the great number 
of low quality soaps and how women are represented on Greek television. Another 
issue discussed was that the media agenda in Greece was much more dominated and 
controlled by men, where, for example, family oriented issues such as schooling and 
health were put in the background. Finally, the partisan nature of Greek media was 
brought up for discussion.

The children mainly discussed the difference between Swedish and Greek television. 
Both parents and children stressed the importance of more nationally produced 
children’s programmes on Greek teleivision and not merely American cartoons. Other 
aspects mentioned were the increasing number of commercials on Greek television 
and that its Swedish counterpart consists of more informative programmes.

The relevance of the conducted study lies in the limited research conducted in 
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Sweden so far on the role of media in citizenship, the formation of identity, and socio-
cultural experiences among Swedish families living abroad. Due to globalization 
and increasingly mobile Europeans much more knowledge is needed about these 
experiences; especially the role of media in these intercultural encounters. While 
migration scholarship increasingly emphasizes the transnational practices among 
immigrants and the way one makes use of multiple cultural repertoires in the host 
country, the role of media in this process is hardly mentioned (cf. Levitt, 2005). Living 
in an increasingly complex and interdependent world, new ways of understanding 
immigration experiences are needed. The projects ‘Mediated childhoods in multicultural 
families in Greece’ and ‘Media practices in the new country: children, youth, family and 
ethnicity’ (see further chapter one) both aim at grasping these experiences and the 
dynamics of cultural and mediated flows and the formation of social relations and 
identity in today’s Europe.
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