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Sammanfattning 
 
Syftet med denna studie var att, i ett tillbakablickande perspektiv, undersöka golfjuniorers 
upplevda krav och barriärer under övergången från regionala till nationella juniorelittävlingar, 
samt att ta reda på vilka resurser och copingstrategier som juniorerna använt sig av för att 
lyckas med övergången. ”Utvecklingsperspektiv på idrottskarriärens övergångar” (Wylleman 
& Lavallee, 2004), ”Den analytiska karriärmodellen” (Stambulova, 2003) och ”Modellen över 
idrottskarriärens övergångar” (Stambulova, 1997; 2003) användes som teoretiskt ramverk för 
denna studie. Intervjuerna utfördes med nio juniorgolfspelare. Under intervjuerna användes en 
semistrukturerad intervjuguide bestående av fem teman; bakgrundsinformation, upplevda 
förändringar/krav under övergången, resurser som hjälpte golfjuniorerna att anpassa sig till 
den nya nivån, strategier som golfjuniorerna använde för att anpassa sig till den nya nivån 
samt en utvärdering av övergången. Resultatet av studien visade att spelarna upplevde 
träningen som mer seriös med en sammantaget högre kvalitet när de började tävla på en 
nationell nivå. Spelarna ökade träningstiden och började använda varierade övningar som 
liknade de olika delmomenten under tävling. Även tävlingarna upplevdes som mer utmanande 
med bättre motståndare och en större rivalitet mellan spelarna. Självförtroende samt viljan att 
träna och vinna var egenskaper som många spelare ansåg vara viktiga interna resurser för att 
kunna anpassa sig till den nationella juniornivån. Spelarna observerade andra för att lära av 
dem och för att se vad de behövde förbättra. Många spelare bytte golftränare i samband med 
att de började tävla på nationell juniornivå. Tränarna och föräldrarna sågs som de viktigaste 
externa resurserna för att kunna anpassa sig till den nationella juniornivån. Många spelare 
upplevde att det skulle ha varit svårt att spela och tävla i golf utan föräldrarnas finansiella 
hjälp och stöd. Utanför golfen lärde sig spelarna att ta ansvar och att ta hand om sig själva 
genom resor, möten med andra människor och genom att bo på egen hand. Spelarna upplevde 
att skolan inte hade någon förståelse för att de behövde vara lediga. Spelarna var även 
tvungna att ge lägre prioritet åt andra saker i livet för att få tillräckligt med tid för golfen. Den 
största förändringen var att de blev tvungna att spendera mindre tid med sina vänner och på 
andra aktiviteter som de brukade göra tidigare.      
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Abstract 
 
The purpose of this study was to retrospective investigate perceived demands and barriers for 
golf juniors in their transition from regional to national junior elite competitions, and to find 
out what resources and coping strategies the juniors used to succeed with this transition. The 
developmental model (Wylleman & Lavallee, 2004), The analytical career model 
(Stambulova, 2003) and The athletic career transitions model (Stambulova, 1997; 2003) were 
used as theoretical framework for this study. The interviews were conducted with nine junior 
golf players. A semi-structured interview guide was used consisting of five main themes: 
background information, changes/demands experienced in the transition, resources that helped 
the golf juniors to adjust to the new level, strategies the golf juniors used to adjust to the new 
level and an evaluation of the transition. The result showed that the players perceived the 
practice as more serious with an overall higher quality when they started to compete in 
national competitions. The players increased their training time and started to use a variation 
of exercises that were similar to the different parts of a competition. The competitions were 
also perceived as more challenging with stronger opponents and an increased rivalry between 
the players. Confidence and self-esteem, the will to practice and win are characteristics that 
many players consider to be important internal resources in order to adapt to the national 
junior level. The players observed other players to learn from them and to see what they 
needed to improve. Many players changed their golf coaches around the same time as they 
started to compete at national junior level. The coaches and parents were seen as the most 
important external resources in order to adapt to the national junior level. Many players 
experienced that it would have been hard to play and compete in golf without their parents’ 
financial help and support. During the time of the transition, outside golf the players learned 
how to take responsibility and how to take care of themselves through traveling alone, 
meeting new people and living by themselves. The players experienced that the school didn’t 
have any understanding for their need to be free from school. The players also had to give a 
lower priority to some other things in their life in order to have enough time for golf. The 
biggest change was that they had to spend less time with their friends and the different 
activities that they used to do before. 
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Introduction 

 
 
Sweden has many golfplayers, both male and female, that are very successful and belong to 
the world’s golf elite. But now, when the Swedish crown jewel within golf, Annika 
Sörenstam, doesn’t “spark” as clear as she used to, maybe it is time for Swedish golf to ask 
questions about what the future looks like and how Swedish golf should continue to produce 
good junior golfplayers and harvest international successes in the future. 
 
The transition from junior to senior level within sport is a critical step within an athlete’s 
career and many athletes fail to handle this transition successfully. The athletes can be divided 
into two groups. The biggest group stagnates in their development, quits their sport or 
continues on an exercise level. The small group that succeeds with the transition from junior 
to senior has the possibility to continue to elite sport on a senior level. Auweele, Martelaer, 
Rzewnicki, Knop and Wylleman’s studies of Belgian track and field athletes from 2004 
showed that as few as 17% of junior elite athletes can handle the transition to compete 
successfully on a senior level, 31% stagnate in their development, 28% perform irregularly 
and 24% drop out. The majority of promising juniors doesn’t succeed to reach the goals that 
are expected of them (Vanden Auweele, De Martelaer, Rzewnicki, De Knop & Wylleman, 
2004).  
 
It is important to investigate why talented juniors often fail in their transition from junior to 
senior, and why many of them feel lost in the senior sport. Paradoxically it is often the most 
promising young athletes, with the fastest development in junior age, and the ones that have 
gained early social recognition, that are experiencing this period as especially difficult 
(Stambulova, in press). 
 
Bearing in mind that Sweden is a relatively small golf nation and that only 17% of the junior 
elite can handle the transition to perform at senior sport (Vanden Auweele, De Martelaer, 
Rzewnicki, De Knop & Wylleman, 2004), it becomes obvious that it is important to give as 
many juniors as possible the chance to make a successful transition. If a larger share 
successful juniors would make the transition in a god way it would increase the chances for 
Swedish golf to bring up new stars.  
 
 

Key concepts 
 

Athletic career 
 
In Alfermann & Stambulova (2007) the athletic career is defined in two ways. The first 
definition is “a term for the multiyear competitive sport involvement of the individual aimed 
at achieving his/her individual peak in athletic performance in one or several sport events” the 
second definition is “succession of stages and transitions that includes the athlete’s initiation 
into and continued participation in organized competitive sport and that is terminated by the 
athlete’s voluntary or involuntary discontinuation of participation in organized competitive 
sport.” (Wylleman & Lavallee, 2004). 
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Career transitions in sport 
 
A transition can be defined as “an event or non-event which results in a change in assumption 
about oneself and the world and thus requires a corresponding change in one’s behavior and 
relationship” (Schlossberg, 1981 p. 5). A contemporary definition is that the career transitions 
in sport come with different demands related to practice, competition, communication and 
lifestyle. If the athletes want to have a successful sport career they have to cope with the new 
demands (Alfermann & Stambulova, 2007).  
 
There are two types of transitions: normative and non normative transitions. The normative 
transition is generally predictable and anticipated. When a normative transition happens, an 
athlete leaves one stage and enters another stage. In the athletic domain normative transitions 
can include the beginning of sport specialization, the transition from junior to senior, from 
regional to national level of competitions and from amateur to professional status. Opposite to 
normative transitions non normative transitions are hard to predict and often come involuntary 
(Wylleman & Lavallee, 2004). They do not occur in a set plan or schedule. The non 
normative transitions are situation-related and specific for the individual (Alfermann & 
Stambulova, 2007). For athletes these transitions may include injuries, overtraining, the loss 
of a personal coach or changing a team. These transitions also include events that are 
expected or hoped for, but did not occur – labeled non-events. Examples of non-events are not 
being able to participate in major tournaments, or not being selected to the national team after 
years of preparation (Wylleman & Lavallee, 2004).  

 
 

Models of career transitions 
 
Many of the theories and models that have been used to describe the athletic career have been 
taken from the mainstream psychological literature and been developed and revised following 
research conducted in the area (Wylleman, Theeboom & Lavallee, 2004). The two major 
theoretical frameworks in sport career transition are athletic career stage descriptive models 
and career transition explanatory models.  
 
Career stage descriptive models 
 
The athletic career descriptive models try to predict what normative transitions athletes might 
experience. Athletic career descriptive models usually describe the athletic career as a 
“miniature life span course” and divide the athletic career into several stages and describe the 
changes in athletes and in their social environment across the stages (Alfermann & 
Stambulova, 2007). The stages consist of the preparation/sampling stage, the initiation stage, 
the development/specialization stage, the perfection/mastery/investment stage and the 
discontinuation of competitive sport involvement stage. The models don’t explain the 
transition processes, but they describe and predict the existence and order of the athletes’ 
normative career transitions (Stambulova, in press).  
 
      The developmental model (Wylleman & Lavallee, 2004) 
The strong links between the transitions in an athletic career and the transitions occurring in 
other domains of the athletes’ lives, such as individual, psychosocial and academic/vocational 
levels, are reflected in the developmental model. The developmental model uses a “whole 
person” and a “whole career” approach in order to help us see the athletes’ demands and 
transitions outside the sport as well as the athletes in a sport context. These transitions will 
usually occur in a simultaneous and interacting way. If the transitions in different spheres of 
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life overlap, that can lead to difficult life situations for the athletes, so therefore it is really 
important to be able to predict such overlaps.   
Figure 1 provides an overview of the normative transitions athletes will face at the athletic, 
individual, psychosocial, and academic/vocational levels, according to the developmental 
model (Wylleman & Lawallee, 2004). 
 
 
 
 
 
 
 
 
 
 
 
 
N 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Note: A dotted line indicates that the age at which the transition occurs is an approximation. 
 
Figure 1. A developmental perspective on transitions faced by athletes at athletic, individual, 
psychosocial, and academic/vocational levels (Wylleman & Lavallee, 2004). 
 
The top layer of this model reflects the athletes’ development in elite sport, but these stages 
can also be considered for athletes at a non elite level. The layer consists of four stages and 
transitions that the athletes face in their athletic development. The first stage is called the 
initiation stage and occurs when young athletes are introduced to organized sport and 
identified as talented athletes. The next stage, the development stage, occurs at the age of 12 
or 13. The athletes then become more dedicated to their sport and start to specialize. They 
also increase the amount of training and competition   At the mastery stage, which occurs 
around the age of 18 to 19, the athletes have reached their highest level of athletic proficiency. 
When the athletes, at age 28 to 30, discontinue further participation in high-level competitive 
sport they have reached the discontinuation stage. It is important though to take into account 
that these age limits are averaged over many athletes and several different sports and therefore 
may not be seen as sport specific.  
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The second layer of the model reflects the athletes’ individual development of normative 
stages and transitions occurring at the psychological level. It is divided into childhood, 
adolescence and adulthood (Lavallee, Kremer, Moran & Williams, 2004). 
 
In the third layer the athletes’ psychosocial development is at focus. The layer concentrates on 
the development of relations to different groups and interpersonal relationships that are 
important to the athlete. Important persons and relations for the athletes can for example be 
parents, coaches, peers and spouses (Lavallee, Kremer, Moran & Williams, 2004). 
 
The final layer contains the specific stages and transitions at the academic/vocational level. At 
the age of 6 or 7 years of age the transition into primary education/elementary school takes 
place. The transition to secondary education/high school takes part from the ages 12 to 13. At 
the age of 18 to 19 the transition into higher educating occurs. The last stage in this layer is 
the transition into vocational training/a professional occupation. This may occur at an earlier 
age but is here included after the higher education since this reflects the “normal” sports 
career in North-America, where college/university links to high school varsity and 
professional sport. The current development in Europe also implies that many athletes 
continue their education up to the level of higher education (Wylleman & Lawallee, 2004).   
 
The developmental model illustrates the concurrence of transitions occurring at different 
levels of development (e.g., the transition from primary education to secondary education 
occurs at the approximate same time as the athletic transition from initiation to development) 
(Wylleman, Theeboom & Lavallee, 2004).   
 
      The analytical career model (Stambulova, 1994)  
The analytical career model predicts seven normative transitions in an elite sports career:  
1. The beginning of sport specialization  
2. The transition to more intensive training in chosen sport  
3. The transition to high achievement sport  
4. The transition from junior to senior sport 
5. The transition from amateur sport to professional sport 
6. The transition from peak to the end of sports career 
7. Athletic career termination and transition to other professional career  
 
Career transition explanatory models 
 
The career transition explanatory models focus on reasons, demands, coping, outcomes and 
consequences of a transition. In all the career transition models, coping processes are seen as 
central in a transition and include all approaches the athletes use in order to adjust to the 
particular set of transition demands (Alfermann & Stambulova, 2007). 
 
     The athletic career transitions model (Stambulova, 1997; 2003) 
Stambulova’s athletic career transition model follows the tradition to treat the career transition 
as a process and not as a single event. If the athlete should continue with a successful athletic 
career he or she has to cope with a set of specific demands /challenges.  
 
 A set of transition demands creates a developmental conflict between “what the athlete is” 
and “what he or she wants or ought to be”. This stimulates the athletes to mobilize recourses 
and find ways to cope. How effective the athlete will cope with the transition depends on the 
balance between coping resources and barriers in the transition. Resources and barriers can be 
of external and internal nature. The transition barriers include all internal and external factors 
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that interfere with an effective coping e.g., lack of necessary knowledge or skills, 
interpersonal conflicts, lack of financial support and difficulties in combining sport and 
education or work, where transition resources include all internal and external factors that 
make the coping processes easier e.g., the athlete’s knowledge, skills, personality traits, 
motivation and financial support.  
 
In figure 2 coping is shown as a key point, which divides the model into two parts. The upper 
part of the model considers the demands to cope with and the factors influencing coping, 
where the bottom part outlines two possible outcomes and consequences of a career transition. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. The athletic career transition model (from Alfermann & Stambulova, 2007). 
 
      
Successful transition and crisis-transition are the two outcomes of the coping process. 
Athletes that can mobilize their resources or develop necessary resources to cope with the 
demands in an effective way will have a positive transition. The athletes that can’t cope will 
have a crisis-transition. Reasons for ineffective coping can be low awareness of transition 
demands, lack of resources and/or persistency of barriers, and lack of ability to analyze the 
situation in order to make proper decisions. If the athlete receives psychological intervention 
he/she can change the ineffective coping strategies so they can have impact on the long term 
consequences of the transition. If the intervention is effective the athlete will make a positive, 
but delayed, transition. If the intervention is ineffective or the athlete doesn’t receive any 
qualified psychological assistance the athlete can face “costs” for the failure in coping with 
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the transition. The  possible costs include decline in sport results, overtraining, premature 
drop out from sport, different forms of rule violations, injuries, psycho-somatic illnesses, 
neuroses and degradation of personality e.g., alcohol and drug use or criminal behavior. 
During a career transition three kinds of interventions can be used. A crisis-prevention 
intervention is the first step that aims to prepare the athletes to cope with a transition and help 
them develop all necessary resources before or at the very beginning of each transition. Goal 
setting and planning, mental skills training and organization of social support systems are 
effective interventions at this stage of a transition that can help the athletes’ readiness for a 
normative sport career transition. When it is obvious that the athlete is in a crisis 
psychological crisis-coping interventions is needed. The interventions strive to help the 
athletes to find the best available way to cope by analyzing the situation. When the athletes 
have experienced one or several negative consequences of not coping with a crisis transition 
psychotherapeutic or clinical intervention is often needed. 
 

 
Research results on Career transitions 

 
Research on transitions from one stage to another within sport is a relatively new interest and 
problem area for the sport psychologists. The amount of publications has increased from 
around 20 during the 1960-1970’s to more than 270 publications until today. The first studies 
that were conducted during the 1960’s and 1970’s emphasized on the career termination 
among elite and professional athletes (Wylleman, Theeboom & Lavallee, 2004; Stambulova, 
2007). These studies tended to centre almost exclusively on the dysfunctional issues e.g., 
depression and alcoholism, that the athletes experienced. Since then the academic interest in 
the athletic career has clearly increased during the past two decades. Only a small part of the 
studies that have been conducted so far on career transitions have focused on the transition 
experiences, though. Most of the studies are still concerned with career termination and its 
consequences (Alfermann & Stambulova, 2007). But now, with an increased understanding of 
the career termination process, the sport psychologists have started to develop a more holistic 
view of the athletes, which takes in consideration the athletes’ life span perspectives by 
focusing not only on athletes’ development from beginning to end at an athletic level, but also 
on other domains of their life e.g., academic, psychosocial and professional, and the different 
career transitions (Wylleman, Theeboom & Lavallee, 2004; Stambulova, 2007). 
 
Stambulova’s study from 1994 on Russian athletes gave clear support to six out of the seven 
predicted transitions in the analytical career model because the third and the fourth ones were 
typically overlapped in real life. The two normative transition steps that are the most 
interesting for my study are the transition to more intensive training in chosen sport and the 
transition from junior to senior sport. The transition to more intensive training in chosen sport 
starts when the athlete and coach decide to set sport goals and focus on achievement. This 
means implementing changes in the training schedule that typically comprises 3-5 occasions 
per week. The content of the training focus on competitive exercise and the athlete also starts 
to participate in higher level of competitions. The sport takes up much more time and energy 
than before and the athletes are beginning to be considered as “prospects” in their sports. This 
is the time when the athletes start the development of their careers (Stambulova, 1994; in 
press).  
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Table 1 provides an overview of the demands and coping recourses that occur in the transition 
to more intensive training in chosen sport. 
 
Table 1. Demands and coping recourses during the transition to more intensive training in 
chosen sport. (Stambulova, 1994; in press). 
 
Perceived demands of transition Coping recourses used during transition 
   
- To adjust to the new training regime  - Imitation of successful sport 
- To improve technique/technical skills      role models 
- To adjust to a higher level of competition  - Interest in sport psychology 
- To become consistent in competitive  - Strong belief in the competence of 
   performance       the coach 
- To find an optimal balance between sport  - Family and school support 

and studies    - Satisfaction with relationships in 
   the sport group 

 
 
When the athletes have made the transition to more intensive training in chosen sport they are 
often very motivated and want to achieve their sport goals as soon as possible. Negative side 
effects are that the athletes feel pressure of high self-expectations and expectations from other 
people in their surroundings. Many athletes experience fear of the new training regime and 
loads. The athletes also have problems with recovering between practices and/or 
competitions. Together with obligations in other spheres of life such as studies, it can lead to 
increased stress levels for the athletes, which then can lead to injuries and/or overtraining. 
When the athletes start to compete on a national level of their age group they can feel a lack 
of self-confidence, because the tactical, technical and physical levels of their opponents 
become much higher than the rivals they met before. The athletes start to search for new ways 
to improve consistency of their performance so that they can avoid “ups” and “downs” that 
are typical (Stambulova, 1994; in press).  
 
The athletes use different coping resources during the transition to more intensive training. To 
compensate the lack of self-confidence the athletes imitate sport role models and believe in 
the competence of their coaches. The athletes want to feel more in control during the 
competitions, so in order to handle the anxiety, pre-competition routine and concentration, the 
athletes start to take interest in sport psychology knowledge. Many athletes choose “sports 
classes” at their schools, or are admitted to sport boarding schools where studies are adjusted 
to training and competition schedules. This helps the athletes to better manage their time 
between sport and studies (Stambulova 1994; in press). The athletes that can’t cope with the 
transition demands drop out or continue with sport on a recreational level. The athletes that 
avoid or cope with injuries and adapt well to the new training, competition and study 
demands, keep high aspirations to continue in their sport. If the athletes perform well in 
national and international competitions for their age group they have a chance to join the 
national junior elite team (Stambulova 1994; in press).    
 
The transitions from junior to senior sport are often described by athletes as the most difficult 
career transition and can be seen as the most critical role in the overall athletic career 
(Stambulova, in press).   
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Table 2 provides an overview of the demands and coping recourses that occur in the transition 
from junior to senior sport.  
 
Table 2. Demands and coping resources during the transition from junior to senior sports 
(Stambulova 1994; in press). 
 
Perceived demands of transition Coping resources used during transition 
   
- To balance sport goals with other  - Interest in scientific sport related  
   life goals and to reorganize the lifestyle                        knowledge (physiology, psychology) 
- To search for one’s individual path in sport  - Summarizing and drawing 
- To cope with pressure of selection     upon their own sport experience  
- To win prestige among peers, judges etc.  - Implementation of psychological   
- To cope with possible relationship problems    strategies in competition       

- Learning from mistakes of others 
 - Family and federation support 
   

 
When the athletes enter this transition they realize that they need to set long term goals and 
make corresponding lifestyle changes if they want to succeed on senior level. Successful 
junior athletes often feel lost in senior competitions, even after they have made efforts and 
sacrifices, like putting their sport goals to the forefront at the expense of other spheres of life, 
such as family issues, communication with friends, work and studies. At this stage it’s 
important for the athletes to get noticed in the selection for the more prestigious competitions, 
and it also becomes a high priority to earn authority among opponents, team-mates and sport 
professionals. Many athletes try to solve this problem by refusing to imitate any model and 
start to search for an individual path or style that are built upon their own strengths, 
uniqueness and characteristics. A specific problem for junior athletes is that they often lack 
the energy for the most important competitions at the end of the season, because they have 
taken part in so many competitions. During this transition there is also an increased rivalry 
and competitiveness within the sport groups and teams as well as in the official competitions, 
which can lead to relationship problems with coaches and team-mates and complaints about 
conflicts, misunderstandings and intrigues. The social support and admiration they were used 
to as juniors decrease. The different coping resources during this transition change from the 
transition to more intensive training in chosen sport. The role of social recourses decline and 
the athletes instead relay heavily on their own competences and skills. This reflects their 
maturation not only as athletes but also as personalities (Stambulova, 1994; in press).  
 
 
Transition related to education and higher education  
 
In the transition to higher education the parents play a major role. The parents “gently” 
pressure their children into continued formal education, on the way to a professional future. 
Therefore the parents are a part of the transition stress that the athlete feels, even if the parents 
support, guide and are involved during the transition (Wylleman & Lavallee, 2004). 
 
The Swedish interview study on upbringing within soccer and golf, presented by Karp (2000) 
showed that parents with children that play golf belong to the approximately 22 % of the 
country´s population that have a post-high school education.  
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In Pummell, Harwood and Lavallee’s study (2007) on English adolescent event riders many 
of the riders experienced an absence of support and understanding from the school, which was 
a contributing source to stress. 
 
Coaches´ and parents´ role in career transitions  
 
When talented athletes are in their teens, the coaches start to take a strong personal interest in 
their athletes and expect results through discipline and hard work (Wolfenden & Holt, 2005). 
The coach tends to play a more prominent role as the child progresses and develops. The 
coach’s role is to provide informational support in the form of physical and psychological 
training (Wolfenden & Holt, 2005). In a study conducted in 1996 on five different sports in 
Belgium the result showed that the higher the involvement in terms of training load, years of 
training and level of competition are, the more anxious the children are and the more they feel 
a lack of support. The athletes that dropped out of sport (the less successful) and the most 
successful seniors in the study had experienced their coaches as more angry in contrast to 
underachieving and stagnated senior athletes. The study showed that coaches in high level 
sport often were caring and supportive but at the same time very demanding and strict 
(Auweele, Martelare, Rzewnicki & Wylleman, 2004).  
 
Parents often play a role of a coach during initiation in sport. During the development stage 
the coaches become more involved, emphasizing the technical proficiency of the young 
athletes, and expect progress through discipline and hard work (Wylleman & Lavallee, 2004). 
Athletes that had a successful career were raised in supportive environments by their parents 
and coaches. When the athletes entered the development phase the athletes and parents 
committed to more training and resources. When the athletes entered the mastery phase the 
parents, coaches and athletes met the demands by full obsession to the sport and high 
performance (Alfermann & Stambulova, 2007). In Carlsson’s study (1988) on Swedish elite 
tennis players showed that the coach’s personal engagement and interest for the individual 
were essential for the players’ development into world class tennis players. The coach’s 
knowledge of and personal interest in the players on a personal level, as well as on the tennis 
court, were possible since the players had the opportunity to keep the same coaches for 7-8 
years. The study showed that the players that stagnated in their development changed their 
coaches very often (Carlsson, 1988).  
 
Conducted research has shown that the athletes’ parents play a major role in the athletes’ 
transition from one stage to another. Without a strong parental support during the earlier 
stages of sport participation a talented child is unlikely to fulfill her/his potential (Wolfenden 
& Holt, 2005). Bennie and O´Conner’s (2004) investigation of track and field athletes showed 
that the main facilitating influence on a successful transition was supportive environment 
regarding the psychological, social and economic situation. This is also highlighted in 
Carlsson’s study (1988) where the tennis players experienced their parents support differently. 
The players that developed into world class tennis players remembered their parents support 
in a more favorable way, with less pressure and demand for success. This contributed to a 
more harmonious state of mind, where the parents to the players that didn’t make a successful 
transition to senior had a greater demand for success (Carlsson, 1998). 
 
Würt’s study (2001), that was conducted over a two year period with athletes averaging 
between 8 to 21 years of age, showed that athletes which perceived that they had a successful 
transition from one stage to another reported that their parents provided more sport related 
advice and emotional support than athletes that did not succeed in their transition. Lack of 
support from parents and coaches was the second biggest reason for dropping out of sport. 
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The result of the study supported the theory that parents and coaches are extremely influential 
in shaping the emotional responses of young athletes in their sport involvement (Wylleman & 
Lavallee, 2004). Similar results were found in Wylleman, De Knop and Van Kerckhoven’s 
study (2000) where they found that swimmers perceived their parents emotional support 
during their childhood sport participation in a positive way. The parents were underlining the 
need for discipline and motivation in order to enhance athletic achievements (Wylleman & 
Lavallee 2004).  
 
In Wolfenden and Holt’s study (2005) the result showed that parents were responsible mainly 
for social support and pressure, while the coach was responsible for teaching expertise and 
commitment to the sport.  
 
Another study showed that the athletes that had made a successful or qualified transition from 
junior to senior better could cope with stress and felt more supported by their parents in 
contrast to underachievers and dropouts (Auweele, Martelare, Rzewnicki & Wylleman, 2004).  
 
At the initiation and development stages the athletes are dependent on their families also due 
to financial reasons (e.g., hiring a top-level coach, buying sport equipment and travel costs) to 
promote their athletic career.  
 
All of the children that participated in Karp’s (2000) study on Swedish children that played 
golf were introduced to golf by their parents. Most of the children that played golf was also 
practicing other sports besides golf. The parents’ involvement and commitment to their 
childrens’ sport participation wasn’t limited to golf, they also had a big commitment to their 
childrens’ involvement in other sports. This was also seen in Pummell, Harwood and 
Lavallee’s study (2007) on adolescent event riders that experienced a career transition. This 
study showed that it was the event riders’ own decision to specialize in event riding. Nine out 
of ten event riders stated that they had made voluntary sacrifices for their sport. All of them 
had been involved in other sports, but had stopped because there was no time for more than 
one sport. The event riders also made sacrifices by missing out on social activities and by not 
being with friends in their spare time. Some event riders also had to sacrifice some parts of 
their education. The event riders accepted this, as a result of being able to train and compete, 
and to make a successful career transition. A positive effect of the transition was that the 
event riders got a big social network within the sport. The study showed that the event riders 
later continued with their sport to a big extent for social reasons such as e.g., to be with 
friends, continue in the families’ footsteps or to be with siblings. These were also often 
sources for motivation in the transition.  
 
The parents in Pummell, Harwood och Lavallee’s study (2007) supported the event riders’ 
decisions and involvement in their sport financially, by assisting them practically and by 
driving them to practices and to competitions. The parents sacrificed a lot time and money so 
that their children could continue with their sport. Sloane (1985) stated that there was a will 
among parents to organize the family life around their childrens’ sport, e.g., by driving them 
to their sport practices, and by dedicating the holidays to practice camps.    
 
The objective of this study is to retrospective investigate perceived demands and barriers for 
golf juniors in their transition from regional to national junior elite competitions, and to find 
out what resources and coping strategies the juniors used to succeed with the transition. 
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Method 
 

Participants 
 
The study was conducted on nine junior golf players, four male and five female, at the age of 
18 to 20 years old. The participants come from different parts of southern Sweden and are all 
playing Swedish national junior competitions and on the Swedish senior pro tour (Telia tour). 
Most of the players have represented Sweden in different national junior teams and have 
competed in junior and senior amateur competitions in Europe. The criterias to be in this 
study was that the players should  be in the Swedish golf junior elite and that they were going 
to USA to play college golf with start in autumn 2008. 
 
Instrument 
 
The study was carried out with interviews. A semi- structured interview guide consisting of 
five main themes was used. The first theme, background information, consisted of questions 
about the players’ age, gender and basic facts about their sport development until today. The 
second part, changes/demands that the players experienced in their transition, focused on 
changes in the golfers’ sport life as well as in other parts of life. The players were asked to 
describe the changes they experiences in for example training, competition, school work, 
relationship with coaches and with their families. They were also asked to describe the factors 
that made it difficult to adjust to the changes. Resources that helped the golf juniors to adjust 
to the new level was the third part of the interview guide. In this theme the questions were 
focused on the resources that the players thought helped them to adjust to junior national 
level, such as strong points in personality, different skills or support from the people in their 
surroundings. The fourth part, strategies the golf juniors used to adjust to the new level, 
consisted of questions about the players’ goals, both sport goals for practice and competitions 
and non-sport goals for life in general. The players were then asked to describe what they did 
to reach their goals. The last part was an evaluation of the transition where the players were 
asked to estimate for example how long time it took before they could perform regularly on 
the national level, how satisfied they were with their performances up till now and what they 
learned during the transition that they think they can use today (see appendix 1). A pilot study 
was conducted to estimate the approximate time of the interview and to see if the questions 
were understandable and relevant for the purpose of the study. Minor changes were made. 
 
Procedure 
 
All participants were selected in collaboration with the two captains of the Swedish junior 
golf team for boys and girls. The players were contacted by telephone and consented then to 
participate in the interviews. They were informed about the purpose of the study and got 
information about ethical issues were emphasized. Nine out of ten agreed to participate in the 
study. Time and place for the interviews were arranged individually. Before the interviews 
were conducted, the participants were informed of their rights as participants. They were 
informed that the participation in the study was voluntary and thay all data would be treated 
with confidentiality. The interviews lasted between 45-60 minutes and were recorded on a 
dictaphone.  
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Data analyses  
 
First the recorded interviews were transcripted in their whole extent. After that all the 
interviews were highlighted in different colors and read several times in order to get a clear 
understanding of the participants’ thoughts and experiences. Based on the different questions 
of the interview guide the most relevant texts were selected and organized. Each question was 
analyzed separately and organized into different raw data units that were divided into low 
order themes. From the low order themes high order themes were generated. Some part of the 
participants’ information wasn’t categorized due to irrelevance to the purpose. To decrease 
the author’s bias, a triangulation took place. In this case two researchers independently treated 
the data, and then discussed it to achieve a consensus in terms of all points of disagreements. 

 
 

Result 
 
Background information  
 
The players started to test different sports at the age of five to seven years and came in contact 
with golf by their families, foremost by their fathers. The time that the players have been 
practicing golf varies between seven and fifteen years. In average they have been playing golf 
from approximately eleven years. 
 
All of the players have tried many different sports before they chose to specialize in golf, 
from two other sports besides golf to six or seven different sports. The type of sports varied a 
lot from big team sports like soccer, ice hockey, handball, basketball, and indoor bandy, to 
more individual sports like swimming, track and field, tennis, table tennis, gymnastics and 
different types of martial arts. The players chose to specialize in golf and terminate their 
engagement in other sports at various ages. The youngest player was 13 years old and the 
other players followed within a year or two. At the age of 16 all the players had made their 
choice to specialize in golf.  
 
” Hard to tell, but I think I was around 14 years old. It was when I was selected for the 
national team. Before that I had soccer parallel with my golf.” (Player G) 
 
” I was 14 when I specialized, before that I only played golf because it was fun.” (Player F) 
 
The amount of time that the players spend on golf during a week varies and depends on if it’s 
a training or competition week. In a normal training week, the players practice golf for 
approximately 20 hour per week. In addition to that the players have two to four hours of 
physical exercise peer week. During a competition week the time spent on golf increases to 
nearly 30 hours peer week, and in addition to that the players have one to two hours of 
physical exercise. 
 
The last three years all the players have competed on the national junior elite level and played 
on the national senior level (Telia tour). Nearly all of the players have represented Sweden in 
different national teams, mainly through Nordic championships and European championships 
for juniors. Some players have also represented the Swedish national team on senior level in 
European championships and World championships. Individually most of the players have 
participated in different amateur competitions in Europe on junior and senior level.   
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The players’ results have been varying the last two to three years, but overall the results have 
been fairly good. Some players state that they had some difficulties in the beginning to play 
well in the European competitions, but in the last years the players together have taken many 
good places and victories in Nordic, European and World championships, as well as in 
individual competitions in Europe. 
 
” The results have been fairly different, but mainly I am satisfied with what I have performed 
in the national team.” (Player B) 
 
On their spare time, when the players not devote their time to golf, they try to meet their 
friends, watch movies, listen to music or participate in other sports. Many players also use 
their spare time to do their school work. ”Then you have to do a little school work, but that I 
can’t really count as another interest.” (Player H) Even if school work isn’t the main thing 
that the players like to do in their spare time, they have to make up for a lot of lost school 
time. The oldest player doesn’t attend school, but works extra in a sport shop. Many of the 
players feel that there isn’t much time left for other interests. ”Now it is almost only golf. 
There is no time for other activities than to spend time with friends.” (Player D)  
 
Some of the players are satisfied with their careers up to now, but a rather large part of them 
doesn’t feel satisfied about what they have performed so far. 
 
”I am not satisfied. I want to become better. I want to be able to make a living on this; play 
on LPGA and win a Major maybe.” (Player F) 
 
”Yes, so far I am satisfied, but I will of course not quit now.” (Player E) 
 
Common for the players is that they all want to continue to develop as golf players. They feel 
that there are more things to do, and they dream about careers as professional golf players. 
 
 
Changes in training and in relations with the trainers that the players experienced in their 
transition from regional to national junior competitions in golf 
 
The participants were asked to remember if they experienced any changes in training and in 
relations with the trainers. Table 3 presents raw data units, low and high order themes for the 
category ”changes in training and in relations with the trainers that the players experienced in 
their transition from regional to national junior competitions in golf”. Out of the total 32 raw 
data units that were generated for the high order theme “changes in training” 6 % were purely 
idiosyncratic (individual), that is, stated by only one athlete. Better quality and variation in 
training with the raw data units “better quality in training” and “more variation in training 
(different exercises)” were the most commonly mentioned criteria. This low order theme 
covered 10 raw data units, which is 31 % out of the total number of raw data units. Increased 
training time was supported by 9 raw data units. Golf juniors also reported of changed ways 
of training and practices/ exercises that implied that the practice got more similar to the 
competitions.  
 
Out of the total 22 raw data units that were generated for the high order theme “Changes in 
relation with the trainers” 45 % were purely idiosyncratic. “More attention and involvement 
from the coach” was the most commonly mentioned criteria. This low order theme covered 7 
raw data units, which is 32 % out of the total number of raw data units. Change of trainer 
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covered 6 raw data units. The golf juniors also reported of changes in time that the trainer 
spent with the player and experienced higher demands and expectations from trainer. 
 
Table 3. Changes in training and in relations with the trainers that the players experienced in 
their transition from regional to national junior competitions in golf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
According to the table 3 practice is perceived as more serious, challenging, diverse/variated, 
time-consuming with overall higher quality and relation to competitions. The players 
increased their training time when they started to compete in national competitions. This can 

High order themes 

Better quality in training (6) 
More variation in training 
(different exercises) (4) 

Better quality and variation in 
training (10) 
 

More practice time (9) Increased training time (9) 

More serious practices (5) 
Higher demands on them selves 
(2) 

Changed attitudes concerning 
practice with more serious 
practices and higher demands on 
them selves (7) 

More practice on the short game 
(2) 
Harder training (1) 

Changed ways of training (3) 

 
 
 
 
 
Changes in training (32) 
 
 
 
 
 
 
 
 
 

More attention from the coach (2) 
More contact with the coach (1) 
More involvement from the coach 
(1) 
More engagement from the coach 
(1) 
More support from the coach (1) 
The trainer cared more about the 
player (1) 

More attention and involvement 
from the coach (7) 

Change of trainer (5) 
No change of trainer (1) 

Change of trainer (6) 

No change experienced in the 
time spent with the trainer (3) 
Spent more time with the trainer 
(1) 

Changes in time that the trainer 
spent with the player (4) 

More/higher demands (2) 
Higher expectations from 
trainers/leaders (1) 

Higher demands and expectations 
from trainer (3) 

Changes in communication (1) Experienced changes in 
communication (1) 

Good relations (1) Relations with trainer (1) 

 
 
 
 
 
 
 
Changes in relation with 
the trainers (22) 
 

Raw data units Low order themes  
 
 
 
 
 
 
 
 
Changes in 
training and in 
relations with the 
trainers that the 
players 
experienced in 
their transition 
from regional to 
national junior 
competitions in 
golf 
 
 
 

Practices/ exercises that are more 
similar to the competitions (3) 

Practice adjusted to the different 
strokes in a competition (2) 
Training adjusted to the design of 
the course (1) 
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be described with a quotation from the player C ”Practice, practice, practice, practice, 
practice.” At the same time the players liked it. Many players see themselves as very willing 
to practice and stated that they sometimes nearly have been pestered away from the golf 
course by their coaches.  
 
The players tried to get more quality in the training through more variation and use of 
different exercises that were similar to the different parts of a competition. The players also 
put higher demands on their own performances. Many players changed their golf coaches 
around the same time as they started to compete at national junior level, mainly because they 
felt that the trainers couldn’t help them anymore. Before the players changed their coaches 
they had been with them for a long period of time, and they felt it as if the trainers cared for 
them and that they had a good relation. Some of the players didn’t experience any differences 
in their relation to their coaches, while some players experienced more and higher demands 
from their new coaches. The players experienced more attention, commitment, contact and 
involvment from the coach, the better they became in golf. Two of the players stated that they 
thought it was rather natural that the coach devoted more attention to the players when they 
became better. 
 
” Certainly, it becomes more interesting for a coach to train someone who is good.”  
(Player H)  
 
 
Changes in competitions and in relations with competitors/team members that the players 
experienced in their transition from regional to national junior competitions in golf 
 
The participants were asked to remember if they experienced any changes in competitions and 
in relationships with team members and competitors. Table 4 presents raw data units, low and 
high order themes for the category ” changes in competitions and in relations with 
competitors/team members that the players experienced in their transition from regional to 
national junior competitions in golf”. Out of the total 40 raw data units that were generated for 
the high order theme “changes in competitions ” 25 % were purely idiosyncratic. “Stronger 
opponents” with raw data units such as “better competition” and “watched others to learn“ 
was the most commonly mentioned criteria. This low order theme covered 18 raw data units, 
which is 45 % out of the total number of raw data units. “Increased rank and amount of 
competition” covered 9 raw data units. The golf juniors also reported of new challenges like 
harder courses and of increased responsibility.  
 
Out of the total 25 raw data units that were generated for the high order theme “changes in 
relation with competitors/team members” 4 % where purely idiosyncratic. “Tougher 
performances climate” with raw data units such as “experienced jealousy” and “experienced 
competivness” was the most commonly mentioned criteria. This low order theme covered 8 
raw data units, which is 32 % out of the total number of raw data units. “Changes in the 
network of friends” covered 6 raw data units. The golf juniors also reported that they got 
higher responsibility, but didn’t experience that as tough. Some of the golf juniors also 
reported that they didn’t experience any changes. 
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Table 4. Changes in competitions and in relations with competitors/team members that the 
players experienced in their transition from regional to national junior competitions in golf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 4 is that when the players started to compete on the national junior 
level they experienced higher quality competitions with stronger opponents and an increased 
rivalry between the players than on the regional level. The amount of competitions per season 
increased for many of players, and the competitions felt more serious because of their 
professional organization. The players observed other players to learn from them and to see 

Raw data units Low order themes High order themes 

 
 
 
 
 
 
 
 
 
 
Changes in competitions 
(40) 

Better competition (7) 
Watched others to learn (3) 
Looking up to others (2) 
More fun to compete with 
professionals/better players (2) 
Experienced bigger rivalry (2) 
More serious players (1) 
More experienced respect among 
the players (1) 

Stronger opponents (18) 

More competitions (4) 
More serious competitions (3)  
Bigger competitions (1)  
Fewer competitions (1) 

Increased rank and amount of 
competition (9) 

 
 
 
 
 
 
 
 
 
 
 
 
 
Changes in 
competitions and 
in relations with 
competitors/ 
team members 
that the players 
experienced in 
their transition 
from regional to 
national junior 
competitions in 
golf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Bigger responsibility (3) 
No change in responsibility (1) 

Increased responsibility (4) 

Harder courses (2) 
More peckish to play good (2) 
New challenges (1) 
Harder rule interpretation (1) 

New challenges (6) 

Felt more nervous (1) 
Didn’t feel so much strain (1) 

Emotional reactions on the new 
level of competitions (2) 

Longer journeys (1) Longer traveling time (1) 

Experienced jealousy (3) 
Experienced competivness (3) 
Harder climate in competitions 
(2) 

Tougher performances climate (8) 

More responsibility (4) 
Didn’t experience it as tough to 
get more responsibility in the 
team (2) 

Higher responsibility (6) 

No experienced competitiveness 
(2) 
Did not experienced any changes 
(1) 

No changes (3) 

Got new friends (3) 
Got fewer friends (3) 

Changes in the network of friends 
(6) 

More attention from others (2) Higher public attention (2) 

 
 
 
 
 
 
Changes in relations 
with competitors/ 
team members (25) 
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what they needed to improve. The players thought it was fun to compete with the professional 
and better players, which acted as role models. Furthermore the players experienced the golf 
courses as harder. To meet the new demands the players became more careful and serious, 
and tried to play with a bigger precision. The changes in competitions led to the players´ 
inspiration to play well in order to meet the new challenges.  
 
Outside the golf the players experienced that they had to take bigger responsibility e.g., 
making reservations for hotel rooms, trips, and practice time on the competitions. 
 
” I have control now, but I didn’t at that time. Maybe that has to do with age.” (Player I) 
 
The players experienced more envy, harder performances climate and a higher sense of 
competition when they took the step from regional competitions to national junior 
competitions. On this new level they didn’t know so many older players, which led to a 
decreased amount of friends. The players gradually got new friends when they started to 
participate in more and more competitions, or in the national team. Some players also stated 
that they didn’t experience any harder climate in connection with the new competitions and 
their club teams and national team. Instead they felt it more like playing in a team. The 
players also experienced that they started to gain more public attention as golf players. 
 
When the players started to become better and represented their clubs in different teams they 
experienced that they had to take bigger responsibility. The players didn’t experience the 
responsibility as a tough task. 
  
”The responsibility didn’t feel like a burden. You feel that you are the anchor and that you 
can’t play bad yourself. No problem, I have played good so far.” (Player E) 
 
 
Changes in financial and organizational support and in relation to the family that the players 
experienced in their transition from regional to national junior competitions in golf 
 
The participants were asked to remember if they experienced any changes in organization/ 
finances and in relations with their families. Table 5 presents raw data units, low and high 
order themes for the category ”changes in financial and organizational support and in relation 
to the family that the players experienced in their transition from regional to national junior 
competitions in golf”. Out of the total 41 raw data units that were generated for the high order 
theme “changes in financial and organizational support” there were no idiosyncratic 
statements. “Financial support” with raw data units such as “the clubs have helped 
financially”, “parents have helped/supported financially” and “scholarship from the national 
team” was the most commonly mentioned criteria. This low order theme covered 31 raw data 
units, which is 75 % out of the total number of raw data units. The low order theme 
“importance of parents’ support” covered 7 raw data units. The golf juniors also reported of 
organizational support from the national team. 
 
Out of the total 20 raw data units that were generated for the high order theme “changes in 
relation to the family” 25 % were purely idiosyncratic. “changes in amount of time spent with 
family” with the raw data units “less time spent with family” and “spent more time with 
one/several family members since they also were involved ” was the most commonly 
mentioned criteria. This low order theme covered 7 raw data units, which is 35 % out of the 
total number of raw data units. Changes in relations to the family covered 6 raw data units. 
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The golf juniors also reported that they experienced support and interest from their families 
and described benefits and costs of being away from home.  
 
Table 5. Changes in financial and organizational support and in relation to the family that the 
players experienced in their transition from regional to national junior competitions in golf 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 5 is that all the players stated that their golf clubs have supported 
them financially. In combination with their parents’ financial help and support, it has become 
possible for them to play and compete in golf. Many players experienced that it would have 
been hard without the parents’ help. One player expressed it as ”Without mom and dad’s help, 
it will never work in this sport.” (Player I) Some players have also received financial help in 
the form of scholarships from the Swedish Golf Association, national team or other 
scholarships.   
 

Raw data units Low order themes High order themes  
 
 
 
 
 
 
 
 
 
 
Changes in financial 
and organizational 
support and in 
relation to the 
family that the 
players experienced 
in their transition 
from regional to 
national junior 
competitions in golf 

Experienced changes in family 
relationship due to moving away 
from home (3) 
Experienced no changes (2) 
The family members appreciated 
each other more (1)  

Changes in relations to the family 
(6) 

Experienced it as hard to be away 
from home (1)  
The parents just thought it was 
good that I could take care of 
myself due to move (1) 

Benefits and costs of being away 
from home (2) 

Family’s interest increased (2) 
Experienced support regardless 
the result (2)  
Family just thought it was fun (1) 

Experienced interest and support 
from family (5) 

 
 
 
 
 
 
Changes in relation to 
the family (20) 

The clubs have helped financially 
(9) 
Parents have helped/supported 
financially (8) 
Scholarship from the national 
team (8) 
Scholarship from the golf 
federation (4) 
Other scholarships (2) 

Financial support (31) 

Organizational support from the 
national team (3) 

Without the parents´ support it 
would have been 
hard/problematic (7) 

Support from the national team 
(3) 

Importance of parents’ support (7) 

 
 
 
 
 
 
Changes in financial and 
organizational support  
(41)  

Changes in amount of time spent 
with family (7) 

Less time spent with family (6) 
Spent more time with one/several 
family members since they also 
were involved (1) 
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“I definitely have had less time with my mother. Now afterwards it doesn’t feel very good. She 
missed a part of my life because of this, and then I moved down here. She might still think that 
I am 16 years old.” (Player F) 
 
“To go to Spain for a week and be away from my family doesn’t feel like a burden actually.” 
(Player H) 
 
The two quotations above show the two alternative opinions concerning the changes that the 
players experienced in their relations with their families. The players in general experienced 
that they spent less time with their families when they made the transition to national junior 
level. Some players experienced that the situation changed enormously when they moved to 
another city to study at a golf upper secondary school, while some players state that they 
didn’t experience any changes at all in the time they could spend with their families. A 
contributing reason for this last outcome was that the whole family or someone from the 
family followed the player to many competitions. Another reason was that the players already 
had been away a lot from the family through other sports and leisure activities, so the time 
they were away was the same, it was just the activity that changed. All of the players 
experienced that they had support from their families, and that the families thought it was fun 
to be a part of their sport. The players also experienced that their families’ interest for golf 
increased when they started to compete at national junior level. 
 
 
Changes in school/studies and life outside golf that the players experienced in their transition 
from regional to national junior competitions  
 
The participants were asked to remember if they experienced any changes in school/studies 
and life outside golf. Table 6 presents raw data units, low and high order themes for the 
category ”changes in school/studies and life outside golf that the players experienced in their 
transition from regional to national junior competitions in golf”. Out of the total 42 raw data 
units that were generated for the high order theme “changes in school/studies” 2 % where 
purely idiosyncratic. “Diversity in the support and understanding from school” with raw data 
units such as “understanding from school as long as one looked after studies” and “no bigger 
understanding from school on upper level of secondary school” was the most commonly 
mentioned criteria. This low order theme covered 18 raw data units, which is 43 % out of the 
total number of raw data units.  The low order theme “The players’ own responsibility for 
their school work” covered 10 raw data units. The golf juniors also reported that the parents 
thought that the studies were the most important.  
 
Out of the total 30 raw data units that were generated for the high order theme “changes in life 
outside golf ” 13 % were purely idiosyncratic. “Changes in the relations with friends” with 
raw data units such as “prioritized away friends” and “skipped socializing activities such as 
parties” was the most commonly mentioned criteria. This low order theme is created by 12 
raw data units, which is 40 % out of the total number of raw data units. “No time for other 
activities” covered 9 raw data units. The golf juniors also reported that they had developed as 
a human beings through more responsibility, that they spent more time on journeys than 
before and that they had no time for other sport activities. 
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Table 6. Changes in school/studies and life outside golf that the players experienced in their 
transition from regional to national junior competitions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
When the players started to play on the national junior level they still attended high school. 
The conclusion of the table 6 is that some of the players experienced that the school didn’t 
have any understanding for their need to be free from school. Individual teachers showed 
understanding from the beginning. The players felt that only at the end of high school the 
school showed some understanding.  
 

The golf led to a development as 
a human being (2) 
More responsibility (2) 

Prioritized away friends (6) 
Skipped socializing activities 
such as parties (5) 
Misses the friends (1)  
More friends within sports (1)

No time for summer jobs (4) 
No time for other sports (3) 
Never being able to relax (1) 
Hard to try something different 
now (1) 

Changes in the relation with 
friends (13) 

No time for other activities (9)  

Developed as a human being 
through more responsibility (4) 

 
 
 
 
 
 
 
 
 
 
Changes in life outside 
golf (30) 

Away from home more time/  
more journeys (4) 

More time on journeys (4) 

Understanding from school as 
long as one looked after studies 
(7) 
No understanding from school on 
upper level of secondary school 
(5) 
Understanding first in the end of 
upper level of secondary school 
(3) 
Didn’t experience any differences 
(3) 

Diversity in the support and 
understanding from school (18) 

Have always looked after my 
studies (6) 
Took own responsibility (4) 

The players’ own responsibility 
for their school work (10) 

Parents thought that school had 
highest priority (7) 
Parents thought that school was 
important (1) 

Parents thought that school was 
the most important (8) 

The players thought that the golf 
was more important than school 
(2)  
The school was prioritized over 
something else (2) 
School didn’t effect the golf, the 
players prioritized golf (2) 

Prioritizing for golf more often 
than for school (6) 

 
 
 
 
 
 
 
 
 
 
 
Changes in school/ 
studies (42) 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Changes in 
school/ studies 
and life outside 
golf that the 
players 
experienced in 
their transition 
from regional to 
national junior 
competitions in 
golf 
 
 
 
 
 
 
 
 
 
 

Raw data units Low order themes High order themes 
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”The teachers simply didn’t understand, they thought it was in school you where supposed to 
be. Then, when my results were in the newspaper, they got more understanding.” (Player C) 
 
The majority of the players stated that they always have been committed to their studies and 
have taken a big responsibility for their school work. During the high school time the players 
experienced that they had understanding from school as long as they looked after their studies. 
The players gave more priority to school than to many other things, but stated that the school 
didn’t affect the golf. Even the players that looked after their school work experienced that 
they didn’t receive support from their school at all times.  
 
According to the players almost all of the parents think that school is important and that 
school should come at first place. There never were any conflicts within the families about 
what the players should prioritize since most of the players stated that they were good at 
school and took responsibility for their school work. 
 
”I have always regarded the school as important and have never neglected it.” (Player B) 
 
A few players thought that the golf was more important than school though, and they didn’t 
commit so hard to the school work. 
 
“I have always prioritized golf before school.” (Player D) 
 
The step up to national junior level meant that the players experienced changes in their lives 
outside golf. Since the players were away more they were forced to give a lower priority to 
some other things in their life in order to have enough time for golf. The biggest change was 
that they had to spend less time with their friends and the different activities that they used to 
do with their friends. 
 
Other sports were also things that the players had to give less time. ”When I was 14 I had to 
quit playing soccer. Today I’m missing it a little bit, especially to be a part of a sport team.” 
 (Player G) 
 
During summer the players didn’t have time for summer jobs. The golf took all of their time. 
The positive thing that the players see in this is that their lives have changed in a good way, 
they got the possibility to take responsibility and develop as human beings. They also got the 
possibility to meet new friends.  
 
          
Barriers (factors) that made it difficult to adjust to the changes 
 
The participants were asked to remember what factors that made it difficult to adjust to the 
changes. Table 7 presents raw data units, low and high order themes for the category ”barriers 
(factors) that made it difficult to adjust to the changes”. Out of the total 45 raw data units that 
were generated 47 % were purely idiosyncratic. “Increased complexity of golf on the new 
level ” was the most commonly mentioned criteria by the participants with the low order 
theme “higher demands in golf”. This high order theme criteria was created by 14 raw data 
units, which is 31 % out of the total number of raw data units. The secondly most common 
mentioned criteria was “lacking mental and psychological skills”, which covered 10 raw data 
units. The golf juniors also mentioned changed conditions for competition and training, lack 
of friends and age differences between them and the new players, illness and lack of support 
from school as barrier factors. 
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Table 7. Barriers (factors) that made it difficult to adjust to the changes 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 6 is that some players experienced that the adaption to national 
junior level took longer time than they had hoped for, mainly due to misstakes in their 
thinking, such as being afraid of failure or because they put too much pressure on themselves. 
 
 
 
Many of the players found it hard to mention any factors that made the transition from 
regional to national junior level difficult. “You were put in front of problems. But that was 
just minor things.” (Player A) This could be explained by the fact that the players are good 
golfers and managed the transition easily. One thing that the players mentioned as an obstacle 

 
 
 
 
 
 
 
 
 
 
 
 
Barriers (factors) 
that made it difficult 
to adjust to the 
changes 

High order themes Raw data units Low order themes

Mentally weak (3) 
Was not mentally prepared (1) 
Didn’t think in the right way (1) 

Not mentally prepared/ not 
thinking in the right way (5) 

Lacking mental and 
psychological skills (10) 
 
 
 
 
 
 
 

Higher demands in golf (14) Increased complexity of 
golf on the new level 
(14) 

Put too high expectations on my 
self (1)  
Put pressure on my self (1) 

Nervous/afraid (2) 
Afraid of failure (1) 

Too high expectations and 
pressure put on themselves (2) 

Nervous and afraid (3) 

Learning more different kinds of  
shots (1) 
Tactically better resistance (1) 
The swing changed (1) 

New technically and tactically 
challenges (3) 

Changed conditions for 
competition and training 
(7) 
 

Illness, and physical 
changes in the body (3) 

Illness (1) 

Bad physical shape (1) 
Grown a lot and much things 
happens in the body (1)  

Illness (1) 

Physical changes in the body (2)

Didn’t dare to take up space (2) 
Friends were gone (2) 
Had no friends on the new level 
(1) 
Older players (1) 

The old friends were gone and the 
new players were older (6) 

Lack of friends and age 
differences (6) 

Hard to find time to practice (1) 
Bad training conditions (1) 

Lacking time and good conditions 
for practice (2) 

Longer competitions and journeys 
(2) 
 

Competitions lasted for several 
days (1) 
Longer journeys (1) 

Harder resistance (7)  
Harder courses and rule 
interpretation (3) 
Higher basic levels within golf (1) 
Hard to raise your own basic level 
(1)  
Not used to the new level (1)  
Hard to adapt and get used to the 
new demands (1) 

No understanding from school on 
upper level of secondary school 
(5) 

No understanding from school (5) Lack of support from 
school (5) 
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was the higher level of all the players, not only the best ones. Earlier they were used to being 
able to win without playing their best. On this level they faced new challenges when it came 
to the skills in golf and had to learn more different kinds of strokes and more techniques. 
They also think that they didn’t have enough psychological knowledge and wasn’t mentally 
prepared to compete on the higher level. They often experienced that they were nervous 
before a competition. Another obstacle was the fact that the players experienced that they 
didn’t dare to take a lot of space on the new level due to the many new and older players and 
because their friends were gone.  
 
 
Resources that helped the players to adapt to national junior level 
 
The participants were asked to remember what resources that helped them to adapt to national 
junior level. Table 8 presents raw data units, low and high order themes for the category 
”resources that helped the players to adapt to national junior level”. Out of the total 74 raw 
data units that were generated 12 % were purely idiosyncratic. External resources was the 
most commonly mentioned criteria by the participants with the low order themes “trainer and 
sport psychologist”, “parents and friends ”, “golf club” and “role models” This high order 
theme is created by 29 raw data units, which is 39 % out of the total number of raw data units. 
The secondly most common mentioned criteria was “personality and personal traits”, which 
covered 19 raw data units and included low order themes such as “confidence and self – 
esteem”, “personal traits” and “positive personality”. Golf juniors also reported “prior sport 
activities”, and “the will to compete and practice” among the high order themes as resources 
that helped them to adapt to national junior level.  
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Table 8. Resources that helped the players to adapt to national junior level 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 8 is that among the players’ perceived recourses in the transition, 
the coaches and parents are seen as the most important. The players that started to work with 
sport psychologists in an earlier stage also stated that this was a big resource, and some of the 
players mentioned other role models e.g., golf professionals in the golf club. Other resources 
that the players think helped them during the transition are support from the club and 
understanding friends. 
 
”Up to the last year my father followed me every place I went. He took time off from work and 
went with me. Now when I have a driving license I can arrange it by myself.” (Player E) 
 

Training possibilities (2) 
 

Good training possibilities (2) Good training 
possibilities (2) 

 
 
 
 
 
 
 
 
 
 
 
Resources that 
helped the players 
to adapt to 
national junior 
level 

High order themes Raw data units Low order themes

Trainer (8) 
Sport psychologist (4) 
Support group (2) 

Trainer and sport psychologist 
(14) 

External resources (29) 

Parents (8) 
Supporting friends (2) 

Golf club (3) 

Role models/professional players 
on the club (2) 

Parents and friends (10) 

Golf club (3)  

Role models (2) 

Happy (1) 
Open minded (1) 
Go-ahead (1) 
Not shy (1)  
Talented (2) 

Confidence and self – esteem (8) Personality and personal 
traits (19) 
 
 
 
 
 
 
 
 
 

Confidence (6) 
Good self-esteem (2) 

Patience/doesn’t give up (2) 
Persistent (1) 
Time efficient (1) 
Goal-oriented (1) 

Positive personality (6) 

Personal traits (5) 

Willing to practice golf and 
exercise (4) 

Will to win (4) 
Think it’s fun to compete (1) 
Like important and decisive 
situations (1) 

Will to compete and win (6) 

Willing to practice (4) 

The will to compete and 
practice (10) 

Prior sports (9) 
Ball feeling (3) 
Well trained (2) 

Help from prior sports/training 
activities (14) 

Prior sport activities (14) 
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Confidence and self-esteem, will to practice and will to win are characteristics that many 
players consider to be important internal resources in order to adapt to national junior level. 
One player express it like this ”I am willing to practice. I’m prepared to suffer physically in 
order to succeed with my dreams”. (Player C) Otherwise there is a split among the players 
when it comes to the personal traits and personality features that they consider to be 
assets/resources. Patience, persistence, time efficiency and goal-orientation are traits that the 
players consider to be resources. Personal features that the golfers think can help them are to 
be happy, open minded, go-ahead and not shy. All the players see as an advantage/ recourse 
that they practiced other sports earlier. According to the players this led to a better ball feeling 
and a good ground for physique.  
 
”Prior sports have thought me much about ball feeling and things like that. I think it was 
useful, which is shown pretty much around the greens.” (Player B) 
 
Some players regard the training conditions as important, while other players don’t consider 
the training conditions as one of the decisive factors. 
 
When it comes to the strong points/resources in golf that the players think have helped them, 
there is a big spread among the answers, from hitting the ball far to being a good putter or 
playing aggressively or strategically.  
 
 
The players´ goals in their transition from regional competitions to national junior elite 
competitions 
 
The participants were asked to remember what strategies they used in order to adjust to junior 
national level. Table 9 presents raw data units, low and high order themes for the category 
”the players´ goals in their transition from regional competitions to national junior elite 
competitions”. Out of the total 28 raw data units that were generated 39 % were purely 
idiosyncratic. “Sports goals” was the most commonly mentioned criteria by the participants 
with the low order themes “developmental goals”, “competition goals” and “training goals”. 
This high order theme is created by 23 raw data units, which is 82 % out of the total number 
of raw data units. The high order theme “Non-sports goals” covered 5 raw data units and 
included the low order themes “academic goals” and “social goals”.  
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Table 9. The players´ goals in their transition from regional competitions to national junior 
elite competitions 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 9 is that during the transition period some players didn’t have any 
training and competition goals. They had hopes of becoming professional golf players, and 
often big overall goals for their development such as becoming as good as possible or develop 
as golf players. Other mentioned goals were advancement to a higher level or to be able to 
stay at the national junior level. Some players used competition goals for winning 
competitions, to reach a certain score or to make the “cut”.  Some players also set up training 
goals for the amount of training and goals during practices like certain amounts of green and 
fairway hits or improved swing technique.  
 
Many players pointed out that they just played because it was fun, and that they didn’t think 
about goals. It was not until later, when they started to attend sport upper secondary school in 
sport classes or started to work with sport psychologists, that the players got help to set 
training and competition goals.  
 
Some players also had non-sport goals for their academic and social life. They had goals of 
performing well at school and one player stated that one of her goals was to be accepted to the 
national upper secondary school for golf in Perstorp. 
 
The players got help with their goals from the coaches and sport psychologists, who instructed 
them on how they were supposed to practice to achieve their goals. The players also thought 
about the best ways to practice and some times invented their own exercises. The players 

 
 
 
 
 
 
 
 
 
The players´ goals 
in their transition 
from regional 
competitions to 
national junior elite 
competitions 
 A certain amount of golf practices 

(2) 
Swing/technique (2) 
Fairway hits (1) 
Green hits (1) 

Training goals (6) 

To win competitions (4) 
Changes on average score (2) 
How the results should be for 
competitions (1)  
Make the cut (1) 

Competition goals (8) 

Good grades at school (3) 
To be admitted to golf upper 
secondary school (1) 

Academic goals (4) 
 

Non-sport goals (5) 

To have time with friends (1) 
 

Social goals (1) 

Raw data units Low order themes High order themes 

Developmental goals (9) Overall goals for the season (2) 
To become a professional (2) 
To develop as a golf player (1)  
To become the best (1) 
To become as good as possible 
(1) 
Take oneself to elite level (1) 
Hold on to the elite level (1) 

Sport goals (23) 
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spent more time on training in order to reach their goals. The increased training time led to 
less spent time with their friends for some of the players. 
 
“No, I haven’t had time to spend with friends for a very long time. Me and my sister are each 
others friends now. We have chosen a life without parties, shopping and spending time with 
friends. We practice golf and study.” (Player C) 
 
 
Lessons learned during the transition from regional to national junior competitions  
 
The participants were asked if they had learned anything during the transition that they can 
use today. Table 10 presents raw data units, low and high order themes for the category  
”lessons learned during the transition from regional to national junior competitions”. Out of 
the total 19 raw data units that were generated 68 % were purely idiosyncratic. “Lessons 
learned in golf” was the most commonly mentioned criteria by the participants with the low 
order themes “be in harmony and play your own game” and “be able to manage pressure and 
trust in yourself”. This high order theme covered 11 raw data units, which is 58 % of the total 
number of raw data units.  “Lessons learned in life outside golf” produced 8 raw data units 
and included the low order theme “be able to organize your life”.  
 
Table 10. Lessons learned during the transition from regional to national junior competitions  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The conclusion of the table 10 is that during the time of the transition the players learned 
several things that they think they can use in their golf and life today. For example they 
mentioned that they have become more solid players, they dare to rely on themselves and to 
play their ”own” game. They also learned how to handle tension and pressure. In their private 
lives the players learned to take responsibility and how to take care of themselves through 
traveling alone, meeting new people and living by themselves.  

Be able to manage pressure and 
trust in yourself (5) 

To be an even player (2) 
Some technical things around the 
green (1) 
Play your own game (1)  
It becomes more like a tour 
competition (1) 
To have harmony in every shot 
(1) 

Managing pressure (1) 
Have trust in yourself (1) 
Thinking that it´s not so 
“dangerous” (1) 
Knowing that you can succeed if 
you want to (1)  
Learned  to be more relaxed (1) 

High order themes Raw data units Low order themes 

Be able to organize your life (8) Take responsibility (2) 
Take care of oneself (2) 
To be go-ahead (1) 
Learn how to travel (1) 
Meet new people (1) 
Live by yourself (1) 

Lessons learned in golf 
(11) 

 
 
 
 
 
 
 
 
 
 
 
 
Lessons learned 
during the 
transition from 
regional to 
national junior 
competitions  
 

Be in harmony and play your own 
game (6) 

Lessons learned in life 
outside golf (8) 
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Evaluation of the transition to national junior competitions  
 
A big part of the players experienced that the transition went fairly fast. ”It just happened.” 
(Player A), as one of the players expressed it. The youngest player was 13 years old when the 
transition occurred, while the oldest player was 16. The average age was 14.5 years of age. 
The time it took for the players to perform regularly on the national junior level varied a lot, 
from three competitions to two years. The most common time for the transition was one and a 
half year. 
 
Many players were satisfied or even very satisfied with their results during their transition. 
Some players even stated that they were satisfied when they struggled hard even if the results 
weren’t satisfying. At the same time there were also some players that weren’t satisfied at all 
with their results in competitions or with their overall performances.  
 
Many players stated that it’s important to prioritize and to find a balance between the golf and 
the rest of their lives. There was less time with the family, but on the other hand the family 
assisted and followed the players on many of their competitions, so it felt that the time with 
the parents leveled out. The players also had problems with a lack of time for meeting friends 
and to take care of school. They also had to leave other sports in order to devote themselves to 
golf.  Many players stated that they didn’t feel that they had to make any sacrifices though 
since they thought it was so fun to play golf.  
 
Some of the players stated that they wished that they had done some thing differently during 
the transition. For example some players wish that they had changed coaches earlier. Another 
wish was for a more efficient training. Some players stated that they didn’t want any things 
different, or that they didn’t know what could have been done differently.  

The players had several different recommendations for younger golfers standing before their 
transition from regional to national junior competitions in order to get a successful transition. 
One condition that the players pointed out was to have a big and genuine interest for golf, and 
to be prepared to commit. The players also recommended to compete a lot. Other viewpoints 
were not to commit too early and to be prepared to give golf a chance by committing totally. 
It was also recommended to have fun. 

“You really have to have a big passion for this, you can’t be forced. You can’t be forced out 
to the golf club to train because that doesn’t give you anything. It has to come from the 
heart.” (Player H) 

 
Discussion 

 
The objective of this study was to retrospective investigate perceived demands and barriers 
for golf juniors in their transition from regional to national junior elite competitions, and to 
find out what resources and coping strategies the juniors used to succeed with the transition. 
 
In the early version of the analytical career model the transition to high achievement sport and 
the transition from junior to senior sport were two separated stages (Stambulova, 2003). 
Stambulova (in press) found that successful junior athletes often were permitted to take part in 
senior competitions. In that way the transition to senior sport and the transition to high 
achievement sport were joined into one. These findings are the same for this study on 
Swedish golf juniors. When most of the juniors completed the transition from regional to 
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national junior competitions they had also started or even come a long way on the career 
transition from junior to senior golf.  
 
The different perceived demands/barriers, resources and coping strategies used during the 
transition to more intensive training in chosen sport and in the transition from junior to senior 
sports that Stambulova (1994) found on Russian athletes are in many ways consistent with the 
results found in this study on Swedish golfplayers. The results from this study that could be 
linked to Wylleman & Lavallee’s developmental model from 2004 are in a big extent 
consistent with their findings. 
 
     Changes in training and in relations with the trainers that the players experienced in their 
transition from regional to national junior competitions in golf   
In order to meet the new demands that came with the transition, the players increased the 
training time, they put higher demands on their own performance and tried to practice more 
seriously. They also changed the ways of training to be more similar to competitions. The 
players tried to get more quality in the training through more variation and use of different 
exercises that were similar to the different parts of a competition. A thing that distinguishes 
the result of this study from Stambolova’s study (1994) on Russian athletes is that the golfers 
didn’t feel any fear for the increased amount of training. Many of the athletes in Stambulava’s 
study had difficulties recovering between practice and/or competitions which resulted in a 
fear for the increased amount of training. That was not seen in this study, in fact the players 
stated that they liked to train, and saw them selves as very willing to practice hard in order to 
achieve their goals. This can maybe be explained by the fact that golf isn’t as physically hard 
to practice as other sports. 
 
Six of the nine players in the study changed their coach during the transition from regional to 
national junior competitions. This was mainly due to the fact that they didn’t feel that they 
could develop more with their old coach. Some of the golf juniors expressed that they were 
looking for coaches that took a strong personal interest in their golf, since they hadn’t 
experienced that with their old coaches. Carlsson´s study (1988) on Swedish tennis players 
showed that the coach’s personal engagement and interest were essential for the players´ 
development into world class tennis players. The study found that the coach’s knowledge and 
personal interest in the players were possible since the players had the opportunity to keep the 
same coaches for 7-8 years. This pattern could also be seen for some of the players that have 
had the same coach for a long time and felt the coach engagement and interest. The tennis 
players in Carlsson’s study that changed their coaches very often stagnated in their 
development. (Carlsson, 1998). This was not the case in this study. The golf players that 
changed their coaches could continue to develop and succeeded with their transitions. These 
players only changed their coaches once though. To change coaches more often might have a 
a more disturbing effect.  
 
Some of the golf juniors showed interest in sport psychology and had started to work with 
sport psychologists in order to better cope with the new demands. This is consistent with the 
Russian athletes in Stambulava’s study (1994) that took interest in scientific sport related 
coping resources such as physiology and psychology during the transition from junior to 
senior sports (Stambulova 1994).  
 
This study also showed that it was the golfers’ coaches and sport psychologists that helped 
them with their goal settings and instructions on how they were supposed to practice in order 
to achieve their goals and have a succesful transition.  
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     Changes in competitions and in relations with competitors/team members that the players 
experienced in their transition from regional to national junior competitions in golf 
The changes in competitions that the golf juniors experienced in form of better competitors, 
increased rivalry between the players, and more competitions per year are all the same as 
what Lavallee, Kremer, Moran & Williams (2004), Wylleman & Lawallee 2004 and  
Stambulova (1994) found in their studies. The players experienced more envy and a harder 
competition climate than before when they took the step to the national junior competitions. I 
believe that this is a natural process when many good players are gathered in the same 
competitions on the national level They all compete for the few prices, places on the national 
teams or the opportunity to receive a scholarship to College in USA. I also think that the 
competition is a good sign of the overall high quality in the young Swedish golf elite today.  
 
The better competitors also work as a source of motivation for many of the players. As the 
competition got tougher the golfers used this in their own development process. The players 
observed the other players to learn from them and to see what they needed to improve. The 
players thought it was fun to compete with the professional and better players, which acted as 
role models. This is consistent with Stambulova’s (1994) results, where the athletes learned 
from mistakes of others and used role models as recourses in their transitions. 
 
A positive effect of the transition that Pummell, Harwood and Lavallee (2007) noted was that 
the event riders in their study got a big social network within the sport. The golf juniors also 
reported of the same effect since they gradually got new friends when they started to 
participate in more competitions, or in the national teams.  
 
     Changes in financial and organizational support and in relation to the family that the 
players experienced in their transition from regional to national junior competitions in golf 
In consistence with previous research such as Karp (2000), Pummell, Harwood & Lavallee 
(2007) and  Wylleman & Lawallee (2004) the golf players in this study were introduced to 
golf by their families in the initiation stage. 
 
In Wylleman & Lavallee’s developmental model from 2004 the parents play an important role 
in the initiation level. At the time for the transition to adolescence the importance of peers and 
coaches increases for the athletes according to the developmental model. In some extent this 
is also true for the golf juniors in this study. The coaches became more important, but the 
parents were still the most important persons for the golfers even during adolescence. The 
importance of the parents is due to the fact that the golfers’ parents arranged their lives around 
their childrens’ sport activities. The main part of the players’ support, in form of 
transportation, finances and practical assistance had to come from the parents since golf isn’t 
a team sport where these things more easily can be coordinated. The fact that golf juniors had 
a big support from their families contributed to their successful transitions. This is consistent 
with Bennie and O´Conner´s (2004) investigation on track and field athletes that showed that 
the main facilitating influence on a successful transition was a supportive environment 
regarding the psychological, social and economic situation. These results of the parents’ 
commitment and involvement in their childrens’ sport were the same as Sloane (1985) and 
Karp (2000) found in their studies.  
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     Changes in school/studies and life outside golf that the players experienced in their 
transition from regional to national junior competitions  
Most of the golf juniors didn’t seem to have a problem finding an optimal balance between 
golf and studies in the way that the Russian athletes in Stambulova’s (1994) study had. Many 
stated that they didn’t have any problems with their school work. Nevertheless the golfers 
experienced an absence of support and understanding from school in the same way that the 
event riders in Pummell, Harwood och Lavallee´s study (2007) did. It wasn’t until the golf 
players were admitted to sport boarding schools that they felt that the school supported them. 
 
Many of the golf juniors’ parents thought that the school was important and that their children 
should put school in front of golf. This way of thinking might be connected to the fact that the 
parents to golfing children in Sweden belong to the 22% of the country’s population that have 
a post-high school education (Karp, 2000).  
 
To be able to make the transition to national junior competitions the golfers, in consistence 
with Stambulova (1994), Pummell, Harwood och Lavallee (2007), had to reorganize their 
lifestyle and prioritize in order to find a balance between the golf and the other spheres of life. 
The players had problems with less time for meeting friends and to take care of school. They 
also had to leave other sports in order to devote themselves to golf. Many players stated that 
they didn’t feel that they had to make any sacrifices though since they thought it was so fun to 
play golf. They also stated that they felt many positive effects of the career transition such as 
bigger social networks within the sport and the opportunity to meet new friends. This is also 
consistent with Pummell, Harwood och Lavallee’s (2007) study on English event riders.   
 
     Barriers (factors) that made it difficult to adjust to the changes 
In Stambulova’s study (1994) many athletes experienced their first serious injuries during the 
transition to more intensive training in chosen sport. This was a hard barrier which made it 
even more difficult to cope with other barriers. None of the participants in this study reported 
of barriers in form of injuries. The absence of injuries could be a contributing fact to why the 
golf juniors have made successful transitions so far and why some players even had a hard 
time to mention any barriers at all.  
 
One barrier that almost all of the golf juniors experienced was that they were lacking mental 
and psychological skills. The participants reported that they were nervous and afraid, not 
mentally prepared, not thinking in the right way and that they put too high expectations and 
pressure on themselves. The golf juniors also experienced their new opponents as stronger 
when they started to compete on the national junior level. This is consistent with the Russian 
athletes in Stambulova’s (1994) study that experienced lack of self-confidence when they 
entered the higher-level competition (such as national competitions for their age group) 
because the physical, technical and tactical of their opponents became much higher than of the 
rivals they met before.  
 
As discussed earlier in the study, the golfers experienced a lack of support and understanding 
from school in the same way that the event riders in Pummell, Harwood and Lavallee´s study 
(2007) did. It wasn’t until the golf players were admitted to sport boarding schools that they 
felt that the school supported them. 
 
     Resources that helped the players to adapt to national junior level. 
As it has been discussed earlier in this study, coaches and parents were important resources 
during the transition. Stambulova (1994) found that the athletes’ strong belief in the 
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competence of the coaches in a great extent compensated the athletes’ low self-confidence 
during the transition. The trainers and the parents were the most important resources 
mentioned by the golf juniors in this study. 
 
Sport psychologists were seen as resources by the golf juniors that worked with them during 
the transition. Stambulova’s (1994) study on Russian athletes showed that the athletes’ first 
interest in sport psychology knowledge, usually arised from the need to deal with anxiety, 
pre-competition routines, and concentration. This helped the athletes to feel more in control 
during competitions. Since lacking mental and psychological skills were seen as a barrier by 
the golf juniors, this shows that there is a need for golf juniors to start working with sport 
psychologists from the beginning of the transition to more intensive training in chosen sport.  
 
The players received support from their golf clubs and from the golf federation, which were 
important resources. Even so, many players experienced that it would have been hard without 
their parents’ help. This is also consistent with Stambulova’s (1994) study where the family 
and federation support were important coping resources. Würt’s study (2001) showed that a 
lack of support from parents and coaches was the second biggest reason for dropping out of 
sport. Auweele, Martelare, Rzewnicki & Wylleman (2004) showed that the athletes that had 
made a successful or qualified transition from junior to senior felt more supported by their 
parents in contrast to underachievers and dropouts.  
 
Most of the golf juniors had also tried other sports before they started to specialize in golf at 
the age of 13 to 16, and mentioned these prior sports/training activities as resources in 
adapting to national junior level. This also gets support from Carlsson´s (1988) study on 
Swedish elite tennis players, that showed the importance of trying different sports during 
childhood in order to develop as elite sportsmen.  
 
When it comes to personality and personal traits that the players perceived to be important 
resources in order to succeed with the transitions, there were many idiosyncratic answers from 
the participants. “Confidence and self-esteem” was the only category that was regarded as 
important resources of many players. Once again this is related to the area of sport 
psychology and highlights the importance to start to work with sport psychologists in the 
beginning of the sport career.  
 
     The players´ goals in their transition from regional competitions to national junior elite 
competitions 
The players had hopes of becoming professional golf players, and often big overall goals such 
as becoming as good as possible, develop as golf players or trying to win some competitions. 
During the transition period some players didn’t have any training or competition goals at all. 
The explanation for this might be that the players were young and just played for fun, as many 
of them pointed out. A contributing explanation can also be that the golf trainers didn’t have 
the knowledge on how or why sport related goals work and can be implanted as a natural part 
of the training and competitions.  
 
Some of the golf juniors worked with sport goals and took interest in sport psychology from 
the beginning when they started the transition from regional to national junior competitions. 
This also finds support from Stambulova’s study (1994) were the athletes started to take a 
interest in scientific sport related knowledge such as psychology.  
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In Stambulova’s study (1994) the athletes experienced difficulties in balancing sport goals 
with other life goals and with reorganizing the lifestyle. This could in some extent also be 
seen for some of the golf juniors that felt that the increased training time led to less time spent 
on school work or with their friends and family. In order to handle this fact some of the 
players set up non-sports goals such as academic goals for their school work or social goals 
for making time to be with friends. 
 
     Experiences learned during the transition from regional to national junior competitions 
that they can use today 
In consistence with Wylleman &  Lavallee´s developmental model from 2004 the players 
moved from childhood to adolescence during this period in life. They experienced that they 
learned how to take responsibility and how to take care of themselves through traveling alone, 
meeting new people and living by themselves. They also experienced the same increase in 
responsibility and maturation concerning the competitions. The players didn’t experience the 
increased responsibility as demands or barriers and handled the transition from childhood to 
adolescence successfully. This could be explained by two different reasons. The players might 
have developed and matured at an early age because of the new challenges that they have 
been faced with. The participants can also have gotten a big help and support from their 
parents, so that the transitions from childhood to adolescence haven’t been perceived as a 
barrier. The fact that this transition at the psychological level has worked out well is important 
since the development model (Wylleman &  Lavallee, 2004) has shown that problems with 
overlaps between the different transitions in life can lead to difficult situations for the athletes. 
 
 
Application 
 
To become a good golf junior in Sweden today, with the possibility to make a successful 
career transition from junior to senior it seems to be a almost necessary condition to have a 
family that introduces you to golf and supports you with transportation, finances and with 
practical assistance on training and competitions. This fact could lead to two following 
problems for Swedish golf. For the first, children might not come in contact with golf at all 
during their childhood and in that way golf might loose children to other sports. Secondly, 
good golf juniors might not be given the chance to make a successful transition because they 
lack the necessary support from their families. These problems are hard to solve, but I think 
that it is important for the federation to think about ways to make golf accessible and 
adaptable for children and teenagers.  
 
The transition from junior to senior sport are often described by athletes as the most difficult 
career transition and many talented juniors often fail in their transition from junior to senior 
sport. In combination with the paradox that it often is the most promising young athletes, with 
the fastest development in junior age, and the ones that have gained early social recognition, 
that are experiencing this period as especially difficult (Stambulova, 2000) it is of great 
importance to pay attention to this transition. The Swedish golf federation and leaders must be 
aware of the problems, so that they can try to get as many golf juniors as possible to succeed 
with the transition. In that way there could be a bigger selection of juniors playing in the 
national teams. The federation could for example arrange seminars and spread information 
about career transition during national junior competitions so that players, families, and 
coaches could get a bigger understanding of the problems concerning career transitions.  
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Many of the junior golf players described that they felt nervous and afraid when they entered 
the higher-level competition. At the same time almost all of the golf juniors mentioned lack of 
mental and psychological skills as an important barrier in the transition from regional to 
national junior competitions. I believe that problems with barriers like anxiety and low self-
esteem to a great extent can be solved with the help of sport psychologist or by support groups 
with others, where the athletes can talk about their feelings and thoughts. Some of the golf 
juniors that worked with sport psychologist in an early age reported that this was an important 
resource in the transition. If there are promising juniors playing for the national team that 
can´t cope with the transition demands, the federation should provide psychological 
intervention to the junior so that he/she hopefully could make a positive, but delayed, 
transition. 
 
A fundamental problem found in this study was that the majority of the golf juniors didn’t use 
sport related goals and lacked knowledge about how that worked. This problem could be 
solved if the federation educated the Swedish golf trainers in knowledge about sport 
psychology.  
 
Many of the golf juniors in the study had to change their trainers, since they thought that they 
couldn’t develop with their existing trainer and were looking for trainers that took a strong 
personal interest in them. If the new trainers work far away from the golf juniors’ homes, they 
are dependent of their parents to provide for transportation. Once again, this means that only 
the golf juniors that have families that help them can change to a better trainer. A solution to 
this could be that the golf federation develops some kind of regional network, where one 
trainer is responsible for the talented golf juniors in a certain area. The trainer could visit the 
golf juniors at a certain amount of occasions. In this way the golf juniors and their families 
don’t have to travel long distances for good training, and golf juniors with families that 
doesn’t have the opportunity to provide for extra transportation could also be given the chance 
to develop as golf players.  
 
The players that were interviewed stated that they had received good and different exercises 
from their leaders on the Swedish national teams or from their coaches. Some players had also 
received exercises from their school when they started to participate at a sport boarding 
school. Since most young golf juniors aren’t given the chance to participate in the national 
teams or have the opportunity to have good golf professionals at their golf clubs that can 
provide them with good exercises, the Swedish golf federation should try to supply as many 
good exercises as possible to their golf juniors and trainers. This could be done on internet by 
providing good and free of charge exercises. The federation could also give golf juniors that 
are competing on different levels, from district to national, advises in different form such as; 
books, brochures, cd-roms, or arrange and invite to different training camps that every body is 
welcome to.  
 
As few as 17% of junior elite athletes can handle the transition to compete successfully on a 
senior level (Auweele, Martelaer, Knop and Wyllemman, 2004). At the same time many of 
the golf juniors didn’t feel that they had support from school in the beginning. The 
combination of the two facts makes it obvious that there is a need for changes around the golf 
juniors’ school situation. For the 83% of the golf juniors that doesn’t succeed with their golf 
careers it is crucial to have a good education to lean on. The Swedish golf federation should 
take a bigger responsibility for their juniors in this aspect. This could be done by inforcing 
rules that state that the juniors have to take responsibility for their school by trying their best, 
behave well and show interest for their school work. If the junior golfers can’t live up to these 
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rules they shouldn’t be allowed to represent Sweden in junior teams, even if this means that 
Swedish teams not always can attend competitions with their best team.  
 
The golf juniors reported about the problem of not getting any understanding from school and 
the problem of studying alone in order to make up for lost time in school. A solution to this 
could be if the Swedish golf federation established some sort of contact persons on the 
schools that the juniors attend to. The contact persons from the schools and the responsible 
persons from the federation could then talk with each other and with the players and their 
families about problems or thoughts concerning the players’ school work. The contact persons 
at the schools should also, together with the captains of the national teams, be responsible for 
not letting juniors that haven’t performed or behaved well in school, to represent Sweden in 
the Swedish junior national team.  
 
 
Limitations 
 
This study only represents a small sample of young golfers that successfully have made one or 
two normative transitions. It is important to recognize that the group may not be typical for all 
golf juniors at this level.  
 
In all qualitative studies there is always a risk of a social desirability effect. This means that 
the participants try to answer the questions in a way that they think the researcher wish for, or 
in a way that will make them look good, even if the researcher tries to avoid this. Since the 
subject of the study can be perceived as private, the participants might also find it difficult to 
open up to the researcher.     
 
The fact that this study is written by one author only can lead to bias. The author is aware of 
the fact that the answers are being interpreted in a subjective way. The study has been read by 
an objective reader and by the project supervisor in order to prevent this. Bias can never 
totally by excluded though, since many of the questions, especially the follow up questions, 
are given in a subjective way, as the author interprets the answers. Another fact that can 
contribute to a partial result is that the sample of this study wasn’t selected on random 
premises. This means that the sample was based upon different criterias set up by the author.   
 
 
Future research 

 
Since the majority of knowledge today is on career termination, there is now a need for 
studies concerning the transitions between the other different steps in the athletes’ careers.  
This could be done by longitudinal or prospective studies of athletes in the process of 
transitions in order to better predict relevant variables for career development and career 
transitions. Since the transition from junior to senior is a crucial step, where many athletes 
disappear from sport, it is important to gain more knowledge about this step. More studies 
should also be done on specific career transitions in certain types of sports, e.g. in golf, 
gymnastics and football. With a greater understanding about the changes and demands that 
comes with the transition more young athletes can get the possibility to stay longer in sport 
and enjoy themselves as amateurs or as professionals.  
 
In order to receive a more complete understanding of career transition for golf juniors in 
Sweden it would be interesting and important to also investigate the parents’ and trainers’ 
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thoughts and experiences during the transition to more intensive training in chosen sport and 
from junior to senior sports. It would also be interesting to gain more knowledge about the 
golf juniors that have failed to complete the transitions, so that their experiences could be 
learned from. To compare these players’ experiences with the successful players could 
contribute to a more comprehensive understanding about the demands/barriers, resources and 
coping strategies that the juniors use in their transitions. 
 
There is also a need for cross cultural studies to find common and culture-specific patterns of 
transitions. These studies should focus more on career development environment to make 
potential external resources and barriers in career transition more visible for athletes, coaches 
and other practitioners.  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

37

References 
 

Alferman, D., & Stambolova, N. (2007). Career transitions and career termination. In 
G.Tenenbaum, &  R. Eklund, (Eds), Handbook of sport psychology (s.712-733). New Jersy: 
John Wiley & Sons. 
 
Carlson, R. C. (1988). The socialization of elit tennis players in Sweden: An analysis of the 
playérs backgrounds and development. Sociology of Sport Journal, 5, 241-256   
 
Karp, S. (2000). Barn, föräldrar och idrott. En intervjustudie om fostran inom golf och 
fotboll. Doktorsavhandling, Umeå Universitet. 
 
Lavallee, D., Kremer, J., Morgan. A. P., & Williams, M. (2004). Sport psychology: 
Contemporary themes. Basingstoke, Hampshire, England: Palgrave Macmillan. 
 
Pummell, B., et al. (2007) Jumping to the next level: A qualitative examination of within-
career transition in adolescent event riders. Psychology of Sport & Exercise, 
doi:10.1016/j.psychsport.2007.07.04 
 
Sloane, K (1985). Home influences on talent develompment. In B.Bloom (Ed.), Developing 
talent in young people (pp. 439-476). New York: Ballantines Books. 
 
Stambulova, N. (1994). Developmental sports career investigations in Russia: A post- 
perestroika analysis. The Sport Psychologist, 8, 221-237. 
 
Stambulova, N. (2003). Symptoms of a crisis-transition: A grounded theory study. In N. 
Hassmén (Ed.) SIPF Yearbook 2003 (pp. 97-109). Örebro: Örebro University. 
 
Stambulova, N.  (October, 2007). Athletic career transitions: International perspectives in 
research and applications. Paper presented at the SIPF Conference. Halmstad, Sweden. 
 
Stambulova, N. (in press). Talant development in sport: Career transitions perspective. In E. 
Tsung-Min Hung & R. Lider, (Eds.) Psychology of Sport Exellence ISSP publication 
 
Vanden Auweele, Y., De Martelaer, K., Rzewnicki, R., De Knop, P., & Wylleman, P. (2004). 
Parents and coaches: A help or harm? Affective outcomes for children in sport. In Y.Vanden 
Auweele (Ed.) Ethics in youth sport. Leuven, Belgium: Lannoocampus.  
 
Wolfenden, L. E., & Holt, N. L. (2005). Talant development in elit junior tennis: Perceptions 
of players, parants, and coaches.  Journal Of Applied Sport Psychology, 17, 108-126 
 
Würth, S. (2001). Parental influences on career development. In A. Papaioannou, M.Goudas, 
& Y. Theodorakis (Eds.), Proceedings 10th World Congress of Sport Psychology  
(Vol. 3, pp. 21-23). Thessaloniki, Greece: Christodoulidi Publ. 
 
Wylleman, P. (2002). Why is the step from a talanted junior to a successful senior player so 
difficult? In E. Apitzsch, (Ed.) Proceedings of the International Conference on the Occasion 
of the European Championships in Handball. (pp.35-41). Lund, Sweden: FEPSAC. 
 



 

 

38

Wylleman, P., Lavallee, D.  (2004). A developmental perspective on transitions faced by 
athletes. In M.Weiss (Ed.), Developmental sport and exercise psychology: A life span 
perspective (pp. 507-527). Morgantown, WV: Fitness Information Technology. 
 
Wylleman, P. & Theboom, M. (2004). Successful athletic careers. In C . Spielberg (Ed.) 
Encyclopedia of Applied Psychology (Vol.3, pp. 511-517). New York: Elsevier. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1. 
Interview guide for golfers. 
 
 
Introduction 

– Introduce the purpose of the study 

– Introduce my own interest of the subject 

– Assure the participant that the interview/conversation will be treated confidential 

– Receive permission to record the interview/conversation 

– Make clear that there is no “right” or “wrong” answers 

– Make clear that the captains for the Swedish national team will not be able to find out 

who said what 

 
 
Background information:  
 
a) Current age  
 
b) Gender 
 
c) How old were you when you started with sports in general? 
 
d) For how many years have you been practicing golf? 
 
e) Have you or do you practice other sports as well? 
 
f) Who introduced you to golf?  
 
g) At what age did you start to specialize in golf? 
 
h) How much time do you spend in golf practice per week? 
 
i) At what level (local, national or international) have you been competing last 2 – 3 years and 
how have your results been in these competitions? 
 
j) What other activities besides sport are you doing now in your life? 
 
k) Are you satisfied with your athletic career up to now? 
 
 
 
 
 
 
 
 



The transition from regional competitions to junior national competitions in golf 
 
Part 2.1 - Changes/demands you experienced in your transition from regional 
competitions to junior national competitions in golf: 
 
2.1.1 If you try to think back on this period of your life what do you remember then?  
 
2.1.2 What was important to you during this period? 
 
2.1.3 Please look back and try to remember if you experienced any changes/demands when 
you started to train and compete at junior national level. What happened in other parts of life 
and how did it effect your golf?        
 
Possible themes and follow up questions 

a) In training 
- time spend in practice  
- intensity in practice 
- practice related to competition  
- focus on preparation for competitions 
- personal responsibility 
 
b) In competitions 
- amount of competitions per season 
- stronger opponents 
-  the risk involved 
- intensity in competitions 
- personal responsibility 

 
c) In relationships with coach  
- personal attention from the coach 
- critique from the coach 
- support from the coach 

 
d) In relationships with team members and competitors 
- tension between players 
- competition between players in tournaments 
- competition inside the team 
- critique from team-mates 

 
e) In relationships with your family members 
- time spent with different family members (e.g., parents. siblings, boy- girl friend) 
- conflicts with  different family members (e.g., parents. siblings, boy- girl friend) 

 
f) In your school work  
- understanding from teachers 
- understanding from school 
- time spent on studies 
- parents thoughts about school 

 
 



g) In your life style in general  
- difficulties in combining sport with other activities 
- time spend traveling / living out of home 
- independence 
- responsibilities outside sports 
 
h) In organization/finances 
- from school 
- from the club 
- from the golf association 
- scholarships 
- problems with uncomfortable rules 
- extra costs (e g because of living far from facilities) 

 
2.1.4 What factors made it difficult for you to adjust to the changes? 
 
Possible follow up questions:  

a) technical skills 
b) tactical skills 
c) physical skills 
d) mental skills 
e) communication skills 
f) weak points in personality 
g) organization / financial support 
h) good conditions for training 
i) support from coach 
j) support from family  
k) support from team-mates 
l) support from other spheres of life (study, work etc.) 
m) high self-confidence 
n) good health 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



2.2 Resources that helped you adjust to junior national level in golf: 
 
2.2.1 Which resources do you think helped you to adjust to junior national level in golf? 
         What are you good at? 
  
Possible follow up questions:  

a) technical skills 
b) tactical skills 
c) physical skills 
d) mental skills 
e) communication skills 
f) strong points in personality 
g) organization / financial support 
h) good conditions for training 
i) support from coach 
j) support from family  
k) support from team-mates 
l) support from other spheres of life (study, work etc.) 
m) high self-confidence 
n) good health 

 
2.3 Strategies to adjust to junior national level in golf: 
 
2.3.1 What were your goals at that time? 
 
2.3.2  
 
Possible themes and follow up questions 

a) practice  
b) competition 
c) relationship with your coach 
d) relationship with your family 
e) life style in general   
f) organization / finances 

 
 
2.4 Evaluation of the transition to junior national level in golf: 
 
2.4.1 How long time did it take before you could perform regularly on the national level? 
 
Possible themes and follow up questions 

a) What effected the time it took to perform regularly? 
b) How old where you when you started to compete on national level? 

 
2.4.2 How satisfied were you with your sport results during that time? 
 
2.4.3 Did you learn anything specific during this time, that you can use today? 
 
2.4.4 Did the adaption to national golf junior level lead to any sacrifices in other spheres of 
life? 



 
2.4.5 Is there anything that you wish that you had done differently? 
 
2.4.6 Is there anything you would like to add, that you think was important for your transition 
to national junior level?  
 
2.4.7 Do you have any recommendations to younger golf players that are in front of the 
decision to commit to golf and start competing in regional junior golf competitions?  
 


