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Abstract

According to research, “ut of the different types of nonliteral expressions, idioms are the most
frequently encountered in discourse. Without a knowledge of idiomatic expressions a nonnative
speaker can never fully understand an English movie, sitcom or even the news =~ % X WORISH
149). The aim of this study is to investigate how secondary school teachers work with idioms
in their teaching. Additionally, the aim is also to see whether or not there are any differences
regarding teaching at a secondary school in contrast to a high school. The method of choice is
semi-structured interviews. Four secondary school teachers and four high school teachers were
interviewed. The material in this study are the interviews, which have been recorded and
transcribed. The results show that half of the secondary school teachers work actively with
idioms through different activities. The other half stated that the teaching of idioms becomes a
natural part of learning when the students read. The main difference between the secondary
VFKRRO DQG KLJK VFKRRO WHDFKHUVY DS %4 fedoherKpsd/ R LG LR
more emphasis on working actively with these types of expressions. Out of the four high school
teachers who participated in this study, only one teacher focuses on the teaching of idiomatic

expressions.
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1. Introduction
S:LWKRXMDPPDU OLWWOH FDQ EH FRQYH\HG ZLWKRXW YRFI

(Wilkins, 1972: 9). This is to say that vocabulary learning is an essential part of language
learning. Making grammatical errors does not prevent communication with others. The message
will still be understood. Nevertheless, without vocabulary there would be no spoken

communication.

Vocabulary can be learnt by using one of the most common methods for acquiring new words,

namely by using a glossary list given out by the teacher. However, what distinguishes a native

speaker from a nonnative speaker is the use and understanding of idiomatic expressions or

idioms. According to 'f$QJIJHOR %URPOH\ LGLRPDWLF H[SUH
ODQJXDJH DQG *HQMR\ ZLGHVSUHDG XVH DPRQJ UW&HDNHUV
(1986: 37) asserts that an idiom LV 3>«@ DQ H[SUHVVLRQ ZKRVH PHDQLQJ |
themeDQLQJ RI LWV SDUWYV ~

The cultural knowledge or the recognition of an idiom must be there in order to understand an
idiom. The average native English speaker uses idiomatic expressions approximately 200
million times in a lifetime of 60 years (Cooper, 1998: 255). This shows that idioms are common
in the English language. If someone is familiar with the English language as a non-native
speaker, for instance through school or TV, they may have heard the expression Z K D WA V
According to the Cambridge Dictionary, this is also considered an idiomatic expression. On
one hand, there is the figurative meaning of the expression, which is asking someone how they
are and what is happening in their lives. On the other hand, there is the literal meaning, which
is a question about the existence or presence of something which is above the speaker in terms

of physical orientation.

Burke (1998: 152) assertsthat SNQRZOHGJH RI1 VODQJ DQG LGVYEBRNNNUINXR C
understanding of the language that native speakers actually use. It is also essential for those

who want to integrate our culture; without slang and idioms, students will always be outsiders ~

One way to enrich vocabulary is to use idiomatic expressions. Bromley (1984: 274) states that
30t as idioms are disruptive, ambiguous and difficult for the language user, so also are they

LOQWHUHVWLQJ DQG FRORUIXO ,GLRPV DGG KXPRU LPDJHU\



1.1 Primary Data
The primary data for this study will consist of semi-structured interviews conducted with

secondary and high school teachers in Sweden. The procedure will be explained fully under the
third chapter of the essay. In Sweden, secondary school includes the grades 7-9 and the students
are between the ages of 13-15. High school includes the grades 10-12 and the students begin
high school at the age of about 16 and finish at the age of about 18. Secondary school is

mandatory while high school is optional in Sweden.

1.2 Purpose
The purpose of this study is to investigate WHDFKHUV Y D WoAtheS\Vreefidih tHO QG D S

teaching of idiomatic expressions. In addition to this, it will be established whether there are
any differences in teaching idiomatic expressions at a secondary school compared to a high

school.

1.3 Research Questions
The purpose has resulted into three research questions which are going to guide this study.

These are as follows:

1. How do secondary school teachers teach idiomatic expressions to their students?

2. Why do teachers choose various types of strategies when teaching idiomatic
expressions?

3. What, if any, differences are to be found regarding teaching idiomatic expressions

at a secondary school in contrast to a high school?

1.4 Disposition
The first chapter of the essay is an introduction to the subject. The second chapter is a theoretical

background which aims!to explain scholarly works which form the basis of this study. In the
third chapter, the methodology of the essay will be explained. A detailed description of how the
planning and conducting of the study was undertaken is outlined. In the fourth chapter of the
essay, the results from the interviews will be presented. The fifth chapter will discuss and
analyze the results based on the theoretical background. The final chapter of the essay is the

conclusion. This section aims to give answers to the research questions.



2. Theoretical Background
The theoretical background which can be helpful for this survey will be presented in this

chapter.

2.1 Linguistics
Johansson and Manninen (2012: 8) define linguistics 3/L Q J X Is Yh\stidnivficlstudy of

human language; its goal is to describe and explain the nature and properties of human
O D Q J X Thikkssay will utilize approaches from two major sub-disciplines when it comes

to the study of meaning in linguistics, namely semantics and pragmatics.

Semantics is the technical term used to define the study of meaning in a language (Palmer,

1981: 1). It can be assumed that semantics is a part of linguistics in the same way grammar or

phonetics is, whereas semantics is at one end, phonetics at the other and grammar is somewhere

in between (Palmer, 1981: 5). A problematic aspect of semantics is that, even if a person means

what he/she says, the meaning can differ depending upon speakers, hearers and context (Palmer,
1981: 7). AccordiQJ WR 3DOPHU 3>«@ ZH ZLVK WR VXJJHVW '
ZKDW WKH\ PLJKW REYLRXVO\ PHDQ WKDW WKHUH LV VRPH
Rl WKH ZXRU GV Gthibfild, Aronoff and Rees-Miller (2001: 246) claim that the

nature of meaning is something that has been speculated about for thousands of years. Apart

from its core role in linguistics, semantics has come to be an important aspect of psychology

and sociology.

Semantics can be divided into two different aspects of language meaning. Johansson and

Manninen (2012: 127-128) make a distinction between literal meaning and associative

meaning. The literal meaning of a word is usually similar for most speakers and can be found

in a dictionary. The associative meaning can however, differ depending on the speaker. Yule

(2014: 110) uses the word needleas an example. A description in a dictionary of the word

fieedle” FRXOG EH 3WKLQ VKD UhS assddti dHniRardin@ YoWWdbX paid,Q W~
illness, blood or drugs. The meaning is dependent on the person reading or hearing the word

and the context in which the word is uttered or written. Johansson and Manninen (2012: 127-

RITHUV WKH ZRUG 3FDW" DV DQ H[DPSOH )RU PRVW VSH

3F D W “s {d brhebWing animal. It is defined, according to the Oxford English Dictionary,

DV DQ 3DQL P E@wnRdmivadddQyhdruped which has long been domesticated,

EHLQJ NHSW WR GHVWUR\ PLFH DQG DV D KRXVH SHW~’

However, the associative meaning differs from person to person.



6RPH FDQ DVVRFLDWH WKH ZRUG 3*FDW" ZLWK 3VRIWQH\
3IXUQLWXUH GDPDJH” RU 3VHYHUH DOOHUJLHY DQG- VQHH]L!
128). Besides the meaning, semantics also describes different lexical relations, such as
synonyms, antonyms, hyponyms, homophones, homonyms and metonyms (Yule, 2014: 113-
118). There are more types of lexical relations, however they will not be referred to in this

essay as they are not directly relevant.

29 *U DeB &l. (2001: 246-247) describe relations between lexemes and this includes
semantic phenomena such as synonyms and antonyms. Synonyms are words or expressions
that have the same meaning in all or some contexts and are exemplified by examples such
as: 3youth/adolescent , ¥emember/recall ~ and Jurchase/buy’, are a few examples
presented to the reader. Perfect synonyms are nearly impossible to find. Besides, having two
words with exactly the same meaning is unnecessary. Oppositeness is one of the most familiar
lexical relations. Johansson and Manninen (2012:130) describe three different types:
SFRPSOHPHQWDULHV™ S:DQWRQ\PV™ DQG *FRQRUMLMBKHYV ™ I W.
they are considered to be complementaries. The authors (Johansson & Manninen, 2012: 130)
JLYH WKH IROORZLQJ DV HIDPSOHV 3>«@ WKH GRRU LV HL\
SDVVHG RU IDLOHG WKH H[DP WKH VWRQH , WKUHZ HLWKHU
is now either dead RU DOLYH ~ &RPSOHPHQWDULHV DUH RIWHQ DC
Moreover, complementary adjectives usually lack the comparative or superlative form
(Johansson & Manninen, 2012: 131). A living creature is either dead or alive; there is no scope
for an in-between state in semantics. It is unlikely to say that someone is %eader ~ than
somebody else. The second type of relation is antonymic. Antonyms are words or phrases that
are opposite to each other. The examples written by 2 §* U BeGal. (2001: 246-247) are:
boy/girl °, Hot/cold *, and Tome/go ". These words are in contrast to each other in at least
on aspect of meaning. The example doy/girl ~ are opposites if the aspect of gender is
considered, however they are not opposites if they are viewed at from another perspective;
they are both human. Furthermore, Palmer (1981: 94) distinguishes between two different
forms of antonyms: explicitly graded antonyms and implicitly graded antonyms. Explicitly
graded antonyms are placed on a graded scale of comparison. According to Johansson and
Manninen (2012: 131) most antonyms are adjectives in the English language, they have both a
FRPSDUDWLYH DQG VXSHUODWLYH IRUP $V UHSRUWHG E\ 3
Rl WKH DGMHFWLYHV >«@l, dntkltb shy3hat &nefdad isliddor@h another,
RQH ER\ LV ROGHU WKDQ DQRWKHU RU RQH ERRN LV ELJJHLU



,PSOLFLWO\ JUDGHG DQRQ\PV DUH JUDGHG 3DJDLQVW GLIIF
GLVFXVVHG 98139)0/& blttkrfly can be large, though in comparison to a small

elephant, the large butterfly is still considered to be small. Converses are the third form of
OH[LFDO UHODWLRQV 3:RUGV DUH H DthesaRe\Wlktidd bfitWeca RQ Y HU V
entities froma OWHUQDWH YLHZSRLQWY" -RKDQVVRQ ODQQLQHQ
DUH B2®EHIRUH DIWHU" S3VWXGHQW WHDFKHU" RU 3PRWKHU (
words is exactly the same, the only difference being which word is used as the reference point

(Johansson & Manninen, 2012: 133).

Homonymy is another type of lexical relation. Two words are considered to be homonyms if
they are spelled the same yet the meaning of the words are different (Johansson & Manninen,
2012: 133). Words that are homonyms are e.g. batormole. 7KH ZRUG 3EDW”~ FDQ UHIH
a flying creature or an instrument used in specific sports. A mole is either a discolored spot
on the skin or a small mammal. Homophones, on the other hand, are words which are
pronounced the same, but have different spelling and meaning (Johansson & Manninen, 2012:

7KH IROORZLQJ ZRUGV DUH FRQVLGHUHG WR EH KRP
SWR WRR WZR“~ <XWIlkn a word has multiple meanings, it is polysemic. An
example Johansson and Manninen (2012: 133- SUHVHQW WR WKH UHDGHUV L
3% HVLGHV WKH SDUW RI W K HedtlogiPaBdpe hsRd@bregei@rally t6 tdlkZ R U G
DERXW WKH XSSHU SDUW RI VRPHWKLQJ" :KHQ UkKRIHUULQJ
SKHDG” FDQ EH XVHG ORUHRYHU WKH VDPH ZRUG FDQ EH X!
or the head of a hammer (Johansson & Manninen, 2012: 133-134).

Using one word to refer to another is an example of metonymy. Yule (2014: 118) describes

metonym\ LQ WKH IROORZLQJ zZzD\ 37KHUH LV DQRWKHU W\SH R
simply on a close connection in everyday experience. That close connection can be based on

a container-contents relation ( dottle/water , %an/juice ), a whole-part relation

(%car/wheels *, %house/roof ") or a representative-symbol relationship ( king/crown ’, %he

President/the White House ). With the understanding of metonyms, the following phrase can

be understood: 3, GUDQN WKHHEKRRPUW ERDW L \WHxk W\Kdagk@he PHD QV
whole content of the bottle, not the actual bottle itself " )RU H[DPSOH WKH H[SUHVVI
D SDFN RI FLIDUHWWHV" LV PHWRQ\PLF DV RQH VPRNHV
PHWRQ\PLF H[SUHVVLRQ FRXOG ERU RRRUBRZYR ZHIRRU <X
ZRUG 3<XOH” UHIHUV WR ERRN ZULWWHQ E\ WKH DXWKRU (



Yule (2014: 126) states WKDW SUDJPDWLURY QYLWVL KB WVIvRXHEiEsQJ RU
recognize what is meant even when it is neither said nor written. In order for that to happen,

speakers (or writers) must be able to depend on a lot of shared assumptions and expectations

ZKHQ WKH\ WU\ WR FRPPXQLFDWH >«@ )URP WKH SHUVSH
being communicated than is said." To illustrate this example, Yule (2014: 127) shows the

reader an example from a newspaper advertisement. It is a picture with babies with the text

3% D E\W R G G O Hflthe YeB& kere to conduct a semantic analysis of this example, it

would appear as if the advertisers were trying to sell young children. However, as Yule

(2014: 127) explains 3 ZH PXVW XVH WKH PHDQ Ld@nie¥t iR whithkildy ZR U G V
occur, and some pre-existing knowledge of what would be a likely message as we work

toward a reasonable interpretation of what the producer of the sign intended it to convey

By using pre-existing knowledge and interpretation, the reader can understand that the
advertisement is in fact a sale for baby-clothing, even if the word %lothes " is not written

anywhere. In pragmatics, context is of great importance. Without context, some sentences

are more or less impossible to understand. Another way to think about the issue of context is

to imagine all the situations in which a person might utter the same words, yet the meaning is
GLITHUHQW *UXQG\ LOOXVWUDWHY WKLV E\ XVLQJ "
WKH WLPH RI WKH XWWHUDQFH LW FDQ KDYH YDULRXV PH
evening, it can be used as a way of excusing oneself to go to bed. However, if it is said in the

morning, it can imply that the speaker would like his or hers partner to get out of bed and make

coffee. There can be as many meanings as contexts.

Literal and figurative meanings must be separated from each other. In figurative or non-

literal language, words or phrases mean something different from their actual meaning

(Johansson & Manninen, 2012: 128). 7KH VWDWHPHQW 37KH :KLWH +RXVH Z

WD[HV® ZRXOG SUREDEO\ EH LQWHU S ik Mitdrd wla Ifhel LJ X U D W

statement were to be interpreted literally, the White House would refer to an actual building,

and not the President of the United States or his staff (Johansson & Manninen, 2012: 128).

Some sentences have an indirect or non-literal meaning. Both of the following sentences have

RWKHU PHDQLQJY EHVLGHV WKH OLWHUDO RQH 3$UH ZH DOC
7TKH LQGLUHFW PHDQLQJ RI WKH XWWHUDQFH 3$UH ZF

about whether or not a meeting should start. If the other question is understood in a literal

PDQQHU LW ZRXOG EH D 3\HV™ RU 2QR" TXHVWLRQ

10



However, the indirect meaning could conceivably be a way of attracting HYHU\RQHYV DWWH
before the speaker continues with what he/she was intending on saying (Grundy, 2008: 6). In

order to come to conclusions as to what the speaker is trying to say, it is necessary to be able to

draw the intended inferences *U X Q G\ JURP Wddd rahlhv@\lHANPDH 35D

R G R X1tdader ddhearer can draw the conclusion that this particular washing powder removes

dirt and leaves clothes smelling fresh. Even if it is not stated in the example that other washing

powders fail to remove odours, the reader is supposed to assume this because of the stress on

WKH ZRQG LQ WKH VHQWHQFH

Relevance is an important part of understanding what meaning a speaker intended to convey.
When hearing an utterance, the hearer decides which meaning is the most relevant. Grundy
(2008: 14) exemplifieV UHOHYDQFH ZLWK WKH IROORZLQJ H[DPSOH

broken chair in our corridor at work with a notice pinned to it which said
(49) Sit down with care
Legs can come off

It was obviously more relevant to assume the legs belonged to the chair than to the person sitting
GRzZQ ~

Background information or accommodation is of great importance when trying to interpret an

utterance. Grundy (2008: 14) portrays this by referring to the following situation:

338%/,& $''5(66(5 :LOO WREE\ 7p&tRMERPLIBOHDVH

PETER: A bit late

0$1 ,1 )5217 2) 3(7(5 ,1 48(8( 3HUKDSV WKH\ QHHG FKHHULQ

Without any background information, this conversation makes little sense. However, the people
involved in the dialog knew that Bobby Thomson was a famous comedian who had passed

away; therefore, this conversation made sense to them since they had the necessary knowledge.

As reported by 2 * U DeGal. (2001: 253-254), some concepts have clear-cut boundaries.
For example, when the concept %enator " is used, it refers to someone who has been elected
to a Senate (e.g. in Ancient Rome, or modern USA). However, there are some concepts that

do not have clear-cut boundaries. These concepts are referred to as fuzzy concepts 2*UD G\

et al.2001: 254). The concept ¥ich “isnotasclear DV 3VHQDWRU"

11



This concept can differ from person to person, depending on their interpretation of richness.

Other fuzzy concepts are: %all ', 3genius *, %trong “and %lean .

According to Lakoff and Johnson (1980: 3) the human conceptual system is metaphorical in
nature. Lakoff and Johnson (1980: 6) assert WKDW 30OHWDSKRUV DV OLQJXLV\
SRVVLEOH SUHFLVHO\ EHFDXVH WKHUH DUH PHWDB&RUV L
et al.(2001: 255) claim W K D Weodcepshtxpressed by language make up a giant network,
with many interconnections and associations. A good example of these interconnections

LQYROYH PHWDSKRUV WKH XQGHUVWDQGLQJ RlI RQH FRQF

Lakoff and Johnson (1980) describe two different kinds of metaphorical concepts: structural
metaphors and orientational metaphors. Structural metaphors are metaphors which are
structured in terms of something else. Lakoff and Johnson (1980: 7-8) give the reader an
example of a metaphorical concept that structures the day to day life: %ime is money ". In
the Western culture, time is valuable. There are therefore metaphors that go in line with this
concept. Metaphors such as: 3\RXJUH ZDV W L GUat Plat tvelc&tHme an hour ~ or
SKHYV g botr€ved time . This concept where time is money is firmly rooted in
Western culture and the values a society has. There are cultures where time is viewed
differently (Lakoff and Johnson, 1980: 9). Metaphors overall are embedded in the values of

a society. The other type of metaphorical concept the authors write about are orientational
mHWDSKRUV 3% XW WKHUH LV DQRWKHU NLQG RI PHWDSKR
one concept in terms of another but instead organizes a whole system of concepts with
UHVSHFW WR RQH DQRWKHU =~ /DTh&d mdph&s aR spQMIR Q
oriented: up-down, in-out, front-back etc. This can be explained from the way the human
body is constructed. Orientational metaphors give spatially orientation a concept e.g. happy

is up and sad is down. When feeling low and down, the body tends to have a drooping posture
but when a person is up and feeling happy, he/she is standing with a straight posture. Other
forms of nonliteral and figurative language are idioms. Idioms are placed in the same

category with, among others, metaphors (Cooper, 1998: 255).

2.2 Definition of an Idiom
Moon (1998: 3) states that an 3diom is an ambiguous term and that it is used in various ways.

She states that idioms have two meanings. Firstly, she suggest that an idiom is a special manner
of expressing something in language, music and art, which characterizes a person or group.
ORRQ JLYHV WKH IROORZLQJ DV DQ H[DPSOH 3«WKH F
seeninthest ULFW LGLRP RI WKH PXVLF KDOO FRPHGLDQ °

12



Secondly, an idiom is a particular lexical collocation or phrase which is special to a certain

language. Liu (2008: 3) states that the definition of an idiom varies greatly from scholar to

scholar. Some scholars, e.g. Cooper (1998), claim that the definition of an idiom covers e.g. all

fixed expressions, clichés, formulaic speeches, proverbs, slang expressions and even single

polysemic words. According to other scholars, e.g. Moon (1998), the definition of an idiom is

much narrower; idioms are considered to be fixed and semantically opaque or metaphorical

expressions. However, based on the research, Liu (2008: 23) explains that there are three criteria

that most scholars agree upon when identifying and defining idioms. These three criteria are as

follows 3 ,GLRPV D UikraRdr'¢iCOQWEUDO LQ PHDQLQJ >«@ 7K
ULJLG LQ VWUXFWXUH >«@ ,GLRPV DUH PXOWLZRUG H[SU
LQFOXGLQJ FRPSRX@&2ZHRUGYV ~ [/

Cooper (1998: 255) places idioms in the same category as metaphors, similes and proverbs.
These forms of language are nonliteral and figurative. Moreover, idioms are difficult to both
understand and learn because they do not mean what they literally state. Further, Cooper (1998:
255)claimsthat DQ LGLRP LV 3DQ H[SUHVVLRQ ZKRVH PHDQLQJ FDC
meanings of its FRQVWLWXHQW dionk$ Rad RaW both a@iRMalHnd a figurative
meaning. Taking the idiom over the hi as an example, it can mean on the otheside of the hill
however the figurative meaning is to be veryold. Researchers have given different explanations

on what an idiomis. &RRSHUYV GHIL Q ddiditRR(}hdt ¥ uddKnHthiPdSshyQ

7KHo-@ RJLF D O in @ad\WwxrtlsHhe absence of the relation between a linguistic

meaning and the idiomatic meaning, is what set idioms apart from other fixed expressions

(Gluckberg, 2001: 68). Through a semantic analysis of the idiomatic expression kick the bucket,

the figurative meaning to diewould never have been produced. Examples such as this one has

led to the view that, in order to learn these types of idioms, they must simply be memorize

without any further semantic analysis. When hearing a familiar idiom, its meaning is retrieved

in the same way that the meaning of a familiar word is retrieved. However, Glucksberg (2001:

69) insists that idioms are not just words. He elaborates: °They consist of phrases and, more

important, behave as do phrases > «.@ome idioms are syntactically flexible, appearing, for
HI[DPSOH LQ ERWK DFWLY HhBiQiénaBd2xpiédsivnHet tRelE &t Gutoktiae ~

bagis an idiom which works bothways H J 3:KR OHW WKH FDW RXW RI WKH
oldGHRUJH RI FRXUVH ~ 7KLV LV RQH RI WKH LVVeyhy ZLWK L

fixed expressions but they can also be modified.

13



Burke (1998: 149) defines the term in thismannHU 3$ SKUDVH WKDW LV FRPPRQ(
a given culture or subculture to have a meaning different from its literal P H D Q [T® huthor

would like to suggest the idiom 2$ FKLS RQ \R Xdd avVekadmpl©O Thditbral meaning

of the expression relates that the individual in question has an object upon on shoulder which

fits one or other definition of the woUG 3FKLS ™ DV D SHowélel DfigRridiH FW
PHDQLQJ LV DFFRUGLQJ WR 5L Q Jctigvdd @ur shoulder, yod haveR X KDY H
D PHDQ DWWLWXGH DQG DUH ORRNLQJ IRU D ILJKW °

To increase the understanding of idioms, researchers have proposed a functional typology of
idioms that is based on their degree of compositionality and semantic transparency.’
(Glucksberg, 2001: 73). Three groups of idioms will be presented: non-compositional idioms,
partially compositional idioms and fully compositional idioms (Glucksberg, 2001: 73). In non-
compositional idioms, WKHUH LV QR UHODWLRQ EHWZHHQ WKH LGLRI
meaning. The single word idiom cheesecakefor example, refers to pin-up art, which could
never be conveyed by hearing or reading the idiom. In partially compositional idioms, there is
some relation between the constituents and the meaning of an idiom. Although, the figurative
meaning of the idiom kick the buckafto die) could not be understood by simply reading it. This
idiom can be used in the past, present and future. Also, modal auxiliaries can be added to the
idiom without changing the meaning, e.g. he might kick the buckéefhe third group is fully
compositional idioms. In this case, the constituents refer directly to the idiomatic meaning.
Taking the idiom pop the questiofin consideration, the verb pop and the noun phrase the
questiontells the reader about the idiomatic meaning immediately. The figurative meaning of
this idiom is to ask someone for their hand in marriage. The results of a study show that people
do not have any difficulties deciding which idioms are compositional and which are not. Also,
logically, the compositional idioms are easier to understand than the non-compositional ones
(Glucksberg, 2001: 73-74). Moreover, Glucksberg (2001: 74) asserts that 3dioms can also be
classified based on their dimension of transparency WKDW LV WKH H[WHQW WR =
meaning can be inferred from the meanings of its constituents. " The antonym for transparent is
opaque. An idiom can be compositional yet opaque. In these types of idioms, the relation

between DQ LG LRP Vs EnR @ YaWning/maiAtQ daque.

Katz (1998:3) states that creativeness in language is especially evident in figurative
language. There are a number of different types of figurative language, but researchers have
shown the most interest in only a few types. They have listed eight commonly used forms of

figurative language, metaphors and idioms are a part of this list.
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.DW] H[SODLQV WKH WZR IRUPV LQ WKH IROORZLQJ |

studied) forms are metaphors(an explicit or implicit comparison, which is literally false:

P\ FDU LV D OHPRQ ~ 3-XOLHW dd@ma(doiyei¥n@lizedekpfeBiond O HJ

in which the intended meaning often is difficult or impossible to recover from the words

making up the exprHVVLRQ 3+H NLFNHG WKH EXFNHW’ ,Q RWKHU

are viewed as separate parts of a language. The focus of this essay is on idioms.

2.3 The Importance of Idioms
Learning idioms should be a central part of vocabulary learning in a second language. Teachers

should not wait until students reach an advanced level to teach them about idioms. Irujo (1986:
240) asserts that, even at elementary levels, idioms can be included in different types of
dialogues and stories. Providing idiomatic synonyms for vocabulary words will inevitably

improve the students fvocabulary.

A non-native speaker of the English language will never fully understand an English movie,
sitcom or even the news without the knowledge of idioms, according to Burke (1998: 149).
Having a simple conversation with a native speaker can be difficult for a non-native, if that
person has never been exposed to idioms. Therefore, according to Irujo (1986: 236-237) 3 @ive
speakers tend to use simple, concrete, everyday vocabulary when they address second-language
learners; the use of idioms is avoided. " Lundblom and Woods (2012: 203) state that idioms are
common in both written and spoken language and can be found in magazines, conversations
and media. However, this does not necessarily mean that people will acquire the knowledge to
understand and use idioms correctly even if there is exposure to English-speaking television
programs and print. In order for language learning to progress, there has to be interaction,
whether it is interaction with a teacher or a fellow student. Irujo (1986: 237) argues that without
providing the right kind of interaction, language learning will not happen. If learners rely on
their first language when interpreting idioms, only a few instances will be successful. This is

one of the reasons to why idioms should be integrated in classroom activities.

Cooper (1998: 255) states that out of four kinds of nonliteral expressions, idioms are the most
frequently encountered in discourse. Furthermore, the author goes on to claim that idioms
SUHVHQW D SUREOHP IRU ERWK QDWLYH V St Rrbhtley
(1984: 272) asserts that idioms cause confusion and are difficult to learn. Idioms are frequent
in both written and spoken discourse and are difficult to learn and master for all groups of

students.
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The complexity of these expressions is therefore yet another reason why educators should focus
more on them. Due to this, special attention is required and idioms should not be left until later
education or ignored altogether. Imprecise idiomatic usage will, sooner or later, cause
difficulties even for a student with excellent knowledge in both grammar and vocabulary
(Cooper, 1998: 259). Liu (2008: 13) is also in agreement with this opinion. Idioms are
particularly problematic for second language learners. According to Ruhl (1989, in Liu 2008:
13), 3P D W Xt/ spakers do not have any problems understanding these idiomatic
H[S UH YV YChoRnRywng (2016: 89) states that 3YRFDEXODU\ OHDUQLQJ HIIRUW
onwords ZLWKRXW V\VWHPDWLFDOO\ LQFRUSRUDWH WKH DFTXL
lead to a fundamentally deficient lexical knowledge system, which could, in turn, fail to

IDFLOLWDWH VXFFHVVIXO ODQJXDJH SURFHVVLQJ DV LQ OL)

Idioms and various forms of informal language should be taught to students. Burke (1998: 152)
argues in favor of the teaching of idioms, slang and even some vulgarities in the classroom. He
claims that it is better for the students to hear this type of language in the classroom and be
familiar with it instead of hearing something on the street and then making their own
interpretation of it. A miscalculation R1 D Q L G L R P &a¥ géhédaliz Ghlagkivard situation.
Moreover, Schmitt (2000: 100) claims that there should be no fear of teaching idioms to
VWXGHQWYV + Hsing\Wiiondd ldovieciy KisDowé of the things that sets apart fluent
VSHDNHUV RI D ODQJXDJH DQG UHDOL]JLQJ WKLV VWXGHQ)

The influence of culture is apparent in differences in idiom knowledge (Gluckberg, 2001: 87).

Since sport is a dominant part of the American culture, many idioms have been created from or

influenced by sport references. The expression take the ball and run with it commonly used

in the business world. Other idioms that are influenced by sports are e.g. to take the wid out of

R Q H 1 Mo ¥itbklGw the belind jump the guriBurke, 1998: 151-152). Idioms are in general

GHHSO\ FRQQHFWHG WR D FRXQWU\TV F X G88&)Xrdpbises hdtD U
SELFXOWXUDOLVP DQG ELOLQJX®WOih \ERpagadJinl theVizt&twinedGHV R1 \
SURFHVV RI FXOWXUDO FKDQJH OHDUQHUV KDYH WR XQG
continues with statingthat LGLRPV DUH 3ULFK SRLQWV™ LQ D ODQJXDJH
world that accompaQLHYVY ODQJXDJH’

2.4 The Comprehension and Acquisition of Idioms
The fact that there are a number of idioms which are frequently used make them an essential

part of language learning. According to Cooper (1998: 256): %here are three competing
hypotheses on how we process idioms. " The first model is called the literal first hypothesis
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This hypothesis states that there are two modes when it comes to processing idioms. The first
mode processes the literal meaning of an idiom and is usually the active mode. The other mode
processes the figurative meaning and is the inactive mode. This mode becomes active first when
the literal interpretation of an idiom is inappropriate in the speech context. The second model
is named the simultaneous processihgpothesisThis model states that idioms are stored and
retrieved in the mind, much like a word. When encountering the first word of the idiom, both
the literal and the figurative meanings are processed at the same time. The meaning most
suitable for the context is then retrieved from the mind. The last model, called the direct access
mode] asserts that a literal analysis of an idiom is almost never attempted because when a

person hears an idiom, the mind goes straight to the figurative meaning.

Cooper (1998: 256-259) has also listed six different variables that affect a learner § acquisition

of idioms:

1. Age ofthe Larner zchildren before the age of nine usually interpret figurative
expressions literally 3L D JH W  ¥Vcoghitird Reldelofthent proposes that with
age, the understanding of figurative language is increased. With maturity, people
develop a feeling for abstract thinking.

2. Use of Figurative Language byedcherschildren develop a wider knowledge of
figurative language if it is a substantial part of what is taught in school.

3. Characteristics of ldiomstresearch has shown that idioms that are compositional
and transparent, meaning that there is a relation between an idiom § literal and
figurative meaning, are easier for children to acquire and memorize. Moreover, this
implies that opaque idioms are the hardest to understand and process.

4. Role of Contexttaccording to research, learners of all ages acquire idioms more
rapidly if those idioms are presented in a context. This is due to the fact that when
learners encounter an idiom in a context, an already constructed representation of
what has gone before is used.

5. Grouping Idioms According to Themignany idioms can be categorized by themes.
For example if the main word is a verb or a noun, all the idioms containing the main
word can be categorized as belonging to the same theme.

6. Second Language Learnetsvhen learning a new language, the learners are inclined
to adopt the habit of using their first language in order the make sense of the idiom

presented to them.
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Along with Cooper (1998), Liu (2008: 87) also discusses the importance of a language OHDU QH U {V
first language. 7KH OHDUQHUYYV QDWLYH ODQJXDJH KDV DQ LPSDFW
and understands idioms in the second language. Research has shown that it is easier to
XQGHUVWDQG LGLRPV ZKLFK KDY Hs matixldadued U3 /P HIEQ RP®Y LQ
that are identical to those in L1, in both form and meaning, pose little difficulty for L2 learners

because L2 learners can easily transfer their understandiQJ RI1 VXFK LGLRPV IURP [/ |
(Liu, 2008: 87). It may be considered unfortunate that, even if a second language learner

understands an idiom, they are still hesitant in using the idiom in the language they are learning.

Cooper (1998) addresses the issue of KRZ D O H D U @citd thlaéqusitibh & idioms. Liu

(2008: 105) discusses WKH LPSRUWDQFH RI D OHDUQHUYV DJH ,Q RU
person has to have developed sufficient cognitive and linguistic skills. This development passes
WKURXJK GLITHUHQW SKDVHV DOO RI FEholPE6: DB)RHEODUNHG E
examples of what an educator can take into consideration when deciding which idioms to teach

their students. Logically, the idioms that are used most frequently in e.g. reading and

conversation are the ones teachers should focus on. As stated above, opaque and non-
compositional idioms are the hardest to understand and learn, which is why educators should

start with transparent and compositional idioms. Another factor is the appropriateness of the

idiom. Teachers should also teach idioms that are used with high frequency. The idiom a needle

in a haystackan be difficult for learners to acquire due to their low frequency of use, whereas

the idiom to play with file is used more frequently. Moreover, to ease the learning process,

teachers could begin with idioms that students are familiar with in their first language. If the

teacher wants to involve their students in their own learning, Irujo (1986: 239) suggests that
SVWXGHQWY FDQ NHHS LGLRP QRWHERRN LQ ZKLFK WKH\ ZL
FRQYHUVDWLRQ DQG RQ WHOHYLVLRQ WKHVH WKHQ EHFRP

2.5 The Swedish Curriculum
The Swedish Curriculum does not explicitly direct that idioms should be taught, either in

secondary schools or in high schools. Nevertheless, it does say that students in secondary school

should know SODQJXDJH SKHQRPHQD VXFK DV >«@ IL[HG ODQJ>
HQFRXQWHU LQ WKH anghip€) pheidchéha” to DeQ@ridy, Y@y and enrich
FRPPXQLFDWLRQV VXFK DV SWY@VVYLRGV O D GNDGWRHNHW
curriculum for English at the high school level, no fixed expressions are mentioned; the

curriculum simply states that students should understand written and spoken English and be

able to interpret both what is heard and read.
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However, there are some places where idioms (or figurative language overall) can be included

based on the curriculum for English 5 (Skolverket, 2011):

X Content and form in different kinds of fiction. (Content of Communication)
X Spoken language, also with different social and dialect features > « @eception)
X Coherent spoken language and conversations of different kinds > « @eception)

X How words and phrases in oral and written communications create structure and context
> « @eception)

3. Methodology

In this chapter, I will present the choice of method as well as describe the course of action of

the study. The chapter will be divided into four subheadings.

3.1 Ethical Considerations
According to Stukat (2011: 139-140), when conducting a study there are four requirements that

should be considered. These four requirements are: the information requirement, the consent
requirement, the confidentiality requirement and the requirement of usage. Each and every one

of these requirements have been taken in consideration while conduction the study.

The information requirement is such that that the participants of the study are informed about
the purpose of the study and how the material is going to be used. Because of this, a covering
letter explaining the investigation, its purpose and methods, was sent to the informants prior to
the interview. Before the interviews began, the informants were reminded that their
participation in the study was completely voluntary and that the interview could be terminated
whenever the informant wished. With consideration to the confidentiality requirement, none of
the informants appear under their real names. Participation in the study is entirely anonymous.
Lastly, there is the requirement of usage, which means that the information from the interviews

is only going to be used in this study and nowhere else.

3.2 Method
This is a qualitative study and the method of choice is semi-structured interviews. Unlike, when

using structured interviews, the interviewer has the opportunity to ask follow-up questions and

not miss out on important information.
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A distinction between qualitative and quantitative studies can be made. In quantitative studies,
the studies are conducted mainly through observations of numerical data, obtained through
surveys or structured interviews. The results of these types of research are broad and general.
The drawback with quantitative studies is that vital data which can be relevant could be missed
(Stukat, 2011: 34-35). With qualitative studies however, the author aims to study something in
depth and also describe and understand specific experiences and responses. Common methods
for qualitative studies include open interviews or unstructured observations. In contrast to
quantitative studies, qualitative studies are subjective. The author § own frame of reference,
such as his or her thoughts, feelings or experiences, is of great importance. Since these types of
studies are subjective, the outcome can vary from researcher to researcher, depending on the
person analyzing the result. Because of this, qualitative studies have been criticized due to their

lack of generalizability (Stukat, 2011: 36).

As mentioned above, this study will consist of a qualitative research using semi-structured
interviews. The method of choice is based on the fact that [ want to ascertain whatand howthe

teachers in question discuss the selected subject.

3.3 Selection Process and Participants
Due to the limitation of time, this research has been conducted with a partner and our focus lies

on different levels of education. The focus was RQ W KH VHFR Q Godbits wivild By KH UV
pDUWQ HU T \bn kR Righ\dchodd dachers. In research Question 3, the aim is to determine
whether there are any differences in teaching idiomatic expressions at a secondary school as
opposed to a high school. Since our aim is to establish whether there are any differences in how
the teachers teach idiomatic expressions, we based our studies on the same research-guide

(appendix 1).

A covering letter was sent to all the teachers prior to their acceptance of participation. The letter
explained the purpose of the study as well as the four requirements authors are advised to
consider when conducting a study (as mentioned above under subheading 3.1 * ¥thical
& R Q V L G H UrbeWbldrif Yetter was sent to six secondary teachers and four high school
teachers. A total of eight teachers responded with interest. Four of the teachers work at a
secondary school whereas four work at a high school. The interviews with the teachers were
conducted separately. My partner and I tried to conduct as many of the interviews as possible

together.
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Unfortunately, we were only able to undertake one interview together. The benefit of having
both present during an interview is that there is a greater likelihood that all pertinent questions
will be considered. Each interview took about 20-25 minutes and was conducted at a place and
time which suited the teachers. Even though almost all of the interviews were conducted
separately, we transcribed the interviews together. This helped us produce a more accurate

interpretation of the answers given, even though we were not present during all interviews.

The participants are listed in the chart below. In order to maintain anonymity, each participant

has been given a fictional name.

Table 1 +participants

Gender Level of Education Years of Working

Maria Female Secondary School 20 years
Sara Female Secondary School 1,5 years
Erik Male Secondary School 18 years
Hanna Female Secondary School 12 years
Andreas Male High School 11 years
Ellen Female High School 15 years
Lena Female High School 1,5 years
Amanda Female High School 15 years

3.4 Analysis of the Data
In our meetings with the teachers, we chose to record each interview using the sound recording

app on our phones. Denscombe (2009: 259-260) claims that sound recording is a simple method
for collecting material in interviews. The advantage of recording interviews is that the
interviewer can listen to the conversation several times in order to make sure that the answers
were perceived correctly. However, the disadvantage with recorded data is that the interviewer

risks missing the nonverbal communication which takes place whenever there is a conversation.
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Depending on the length of the interview, the transcription can take quite some time. This is
important to have in mind when choosing interviews as the method of research. When using a
questionnaire, the author already has all of the questions in written form and does not need to

spend contemporaneously time transcribing the participants fanswers (Bjorndal, 2005: 99).

After all interviews were conducted, each interview was transcribed and collated into a single
document. Because there was a limited time-frame for writing this essay, we chose not to
include the nonverbal communication when transcribing. Even though the interviews were
conducted in Swedish, the quotations presented in the result section will be shown in English,

translated by the author.

4. Result

In order to present the results in a structured manner, this chapter will be divided into sections

under two subheadings. The subheadings are created based on the research guide (appendix 1).

The first section will present the data collected from the interviews with the secondary school
teachers and the second section will present the data from the high school teachers. The
quotations from the teachers are translated from Swedish to English by the author. Each
translated quote is marked with an asterisk (*). The quotes in Swedish can be found in appendix

two and are organized based on their order of appearance.

The teachers do not use the same terminology as presented in chapter two (non-compositional,
partially compositional and fully compositional idioms). When this terminology is used, it

neHGV WR EH VWDWHG WihKipritativ KfDhéir resYondédait! dotxXhdirkadrubl T V

words.

The results are based on the research questions, which are presented in the introduction. These

questions are as follows:

1. How do secondary school teachers teach idiomatic expressions to their students?

2. Why do teachers choose different types of strategies when teaching idiomatic
expressions?

3. What, if any, differences are to be found regarding teaching idiomatic expressions at a

secondary school in contrast to a high school?
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4.1 Secondary School
This section will present the secondary school teachers fanswers. The section is divided into

two parts. The first part will be WK H W H D F K Hdddt{idiGnhs \ditd Ry ¥atJal Hdiom is to

him or her.

The second part will present how the teachers work with idioms in the classroom and different
problems that may occur when teaching idiomatic expressions. The translations are marked
with an asterisk (*).

4.1.1 Teachers YDescriptions of idioms

When asked about the definition of an idiom, all of the teachers gave similar responses. Maria

defined idioms thus:

Words or expressi@that are usedh order toexpress oneself.

They are expression you use to enrich your langgage.
She stated further:

If you have grown up in a society, where everjuaeseen the same movies egatl the
same books. It has to do with tradition as welkk @ 8V LQJ W HKrigagd tdpnés R O
naturally and it exist in every languagi.is also one othe things that you learfast,

and you learn it by socializing withepple who havéhe language as a first language.

According to Sara and Maria, an idiom is an expression with a figurative meaning. She gave
the expression LW 'V U D L Q L Q Js kel SD&alse fRid Mat there are other, more
commonly used expressions such as actions speak louder than words LWV D SLHFH RI FD

Erik described idioms in a similar way as Sara, however he claimed that students acquire idioms
after progressing further in their language development and could perceive language nuances.
For Hanna, idioms DUH XVHG WR 3VSLFH XS WKH ODQJXDJHhe DSSUR|
usage of idioms is not restricted to one area of language. According to Maria, idioms can be

found everywhere:

When you write songs or poetry, you can use these expressions to paint with the
ODQJXDJH RU WR JHW DQ H[WU Drherel &&ehsif @iohkdticU ODQJ XD.
expressions. There is street language but you can also find the finest literature that is

filled with idiomatic expressions.
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This means that you should not be cocky and claim that this is not something that we
should work with in the classrao We are reading Shakespeare with grade nine, and

you can find lots of idiomatic expressions thére.

4.1.2 Idioms in the Classroom
How the teachers in question work with idioms varies. However, all the teachers work with

different strategies and methods of vocabulary learning. The teachers all agreed that it is not
enough just knowing a word; students have to be able to use the particular word in different
situations and also know that a word can have different meanings depending on the context.
According to the teachers, the use of glossary lists is unhelpful for a deeper understanding of
the language. Sara is one of the teachers who does not use this method of learning in her

teaching:

Vocabulary teaching is something that | have given much thoughetwause the
research | have read during my years attending university, says that glossaiiy lisés,
traditional sense- learning ten word in order to just translate themrhat is just

superficial learning and does not give the students anytfiing.

However, in order to vary her teaching, she sometimes uses flashcards to work with vocabulary.
These flashcards can show either a word or a phrase. Instead of VLP SO\ WHVWLQJ WKH VYV
word-knowledge, her students use the flashcards as a game in the classroom. On one side, there
is a word or a phraseand RQ WKH RWKHU VLGH WKH ZRdW&&MhiPEI DQLQJ |
not something that she grades. Another teacher who does not work with glossary lists in the
traditional sense is Erik. Besides English, he also teaches German. Even though these are both

second languages to his students, his approach to teaching differs:

In Germanclasses! work a lot withglossary liss and glossary homework. German is

more of a beginnerianguage than English is. €tstudents are expabto Engish even

duringtheir spare time. Normally, when you get new students in the seventh grade, they

usually have a good knowledge of the language. Because of this, there is no need to

work with glossary lists aswe doin Germa@®VV >«@ ,Q (QJOLVK , IRFXV RC

to be able to understand a written text or a conversation.

The teachers in this study chose to work with idioms in different manners. Maria said that she
works with idioms through themes, songs or pictures. When working with themes, she said that

she chooses to focus on idioms containing themes, e.g. animals.
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She uses idioms such as busy as a bee, wild goose chase, the world is your aystérold your
horsesand she uses idioms containing the same words, e.g. jump the gun, jump to conclusions
and two jumps aheadiurthermore, when working with songs, she chooses a song and then she

makes activities based on that song:

Last time | worked with a songias a First AiKit song called My Silver Lining. First

of dl, we listened to the song and the students were given an exercise lstresthere

were words missing and they had to fill in the missing words. The title of the song is
also an idiom. So the students were given a sheet with different idioms thaadrey h

translate andhenfind the right meaning. They used Google to ddso.

When Sara described her approach to teaching idioms, she explained that she works in a more
active manner, in contrast to Maria. As mention above, Sara uses flashcards when she teaches
idioms as well as vocabulary. The first exercise is conducted in small groups. The students are
given four idioms. Afterwards, both the literal and figurative meanings of the idioms are
discussed. The class also had to find out the origins of the idioms. Moreover, a game that she
has named ldiom Pictionaryis played, just like the game Pictionarybut with multi-word idioms
instead of words. When given an idiom, the student was asked to present the idiom to the rest
of the class, either by drawing a picture of it or by dramatizing it. Sara stated that this was
appreciated by the students. Both Erik and Hanna claimed that they did not explicitly teach
idioms to their students. However, the subject does come up, particularly when reading. Erik

says that:

| do not put much emphasis on idioms, because it naturally becomes a part of learning
either way. When we read books, which we do every term, questions about idioms come

up.*

The main obstacle regarding the teaching of idioms is, according to the teachers, developing an
understanding towards these figurative expressions and when it is appropriate to use them.
Moreover, due to the fact that the groups are, in many cases, at different levels when it comes
to language development, it is difficult to reach these students. Sara expresses her thoughts in

this way:

Those students who have not reached a certain level in their language development
are the ones struggling the most when we work with idioms. Somehow, they cannot

comprehend the figurativeeaningthey just do not get.it

25



Another obstacle is the time frame, according to Sara.

We only have two hours of English each week. There are multiple things we need to teach

our students and then there are a lot of things that you rarely have the time fact,|

we are not teaching our students a new language, we give them the tools to learn more.

>«@ 7KH VFKRRO SURYLGHV WKH VWXGHQWYV ZLWK QHFH

learning process happens all of the time, when you are exposed to the larfiguag

When the question regarding the link between idioms and students flunderstanding of the
English language was posed, the teachers all agreed that knowing and being able to use idioms

improve students JEnglish overall, both in written and spoken production. Sara stated that:

, KDG D VWXGHQW QRW WKDW ORQJ DJR ®OKMKEHJIDQ KL\
RXWVLGH WKsHDRRUGLRKLY, GRQIW WKLQN KH XQGHUVWRRG
expression, but for me, trebows a higheunderstandingf the language. You use it to

paint with the language so to say.

Maria claimed that students who, among other things, play computer games have an advantage

when it comes to language learning:

You can sayhat students who watch a lot of YouTube, mayesboth video and

computer games, watch American @ratish movies,> « @ when we watch a movie

in school vithout subtitles, these studentinderstanahg will be far better than the
VWXGHQWY ZKR RQO\ H[SRYBIJWKWRVHOYHYVY WR 3VFKRRO

When the teachers were asked about what types of idioms they worked with the most, the focus
was on the same types. Both Maria and Sara, who explicitly worked with idioms in the
classroom, confirmed that partially compositional idioms and non-compositional idioms were
the most common groups. Sara explained that the reason she mainly works with the two latter
groups is that she assumes that the students would already be familiar with the compositional
idioms. In order for partially compositional and non-compositional idioms to be understood,
there has to be more focus onthem. InSaUD{V RSLQLRQ VWXG dugiticd a@HHG WK

help to acquire these types of idioms.
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4.2 High School
This section will present the answers of the high school teachers. It will cover the same topics

as the previous section about the secondary school teachers. As mentioned before, a quotation

marked with an asterisk LV WKH thssMfisnR U TV

4.2.1 Teachers YDescriptions of Idioms
Much like the secondary school teachers, the high school teachers had the same interpretation

of what an idiomis. ,Q /HQDYV R SL Q&xRésioh @nbRiBdd W deseribe something
in a more colorful manner. According to Amanda, idioms are expressions which can be
interpreted both in a literal and figurative manner. Depending on the language, the idioms can
differ. The idioms that came to her mind are the ones that she encountered while attending
school: it is raining cats and dogsd she has got a bee in her bonri&tr Andreas, in order to

fully understand an idiom, the person has to live in the country where the idiom is used:

An idiomatic expression is an expsém that basically requires yda live in the country
where the expression is used in order to understand it. You cannot intéwpnebrds

individually, it calls for a cultural understanding in order to truly understand them.

4.2.2 Idioms in the Classroom
The interviews revealed that the majority of the high school teachers did not work actively with

idiomatic expressions. To begin with, different methods and strategies are used when teaching
vocabulary. However, the high school teachers agreed that, in order to know a word, the pupil
must be able to use it in different contexts. Ellen gave an example of a situation where the

student clearly did not understand the word that was used:

Before working at this school, | was working atcool were the majority of tlstudents

were interested in horses. They got an assignment were they had to write about how you

take care of a horse ia proper manner. One student wrote that you have to remove dirt

IURP WKH KRUVHV GZHOOLQJ DQG VKH ZURWH 3VXHGH GL
the correctphrase for that. And by using the word suedactvis a type ofmaterial, the

studentclearly showed that she did not understand the word.

Moreover, Ellen was the only teacher who explicitly works with glossary lists and she works
with them in different ways. Either the students pick out a number of words from a text or she
KDV D 3 ZRHUG RI WRVWHDG RI W thdir owiiwé1@stshe Wdn/chbdeRiReV L Q J
words each week for them. Andreas stated that he works with different themes, e.g. medicine.

He explained the expressions and words belonging to the theme.
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Afterwards, his students usually write a text and use the words and expressions. Sometimes the
students are also required to read the text aloud and discuss its contents. When it comes to the
traditional glossary lists, Andreas claimed that he does not use this method when working with
words. He prefers word gaps where the students have to use the right word based on the context.

Amanda said that she prefers to work with oral exercises and discussions.

We talk adt in the classroom andalie discussions about different topiesmy opinion,
it helps the students greathy being able to use the words and expressionswieat/ork
with. Being able to hear the words, the pronunciation smdbe given the chance to
expess their opinion orally. When they work in small groupsnditeo walk around and

listen to them. When | do so, | notice that they are really trying to use the new*words

In addition to working with vocabulary, Andreas actively incorporates idioms in his teaching.
First, he chooses a number of idioms he would like to present to the class. The meaning of each
idiom is discussed and also whether or not there is a Swedish counterpart. Due to the fact that
idioms usually have cultural associations, it can sometimes be difficult to find the Swedish
equivalent. Occasionally, the students need to write a story containing as many of the idioms
as possible. In addition, he expressly teaches about idioms from time-to-time. According to
Andreas, in order for the students to acquire the knowledge needed to understand and use idioms
correctly, they have to actively take part in the learning process. Further, Andreas stated that he
works with different types of idioms based on the level of English he is teaching. When teaching
the English 5 course, he claims to work with fully compositional and partially compositional
idioms and these include examples suchas GRQYIW MXGJH D EféeRy ukRderliféV FRY H
weathefor LWV D Z D O Molvé&eWidd téadBihkMnglish 7, he teaches more advanced
idioms, where the meaning of the idiom cannot be understood even with context. These idioms

are non-compositional idioms.

When teaching higher classes, | tend to look online and search for idioms. Usually | can
find a ranking of the idioms, from the easiest to the most difficel.d® when | teach
English 7, | always choose the difficult ones, the advanced idioms as they are called on
the sites that | have lookedat.

Unlike Andreas, Hanna and Sara claimed that they do not teach idioms in a proactive manner.
Both said that when students ask about the meaning of an idiom, which happens while reading,

the idiom 1s explained and discussed with the class.
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Amanda explained that working with this aspect of language learning is too difficult for her

students because they have been in Sweden for only one or two years.

The students who have been here one or two years are learning Swedish and in the
meantime English. They get a lot of information from different directions. Idiomatic
expressions are confusing as they are. So in ordehéwn to understand the expressions,

they first need to translate it to their own language, and many of my students do not have

the same first language, which makes it difficult discussing them in @lassa long

process and that is why | do not put flucHP SKDVLV RQ WHDFKLQJ WKHP >«
my students would even see how these idioms are helpful to them because their English

is still on such a basic le\i&

When the teachers were asked about what types of obstacles can occur, different answers were

supplied. On one hand, WKH PDMRULW\ VDLG WKDW GXH WR WKH VWXH
language knowledge, understanding idioms can be problematic. The teachers in question said

that idioms are too hard for the students to comprehend. On the other hand, Andreas feels that

there are no major difficulties in teaching idioms to the students. He claimed that if an educator

explains the idioms in a detailed manner, and explains to the student how and when it is

appropriate to use the different idioms, there are no problems. The teachers were all in
DJUHHPHQW RQ KRZ WKH XVDJH RI LGLRPDWLF H[SUHVVLE
knowledge. Being able to use idioms in written and oral outputs enhances W K H V Whésds Q W V

of raising their grade. This shows the teachers that the student can use different strategies in

order to improve their language skills.

| would have to say, if you are really confident abaléanguage, then you have to be
familiar with these types of expression, not all afirse but at least the most common
ones. | think that the students definitely will see an improvement of their understanding
as well as their own usage of the language in question. The language will contain more

nuances when you use idiomatic expressioag\ndreas
Moreover, Andreas speaks of the importance of teaching students this type of language as well:

I do not think that students come across these types of expressions in their social context.
I mean on social media and in their different chatroothee as teachers and educators

do not teach this type of language, even if it is considered informal, our students will have
a gap in their language.
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The students are supposed to know different types of language, both formal and informal

and it is ourjob to teach them when it is appropriate to use which type of language,

everything is based on the target audiehce

5. Discussion and Analysis
In accordance with how research has explained the term idiom, all of the teachers had the same

explanation. According to Cooper (1998), idioms are a form of language that is nonliteral and

could mainly be understood in a figurative manner. Moon (1998) states that idioms can have

two meanings. One of these meanings are in relationto CORSHU {V G Hthe @ihWhiR Q R

the other meaning, according to Moon (1998:3) is that an idiom is a special manner of
expressing something in language, music or art. This is something that Maria also mentions

when giving the example of Shakespeare, poems and music.

Even though the teachers in the study described what an idiom was, none of them were able to
give a clear and unambiguous linguistic definition of an idiom, or explain the distinction
between idioms and metaphors. As mentioned in chapter three, above, idioms fall under the
same category as metaphors and other figurative language. If they do not know exactly what an
idiom is and which expressions specify as idioms, this can cause confusion and insecurity with
the teachers. If the teachers had a more precise understanding of what constitutes an idiom and
how idioms function in language, then it is my belief that they would be more confident in

teaching it to their students.

Furthermore, the results have shown that out of the four secondary school teachers, only two
actively work with idioms. Cooper (1998) offers D OLVW RI YDULDEOHYV
acquisition of idioms (explained under section 2.3). Both Sara and Maria work with idioms in
context, using various texts including song lyrics. According to Cooper (1998), students acquire
idioms more efficiently if they are read in a context or separated by theme. Maria explains that
she tends to work with themes when it comes to the learning of idioms. In my experience as a
teacher working in this field, this phenomenon applies to every part of learning something new,

not just when introducing students to idiomatic expressions.

Glucksberg (2001) as well as Irujo (1986) assert that the idioms which are the easiest for
students to comprehend and acquire are the compositional and transparent ones. In contrast to
what research has uncovered, the teachers in this study, both secondary school and high school
teachers, report that they work with mainly partially compositional and non-compositional

idioms.
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One of the teachers, Sara, states that she assumes that her students already have the knowledge
and ability to understand fully compositional and transparent idioms, which is why her focus
lies elsewhere. Instead of just assuming that her students already understand the transparent
idioms and ignore them entirely, she could use the transparent idioms as an introduction. This
way, her students will gain a broader knowledge and understanding of idioms. This is something

that could be seen as an advantage.

Andreas is one of the teachers who works with all three groups of idioms. Depending on the
FRXUVH DQG WKH VWXGHQWVY OHYHO Rl (QJOLVK
class. When teaching English 5, he uses fully compositional and partially compositional idioms.
For English 7, he works with non-compositional idioms only. The idioms used become more
advanced the further the students have progressed in their language development. This
technique can work well if Andreas has the same class during all three English classes.
However, if he is assigned to a new class when teaching the English 7 course, he will have to
find a different approach to his teaching. Prior to deciding which idioms he wants to teach, he

has to establish if the students have worked with idioms at all before taking his class.

The remaining two secondary school teachers claim that, due to time limitation and the
V W X Gl RAGwledge in the English language, it is not desirable to teach idiomatic
expressions to their students. Sara states that the students are on a different level in their
language development. The weakest students are the ones struggling the most. Based on my
own experience, and numerous conversations with my teacher-colleagues, the fact that students
are on different levels in their development is a fact and something teachers cannot avoid. This
is one of the most challenging obstacles a teacher has to overcome. When working as an
educator, there has to be an adaptation of material based on the group. The teacher can include
idioms in their lesson plans; however, not all students have to work with the same types of

idioms.

Nevertheless, there are different approaches and strategies in teaching and every teacher has to
do their best to find the right way for the students. Cooper (1998) argues that because idioms
are difficult to learn and master for all groups of students, special attention is therefore required.
Also, according to Irujo (1986), in order for the students to increase their comprehension of

idioms, it is a good idea to include idioms in different types of dialogues or stories, even at

KH FKRI

elementary levels. Unsurprisingly WKLV ZLOO LPSURY HaW Kéteovdy o H QW V

(1986), stresses that without any type of interaction, language learning cannot happen.
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On one hand, I can understand that there are more fundamental aspects of the language that
have to be prioritized. On the other hand, however, the teacher is not helping students by
ignoring idioms completely. Even though these teachers do not explicitly work with idioms, it
becomes a natural part of learning when, for example, reading a book or watching a movie.
Irujo (1986) proposes a method to enable teachers to LQFUHDVH VWXGHQWYVY LQYR!
own learning by keeping a notebook where the students can take notes and write down idioms
read in books or heard on the TV. For the teachers who have mentioned lack of time as an
obstacle, this activity can be used to involve idioms in the learning process without spending
too much time on preparing lesson plans. Moreover, if the students are all reading the same
book, the implication is that the teacher has already read the book and perhaps composed
questions for each chapter. If the teacher encounters idioms while reading, then he/she can
include the idioms with the other questions. This way, the students will learn a new expression,

which is additionally already in a context.

When it comes to the high school teachers, only one out of the four teachers explicitly
mentioned working with idioms in an active manner in the classroom. 7R HQKDQFH WKH VW)
knowledge, Andreas works with themes and use idioms in different contexts. The role of
context is an important part of understanding idioms. This is due to the fact that, when seeing
an idiom in a context, the students use an already constructed representation of what has
occurred previously. Andreas mentioned the importance of teaching idiomatic expression to the
students. Without the understanding of figurative language, the students miss out on an
important part of the language. Thisis LQ OLQH ZL W K) 8gdrhbi kbff idioms and
also slang. It is important that educators teach VW XGHQWV WKLV W\SHaRwIELQIRUP I
as formal. Andreas claims that it is not enough just to teach the idioms, it is also necessary to

teach the students when it is appropriate to use them.

One of the main obstacles, according to the secondary school teachers as well, was to improve
V W X Guihderdtdndifig of idioms and when it is appropriate to use them. It seems as if this is
a recurring problem. Burke (1998) speaks about the importance of teaching idioms in a
classroom in order for students to become familiar with this type of language too. Moreover,
one of the variables that Cooper (1998) lists is the use of figurative language by teachers. If
idioms are taught in an active manner, the students will develop a wider knowledge. This is also
something that Andreas claims to be important. Schmitt (2000) also states that the correct usage

of idioms is what sets apart fluent speakers of a language from those less proficient.
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As for Amanda, she explains that her students have only been resident in Sweden for a short
period of time, which makes it difficult for them to acquire knowledge about idioms. This is in
line with what Bromley (1984) discusses. He states that idioms can cause confusion and are
very difficult to learn. Learning both Swedish and English at the same time can cause
considerable confusion for these students. However, Cooper (1998) claims that idioms present

a problem to both native speakers and second language learners, meaning that idioms are very

complex. Because of their complexity, educators should focus more onthem. ,Q $PDQGDYV FDV

it is completely understandable as to why she has decided to disregard English idioms in her
teaching. Her students have not lived in Sweden for long, which means that their focus is on
learning Swedish and not English. Another reason idioms are difficult to learn is that they
idioms are influenced by culture, as observed by Glucksberg (2001) and Burke (1998). This is
in accordance with what some of the teachers say as well. Both Maria and Andreas claim that,
in order to fully understand idioms, there has to be a cultural understanding. In the national tests
in English, both at secondary school level and high school level, the students are graded on their
ability to use idioms or figurative language. This will be difficult to assess if the teacher has not
actively worked with idiomatic expressions in the classroom. The students are left to depend

on their own learning.

Cooper (1998) states that there are three competing hypotheses on how idioms are processed
(explained under section 2.3) whereby the first hypothesis is the literal first hypothesisThis
hypothesis states that there are two modes when processing idioms. The first mode processes
the literal meaning and the other mode processes the figurative meaning. The latter is the
inactive mode and becomes active first when the literal interpretation of an idiom is
inappropriate in the speech context. However, if educators do not make idioms an active part
of language learning, the students will not acquire an understanding of the figurative meaning
of an idiom. Idioms can never be processed or learnt without active teaching. As stated above,
many teachers said that, because idioms naturally became a part of reading, there was no need
for further teaching. This contradicts with what research states regarding this subject. According
to e.g. Irujo (1986), idioms should be a central part of vocabulary learning in a second language.
,GLRPDWLF VI\QRQ\PV IRU YRFDEXODU\ ZRUGV ZLOO
asserts that idioms are frequent in both written and spoken discourse and are difficult to learn
and master for all groups of students. The complexity of these expressions is a reason why

educators should consciously work with idioms in the classroom.
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Every teacher interviewed bases their lesson plans on the curriculum for English. The
curriculum for secondary school explicitly addresses the issue of the teaching of so-called fixed
expressions, of which idioms are also a part. Since idioms are important to the understanding
of a language, it surprises me that only two out of the four secondary school teachers explicitly

teach idioms to their students. The results of the high school teachers were unexpected.

Even though it is not explicitly written in the curriculum for English on high school level, the
majority of the teachers claim that the reason for not teaching idioms in high school is because
the students do not have the knowledge required to understand idioms. There will be a gap in

thestu GHQW VY OD QJXD dfitiot@Eekdddived.D Q G L Q J

I" Conclusion
In this final chapter, I will present the summarized results of my study with regard to the

research questions, as presented in the introduction. Furthermore, I will offer suggestions for

further research. The following questions have been the guide to this study:

1. How do secondary school teachers teach idiomatic expressions to their students?

2. Why do teachers choose various types of strategies when teaching idiomatic
expressions?

3. What, if any, differences are to be found regarding teaching idiomatic expressions at

a secondary school in contrast to a high school?

6l 6HFRQGDU\ 6FKRRO 7HDFKHUVY OHWKRGV RI 7THDFKLGQ

Out of the four teachers who were interviewed, two of them work with idioms in the classroom
in an active manner. These teachers devote time and effort into making lesson plans and
constructing activities that the students can use. One of the teachers, Maria, works with idioms
in different ways. She stated that she sometimes works with idioms that she groups according
to different themes, such as idioms being presented in groups that have the same main verb or
main noun. When working with music and the language in music, she always includes idioms
and their meanings according to their context, and how the lyrics of the song can be understood
in a more profound way if the idioms are understood. In addition to the idioms found in the
different song lyrics, she also chooses a couple of other idioms which are later discussed in

class.
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The other teacher who works with idioms is Sara. She prefers working with flashcards when it

comes to the learningof YRFDEXODU\ SKUDVHV DQG LQ WKLV FDVH 1
method, where the students either work by themselves or have a teacher-led lesson LQ 6DUDYV
opinion, the students achieve greater knowledge when working together in groups. 6 DUD |V
students work with idioms in small groups and in various ways to increase learning. The other

two teachers state that the discussion about idioms is included in a natural way when reading

books. Idioms are thereby included in the learning process without explicitly working with them

in the classroom.

6.2 Various Types of Strategies
The majority of the teachers in this study explained that they, for various reasons, chose not to

work actively with idioms in their classrooms. One reason was the same for two secondary
school teachers, Erik and Hanna, and also two high school teachers, Lena and Ellen. According
to them, they do not teach idioms explicitly simply because this aspect of language learning is
a part of reading. When reading fiction, the students encounter idioms. This often leads to a
discussion about the idiom in question. In their opinion, the acquisition of idioms comes
QDWXUDOO\ ZKHQ thit,BHE hredplem 1i€3 woth dthiefity/of varied abilities; it is

difficult for the students to understand idioms.

Another reason is the time. Sara claims that there are numerous aspects that need to be taught.
To even begin with idioms in her classes, her students need to reach a higher level of English.
Lastly, Amanda teaches newcomers who have only lived in Sweden during approximately two
years. Her students ffocus is on the Swedish language; English is not a priority at the moment.

Lena and Ellen say that the students flack of knowledge makes it difficult to teach idioms.

6.3 Differences Regarding Teaching
After conducting the interviews, it was that clear the secondary school teachers place much

more emphasis on the teaching of idiomatic expressions in contrast to the high school teachers.
Two out of the four secondary school teachers stated that they work with idioms actively in the
classroom. Out of the four high school teachers only one teacher, Andreas, works with idioms
explicitly in his teaching. In this respect, he diverges substantially in his approach to the other
teachers. There were no other major differences between the secondary and high school
WHDFKHUTTV DSSURdvevik, WhiRea¥VstatEs RH&tLh@ kes to work with idioms

intermittently rather than continuously over a few weeks or lessons.
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In his opinion, the students gain more knowledge by working with idioms in this manner.
Another difference is that neither one of the secondary school teachers works with fully

compositional idioms.

6.4. Final Conclusion
The method of choice for this study was semi-structured interviews. The material for the study

were the interviews, which have been recorded and then later on transcribed. There was a total

of eight participants in this study; four secondary school teachers and four high school teachers.

The results show that only two out of the four teachers who were interviewed for this essay
worked actively with idioms in the classroom. The work procedure varied from teacher to
teacher. Some worked with idioms through music and the language in music. One teacher taught
idioms through different themes. Flashcards were also used by one of the teachers. The students
worked with idioms individually, in small groups or had teacher-led lessons. Even though some
of the teachers did not work with idioms actively, it still became a part of teaching while reading
books. The reason these teachers did not work with idioms is partly because of the reading, but
DOVR EHFDXVH WKH WLPH OLPLWDWLRQ 'XH WR WKH VWXC(
curriculum have to be prioritized. The main difference between the secondary school teachers
and the high school teachers were that the secondary school teachers placed much more
emphasis on the teaching of idiomatic expressions. Another difference was that neither of the

secondary school teachers worked with fully compositional idioms.

The background research described in Chapter 2 of this essay positively advocates for the active
teaching of idioms; however, I was not able to find clear descriptions as to precisely how this
teaching had been conducted. This was a key aspect of my own study and a matter of particular
interest to me. In contrast to what research say about the acquisition and importance of idioms,
the results of this essay reveal that half of the interviewed teachers do not work accordingly to
what researchers consider to be important. Four out of the eight teachers work actively with
idioms while the others work passively, meaning that the conversation about idioms arises only
when idioms is heard or read. This is because the curriculum does not emphasis the teaching of
figurative language itself. Even if the teachers find idioms to be important to language learning,
there is not enough time to teach them explicitly to their students for the reasons discussed. The
findings of this essay would have been different if the teachers in question actually worked with

this type of figurative language.
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Students who are studying to become teachers should be made aware of idioms fimportance in

the classroom, how idioms and the curriculum are connected and how to include idioms in their

lessons. Furthermore, experienced teachers should, in my view and based on the research

conducted for this study, try to incorporate more idioms into their lessons. Another discovery

is that the majority of the teachers in this research had not acquired an understanding of

precisely what constitutes an idiom. This could mean that the teachers are not confident enough

to teach idioms to their students. T HDFKHUVY DWWLWXGH WRZDUGYV WKH W!
changed, which can be done if the teacher education focused more on them. In my opinion, not

RQO\ ZLOO WKH VWXGHQWVY YRFDEXODU\ H[ISDQG WKH\ ZL(
DERXW D FRXQWU\TV FXOWXUH

6.5 Further Research
Since this was a small-scale study with only a few participants, the generalizability of the study

is very low, in spite of that, the research from this essay has validity because of the fact that the
interviews were first recorded and later transcribed and, consequently, the data was
comprehensive and complete for a small-scale study. However, to enhance the understanding

of how teachers work with idioms, a study with more participants would be far more insightful.

The fact that the teachers did not have a clear understanding of what constitutes an idiom and
how idioms differ from literal constructions in language impacted their ability to discuss with
this linguistic phenomenon during the interviews without misunderstandings occurring. Even
though a question concerning the definition of idioms was included in the questionnaire, their
answers were similar to each other in revealing their lack of understanding. However, with
regard to the background research, their own definitions were narrow and inaccurate. In order
to avoid this problem, the researcher can, together with the cover letter, inform the participants
of what an idiom is, so that everyone involved in the study is employing the same linguistic
terminology and the same definitions. Moreover, to gain a better insight into how idioms are
taught in school, the researcher would have the option to select teachers who consciously work
with idioms. Furthermore, the focus of this essay has been on teacher and how to teach idioms
WR D FODVV |IURP D WandhiteK Hidddhde Shohit)ididnsl H\WbuYdHhlso be
informative to interview students and obtain their views as to how they could be introduced to

idioms in ways that are both effective and interesting.
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Appendix 1

Interview Questions
1. Nar tog du din ldrarexamen? Vilken skola?
Hur ldnge har du varit larare?
Vad dr idiomatiska uttryck, for dig?
Vad innebér det att kunna ett ord enligt dig?

Hur arbetar du med ordinldrning i engelska, specifikt idiom?

S

Hur paverkar forstaelsen av idiomatiska uttryck elevernas forstielse for det engelska

spraket?

=~

Upplever du att det finns nagra hinder nér du 1ir ut idiomatiska uttryck?

8. Arbetardu PHU PHG Q nJRWidiohbti¥k&Wtryck dn ndgon annan?
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Appendix 2

Sadana ord och uttryck som man svénger sig med och anvinder for att uttrycka sig sjélv, eller
ror sig med som man anvander for att fylla ut spraket med.

Om man har véixt upp 1 ett samhélle och sett samma filmer, 14st samma bdcker och sa lite med
traditioner >« @ -DJ WIQNHU DWW oth br\éh natu@igde] av spraRe® Ochvi& Ein N
ju nagot av det sista man lér sig ndr man har borjat socialisera och umgéis med ménniskor som
bara pratar det spréket.

Nér man skriver sanger, eller poesi 0verhuvudtaget sa da kan man anvinda dessa uttryck for att
fa ett extra djup, eller mdla PHG GHW >«@ ,GLRPDWLVND XWWU\FN GHW
street language men det finns dven pa den djupaste finaste litteraturen kryllar det av idiomatiska

XWWU\FN 6n PDQ VND LQWH YDUD ND[LJ RFK VIderjDPWW QHN
Shakespeare med niorna, och dér finns det ju massor av idiomatiska uttryck.

Ordinlirning &r nadgot som jag har tinkt ritt mycket pa, for den forskning som jag har léast pa
universitet sager ju till exempel att glosor i1 den traditionella bemarkelsen, att man lir sig tio ord
och sen ska man skriva dem pa en rad, det ar ju bara yt-inldrning och ger inte sadér jatte mycket.

Jamfort med tyskan jobbar jag mer intensivt med glosor och glos lixor. Det dr ju mer ett
nyborjarsprak dn engelska, engelska utsitts ju eleverna for dven pa sin fritid. Normalt sett nér

man fér en elev i sjuan sd har de redan rétt god kunskapsniva vilket gora att man inte behdver

jobba med glosor pa samma sétt. Pa grund av detta sa jobbar vi inte med gloslistor pd samma

sitt som pa tyskDQ >«@ , HQJHOVNDQ IRNXVHUDU MDJ PHU Sn K&t
konversation.

Senaste gdngen sé har vi jobbat med ett YouTube klipp frén en First Aid Kit 1at, my silver lining

>« @ Gn f&dlkstatpa en 1at, och sen sa fattas det ord som de ska fylla i. Sedan sa ar det,
my silver lining, dr ju ett idiomatiskt uttryck och sedan sé har vi jobbat med en stencil med
andra idiomatiska uttryck och vad dem betyder. S eleverna har fatt googla.

Sa idiomatiska uttryck, det dr inget jag har lagt sd stor vikt pa, men det kommer ju in i ett
naturligt anvindande. Laser vi bocker, som vi gor varje termin, s fir man in dessa uttryck

Eller hinder &r ju just dem som inte kommit sa pass langt i sin sprakutveckling fran forsta borjan
att dem kan liksom forstd den hér bildliga betydelsen. Dem har det ju mycket svérare att ta till
sig dessa just for att dem inte dr bokstavliga, de forstar ju dem inte.

I skolan har vi ju liksom tvéa timmar 1 veckan. Det &r mycket som ska goras och det & mycket

man inte hinner med. Vi ldr ju dem egentligen inte ett nytt sprak, utan vi ger dem verktyg for

KXU GH VND OIUD VLJ PHU >«@ , VNRODQ NDQVNH PDQ InuU
stora inldrningsprocessen sker ju hela tiden, ndr man hor spraket. Sa de som helt enkelt utsétter

sig for spraket.

1X QlU YL KDU WUIQDW Sn GHWWD Vn KDGH MDJ HQ HOHY VR
outside the box, till exempel och det &r ju ett idiomatiskt uttryck. Och utan att han ens sikert

har forstatt att det dr ett idiomatiskt uttryck han har anvént, s& visar han ju pd hogre spréklig

forstaelse tycker jag. Man méalar med spraket liksom.
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Man kan ju da séga, att de eleverna som ser mycket pd YouTube eller spelar spel, bade dataspel

och tv-spel, ser pa amerikanskaeOOHU EULWWLVND ILOPHU >«@ HOOHU Q
dér det inte &r textat, de far ju en annan fOrstéelse 4n dem som, vad ska man séga, bara ldser
skolengelska.

Alltsa ett idiomatiskt uttryck dr ett uttryck som man inte kan tolka de enskilda orden individuellt
utan det krdvs att man nistan har en kulturell forforstaelse for att kunna veta vad dem betyder.!

Innan jag jobbade pé den hér skolan sa jobbade jag pa en annan skola, det var det ju en héstskola
och vi skulle f4 med hastskotsel 1 engelskan sd vi jobbade med det. D4 var det ndgon som skrev
att vi mockar skit, att man mockade efter histarna da, och sa skrev hon suade, suade shit eller
nagot liknande. Men suade &r ju mocka, tygmaterialet mocka och dé visade ju eleven att hon
inte forstod inneborden av ordet.

Ja, vi pratar ritt mycket i klassrummet och héller diskussioner. Jag tycker att det underlittar
mycket om eleverna kan anvédnda orden och uttrycken i diskussion. Att hora uttalen och kunna
formulera sin dsikt muntligt ocksé. Som forra veckan, da hade vi diskussiner i smagrupper, da
gick jag runt, som jag brukar gora, och lyssna och da mérker jag att de forsoker anvdnda de nya
orden.

Da dr det nog ganska sa att nér jag ska ha de hogre kurserna, de finns ju en rangordning pa nétet
dér jag hittar uttrycken. Sa finns det dem som dr de enklaste till de svaraste. Nér jag har engelska
7 sé viljer jag alltid dem svaraste, eller advanced idioms som de heter pa den sidan.

Nya elever som har kommit till Sverige nu, for 1-2 &r sedan méste ldra sig svenska samtidigt

som de méste ldra sig engelska. De far sd& mycket information frén olika hall och det blir

forvirrande. Idiomatiska uttryck &r redan forvirrande i sig men nu ska de kunna bide dversitta

frdn engelska till sitt sprak, sen till svenska och till engelska igen. Det blir véldigt svart att

diskutera detta i klassen. Det blir ju en lang process och det dr darfor jag inte ldgger sé stor vikt

Sn DWW OIUD XW GHP KHOOHU >«@ -DJ WURU QRJ LQWH HC
hjilpa dem eftersom deras engelska &r pé en sa grundldggande niva.

Ska man sdga att man &r riktigt sdker pa ett sprik da méste man vara bekant med, kanske inte
alla uttryck, det kan ju ingen, men atminstone nagra av de vanligaste uttrycken. D& tror jag
definitivt att de bade blir sidkrare i forstdelsen men dven i den egna anvdndningen av spraket sa
blir ju spraket mer nyanserat om man kan anvénda sig av dessa uttryck ocksa

Jag har svart att se att de stoter pd dem Gverhuvudtaget i de sociala sammanhang som de

figurerar i, jag menar pa sociala medier och pé alla chatt sidorna som finns, jag tror inte att de

exponeras for den typen av sprak. Om inte vi som ldrare jobbar med den typen av sprak, dven

RP GHW IU LQIRUPHOOW ||U HOHYHUQD VNDJXRKQDR IV SROILNNHDW
de ska bade vara formellt och informellt och de ska veta vilken typ av sprak de ska anvédnda

beroende pé the target audience.!
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