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Abstract 

In a suggestion to build upon students’ historical knowledge through reading The Remains of 

the Day, this essay delves into cross-curricular teaching, dual-coded theory aspects and revision 

of suggested plans to improve learner’s understanding of historical novels, characters, events,  

and descriptions to grasp and reflect upon such historical knowledge. Several methods for 

enhancing students’ knowledge and to improve vocabulary knowledge are provided. The essay 

is theoretically based and presents different aspects of how students’ knowledge of English and 

history as separate subjects in school, could be combined to address the learning abilities of all 

students. Reading comprehension is mainly based upon students’ prior knowledge. Therefore, 

this essay delves into various parts of learners’ abilities to reflect upon the written word and its 

significance to reality. Furthermore, suggestions to how teachers can collaborate to achieve an 

improved understanding of the novel and its time period through history and vocabulary is 

presented.  
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1.Introduction 

During a course in English literature at the Teacher Program, Halmstad University, I read the 

now Nobel Prize-Award winning author Kazuo Ishiguro’s novel The Remains of the Day 

(1989). The story reveals an unbelievable dedication and work-ethics of a stereotypical English 

butler in Britain between 1920 and 1956. Furthermore, the story also includes an impossible 

love story between the butler and the housekeeper, due to that dedication. During the course, 

all students read the entire book and not until afterwards were they provided with questions and 

information about the narrative, characters, scenery, structure and historical aspects. The story 

and the scenery of Britain after WWI and WWII within the novel inspired me to teach English 

literature with the help of history. However, it was even more interesting to investigate the 

reality behind events and characters presented in the novel. Since all students may not possess 

prior historical knowledge about real events and characters in England between 1920 and 1956, 

the question appeared of how to incorporate history in teaching English literature to enable all 

students to have the same starting position. This could also make it easier for teachers to 

discover these shortcomings and prevent misunderstandings. 

Teachers of English often teach other subjects, for example, history, religion or Swedish. Here, 

cross-curricular teaching would benefit both students and teachers. For instance, teaching 

students about Hinduism could be done cross-curricular in English talking about India as part 

of the English-speaking world. Similarities and differences between Shakespeare and Bellman 

in poetry could be another combination for the subjects of English and Swedish. Many teachers, 

at least in upper secondary schools, normally have students read a book and do not until 

afterwards discuss what the book was about. With novels like The Remains of the Day (Ishiguro, 

1989), the benefits of discussing, analysing and explaining history, alongside reading the novel, 

could deepen students’ understanding. Novels with a historic theme interwoven into the 

narrative could provide students with a better understanding of the story itself as well as its 

language. Also, it is often easier to find and evaluate information while reading than to try to 

summarise at the end of a novel only. Since there is a dearth of studies investigating how 

parallels between fictional events and characters and real historical events and characters can 

be used in the classroom, the need to study whether such parallels can be drawn appears 

important. Even teachers would benefit from an opportunity to twist and turn the text to gather 

more information and evaluate what is taught. How students’ historical knowledge could be 
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improved by reading literature and how to incorporate history in teaching literature are ways of 

teaching cross-curricular and include both English and history as subjects in school. 

The purpose of this study is, therefore, to theoretically investigate how prior historical 

knowledge can enhance students' understanding of the novel, and what terminology 

(vocabulary) is useful to achieve this. Not all students possess the historical knowledge required 

to understand specific events, characters, and resolutions within a story. Therefore, students 

may benefit from being introduced to such vocabulary, characters, events, etc. as they read the 

book and develop such deepened knowledge. The questions this study aims to answer are, 

therefore: 

1. Could historical knowledge contribute to learners’ understanding of the story’s events, 

characters, actions and descriptions and, if so, how? 

2. If yes to the first question, how can learners’ vocabulary knowledge be enhanced to 

create such an understanding? 
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2.Theoretical Background and Previous Research 

In this chapter, the theoretical background, which forms the framework for the present study, 

is presented together with previous research regarding the composition and use of history within 

novels and reading comprehension within the SLA-classroom (Second Language Acquisition). 

To develop learners' understanding of a written text with a historical significance, firstly, Dual-

Coding Theory will be explained and provide ways for students to develop their historical 

knowledge. Secondly, methods for teaching and learning English literature and history are 

introduced to show how a deepened historical knowledge can provide students with a better 

understanding of a text. Lastly, vocabulary knowledge and learning in connection to Dual-

Coding Theory as the framework is presented to enhance students’ understanding of the story’s 

characters, actions, and descriptions within The Remains of the Day (Ishiguro, 1989).  

2.1 Dual-Coding Theory 

Dual-Coding Theory (henceforth referred to as DCT) was presented by Allan Paivio in 1971 

and has been developed by the author in collaboration with others continuously. The general 

model of DCT is produced through a system where the mental processes and structures account 

for functions such as communication and memory (Sadoski, McTigue & Paivio, 2012). DCT 

implicates that cognition consists of mental representation in two different, but connected, 

subsystems (Paivio, 1991). There is one verbal code system that directly addresses language - 

written and spoken - and a nonverbal code system that instead addresses non-linguistic objects, 

events, and situations. ‘Mental representation refers to internal forms of information used in 

memory. Coding refers to the way the external world is captured in those internal forms.’ 

(Sadoski & Paivio, 2001, 43). In short, the verbal code system, on one hand, includes verbal 

representation, verbal encodings, mental language, and inner speech. The nonverbal code 

system, on the other hand, includes nonverbal representations, nonverbal encodings mental 

images (imagery). The verbal entities and the (nonverbal) mental images are activated by, for 

instance, recognition or association. Sadoski and Paivio (2001) claim that, when it comes to 

reading experience, some words, patterns or associations become automatic, and are especially 

important for abstract words (good, bad, etc.). For instance, parents teach their children abstract 

words like good and bad repeatedly from the age of one to three years. These abstract words 

are learned because the child associates the words with a certain behaviour; an example is "Give 

me the ball". When the child hands over the ball the parent says: "Good!", and smiles. The word 

use becomes automatic and associated with mental reward. The nonverbal system is connected 

to sounds, smells, tastes, tactile and kinaesthetic experiences. For instance, the smell of coffee 
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does not have to be described in other words; most people know exactly what it is (the concrete 

word coffee) from that smell or taste. Concrete words also have a mental image connected to 

the words, like pronunciation (auditory language) or spelling (visual language). 

In learning, there are different parts of the brain connected to four different types of memory: 

visual (for instance, the visual image of a cup of coffee or the visual image of the word c-o-f-f-

e-e), phonological (speech sounds), episodic (chunks that function for processing text and 

verbal cohesion) and semantic (meaning in language) memories (Sadoski & Paivio, 2001). 

Simplified, different experiences can be activated through different parts of memory. To 

recognise a smell or taste occurs through experience and memory of that smell or taste, even 

though there is no verbal modality connected. All stages are parts of processing. By processing 

information according to the individual’s needs, it is easier for the learner to store the 

information into memory. 

In contrast to other theories of cognition like propositions or schemata, DCT is organized 

hierarchically between the verbal and nonverbal systems, making it possible to switch both 

within and between the systems (Sadoski & Paivio, 2001). This is how a letter automatically 

can be separated from a literary text in its appearance. For instance, Dear Mr Smith, at the start 

of a sentence is recognized to be the start of a letter. All are representatives of information, that 

are stored and recognised in the human memory’s verbal system of written texts, after having 

learned how to write a letter.  

Furthermore, Sadoski and Paivio divide the processing into three different parts: 

‘representational, referential and associative processing’ (2001, 58-61). The representational 

processing refers to text features that are activated. The associative processing is activated in a 

set of two steps within the same system. As an example, the spelling of the word glass activates 

the pronunciation of the word. Both spelling and pronunciation are within the nonverbal system. 

Referential processing also refers to a two-step activator, where the second is activated by the 

first set, but between the two systems. As an example, a picture of a glass of water (nonverbal) 

could activate the verbal system to write or say glass. These structures and forms of processing 

are: 1) mnemonic (best remembered encoded both verbally and nonverbally), 2) evaluative and 

monitoring (verbal strategies to evaluate and adjust comprehension of texts), 3) emotional and 

motivational (both imagery and text can evoke emotions and motivation in reading; e.g. beauty, 

artistic), and lastly 4) creative (verbally - with the creative skills of writing a novel or the 

imagery elaborated in literary works) in their function. Comprehension and meaning are direct 

principles of DCT.  
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Moreover, by presenting information in both visual and verbal form, recognition is enhanced. 

Karlsson (2012) refers to the cognitive learning styles, especially, when weak learners are in 

focus.  

‘As research has found that literal and figurative language is represented in different cerebral 

hemispheres (Van Lancker, 1975, 1990; Van Lancker & Kempler 1987), students who 

primarily use their right hemisphere, i.e. so-called ‘visual-izers’, may in fact have difficulties 

processing verbal input, whereas students, who primarily use their left hemisphere, so-called 

‘verbalizers’, may find it difficult to resort to pictorial information (e.g. Boers, 2000; 

Dörney, 2005; Ehrman et al., 1998; Richardson, 1994).’ (Karlsson, 2012, 71). 

The distinction between verbalisers and visualisers derives from DCT and could be viewed 

from different perspectives depending on how each learner processes information (Karlsson, 

2012). Therefore, imagery, audio-visual or multimedia complements to the written language 

may be beneficial to many learners. One problem that occurs is when there are no associations 

or recognition to be drawn. Words or images that are unfamiliar prevent learners from activating 

other functions than only identifying the letters and letter combinations within a text. If, in a 

historical novel, learners lack prior historical knowledge or vocabulary knowledge no 

associations or recognition would be made from memory. Specifically, memory of familiarity, 

textual chunks, and grammar are important in reading. Two aspects are crucial here. The 

bottom-up aspect, which refers to the visual text and the ability to interpret the meaning of a 

text through a neurological activated detective feature, and the top-down aspect, which refers 

to the activation of the readers’ ability to interpret the text based on memorised features. To 

provide learners with such features should, therefore, be essential to enhance a developed 

understanding. Ways to do this will be explored in the next part. 

2.2 Methods for teaching and learning 

This part focuses on methods and techniques for teaching and learning texts with a historical 

connection and to develop students’ historical knowledge and reading comprehension. 

Stevens (2011) provides several strategies for teaching English in parallel to other subjects in 

Cross-Curricular Teaching and Learning in the Secondary School – English – the Centrality 

of Language in Learning. The approach applies to teaching over, between, and in collaboration 

with, different subjects in school. Stevens points out that geography, history, and religion are 

subject areas within the humanities that are amenable to such teaching. Also, the teaching of 
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English automatically includes teaching English cultural history on its own and would provide 

a possibility to deepen both subjects with the help of one another. 

Furthermore, Stevens provides an example of reading Schindler’s Ark (Keneally, 1982) or The 

Diary of Anne Frank (Frank, 1953) could be used in teaching about the Holocaust (history) and 

reading comprehension (English) and is exemplified with different models of teaching. One of 

the models, the jigsaw-technique, consists of dividing students into small groups, each group 

having an individual task requiring them to undertake research, discuss the findings within the 

group, and report back to the teacher/larger group/whole class, about the historical context of 

the diary. Each group is provided with the same task and each group member can, therefore, 

report and discuss within the same position in every group. One piece of the larger puzzle fits 

in all the puzzles. The groups can then be put together to expand discussions and finally end 

with a full class discussion – to complete a metaphorical jigsaw.  

Parkinson and Reid Thomas (2010) provide several examples of how literature can be taught in 

a second language classroom. In one example, the authors use the expression ‘Reading for 

content’ as a method. By asking questions, for instance, about the story’s different cultural or 

historical aspects, a developed and broadened knowledge and comprehension can be reached, 

in contrast to only the learner’s own experience and/or values. Teachers can choose to look for 

answers in a range of areas for interpretation, comparison or remembering facts. Moreover, the 

authors point out that the method could be used cross-curricular with subjects such as history, 

geography or social studies. Parkinson and Reid Thomas (2010) suggest that the method most 

commonly is used for oral interaction; however, written assignments work equally well. When 

it comes to teaching, the authors also recommend a linguistic analysis, which involves 

observing the language within texts (Parkinson & Reid Thomas, 2010). Literary texts offer a 

rich source of linguistic input and can help learners to practise the four skills - speaking, 

listening, reading and writing - in addition to exemplifying grammatical structures and 

presenting new vocabulary. Some texts contain a very distinctive language, depending on the 

novel's style, for instance, varieties based on geography, dialect, accent, occupation, social 

class, and education, individual and historical age, gender and audience. Literature can, 

therefore, help learners to develop their understanding of other cultures, awareness of 

‘difference' and to develop tolerance and understanding. This indicates the importance of using 

different structures of teaching, such as the structures used with DCT. Where learners may lack 

knowledge of new vocabulary or historical knowledge, the verbal and nonverbal code systems 
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should be activated simultaneously.  The questions can easily form a base to conduct the jigsaw-

technique. 

In contrast to Parkinson and Reid Thomas (2010), Queckfeldt (in Karlsson & Zander, 2012, 73-

89) has investigated how fiction can be used to raise knowledge about the past in Historien är 

nu – en introduktion till historiedidaktiken. More specifically, historical novels and novels that 

have become historical are examined. Historical novels are those novels that claim to shatter 

the past, in contrast to novels that supposedly shatter the present. Queckfeldt (Karlsson & 

Zander, 2012) stresses that novels that shatter the past may or may not be historically correct in 

all details; they are, most of the time, partly fictive. Novels should, nevertheless, be considered 

an opportunity and a way to mediate knowledge about the past and serve as a pedagogical or 

didactical tool within teaching.  

Furthermore, Queckfeldt (Karlsson and Zander, 2012, 73-89) states that the use of history 

should easily mirror the image of the time era. Characters are often invented by the author or 

based upon an authentic person to create a connection between reader, characters, and story. 

Even though any historical novel is still fiction, the knowledge of the historical background, 

the political history, and order of events provided within the story can for the reader be easier 

to absorb through a novel than to learn only from historical sources. The conclusion Queckfeldt 

(Karlsson and Zander, 2012, 73-89) draws is that even a class of students at upper secondary 

school can benefit from reading historical novels to come to an awareness about now and then. 

Historical novels enhance students’ historical knowledge and understanding of certain events, 

characters, and descriptions. 

In The Second World War in Contemporary British Fiction: Secret Histories, Stewart (2011) 

investigates how secret (political) work, family, collaboration and resistance, as well as women 

at war, are depicted in contemporary British fiction, during and after World War II. More 

precisely, novels that mostly consider the war from a ‘Home-front’ perspective, meaning 

England, are investigated (Stewart, 2011, 7). In contrast to the previous methods, the author 

considers how the narratives are built up and reveal secret information, provide clarity to the 

reader, and moreover bring a resolution to the plot. However, some aspects of the narrative may 

remain implicitly or explicitly unclear. Stewart discusses The Remains of the Day (Ishiguro, 

1989) with ‘Ishiguro’s deliberate use of the historical setting to serve the plot’, according to an 

interview with the author (Stewart, 2011, 107). The focus on negotiations and the diffuse line 

between the desire to avert war and sympathy with the Nazi regime’s aim is the starting point. 
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Furthermore, Stewart (ibid) draws a connection between the events of the conference in 1923 

and 1936 in the novel to the real meetings in Lord Londonderry's home and Paris. Stewart’s 

findings resemble both Parkinson and Reid Thomas´ (2011) approach to read for content and 

Queckfeldt´s (Karlsson and Zander, 2012) explication of historical or nonhistorical events, 

however, differs in regards of investigating reading between the lines and could be regarded in 

line with the verbal and nonverbal code system within DCT. The way the reader experiences 

the feeling of annoyance, irritation or stupidity of Stevens’ disregard towards Lord Darlington’s 

decisions lies in the comprehension of the text. 

Townsend’s Action Research theory and method (in Hartas, 2010) is used to further develop 

students’ understanding. An intention to combine research through self-reflective inquiry to 

improve social or educational practices (actions) lies as the base of Action Research. The 

practice is often used by teachers since the outcomes are considered to influence the students’ 

chances in life. It is an advantage for them to be able to reconsider their perceptions and ideas 

and make new strategic decisions based on experience. The outcome concerns how ‘people 

examine their own beliefs, perceptions, and practices, and implement change as a result.' 

(Bordieu cited in Hartas, 2010, 136). Townsend describes the process of Action Research in 

four steps: Plan – Action – Observe – Reflect. Each reflection is then followed by a revised 

plan and a new set of a four-step continuum. In teaching and learning processes, reflection is 

considered a major key for development.  

2.3 Vocabulary Knowledge and Learning 

This section focuses on previous studies connected to how vocabulary is taught and learned, 

focusing on second language learners. As seen with DCT, when students lack the knowledge 

of words or context, no associations or recognition from memory can be made. According to 

Sadoski and Paivio (2001, 169), students learn approximately 15 % of the unfamiliar words that 

they encounter in a text. Activation of both the verbal and nonverbal systems enables a stronger 

and broader memorization of the word with DCT.  

Karlsson (2012) has studied and compared L1 (Swedish) and L2 (English) among advanced 

students’ knowledge of vocabulary. In one part, the main focus was to investigate whether there 

were any differences between L1 and L2 students’ knowledge of vocabulary for specialised use 

and advanced vocabulary, including words that learners encounter for the first time and that 

belong within a specific area. These words lack an association within the learner’s memory. 

Vocabulary specified as ‘The word form appears rarely if at all outside a particular field’ had a 

lower frequency use, mostly due to the limited selection of genres in which they appear 
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(Karlsson, 2012, 28-29). Students overall had a better understanding of words used in a context 

than just the word itself (even higher for the advanced vocabulary). No relation between the 

students’ vocabulary knowledge and frequently used words was found. The results indicate that 

comprehension of vocabulary is beneficially taught within a context. In accordance with DCT, 

Karlsson (2012) also found that some students performed better with the use of multimodal 

material and imagery (visualisers), while others were affected oppositely (verbalisers). 

In Carter (1998), the investigation focuses on how vocabulary is taught and learned and how 

vocabulary works in literary texts. Specifically, the author discusses L1 and L2 learners and 

direct ways of vocabulary learning. Learning the most frequently occurring words (2-3,000) in 

a language provides, according to the author, an 80% knowledge of words most likely to be 

encountered (Carter, 1998, 209). Still, this means that 20% will be unknown, even for an 

advanced learner who possesses a vocabulary of 3,000 words. In normal discourse, a high 

percentage of the words used occur only once and these words account for over 50% of the total 

word count. As with Karlsson’s (2012) study, Carter (1998) focuses on how much could be 

understood from the context itself. One part of this outlines where the reader seeks clues within 

the text in several steps, starting with the word itself, followed by the closest context and finally 

the surrounding context. This strategy builds on drawing conclusions and elaborating with 

unfamiliar words to come to an understanding of the context and thereby the meaning of the 

word. Carter (1998) found that teaching techniques that aid memorisation is of high importance. 

The use of imagistic and picturable associations should be fostered to raise L1 and L2 learners’ 

likelihood of encountering this. Here, a clear correlation of DCT’s supplement of images, 

mental or real, to unfamiliar words may be drawn (Sadoski & Paivio, 2001). The different 

triggers to activate the systems, verbal or non-verbal, can appear from the word itself, the 

context connected to the word or pictures, all of which may be present in the learner’s memory.  
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3.The Present Study 

The present study focuses on how teachers could consider working with a novel such as The 

Remains of the Day (Ishiguro, 1989) in a cross-curricular way between the subjects of history 

and English in upper secondary school, with DCT as the fundamental framework. This chapter 

is therefore divided into four parts. The first part consists of choice of material, the second part 

of a summary of the novel, and the third part consists of methods on how to implement scenes 

from the novel together with the curriculum for Swedish, upper secondary, schools (Skolverket, 

2010, 2018, 2018b).  Lastly, examples of scenes from the novel in which DCT (Sadoski and 

Paivio, 2001, Sadoski, McTigue & Paivio, 2012) together with different methods (explained 

previous in sections 2.2 and 2.3) is implemented will be presented.  

3.1 Material 

The Remains of the Day (1989) is the base for the entire study. In my opinion, it is a novel 

appropriate for developing students’ knowledge of the English language as well as the 

knowledge concerning British history and WWII. Cross-curricular teaching is mentioned by 

the Swedish National Agency for Education as beneficial for both students and teachers 

(Skolverket, 2018, b) and a reason for further examining other teaching combinations than 

those connected to science, provided by Skolverket. Literature concerning cross-curricular 

teaching for teaching English as a second language combined with history (the subjects of 

interest to the present author) is limited, but the chosen material does provide one way to 

encounter such possibilities. Proposition or schemata theories could also have been used, 

however, DCT considers both hemispheres as equally important and may work independently 

or in collaboration. Moreover, by presenting information in both visual and verbal form, 

recognition is enhanced and could explain the different cognitive learning styles and support 

both stronger and weaker learners (Karlsson, 2012). Vocabulary knowledge is one of many 

areas that could help develop students’ subject knowledge. Other areas might include idioms 

or grammar, but are not the focus in the present study. 

3.2 Summary of the Remains of the Day 

The novel begins with a prologue and provides the month, year and place for the story’s 

beginning: July 1956, Darlington Hall. The entire story is constructed as a travel journal of the 

main character, Mr Stevens. Stevens travels through England’s countryside, looking back on 

the events that have taken place between 1920 until the novel's present-day (1956) when he was 

working as a butler on the great English estate called Darlington Hall. The story is built in 

multiple layers focusing on British history and scenery, work dedication and regrets. When the 
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story begins, Stevens has begun a journey inspired by his new employer, Mr Farraday, an 

American, who bought the estate after WWII. The story is fictional but contains several 

episodes of real British history. The journal is written in diary form during a period of six days, 

with flashbacks to previous events. During the journey, Stevens reflects upon several events 

and people who have crossed paths with him during the period he worked for Lord Darlington, 

at Darlington Hall. The novel provides both historical information about how a grand estate 

functioned in those days, regarding employees and daily duties, as well as informal meetings 

that took place in between the world wars. Secret meetings between fascists, the Nazis and 

important politicians in British politics, all arranged by Lord Darlington, are some of the events 

understood through the characters described in the novel. Alongside all of Mr Stevens’ daily 

undertakings as a dedicated butler, the text reveals a sense of regret concerning the missed 

opportunity of love towards the housekeeper, Miss Kenton. Dedication, perfection and work 

ethics made love impossible. 

3.3 Teaching Methods 

In this section, the study’s didactical approach of how teachers could use the novel for students 

to develop historical knowledge through English, and English through historical knowledge, 

will be presented. Furthermore, the study addresses the ESL-classroom (English as a second 

language) in Swedish upper secondary schools with a cross-curricular approach towards the 

subject of history. Skolverket, the Swedish National Agency for Education, establish 

educational goals, guidelines, and curriculums for Swedish Schools. The specific goals and 

guidelines from Skolverket, which lie as a foundation to the present study, are provided in 

Appendix 1 and 2.  

As previously described in Chapter 2, DCT is applied through vocabulary input in context – 

concrete words, but also with the help of pictures and films (Sadoski and Paivio, 2001, Sadoski, 

McTigue & Paivio, 2012). This way, both the verbal and nonverbal systems are activated. 

Memory of previous knowledge about WWI and WWII can, in general, be helpful when 

specific aspects of British history are considered. Even though the study relies on methods from 

previous research, the combination needs to be tested with students for reliability and validity. 

This can be achieved by dividing classes into four different test groups with traditional history 

and English courses as one separate group (group 1- The Traditional Group). The traditional 

group will thereby be primed only by the written language and the verbal code system within 

DCT during English lessons only. The participants will only afterwards be required to 

summarise the novel. The second group will use the jigsaw-technique (group 2 – The Jigsaw 
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Group) only to discuss the content in smaller and larger groups, according to the technique 

suggested by Stevens (2011). This technique will activate the verbal code system in written and 

spoken language according to DCT. This group will also only have the English lessons at its 

disposal. The third group (group 3 – The Multimedia Cross-curricular Group) will use both 

history and English lessons, where pictures, films and discussions of the content may enforce 

both visualisers and verbalisers, according to DCT (Sadoski & Paivio, 2012). This group will 

be enabled to use both hemispheres and both the verbal (spoken and written) and nonverbal 

(imagery) code systems. Furthermore, this group will have additional time made available, 

since the students will encounter the novel cross-curricular, where historical in-depth 

knowledge is provided in direct relation to the story of the novel additional to their reading in 

English. The last group (group 4 – The Book & Film Group) will read the book and watch the 

portrayal of the novel on film afterwards. No discussions will take place in this group. 

The difficulty with testing is determining how the test should be conducted. The opinion on 

how knowledge should be tested is an ongoing controversy among researchers. In Sweden, it 

takes the Swedish National Agency for Education approximately one year to create the National 

Exams for every subject. It would take even longer to create a test that focuses on two subjects 

rather than just one. Moreover, since it is a specific part of history and a specific novel, taught 

in two different subjects with possibly two different (or the same) teachers, all parts need to be 

carefully considered in constructing such a test. One way is to provide students with a test 

before their reading and another afterwards. The risk is though that students unconsciously look 

for answers as they read, trying to match the questions from the first test. 

The intended target group are students in upper secondary school. The novel chosen in this 

study is suitable for students who have come further in their learning of English, than 

compulsory school. First, the novel’s language is at a level that suits ESL-learners in upper 

secondary schools or older students. The cross-curricular-DCT classes would only be provided 

with one chapter at the time. A vocabulary-list with questions and historical aspects would be 

attached. The class or classes would be divided into groups to follow the jigsaw-technique or 

left in a whole class for a film-clip discussion. Each chapter could also be conducted differently 

if variation of teaching should be included. For the jigsaw technique, every student could come 

back with answers to the group or the entire class. A further discussion of what each student or 

group has contributed would lead to a broadened knowledge. If students have changed their 

initial prediction encountering the story, the knowledge required would lead to a revised plan 

for entering the next part. A discussion on students’ knowledge of WWI, WWII and British 
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history of the period prior to their reading would be one way of conducting a test on the 

outcomes, orally or in writing. Such a test should focus on both historical knowledge, but also 

their comprehension of the English language.  

3.4 Examples of using DCT with scenes from the novel 

This section focuses on a summary of examples of scenes from the novel where students are 

activated to use the verbal and non-verbal code systems separately or simultaneously. The 

activity is to read one chapter and from the text find out context conveying information on the 

time the story sets out in the English countryside in the aftermath of the Second World War. 

The full text divided into terminology and history according to Action Research (Hartas, 2010) 

and DCT (Paivio, 1971, 1991, Sadoski & Paivio, 2001), is available in Appendix 3. 

British nationalism and patriotism are fundamental features in the description throughout the 

novel with the love for the country and the admiration for its natural and social environment. 

The former grand estates and the individuals connected to these estates and terminology 

connected to the period are in focus. One example of this is found in the novel and provided 

with further information and ideas of usage in the classroom: 

‘Darlington Hall, England (Ishiguro, 1989, p.1) 

Question: What is Darlington Hall and where in England is it situated? 

Answer: In the countryside, in a big house where the greatest ladies and gentlemen of the land 

gathered (Ishiguro, p.4). 

Question: What did those great estates look like? 

Answer: Historically, the great country estates, owned by the nobility and gentry, in Britain and 

Ireland were at their peak 1870-1930, after a steady growth from 1660 and forward. (Cunliffe, 

B., Bartlett, R., Morrill, J., Briggs, A. & Bourke, J.,2004). According to parliamentary papers, 

called the ‘New Domesday', published between 1872 and 1876, in 1873, 66 % of Britain's land 

area was held by less than 11 000 owners. The centrepiece of these estates was, just like 

Darlington Hall, the country house. The agricultural landscape ensured landowners to secure a 

rental income from every farmer on the estate. 

Imagery: Students could be provided with images of such a great country estate with its staff.’     

                  (Present study, Appendix 3) 

The questions work as contributors to expanding the students’ knowledge about British history 

and culture, reading for content (Parkinson and Reid Thomas, 2010) and as an Action Research 
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Plan (Hartas, 2010) and DCT with the expanded verbalisation and imagery provided (Paivio, 

1971, 1991, Sadoski & Paivio, 2001). 

It is understood from the context that the three characters, Mr Stevens, Mr Farraday, and Miss 

Kenton, are fictional and created by the author to provide the reader with a connection to the 

main characters in the novel. One way, to follow the reading, is for the students to investigate 

exactly how devastating the German attacks on Britain were. From the novel one part to include 

here is: 

‘During this time, I also spent many minutes examining the road atlas and 

perusing also relevant volumes of Mrs Jane Symons's The Wonder of England. If 

you are not familiar with Mrs Symons's books – a series running to seven 

volumes, each one concentrating on one region of the British Isles – I heartily 

recommend them. They are written during the thirties, but much of it would still 

be up to date – after all, I do not imagine German bombs have altered our 

countryside so significantly.                      (Ishiguro, 1989, 11-12) 

Question: What does the last sentence refer to? 

Answer: Great Britain was seriously damaged during WWII. German bombing, especially The 

Blitz in 1940, demolished many cities, such as Plymouth, Cardiff, Swansea, Bristol, 

Birmingham, Southampton, London, Ipswich, Nottingham Sheffield, Middleborough, Glasgow 

and more (Cunliffe et al, 2004). Since mainly cities were bombed, the narrator’s idea of an 

undamaged countryside could be accurate.’                     (Present study, Appendix3) 

In history class, the students could watch a film, for instance: Great Britain in World War II – 

Know Your Ally: Britain (1944), which is an American documentary. Additionally, a lecture 

about the aftermath with Professor Peter Larkham entitled  Replanning London after the Second 

World War (Gresham Collage, 2015) will provide students with further historical insights, and 

also a comparison between England and other countries during the period, verbally and non-

verbally. The lessons might inspire students with mental images as well as pictures of reality. 

This may help weaker students with less prior knowledge and students with difficulties to grasp 

written language and thereby to build knowledge through images accordingly to DCT (Sadoski 

& Paivio, 2001). The widened understanding would benefit the English language as well as 

historical knowledge. The students can enter the next part with reinforced knowledge- a new 

Plan (Hartas, 2010) from the Action – the reading- and the observations (Observe) found in the 

text, the documentary and lecture and the Reflections and comparisons of the adaptations to the 
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text. Altogether, all of the above may enforce students’ comprehension, memorisation and 

deepen their understanding of the novel. 

Evidence of nationalism and patriotism towards the ‘great’ Englishness is exemplified as 

Stevens speaks about the landscape. Furthermore, the anecdotes about India, in England’s glory 

days, and the conclusions of the mistakes of the Boer wars, provide a connection to real events 

of Britain’s past (Sjöberg, 2014). To show students pictures of the Boer wars, Afrikaans and 

the history of the East India Company and how the world map has changed between rulers over 

time with colonies and trading will provide students with an opportunity to gain a wider 

knowledge about Britain’s history and why these connections to the past are drawn. 

The 1923 conference was held in Berlin, Germany, and not in England as described in the novel 

(Chicago Tribune, 1923, 3). The fact that the conference was held in England may have been 

deliberately confected by the author to implicate the British importance - that all the leaders 

had come to England and that England had not been involved with Germany in a significant 

way. Nevertheless, there is nothing to support such a hypothesis; however, a discussion about 

why the author has chosen to include such an inaccuracy is interesting from a historical aspect. 

Many political decisions were made outside the British Parliament and a conclusion can be 

drawn to the fact that those owning great estates were wealthy people. Important decisions for 

the country were primarily made by the people from the upper class, even though Britain was 

a democracy. Lord Chamberley appears to be a fictional name but may be associated by the 

reader to Neville Chamberlain who was a British politician and became Prime Minister of Great 

Britain 1937-1940 (Britannica, 2018). Chamberlain was criticised for his appeasement of Hitler 

and the German government at the time. Sir Leonard Grey was a real historical personality, 

although he is misplaced in the time period of the novel. Lord Wakeling is a wholly fictional 

character. Questions can be addressed to students about political decisions and secret meetings 

in the past compared to the present day. One way would be to show students a clip from a James 

Bond film which depicts the British Monarchy, MI5 and the Secret Service. At first glance, the 

story may seem credible.  MI5 and the Secret Service are real; however, the events in the films 

are invented to create excitement and to engage the attention of the audience. The conclusion 

is that The Remains of the Day (Ishiguro, 1989) includes secret meetings between the British 

upper class, politicians, Nazis, and fascists from several European countries, and they can be 

connected to real events and actual individuals. Many events in the storytelling took place the 

same year as the Nazis started to hold their annual rally. Oswald Mosley was a real person and 
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the leader of a British fascist political movement and, in the story, he is depicted as joining the 

meetings at Darlington Hall (Carliff et. al., 2004). A picture of Mosley’s Blackshirts, i.e. fascist 

supporters marched in public in uniforms that included black shirts, is presented.  This can help 

the visualisation of the Blackshirts for the students and, along with pertinent information about 

the organisation, can contribute towards appreciating the origin and content of the word. 

Hostility towards Jewish people and the nature of anti-Semitism had changed over the years. 

Fascism as a political dogma had started with the leader Benito Mussolini, who visited 

Darlington Hall as well as the British Prime Minister, Winston Churchill, and the German 

Ambassador, Herr von Ribbentrop (Carliff et. al., 2004). Conclusions can be drawn that several 

of the characters are real historical figures and much of the information has a connection to 

actual historical events. Words like “fascism” and the introduction of the electrical lightbulbs 

(“The electric bulb…”, Ishiguro, 1989, 174), provide more information on the social climate 

and development in the British society at the time. The expression that the British had been 

played by Hitler (“…his most useful pawn…”, Ishiguro, 1989, 235) could be visualized through 

an image of a game of chess, where political strategies to achieve a goal can be demonstrated. 

The most obvious would have been for Mr Stevens to react to the secret activities at Darlington 

Hall. A discussion with the class about how something so obvious could have been missed by 

Stevens would, without doubt, be worthy of discussion. In the aftermath of WWII, observers 

may have questioned how the Germans could have let Hitler proceed with his plans.  

The climate had changed from being a divided England due to the aftermath of the Treaty of 

Versailles and towards a being a nation fearful of and hostile towards Germany under the Third 

Reich (Thomason, 2002). Lord Darlington was accused and convicted of having participated in 

a conspiracy with German Nazis and fascists leading the British into the Second world war. As 

was evident during the publicly broadcasted Nuremberg trials, the convicted subjects were in 

the opinion of being right. A video from one of the trials could provide students with an 

awareness of a changed world (History Documentary Films, 2016). Many who previously had 

backed Hitler and Germany’s efforts had started to realise the effects of the cruelties that had 

happened. Information did not reach people at the same speed then as the Internet facilitates the 

spread of news in the modern era. 

Vocabulary that was found and used in its context were: prologue, butler, great, the common 

gaze, Nazis, Blackshirts, fascism, the electric bulb, and like a pawn. Providing students with 

questions for finding explanations to the vocabulary and letting the students find the meaning 

to these words and expressions will help them develop their understanding of this specific 
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terminology and not only grasp the context from where it has been used. This may help students 

develop their skills in the English language, especially reading comprehension and word 

knowledge, two aims for the subject of English (Appendix 1). Specific examples of scenes 

where actions, characters, descriptions and vocabulary and the different methods are applied 

can be seen in Appendix 3. According to DCT, new words are more easily stored in memory 

and understood in association within a context (verbalisers), with imagery (visualisers) and 

repetition (both verbalisers and visualisers) (Sadoski & Paivio, 2001).  
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4. Results and Discussion 

In this section, the results of the study will be outlined and followed by a discussion about the 

results relative to the theories described and methods used in the study. The present study has 

provided learners with opportunities to develop their knowledge about the time period, British 

history and a deeper comprehension of how a historical novel is written.  

Cross-curricular teaching between the subjects of history and English provides students with 

more time and greater opportunities to expand their knowledge about the events, characters, 

and descriptions, as well as specific vocabulary use in the novel. Instead of only reading the 

novel and afterwards discussing the content, students could develop further knowledge through 

the jigsaw-technique (Stevens, 2011), as they were reading. Discussing the material within the 

smaller groups, where students could exchange and add information, highlights multiple aspects 

from where a larger group discussion and/or a full class discussion may proceed. This way, the 

form of discussion will help students analyse within the coding systems. It is also possible for 

students to identify vocabulary other than the few chosen words provided within each chapter. 

The novel provides glimpses of the British countryside and lifestyle. The findings from the 

novel connected to films and pictures provide to not only weaker students, but to all students, 

an expanded vocabulary. According to DCT (Sadoski & Paivio, 2001), a way to enable 

activation of both the verbal and nonverbal systems and strengthen the learners’ memorization 

is created. Visualisers and verbalisers are both reinforced by using images, as well as talk and 

read about the different scenarios. Carter (1998) mentions that students encounter unfamiliar 

words at around 15% when reading an entire text. To talk about and have pictures and films 

associated with new vocabulary provide a different context than only reading the printed text 

within the novel. This way, students can expand their vocabularies and apply the newly learned 

words appropriately. Also, by providing students with both verbal and nonverbal entities, 

comprehension could later be associated and processed from different parts of memory. 

Karlsson (2012) also found that the students understood ‘special uses of vocabulary’ better in 

context.  To create a possibility for learners to store a new word within both code systems will 

help students remember vocabulary in different parts of the brain, as suggested with DCT. 

Therefore, they will be able to generate these simultaneously and independently of each other, 

at a later point. In the novel, they are provided with vocabulary in a context and the 

reinforcement of images (mental, visual pictures or films) will help them remember them. A 

discussion about the author’s intention to include several events and characters, even though 
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their names or places have been slightly changed, could help students develop a deeper 

understanding and expand their knowledge of history. 

With Townsend’s (Hartas, 2010) Action Research Plan, several historical aspects could be 

taken for connections to real events and characters that, with each aspect of newly gathered 

knowledge, provide a better understanding of the relevant time period. Through this greater 

knowledge of history, students could be helped towards reaching a more complete 

comprehension of the novel. This also improves students’ comprehension of the English 

language. Some events and characters are fictional, others are partly fictional, something that 

could be an indicator of the author’s intention to create a connection with the reader (Queckfeldt 

in Karlsson and Zander, 2012). Furthermore, reading for content has been the most frequent use 

for noticing every event and character, which Parkinson and Reid Thomas (2010) advocated. 

Searching for specific features is, of course, also a way for teachers to be able to guide their 

students in a way where they can develop the most. The risk with the questions used in the 

present study is that students may search the novel only for the answers to the questions and 

miss other important events or actions. Important knowledge for learners in this instance would 

be the political issues and events that played out in Britain and Europe from WWI until the 

aftermath of WWII and to draw more insightful conclusions, a factor also mentioned by Stewart 

(2011). 

What was not included in the research was for students to critically read for content, as 

Parkinson and Reid Thomas (2010) mention. Some of the facts included in the story are 

contrived to provide the reader with a connection to the characters. One example of this is when 

Stevens is asked by Lord Darlington to speak to Mr Reginald about the tasks of life (Ishiguro, 

1989, 85). The question is, however, whether a novel such as The Remains of the Day (Ishiguro, 

1989) can be considered to be historically correct in any aspect. The novel is fictional and, even 

though it is partially connected to real events and characters in history, it is still a created work 

by an author who did not witness these events. Queckfeldt (Karlsson and Zander, 2012) 

describes the historical novel’s virtues like this: 

It is my firm conviction that by reading either historical novels or novels that have 

become historical, you become aware of that there was a “then”, a “then” that was 

once just as alive as our “now”. One can learn something on both the past and the 

historical scientific craft by reading historical novels.  

 (Freely translated by the present author from Karlsson and Zander, 2012, 89) 
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This means that learners encounter a deeper level of understanding not only about the history 

for the time period of the novel, but also how and why the story was crafted in this specific 

manner. 

Several ways by which students’ historical knowledge could develop an understanding of the 

story's characters, actions and descriptions, have been suggested. Films, pictures and different 

use of contexts, memorization may extend and enhance learners’ vocabularies. By given 

associations to specific words by using pictures, films and explanations to history may help 

students grasp the whole picture of the novel. How students’ historical knowledge could be 

improved by reading literature and how to incorporate history in teaching literature as ways of 

teaching across different curricular have been shown throughout the present study. Without 

having conducted classroom research to confirm the present study, it is uncertain which method 

would be most helpful for the students. The difficulty in determining how the testing should be 

conducted is also problematic. Initially, cross-curricular teaching demands much planning and 

the dedication of time for both teachers involved. However, the benefits, in the end, are 

substantial for both students and teachers (Skolverket, 2018b). The advantages are that, once 

the course is planned and conducted, only the Action Research Plan (Hartas, 2010) needs to be 

used to reflect, revise and support new ideas on how to continue teaching this way. Teachers 

can also support one another to develop the lessons, with the help of Action Research.   

The study demands to be tested on students to establish whether any of the suggested 

combinations of methods develop students’ understanding of the story’s actions, characters and 

descriptions more than other approaches within the same study. Learners’ vocabulary 

knowledge could be enhanced through DCT, in theory. By providing different methods to learn 

and gather a deeper understanding of vocabulary, through pictures, films, discussions and 

context, a more diverse range of learners may be expected to respond to at least one way to 

store the information in memory. Whether all students could enhance such understanding due 

to historical knowledge and vocabulary requires further investigation. 
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5. Conclusion 

In this final chapter of the essay a review of, and answers to, the initial research questions and 

the findings will be presented. Also, further research will be proposed. The present study was 

conducted to provide teachers of English with ways to teach English literature with a historical 

theme. Specifically, the study focused on the novel The Remains of the Day (1989) by Kazuo 

Ishiguro. Several examples of vocabulary and scenes from the book have been provided 

together with further questions to develop students’ historical knowledge. The questions this 

study aimed to answer were: 

1. Could historical knowledge contribute to learners’ understanding of the story’s events, 

characters, actions and descriptions and, if so, how? 

2. If yes to the first question, how can learners’ vocabulary knowledge be enhanced to 

create such an understanding? 

Several approaches by which students’ historical knowledge could develop their understanding 

of the story’s characters, actions and descriptions have been described. Films, pictures, different 

use of contexts and memorization techniques can all enhance learners’ vocabulary knowledge. 

Methods by which students’ historical knowledge could be improved by reading literature and 

how to incorporate history in teaching literature, which are ways of teaching across curricular, 

have been shown throughout the present study as means by which to provide students with 

opportunities for such development. DCT and Action Research Plan have further provided both 

teachers and learners with helpful tools to develop and reflect further understanding of the novel 

and the vocabulary used with such fictive historical novels as The Remains of the Day holds, at 

least in theory. The vocabulary knowledge could help students relate to new words and provide 

them with both verbalisers and visualizers along with opportunities to explore and appreciate a 

historically based novel. Also, recognition and understanding of  new words have been provided 

to enhance students’ understanding, independently of learning style or previous knowledge. 

Further research and testing of the different methods are required to establish whether any of 

the suggested combinations of methods enhance students' understanding of the story's actions, 

characters and descriptions more than other approaches within the same study. Also, it would 

be worth investigating whether all students could enhance such understanding due to historical 

knowledge and vocabulary and a more extensive study with a greater number of students and 

more than a single novel could achieve this. 
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Appendix 1 

Aim for the subject of English taken from the Curriculum for the Upper Secondary School; 

English  

The English language surrounds us in our daily lives and is used in such diverse areas as 

politics, education, and economics. Knowledge of English increases the individual's 

opportunities to participate in different social and cultural contexts, as well as in global 

studies and working life. Knowledge of English can also provide new perspectives on the 

surrounding world, enhanced opportunities to create contacts, and a greater understanding of 

different ways of living. 

Aim of the subject Teaching of English should aim at helping students to develop knowledge 

of language and the surrounding world so that they have the ability, desire and confidence to 

use English in different situations and for different purposes. Students should be given the 

opportunity, through the use of language in functional and meaningful contexts, to develop 

all-round communicative skills. These skills cover both reception, which means 

understanding spoken language and texts, and production and interaction, which means 

expressing oneself and interacting with others in speech and writing, as well as adapting their 

language to different situations, purposes, and recipients. Through teaching, students should 

also be allowed to develop correctness in their use of language in speech and writing, and also 

the ability to express themselves with variation and complexity. Also, students should be 

allowed to develop their ability to use different strategies to support communication and to 

solve problems when language skills are inadequate. Students should be allowed to develop 

knowledge of living conditions, social issues and cultural features in different contexts and 

parts of the world where English is used. Teaching should encourage students' curiosity in 

language and culture and allow them to develop plurilingualism where skills in different 

languages interact and support each other. Teaching should also help students develop 

language awareness and knowledge of how a language is learned through and outside 

teaching contexts. Teaching should as far as possible be conducted in English. In teaching 

students should meet written and spoken English of different kinds and relate the content to 

their own experiences and knowledge. Students should be allowed to interact in speech and 

writing, and to produce spoken language and texts of different kinds, both on their own and 

together with others, using different aids and media. Teaching should make use of the 
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surrounding world as a resource for contacts, information and learning, and help students 

develop an understanding of how to search for, evaluate, select and assimilate content from 

multiple sources of information, knowledge and experiences.   

Teaching in the subject of English should give students the opportunities to develop the 

following:  

 1) Understanding of spoken and written English, and also the ability to interpret content.  

2) The ability to express oneself and communicate in English in speech and writing.  

3) The ability to use different language strategies in different contexts.  

4) The ability to adapt language to different purposes, recipients and situations.  

5) The ability to discuss and reflect on living conditions, social issues and cultural features in 

different contexts and parts of the world where English is used. 

                (Skolverket, 2012) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



27 
 

Appendix 2 

Aim for the subject of History taken from the Curriculum for the Upper Secondary School; 

History is both a humanistic and social science subject that deals with the individual's 

conditions and changes in society over time. People's opportunities and choices in the future 

are dependent not only on actions and events in the past but also on making contemporary 

interpretations of these. 

Aim of the subject  

Teaching in the subject of history should aim at helping students broaden, deepen and develop 

their historical consciousness through knowledge of the past, the ability to use historical 

methods and an understanding of how history is used. Students should thus be given the 

opportunity to develop their understanding of how different interpretations and perspectives 

on the past influence our views of the present and perceptions of the future.  

  

Through teaching students should be given the opportunity to develop their historical 

knowledge and the ability to use history as a frame of reference to understand issues of 

importance in the present and the future, and to analyse historical processes of change from 

different perspectives. Students should also be given the opportunity to develop an 

understanding of living conditions of different ages and explain the role played by people in 

social change. Teaching should contribute to the realisation that people in every age should be 

understood in relation to the conditions and values of their time. Students should also develop 

an understanding of the present and the ability to orient themselves to the future. History is 

used to both influence social change and to create different identities. Teaching should thus 

give students the opportunity to develop an understanding of and tools to assess how different 

people and groups in space and time have used history, as well as the opportunity to reflect on 

the importance of cultural heritage in understanding identity and reality.  

  

Teaching should provide students with the opportunity to work with historical concepts, 

questions, explanations and different relationships in time and space to develop an 

understanding of historical processes of change in society. Use of historical methods should 

be a part of teaching. This means that students should be given the opportunity to search for, 

examine, interpret and assess different types of sources, and use different theories, 
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perspectives and tools to explain and illustrate processes of historical change. Through 

teaching students should be given the opportunity to present the results of their work using 

various forms of expression, both orally and in writing, and by using modern information 

technology. 

Teaching in the subject of history should give students opportunities to develop the following: 

1) Knowledge of time periods, processes of change, events and persons on the basis of 

different interpretations and perspectives.  

2) The ability to use a historical frame of reference to understand the present and to provide 

perspective on the future.  

3) The ability to use different historical theories and concepts to formulate, investigate, 

explain and draw conclusions about historical issues from different perspectives.  

4) The ability to search for, examine, interpret and assess sources using source-critical 

methods, and to present the results using various forms of expression.  

5) The ability to investigate, explain and assess the use of history in different contexts and 

during different time periods.  

           (Skolverket, 2012) 
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Appendix 3 

Every explanation of terminology and historical aspects are based on interpretation of, and in 

connection to true historical events and characters. 

To answer the questions about terminology and history, the action research plan is applied to 

go back and do further research. The information found could then either be told by the teacher 

alone or in a conducted research by the students. In the present study, the books En samtidig 

Världshistoria (Sjöberg,2004), A Study Guide for Kazuo Ishiguro’s “The Remains of the 

Day”(Thomason, 2002), The Penguin Illustrated History of Britain and Ireland – from Earliest 

Times to the Present Day (Cunliffe, Bartlett, Morrill, Briggs & Burke, 2004), Britannica (2018) 

and The Daily Tribune are used. The study’s didactical approach is how teachers could use the 

novel for students to develop historical knowledge through English and English through 

historical knowledge.  

Chapter 1: Prologue: July 1956 Darlington Hall (Ishiguro, 1989, 1-20). 

Just by reading these first words defines an introduction in how students can be expecting the 

reading of this novel will proceed. There are two aspects of the study’s purpose already 

provided; Terminology: Prologue (Ishiguro, 1989, 1)  

Question: What does the word prologue mean?  

Answer: ‘A preface or introduction to a literary work' (Britannica.com, 2018). This could be a 

start to discuss how a novel is built up and the reason why The Remains of the Day starts like 

this and not directly with chapter one, for instance.  

History: July 1956 (Ishiguro, 1989, 1). 

Question: What happened this year and just before?  

Answer: The author deliberately invites the reader to the time period. World War II ended in 

1945. England was heavily bombed by the Germans during the war and suffered great damage. 

(Cunliffe et al. 2004). Most students learn about WWII in secondary school and therefore 

should have a basic knowledge in upper secondary school. The Suez Crisis is also a historical 

term specific for 1956. The crisis emerged from the important route the Suez Canal provided 

for international trading. When general Nasser challenged France and Britain after a coup and 

claimed the Suez Canal, France, Britain and Israel tried with joined military forces to reclaim 

the canal, however, were forced to surrender due to UN pressure. (Sjöberg, 2014). 
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Darlington Hall, England (Ishiguro, 1989, p.1) 

Question: What is Darlington Hall and where in England is it situated? 

Answer: In the countryside, in a big house where the greatest ladies and gentlemen of the land 

gathered (Ishiguro, p.4). 

Question: What did those great estates look like? 

Answer: Historically, the great country estates, owned by the nobility and gentry, in Britain and 

Ireland were at their peak 1870-1930, after a steady growth from 1660 and forward. (Cunliffe, 

B., Bartlett, R., Morrill, J., Briggs, A. & Bourke, J.,2004). According to parliamentary papers, 

called the ‘New Domesday', published between 1872 and 1876, in 1873, 66 % of Britain's land 

area was held by less than 11 000 owners. The centrepiece of these estates was, just like 

Darlington Hall, the country house. The agricultural landscape ensured landowners to secure a 

rental income from every farmer on the estate. 

Imagery: Students could be provided with images of such a great country estate with its staff.  

 

History, characters: Mr Stevens, Mr Farraday, and Miss Kenton 

Question: Who are these characters? 

Answer: Mr Stevens - working for Mr Farraday now (Ishiguro, 1989, 3-7), in Darlington Hall, 

as a butler, but has worked for Lord Darlington. Mr Farraday - an American and the new owner 

of Darlington Hall, after two centuries in the ownership of the Darlington family. Miss Kenton 

- the former housekeeper of Darlington Hall. The characters are fictional and cannot be attached 

to actual persons. 

 

Terminology: Question: What is a butler? 

Answer: The butler is a male servant in a household. The word originates from Middle English 

boteler, since this person, amongst other duties, was in charge of the estate’s wine cellar 

(Britannica, 2018). 

 

Question: What is a Lord? 

Answer: Lord is a British title originally for a prince, sovereign or feudal superior. Today the 

title refers to a person entitled to sit in the House of Lords in the British Parliament. (Britannica, 

2018) 

History, culture: 
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“When I wrote to my new employer conveying my regrets at the situation, I received by reply 

from America instructions to recruit a new staff ‘worthy of a grand old English house’.” 

(Ishiguro, 1989, 6). 

Question: What was a staff worthy of a grand old English house of then? 

Answer: Depending on the size of the estate, an accurate number of employees had to take care 

of the house and the estate. Apart from the butler, there could be up to 20-25 employees taken 

care of the entire estate. Housekeeper, cook, housemaid, chauffeur, tutor, footman, kitchen 

maid, laundry maid, gardener and stableman are a few of them. 

 

History, nationalism: 

During this time, I also spent many minutes examining the road atlas and perusing 

also relevant volumes of Mrs Jane Symons's The Wonder of England. If you are 

not familiar with Mrs. Symons's books – a series running to seven volumes, each 

one concentrating on one region of the British Isles – I heartily recommend them. 

They are written during the thirties, but much of it would still be up to date – after 

all, I do not imagine German bombs have altered our countryside so significantly. 

                       (Ishiguro, 1989, 11-12) 

Question: What does the last sentence refer to? 

Answer: Great Britain was seriously damaged during WWII. German bombing, especially The 

Blitz in 1940, demolished many cities, such as Plymouth, Cardiff, Swansea, Bristol, 

Birmingham, Southampton, London, Ipswich, Nottingham Sheffield, Middleborough, Glasgow 

and more (Cunliffe et al, 2004). Since mainly cities were bombed, the narrator’s idea of an 

undamaged countryside could be accurate. 

Summary chapter 1  

The actions have been to read the chapter and from the text find out context conveying 

information for the time when the story sets out in the English countryside, in the aftermath of 

the Second World War. The British nationalism is fundamental in the description. The former 

grand estates and the persons connected to these estates and terminology connected to the time 

era. Understood from the context is that the three characters, Mr Stevens, Mr Farraday and Miss 

Kenton are fictional and created by the author to provide the reader with a connection to the 

characters. 
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One way to continue the reading is for the students to investigate exactly how devastating the 

German attacks on Britain were. In history class the students could watch a film, for instance: 

Great Britain in World War II – Know Your Ally: Britain (1944), which is an American 

documentary. Secondly, a lecture about the aftermath with Professor Peter Larkham: 

Replanning London after the Second World War – Peter Larkham (Gresham Collage, 2015) 

will provide students with additional historical knowledge, and also a comparison between 

England and other countries during the period. These two separate lessons will provide all 

students with, not only mental imagery but also, pictures of reality. This will help weaker 

students with less prior knowledge and students with difficulties to grasp written language to 

build knowledge through images.  

Chapter 2: Day One – Evening, Salisbury (Ishiguro, 1989, 21-45) 

Terminology: great (28-29). 

Question: What does something being great entail? 

Answer: There are several connections to greatness. The greatness of England and its landscape, 

the comparison drawn between Africa, America and England are shown through the narrator's 

observation. 

It has never, of course, been my privilege to have seen such things at first hand, 

but I will nevertheless hazard this with some confidence: the English landscape 

at its finest – such as I saw this morning – possesses a quality that the landscapes 

of other nations, however more superficially dramatic, inevitably fail to possess. 

                                   (Ishiguro, 1989, 28) 

The nationalistic tendency in England after WWII and the appreciation for the Englishness is a 

central aspect within the novel. 

History:  

The story was a true one concerning a certain butler who had travelled with his 

employer to India and served there for many years maintaining amongst the native 

staff the same high standards he had commanded in England. 

                                                (Ishiguro, 1989, 36-37). 

Question: Why is the story about India told? 
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Answer: This reflects upon the British rule and colonisations made by European countries to 

dominate and claim trade-routes and imported goods from foreign countries. As a result of the 

Napoleonic Wars, British rule had taken over most of the French settlements in India (Sjöberg, 

2014). Bombay and Calcutta were important for trading-route to China. Also, the former East 

India Company had been bankrupt, in 1799 and was now interwoven with the British state and 

lost all trading rights in the 1830s. 

History: 

Not only was it alleged that the manoeuvre had been an most un-British attack on 

civilian Boer settlements, over-whelming evidence emerged that it had been 

irresponsibly commanded with several floutings of elementary military 

precautions so that the men who had died – my brother among them – had died 

quite needlessly. 

         (Ishiguro, 1989, 41). 

Question: Was is this specific event of the Boer referring to? 

Answer: Boer was originally an ethnic group with Dutch heritage (Dutch Afrikaaner), who after 

the British takeover of the Cape Colony, in South Africa, travelled northward to the provinces 

of Transvaal and Orange Free State (the South African Republic), where independence could 

be maintained. (Sjöberg, 2014).  The British made several attempts to reclaim control. In the 

first phase of the war, the Boers won several victories, why Britain sent in a great number of 

troops and secured victory. However, British citizens blamed the government for an 

unnecessary incident, due to gold and diamond findings, recently detected in the area. In the 

war, nearly 6000 were killed and almost 23 000 wounded on the British side. In concentration 

camps, Boer women and children were held, suffering brutal deaths. (Cunliffe et. Al, 2004). 

The cruelties also included the treatment of Afrikaans. 

Summary chapter 2: 

In this chapter evidence of nationalism towards the ‘great’ Englishness is showed by the 

landscape. Furthermore, the anecdotes about India, in England’s glory days and the conclusions 

of the mistakes of the Boer wars, provides a connection to real events of Britain’s past. To show 

students pictures of the Boer wars, Afrikaans and the history of the East India Company and 

how the world map has changed between rulers over time with colonies and trading will provide 
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students with a wider knowledge about Britain’s history and why the connections to the past is 

drawn. 

Chapter 3: Day Two – Morning – Salisbury (Ishiguro 1989, 47-115) 

History:  

The conference of 1923 was the culmination of long planning on the part of Lord 

Darlington; indeed, in retrospect, one can see clearly how his lordship had been 

moving towards this point from three years or so before. As I recall, he had not 

been initially so preoccupied with the peace treaty when it was drawn up at the 

end of the Great War, and I think it is fair to say that his interest was prompted 

not so much an analysis of the treaty, but by his friendship with Karl-Heinz 

Bremann. 

               (Ishiguro, 1989,74). 

 

Question: What was significant for this conference and what is the Great War referring to? 

Answer: After WWI, the 1919 Treaty of Versailles, held in Paris were representatives such as 

the British Prime Minister Lloyd George, the Italian Foreign Minister Giorgio Sonnino, the 

French Premier Georges Clemenceau, and the American President Woodrow Wilson met to 

determine Germany's fate (Thomason, 2002). Not only, was Germany held responsible for 

WWI and was also forced to pay reparations, dismantle military forces and give up colonies. 

Some individuals and groups felt the treaty had been too hard upon Germany and lay the 

foundation for fascism to rise. The Conference the last week of March in 1923 could be referring 

to a conference held in Berlin among labour and socialist parties from Germany, England, 

France, Italy, and Belgium. The purpose of the conference was to find a solution to the 

reparation problem (Chicago Tribune, 1923, 3).  

 

‘The fate of Europe could hang on our ability to bring Dupont round on this point' (Ishiguro, 

1989, 88) 

Question: What is implicated by this sentence? 



35 
 

Answer: It was critical for those states (or groups within states) working for a development 

towards Germany to have all states on board. France was an important state to convince in this 

matter. 

 

However, Mr Lewis’s engagingly informal manner, and his statement at dinner 

that the United States ‘would always stand on the side of justice and didn’t mind 

admitting mistakes had been made at Versailles’ seemed to do much to win the 

confidence of his lordship’s ‘home team’[…]                         (Ishiguro,1989, 89). 

For England, and certainly, Germany, having an American admitting to mistakes committed at 

the Treaty of Versailles made the acceptance to move forward a relief for the countries at the 

conference. 

Summary chapter 3: 

The evidence is not as strongly connected to the actual event within this chapter. The conference 

in 1923 took place, however, not in England as described in the novel, but in Berlin. That the 

conference was held in Berlin could be intentionally conducted by the author to implicate the 

British importance. That all the leaders had come to England and that the country had not been 

involved with Germany in that way. There is though nothing to support such a theory. 

Chapter 4: Day Two – Afternoon - Mortimer’s Pond, Dorset (Ishiguro, 1989, 117-133) 

 

History, characters: Mr George Ketteridge (Ishiguro, 1989, 120). In the novel, Stevens talks 

about Mr Ketteridge as a gentleman, who has contributed to the future and the empire. No 

adequate information reveals who Mr Ketteridge refers to.  

What occurs under the public gaze with so much pomp and ceremony is often the 

conclusion, or mere ratification, of what has taken place over weeks or months within the 

walls of such houses.  

                                   (Ishiguro, 1989, 121-122). 

The paragraph reveals that there were many decisions made outside the British parliament, 

and for the time in many of the great estates. 

: the common gaze. The expression means that it was not out in the public but secretly 

decided Terminology elsewhere. 
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Characters: Lord Wakeling. No information found.  

Sir Leonard Gray. The only information is of a Leonard Grey – a Lord that lived in the 15th and 

16th century. Why the author has chosen this character is unclear.  

Lord Chamberley is most likely referring to Neville Chamberlain, the British Prime Minister 

1937-1940 (Britannica, 2018). 

Summary chapter 4: 

Many political decisions were made outside the British Parliament and a conclusion can be 

drawn to that the persons owning a Great Estate were rich people. The decisions were therefore 

not in the democracy of the common people. The characters Lord Chamberley and Sir Leonard 

Grey are characters that have been given characterisations other than reality. Lord Wakeling is 

a fictional character. Questions can be addressed to students about secret meetings and political 

decisions made then and now. One way is to show students a clip from a James Bond film 

connected to MI5 and the Secret Service. 

Chapter 5: Day Three – Morning – Taunton, Somerset (Ishiguro, 1989, 135-149) 

Terminology: Nazis. Nuremberg Rally was the annual propaganda meeting of the Nazi party, 

held between 1923 and 1938. 

And as for the British Union of Fascists, I can only say that any talk linking his 

lordship to such people is quite ridiculous. Sir Oswald Mosley, the gentleman who 

led the ‘blackshirts’, was a visitor at Darlington Hall on, I would say three 

occasions at the most, and all these visits took place during the early days of that 

organization before it had betrayed its true nature. (Ishiguro, 1989, 146).  

 

Question: What conclusions can be drawn from this paragraph? 

Answer: Since Mosley was a visitor at Darlington Hall prior to the organisation of the British 

Fascist Party, in 1932 a connection between the start of Mussolini's Fascist Party in 1922 could 

be drawn. Sir Oswald Mosely was the leader of the British Union Fascist from 1932-1940 

(Carliff et. al., 2004). 

Terminology: Blackshirts – referring to the black shirts, first worn as a uniform by Mussolini’s 

fascist party. 

Summary chapter 5:  
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The conclusion is that the story withholds secret meetings with Nazis and fascists and that there 

lies a great deal of real events in the storytelling the same year as the Nazis started to hold their 

annual rally. Oswald Mosley was a real person who in the story joined the meetings at 

Darlington Hall. A picture of Blackshirts can visualise the organisation's appearance for 

students. 

Chapter 6: Day Three – Evening – Moscombe, near Tavistock, Devon (Ishiguro,1989, 151-211) 

I feel perhaps I should return a moment to the question of his lordship’s attitude to 

Jewish persons, since this whole issue of anti-Semitism, I realize, has become a rather 

sensitive one these days.  

      (Ishiguro, 1989, 153).  

 

In this paragraph, the narrator for the first time reflects upon how the English society had 

changed from right before, during and after the Second World War.  

Terminology: Fascism was a political ideology and mass movement from 1919 to 1945, first 

founded by Benito Mussolini, the Italian leader. (Britannica, 2018). Mentioned in The Remains 

of the Day as one of the visiting men at the 1923 conference (Ishiguro, 1989, 91).  

 

Terminology: The electric bulb (Ishiguro, 1989, 174). We can by this statement understand 

what a change had entered the English homes when electricity was discovered and later 

implemented into the homes. Electricity today is taken for granted. The work needed for 

lightening the oil or gas lamps could be illustrated by both pictures and short films.  

 

History, characters: Mr Churchill (Ishiguro, 1998, 197). International affairs. This reveals that 

Winston Churchill came to the meetings at Darlington Hall, before becoming the Prime 

Minister of Britain. 

Herr Ribbentrop, the German Ambassador (Ishiguro, 1998, 144). Joachim von Ribbentrop was 

a German diplomat and minister of foreign affairs during WWII. (Britannica, 2018) 

 

Summary chapter 6: 

From this chapter, the grudge against the Jewish people and anti-Semitism has changed over 

the years. Also, information about several important actual historical characters are provided. 

Fascism as a political stand had started with the leader Benito Mussolini who visited Darlington 

Hall as well as England's Prime Minister Winston Churchill and the German Ambassador Herr 
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Ribbentrop. Conclusions can be drawn that several of the characters are real historical persons 

and much of the information has a connection to historical events. Words like fascism and the 

electric bulb provides more information about the climate and development in British society 

at the time. 

Chapter 7: Day Four – Afternoon – Little Compton, Cornwall (Ishiguro, 1989, 213-239) 

History:  

I opened the door to a chauffeur, and past his shoulder I could see some police 

constables dispersing to various points of the grounds. The next moment, I was 

showing in two very distinguished gentlemen, who were met by his lordship in 

the hall and ushered quickly into the drawing room.  

       (Ishiguro, 1989, 228). 

Question: Who were these two gentlemen? 

Answer: This may be the British Prime Minister and the secretary of foreign affairs. This is also 

suggested by Mr Cardinal (Ishiguro, 1989,231). 

Haven’t you ever had the smallest suspicion? The smallest suspicion that Herr 

Hitler, through our dear friend Herr Ribbentrop, has been manoeuvring his 

lordship like a pawn, just as easily as he manoeuvres any of his other pawns back 

in Berlin?                                 (Ishiguro, 1989, 233). 

This is when real history is confirmed. All persons involved have been a part of Hitler’s game. 

Terminology: Like a pawn. Meaning that Lord Darlington was played like a chess piece. This 

is an idiomatic expression and could be illustrated with pictures of a game of chess. 

His lordship has been trying to persuade the Prime Minister himself to accept an 

invitation to visit Herr Hitler. He believes there's a terrible misunderstanding on 

the Prime Minister's part concerning the present German regime.   

          (Ishiguro, 1989, 235). 

In this last paragraph, the gentlemen and their whereabouts come clear. Lord Darlington tries 

to convince the Prime Minister to visit Hitler. Only to understand that he was played like a 

pawn- in a simple game of chess. 

Summary chapter 7: 
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Every character has been played by Hitler and this could be a good opportunity to provide a 

picture of a game of chess for the students. The most obvious would have been for Mr Stevens 

to have recognised the procedure of all the events on Darlington Hall and to react upon that. 

Chapter 8: Day Six – Evening – Weymouth (Ishiguro, 1989, 241-258) 

‘It’s easy enough to see now, perhaps, all the dangers of going to court just at that time, what 

with the climate as it was.’ (Ishiguro, 1989, 247).  

In this last part, evidence is shown that in the aftermaths of the Second World War the climate 

had changed. 

Summary chapter 8: 

The climate had changed from being a divided England, due to the aftermaths of the Treaty of 

Versailles, to a nation against Germany. Lord Darlington wasn’t prepared to lose in court, 

indicates that in conformity with the convictions of the Nurnberg trials the convicted subjects 

were in the opinion of being right. A video from one of the trials could provide students with a 

conclusion of a changed world (History Documentary Films, 2016). 

Summary action research 

With an action research plan, I have found several historical aspects that could be taken for 

connections to real historical events and characters, which with every revised knowledge 

provided a better understanding of the time period. With a deepened knowledge of history, 

modifications and imagery could help learners understand the novel.  The expanded vocabulary 

and discussions about events, characters, and history should help students to reflect on the 

novel, chapter by chapter and enter the next chapter with gained knowledge. 
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