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Abstract 

 

The aim for this study has been to research how talking space is distributed in an English-

speaking classroom in Swedish schools. This aim has been answered by conducting a 

phenomenographic research method, as well as semi-qualitative interviews which have been 

analysed with regard to related literature and research. A second aim has been to establish 

whether teachers make use of pedagogical tools while trying to distribute talking space. Both 

literature and research, as well as the Swedish National Agency of Education, deem it essential 

that students utilize their talking space in order to optimise their English-speaking abilities, 

while additional research emphasizes the benefits of pedagogical tools as aids to achieve this. 

Experience suggests it is not unusual for learners to have difficulties in creating and recognising 

opportunities to speak in class. A major motivating factor for conducting this study has thus 

been to discover what teachers do to encourage less communicative students to contribute 

orally. The results show that teachers tend to be aware of the need to make their students speak 

as much as possible, although their methods trying to achieve this vary. The results also show 

that the interviewees display an overall negative attitude towards physical pedagogical tools, 

but that they instead view their students, general teaching methods, the setting of assignments 

etc, as pedagogical tools in their own right to achieve this purpose. 
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1. Introduction 

This study will investigate how talking space is managed and equally divided among students 

in an English classroom, as well as try to identify what kinds of resources may be needed to 

accomplish this. Talking space is a live and often discussed issue in teacher education. If 

speaking is to be considered as an essential part of learning and perfecting the English language, 

one could argue that acquiring and maintaining talking space is of most importance. If talking 

space is neglected, students miss the opportunity to enhance their language learnings skills. 

Hardman (2016) argues communication to be essential while trying to further develop skills in 

a language, since communication might allow open-class discourse and student engagement, 

which in turn might increase students’ creativity and critical thinking. Communication requires 

talking space, as well as at least two participants, which in turn means that the talking space 

should be divided equally among these two parts. It could be argued that it is teachers’ 

responsibility to make sure that each and every student receives the same opportunity to make 

use of their talking space. The National Agency of Education also emphasizes the importance 

of speaking English to a greater extent while learning, since this adds to developing further 

important skills which applies to the English language, such as finding communicative solutions 

where language only might not be enough, as well as adapting their spoken language depending 

on the situation, receiver, and purpose.  (Skolverket, 2011). 

 

To accomplish the creation of equal shares of talking space, as well as motivating students, it 

may be necessary for teachers to use some kind of support. This support could be in the form 

of pedagogical tools. The National Agency of Education (2011) highlights that the use of 

different kinds of aids might be necessary to deliver lessons in various ways and formats. 

Pedagogical tools for making students both talk and receive their share of talking may be 

considered as invaluable aids for effective teaching. Talking may be considered as invaluable 
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mechanisms for effective teaching as well as complying with the practices advocated by the 

government Agency. According to Vygotsky (in Smidt, 2009), tools, aids, and specially 

designed methods should be used to utilize the most out of every learning opportunity. 

Therefore, it could be recognized that using pedagogical tools could be of great benefit for 

teachers to use in order to make sure that every student receives an equal opportunity to utilize 

her or his talking space. 

 

This study aims to answer the following two questions: 

1. In what ways do local teachers at the upper secondary schools to ensure every student 

has an equal chance to speak in an English-speaking classroom? 

2. What kind of pedagogical tools, if any, are used by teachers to ensure that students have 

equal opportunities to make use of their talking space? 

 

This study begins by outlining, with relevant extracts, the requirements and guidance from the 

national curriculum for the English subject from the National Agency of Education. This is 

followed by the literature review which includes an overview of previous research relevant to 

this study. Next, the methodology for this study is presented, which explains how this study has 

been conducted, relating the processes involved in interviews and data collection, the analytical 

approach adopted and ethical considerations. The fifth part of this study consists of extracts 

from the gathered empirical data as summarisations of the interviews, as well as presenting 

analysis of the data. The interviews, in their completed form, can be found in Appendix 1. 

Thenceforth, the implications for this study are divided into two discrete sub-chapters to form 

a discussion chapter. The first of these comprises a reflection concerning the method for study, 

as well as how the collection of the gathered data progressed, and how the analysis was 

performed. The second subchapter will discuss the findings of the analysis, and their 
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implications relative to existing knowledge and research as described in the Literature Review. 

These findings will be translated into a series of recommendations for teachers in relation to the 

use of talking space in the classroom and they will be presented in the penultimate chapter. 

Finally, the last chapter consists of the conclusion of this study. The conclusion provides a brief 

review of the aims for this study, the conducted analysis of the interviews, as well as the results 

of the analysis and a summary of the recommendations for both teaching practice and future 

research. 

 

2. Communication in the English curriculum from the National 

Agency of Education 

The curriculum of the English subject made by the National Agency of Education (hereafter 

called the NAE) highlights the importance of speaking in order to become a fluent speaker of 

the English language. Learning, improving, and mastering the English language can provide 

students opportunities to gain new perspectives of the world, gain global connections, and an 

increased understanding of cultural differences (Skolverket, 2011). An interpretation of this 

could be that the spoken aspect of the English language is essential, hence students also must 

develop and practice this ability.  

 

The NAE (Skolverket, 2011) argues that acquiring well-developed speaking skills in the 

English language is essential, even if the other learning aspects are most equally important. 

There are, however, several aspects in the curriculum of the English subject which could be 

interpreted as encompassing the speaking aspect. The NAE (ibid.) argues that students need to 

learn English to be a part of the global society, which means that students need to use language 

to be able to communicate. The NAE adds that students must improve their language 
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proficiency by developing their receptive skills, productive skills, and interactive skills. 

Through this, the NAE says “Students should be given the opportunity, through the use of 

language in functional and meaningful contexts, to develop all-round communicative skills” 

(Ibid.). This entails teachers being able to alter, adapt, and individualize their lessons plans, 

lesson assignments, and possible pedagogical methods or/and tools, to make sure that every 

student receives an equal opportunity to learn English. The NAE (Ibid.) also favors the use of 

different aids to help students develop their skills in English in varied ways, depending on 

content and context. A further interpretation of this could be that the NAE urges teachers to use 

various aids and methods to modify their students’ learning processes, which in turn could 

justify that the use of pedagogical tools in the classroom. 

 

3. Literature review 

The following outlines present various research that is related to this essay’s aims and these are 

categorized as follows:  

• The socio-cultural perspective. 

• Talking space.  

• Theoretical supporting methods. 

3.1 The socio-cultural perspective  

The main focus for this study is find information on methods that teachers use to help students 

to improve their ability of using their talking space and has its starting point in Vygotsky's 

(Smidt, 2009) hypothesis about how social contexts contribute students’ way of learning. 

Vygotsky studied how interaction could benefit learning in different contexts (Smidt, Ibid). 

Phillips and Soltis (2014) further explain that Vygotsky was, among other linguistic 
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researchers, a scientist in psychology and pedagogy, and that his research showed that gaining 

new knowledge occurs while being in interactive situations with other people. Vygotsky said 

that people do not learn to the same extent while being passive receivers of knowledge, but that 

they rather learn while being part of social interactions, as well as actively communicating while 

developing their knowledge (Phillips & Soltis, Ibid.). Being an active part of socially 

communicative contexts with other people is instrumental in developing students’ knowledge 

even further, since every individual receives an opportunity to achieve a greater understanding 

of the surrounding world. 

 

Säljö (2010) highlights that one of Vygotsky's best-known contributions to the pedagogical 

world was the Zone of Proximal Development (also known as ZPD, which will be the term used 

during the rest of the essay), which also is a central aspect in the sociocultural theory 

perspective. The theory of ZPD proposes that there are different levels which concern to what 

degree a person can understand or accomplish new things on his/her own, levels that can be 

reached by processing new knowledge unaided by others, but also that there are further levels 

that a person can reach with different aids.  

 

Phillips and Soltis (2014) explain that the first zone of ZPD could be a task a student already 

can perform, while the third zone is too difficult for the student to accomplish on his/her own 

level. The second zone is what researchers call the “ZPD-zone”, which is where the student 

needs assistance. This is most likely in the form of scaffolding support which, in turn, could be 

the help from the student’s teacher or classmates, as well as the form of a pedagogical aiding 

tool.  

Smidt (2009) explains that the term “scaffolding” is a metaphor for providing support. A 

scaffold supports a building to prevent it from collapsing during a construction or renovation. 
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The same principle applies while helping a student to learn a new skill or ability, meaning that 

scaffolding supports a student’s learning process, so that the student does not “collapse” during 

the learning process, further meaning that the learning process itself does not falter. The 

scaffolding support during the learning process should be implemented as incremental helping 

steps, so that the student advances to the targeted new level of knowledge by himself/herself 

(Ibid.) Smidt (Ibid.) adds, however, that there are issues with the term “scaffolding”. She argues 

that scaffolding could be seen as a one-way process of learning, where of the scaffolding is used 

as the aid only for the learner. Another issue that Vygotsky did not address was how the 

assistance from a teacher or peer appears during the learning process. Smidt (Ibid.) highlights, 

on the other hand, that other researchers argue that support should not be perceived as being 

exclusively related to the transfer of knowledge or skills, since it instead should concern 

communication and participation between learner and peer.  

 

A further explanation is that ZPD is only made available when the students are offered support 

that helps the students to advance in their learning process. Students should receive enough 

support from their teachers or peers that they, after the primary learning process, can master the 

task, assignment, or subject to such a degree that they can finally accomplish it on their own, 

without any support (Gibbons, 2009). Smidt (2009) argues that Vygotsky's theories of ZPD 

were that learning does not occur if the learner does not move further from the starting point 

while learning new knowledge. A simplification of this is could be that teaching a student is 

only beneficial when the student acquires additional knowledge from the very first day of 

learning. To increase learning opportunities, the student should be provided with assistance in 

various forms.  

Smidt (2009) continues and quotes Vygotsky’s own research with “Instruction is only useful 

when it moves ahead of development. When it does, it impels or awakens a whole series of 
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functions that are in a stage of maturation lying in development” (p.83).  She explains that 

Vygotsky indicated that, while teaching a child, the teacher or peer should utilize the child’s 

own experiences, and in turn use that existing knowledge to facilitate new knowledge or skills. 

An example of this could be a student trying to learn a new aspect of maths while using his/her 

already existing knowledge of maths (Ibid. pp. 83-84). She adds (Ibid.) the terms performance 

and potential to her explanation of ZPD. Performance is the stage where a student, or a child, 

performs on his/her own knowledge and pre-existing skills, while the potential level is what a 

student/child can do with help from a teacher or peer. Vygotsky’s view on learning is that all 

learning takes place in social contexts. 

 

Cultural mediation is an approach suggested by Vygotsky (Säljö, 2013) and is a major part of 

the sociocultural theory perspective. Säljö explains that cultural mediation, in the socio-cultural 

aspects of teaching, could be regarded as a pedagogical tool which could be used by both 

teachers to impart, and students to acquire, knowledge at new levels. By using pedagogical 

tools, teachers and students can share and receive information in various formats, for example 

new experiences and interpretations. Cultural mediation is explained as the use of physical and 

spoken tools which enable an individual to acquire higher levels of knowledge and/or abilities. 

The spoken tools could be explained as utilizing language while being interactive with other 

people, which means that the actual communication with other people mediates knowledge. 

Physical tools could, for example, consist of computers, talking sticks, books, and more, and 

could be used by students and teachers to help individuals to acquire new knowledge (ibid.).  

Smidt (2009) argues that mediation is a central aspect of Vygotsky’s learning theory. She 

explains that mediation could be defined as the use of cultural tools or signals that, in turn, 

allow qualitative alterations while thinking. An example of this could be that a student knows 

that the number twenty is greater than the number ten, but does not really understand the 
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difference in value of the numbers ten and twenty. To achieve an understanding of value, the 

student could use coins to create a greater understanding of difference of value within the 

number ten and twenty. Smidt (Ibid.) argues that mediation is a kind of “communicable 

systems” for representing reality and by acting on it (Ibid, p.22). She continues saying that 

mediation occurs when signs and symbols are used in order to try different ways of 

communication, which will in turn help people to both understand, explain, and portray how 

people experience the world (Ibid.).  

 

Smidt (2009) continues by explaining the meaning of the terms symbol and sign in the aspect 

of being parts of mediation. She explains that symbols express and convey meaning; as an 

example, the number “2” means more than one and less than three, while a red cross could 

symbolize a place where sick people may be treated. Signs are, in addition to symbols, a 

combination between form and meaning. Smidt exemplifies this by referring to actual road 

signs, i.e. that they are usually made of metal and, depending on form and colour, represents 

some kind of message (Ibid., p.22). She develops this even further and argues that the meanings 

delivered through signs and symbols can change over time, since those encountering these 

might alter how they think of, or understand, signs and symbols. Films, books, commercials, 

talking to a friend, or other kinds of communication may well change how a symbol or a sign 

is interpreted. This kind of communication could also be called cultural tools (Ibid.).  

 

Cultural tools allow people to think about specific entities, even if these entities are not actually 

present during the moment (Smidt, 2009). Smidt exemplifies this with movies since a movie, 

as a cultural tool, could change the meaning of sign or symbol, and by thinking about this film 

after seeing it, people might remember a new meaning behind the sign or the symbol (Ibid). 

Cultural mediation, according to Smidt (Ibid.), is a combination of mediation and cultural tools. 
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She (Ibid, pp. 23-24) exemplifies this by explaining how a child can acquire knowledge by 

being exposed to different experiences on a daily basis, as well as being informed of what it is 

he or she is experiencing. Additionally, wherever the child is born, it is born into culture, and 

can also experience phenomena bound to that specific culture. The cultural mediation occurs 

when the child is experiencing something within that culture, as well as being informed of what 

it is it experiencing. By doing this, the child will learn new information as well as being taught 

how to connect with it, which in turn might make it easier for the child to remember it. 

3.2 Talking space 

Hardman (2016) asserts that communication between students in a classroom is essential for 

developing their learning skills. She continues by saying that it is the teacher’s responsibility to 

create and present questions that provide all students the opportunity to speak, even for those 

who might not be comfortable speaking in class. Hardman (Ibid.) claims that it has been proved 

that such learning engagement between teachers and students has positive results in terms of 

exercising the brain. She presents a study on how university students exercise their brains to 

retain and understand new knowledge and information, which is mainly due to discussions, 

learning by doing, individual tasks, and more, which Hardman (Ibid.) emphasizes to be 

essential.  

 

Hardman (2016) stresses, however, that disengagement and student passivity are issues that 

must be solved, but also that these issues are based on poor tutoring and poorly prepared lessons 

plans. She concludes that the latter is the main issue which needs to be solved in order to 

increase the students’ learning opportunities. Hardman (2016) continues by stressing that 

teachers and tutors are well aware of critical situations in the classroom, but that they also need 

to improve various conditions to increase the students’ learning opportunities, for example their 
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use of questions in the classroom and how they provide feedback. Finally, Hardman (Ibid.) 

highlights a problem not only of apathetic teachers, but also of the students and their lack of 

interaction in the classroom, as well as how they learn new information and abilities, although 

these are aspects with which tutors and teachers must help their students. Espinosa (2005) 

argues for the importance of teachers adapting their lessons and lessons plans according their 

students’ skills and needs. This, in turn, creates an opportunity for the students to achieve their 

goals. 

 

Bergöö and Ewald (2003) propose that interactions with other people are of great importance 

in order to enhance students’ personal development concerning skills, abilities and general 

knowledge. They further claim that, in order to encourage students to feel part of the democratic 

society, it is the schools’ responsibility to make sure that students have faith in their personal 

communicative capability (Ibid.). Additionally, the Bergöö and Ewald (Ibid.) study shows that 

students’ identities and self-images were developed when they used their communicative 

capabilities in different spoken and cultural contexts. They continue by saying that developed 

self-images and identities are important for the students in order to feel comfortable about 

themselves (Ibid.). Riley, Burrel and McCullums (2004) obtained similar results from their 

comparative study which showed that students developed their communicative capability to a 

greater extent during education consisting mainly of communicative lesson plans, as compared 

to lesson plans consisting of less communicative tasks and assignments. 

3.3 Theoretical supporting methods 

Students could aid each other while working collaboratively, since this creates opportunities 

for teachers to offer support efficiently, and for students to offer help to each other (Johnson & 

Johnson, 2007; Sellgren 2011; Bosacki et al., 2011). Riley et al. (2004) state that aiding tools 
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might help students further to develop their communicative skills. Forslund Frykedal (2008) 

discovered that trust among students in a group is essential for groups to function. She observed 

how students in groups managed task collaboratively, what subject was discussed, and whether 

the students depended on the each other while in a group. Forslund Frykedal established that 

trust became an essential part of the groups while working together (Ibid.). The students’ trust 

among each other, and will to share thoughts and opinions, are aspects and tools which could 

make students in groups further prepared to use their talking space to a greater extent (Johnson 

& Johnson, 2007; Wedin, 2008, 2009). Teachers could provide aids as additional support to the 

groups, as long as the aids contribute assistance for the groups to use while communication 

(Riley et al., 2004). 

 

Thompson (2013) presents a study about how a written teaching and learning process for a 

student could be displayed from a perspective inspired by ZPD. He highlights that writing is a 

recursive exercise, which in turn means that the targeted student must not only receive support 

and mediation from the teacher, but must also be self-integrated within the exercise in order to 

learn. Secondly, he states that there are crucial periods in a student’s learning process where 

progress in learning is most likely achievable through the different levels of ZPD (Ibid.). 

Thompson’s (Ibid.) study presents a scenario where a student was not able to perform writing 

assignments without any assistance from peers or teachers. The student’s achievement was 

based on the help from an interactive pedagogical tool that the student said could work, which 

enabled the student to reach a new zone in the context of ZPD. He adds that social interactions 

between all individuals in the classroom is essential in order to create efficient learning 

processes, which in turn should be added into content-oriented tasks (Ibid).  
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Thompson (2013) continues by pointing out that the usage of ZPD should adapted after every 

single student, indicating that the pedagogical tools also should vary, depending on the 

individual. He continues by stating that the quality and quantity of assistance from teachers or 

peers also vary depending on the development of learning progress, since the more a student 

can achieve without help, the less assistance is needed. Thompson (Ibid.) emphasizes that there 

are several kinds of mediation that could affect the students’ learning progress, for example 

joint exploration between pupils and teacher, oral or written feedback that could offer different 

kinds of guidance for continuous learning, direct instructions from a peer or teacher, and others. 

These kinds of mediation are not to be taught in isolation, but should be intertwined with each 

other to include different learning elements. Finally, he clarifies that the main common aspect 

is that every student learns from social interaction, and that it is the social interaction between 

students, teachers and peers that warrants further attention in the students’ different learning 

processes (Ibid.).  

  

Scaffolding can be portrayed as a “how to learn” aspect within the theory of ZPD, meaning that 

a certain kind of assistance could facilitate a child’s learning (Smidt, 2013), or achieve a goal 

that might have been too difficult to achieve at an earlier stage of the learning process. Smidt 

(Ibid.) stressed that there are four specific aspects of scaffolding, whereof each different aspect 

implies what kind of approach a peer might have with scaffolding a learner. The first aspect is 

called cognitive apprenticeship and has, according to Smidt (Ibid.), a natural place in the social 

construct of everyday life. The meaning behind this aspect is that learners are creators rather 

than passive bystanders, but also that creators usually have to work together which is a key 

feature of this approach, as well as receiving assistance to achieve new knowledge. 

Furthermore, it is also preferable if the task were to be slightly more difficult than a task the 
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students would try to accomplish individually, as long as they receive the proper level of 

scaffolding assistance.  

 

The second aspect, the situated learning, implies that traditional learning happens while being 

part of certain learning activity, as well as being part of the surrounding culture, and the actual 

context within the conduct of the activity. A critical point to this description of scaffolding is 

the social interaction while performing an activity, since this involves learners in what is called 

a community of practice. Community of practice means that a group of learners starts to share, 

or has previously started to share, an uncertain number of ideals (Smidt, 2013). The ideals are 

opinions and concerns that the group shares in order to accomplish the provided task or 

assignment, which in turn could be uncertain since the number of opinions and concerns could 

vary between groups.  Smidt (Ibid.) continues and states that when a new member joins the 

group of practicing learners, she/he will most likely start in separate level of the ZPD circle. 

When the student becomes more active in the group, he or she will learn more about the activity 

of information or become committed to the ideals of the group.  After an uncertain period of 

time, the student will become proficient in the subject that group the is working with, and at the 

same level of the ZPD aspect as the rest of group.  

 

The third aspect is reciprocal teaching, which mainly involves working with a text, and that a 

certain text is discussed between teacher(s) and students. This aspect is usually most recognized 

during language lessons. The communication between the teacher(s) and the students is 

constructed by the use of four procedures.  These are summarising, question-generating, 

clarifying, and predicting. This aspect could be deemed as complementary, since the teacher 

and students are expected to take turns leading the discussion, meaning the person leading the 

discussion will alternate from time to time (Smidt, 2013).  
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The final aspect is called peer tutoring (Smidt, 2013). She exemplifies this as two students 

working together with any kind of learning material, only that one of the students should be on 

a more advanced level while the second student should be on a level of being a novice, 

especially with regard to the given material. She claims that researchers have questioned the 

simplicity of this aspect and emphasize that the question of age between the expert and beginner 

must be answered, as well as that the expert and beginner should be around the same age to 

function in a more productive way. Smidt (Ibid.) counters this and specifies that the focus 

should not be a question of age, as long as the pair during the learning exercise consists of one 

expert and one beginner (Ibid.). These different aspects of scaffolding could be used during 

teaching and learning exercises which is practiced from a socio-cultural theory perspective and 

could be considered while planning or performing a lesson plan based on ZPD. 

 

4. Methodology  

This chapter will present the conducted method for this qualitative interview-based study. This 

study is mainly inspired from phenomenography, which Kihlström (2016b) describes as a 

method where the researcher gathers and analyses other people’s opinions, thoughts, and 

experiences about a certain phenomenon. Interviews were conducted to gather empirical data. 

The collection of the empirical data for this essay, the procedures for the interviews, and the 

ethical aspects is outlined in the subchapters called as follows: 

• Collection of Data.  

• Selection of Interviewees. 

• Ethical Aspects. 

• Gathered Data.  
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4.1. Collection of data 

The empirical material has been collected through conducting semi-structured interviews. 

Eriksson-Zetterqvist and Ahrne (2015) state that questions for a semi-structured interview are 

prepared before conducting the interviews, and that the positioning of the questions might 

change, depending of what topics are discussed between the interviewer and the interviewee.  

During the interviews, probing questions could occur which, in turn, is a major difference 

between semi-structured interviews and structured interviews (Ibid.). Kihlström (2016a) adds 

that qualitative studies have been used to gather information from people who have experience 

and knowledge about the studies’ areas of focus. Since this study’s aim is to gather information 

about teachers’ knowledge and perceptions of talking space and pedagogical tools in the 

English classroom, quantitative interviews are deemed as less beneficial than qualitative 

interviews, and because qualitative interviews allow more comprehensive answers. Bryman 

(2011) claims that semi-structured interviews should be deemed as qualitative.  

 

During a previous teacher practice period, there was a verbal agreement with four different 

teachers that they would participate in this study. These teachers were thereafter contacted with 

an official request that was imbedded in an information letter, including information about the 

questions and the context for this study (Appendix 2). The reason the interviewees received 

information about the study’s focus area was to make sure that the interviewees felt comfortable 

participating. The interviews have been conducted individually with each interviewee. A 

recording device was used to record the interviews, which meant that the interviews could be 

listened to again and answers reviewed for the analysis. 

The structure of the interviews was divided into three parts, starting with background questions. 

Secondly, the focus was moved to questions that were related the topics talking space, and 

finally pedagogical tools. There was no time limit while conducting the interviews, meaning 
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that the interviewees were free to speak for as long as they deemed necessary. The reason for 

this was to gather as much related information to the study as possible, as well as creating 

opportunities to formulate probing questions. The questions were constructed in this certain 

fashion that a “no” or “yes” answer would be troublesome to give, meaning that the interview 

question can be deemed as “open”. Alvesson (2011) states that open questions could be 

regarded as increasing opportunities for the interviewee to share his/her knowledge and 

experiences. The questions for the interview can be found in Appendix 3. 

 

A total of four teachers were interviewed for this essay. Each interview consisted of a total of 

ten main questions, three follow up-questions, and was designed with flexibility and range to 

facilitate the possibility of asking probing questions. Notes were taken by the researcher during 

the interviews to register what had been discussed, decrease the chances of repetition, and to 

stimulate eventual probing questions. This was done despite Bryman’s (2011) concerns on 

taking notes during an interview, which he claims to increase the chances of developing a lack 

of concentration from the interviewer. Bryman’s (Ibid) opinions were disregarded based on 

Trost’s (2010) experience of that the use of an electronic recording device is a beneficial choice 

since recordings can be re-listened to repeatedly and then thoroughly analysed. Trost (Ibid.) 

continues and says that re-listening to recordings decreases the chance of missing anything 

while transcribing and analysing the interviews.  

 

4.2. Selection of interviewees 

Four interviews were conducted in order to gather primary data. All of the interviewees are 

working at a local upper secondary school located in the southern part of Sweden. All of the 

interviewees are female; it should be explained that it was not intended interviewing women 
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only, but these were the only teachers available to participate at the time. The interviewees had, 

at the time, been working as teachers between 10 to 35 years, and all legitimized in their 

professions. Additionally, all of the interviewees have English as one of their main teaching 

subjects. The interviewees are presented in the diagram that follows: 

 

Fictional names Years as active working 

teachers  

In what grade they teach the 

English subject 

Bianca  10 years  First, second, and third year. 

Beatrice 35 years  First, second, and third year. 

Nora  12 years First, second, and third year. 

Nina  18 years First, second, and third year.  

 

The diagram presents the fictional names of the interviewees, how long each interviewee has 

been working as a teacher, and in what grade, or grades, each interviewee teach the English 

subject. Kihlström (2016a) argues that it is beneficial for the study if the interviewees have 

experience of the study’s field area. Bryman’s (2011) statement of selected interviewees is 

similar, since he says that, in order to answer the study’s questions qualitatively, the selected 

interviewees should be connected to the study’s field area.  

4.3. Ethical aspects 

This study has followed the four ethical aspects presented by The Swedish Research Council 

(2012), which follows: 

• The Information Requirement. 
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• The Claim for Consent. 

• The Claim for Confidentiality.  

• The Claim for Usefulness1.  

 

The Information Requirement was fulfilled when the interviewees received the information 

letter (see Appendix 1), which consisted of information about this essay’s aims and research 

questions. The letter of information also included the Claim for Consent, where the interviewees 

had to sign their names to officially be a part of the study. Furthermore, the letter included 

information that the interviews' answers would be recorded and that the gathered material would 

only be used for the specific essay, and that the interviewees would be free to terminate their 

participation at any time. The Claim for Confidentiality corresponds to how the interviewees 

and their information have been anonymized by using fictional names for the teachers. The 

interviewed teachers were informed that the research and the gathered material for this study 

would be permanently deleted after this study has been completed. This, in turn, fulfils the 

Claim for Usefulness.  

4.4. The disposal of the gathered data  

The transcriptions of the interviews were made to thoroughly conduct an analysis of the 

interviews. The transcriptions were done shortly after each interview was conducted. Bryman 

(2002) argues that the transcriptions of the interviews are an essential part of the study. The 

transcriptions of the four interviews have been transcribed word by word, meaning that the 

transcription have not been altered from the actual interviews. The interviews were recorded 

and transcribed in accordance with the guidance for such interviews advocated by Kvale and 

Brinkmann (2009). The full transcriptions are not included in the analysis chapter. The analysis 

                                                
1 The author’s personal translations. 
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will only consist of quotes from the transcribed versions. The full versions of the transcriptions 

can be found in Appendix 1. 

 

The analysis was guided by Bryman’s (2011) explanation of the inductive analysis method. He 

argues that an inductive analysis method aims to find and describe the connection between 

research and theory (Ibid.). In addition to the inductive analysis-method, this study was further 

inspired by the phenomenographic analysis method, explained by Dahlgren and Johansson 

(2009). They present the phenomenographic analysis model to consist of a total of seven steps.  

 

Dahlgren and Johansson (2009) explain that the first step is for the researcher to study and 

become familiar with the gathered empirical data, preferably multiple times. They further state 

that the second step is to analyse the gathered empirical data, which consists mainly of the 

transcription of the interviews, but also that notes and other material might aid the study. The 

third step is to find similar and different opinions and experiences about a certain phenomenon 

from the interviewees. At this stage, the transcriptions of the interviews are finished and have 

been analysed in connection to the aims of this study. The fourth step occurs when similarities 

and differences between the answers from the interviewees are distinguished, and in turn 

categorized. Dahlgren and Johansson (Ibid.) argue that these categories are designed to establish 

the connections between similar answers in the gathered material. To create these categories, 

the study referred to Bryman’s (2011) explanation of the thematic analysis, also referred to as 

open coding2, which is when each individual category contains similar information from 

different interviewees. The information in one category is not to be similar to the information 

in a second category.  

 

                                                
2 The author’s personal translation. 
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Dahlgren and Johansson (2009) continue and explain that the fifth step of phenomenography 

relates to when the categories are finalized, and later analysed to create a result. They highlight 

the importance of that each category must contain similar information. as well as to make sure 

that each category is different from the other. Further, they argue that the sixth step is of great 

importance, since this step is when the researcher names the categories, which in present the 

result of the study. Dahlgren and Johansson (Ibid.) emphasize that the titles of the categories 

should be brief, but also provide implications of what each category is about. For this essay, a 

total of four categories were distinguished. The final step is to ensure that the categories are not 

similar to each other, since each category is supposed to define one theme (Ibid.) 

  

5. Results from the interviews 

The results are presented in the form of created categories from the analysed transcriptions of 

the conducted interviews. Each category will be briefly explained, as well as being intertwined 

with quotes from the interviewees while presented. It will be clarified in the text who, among 

the interviewees, is quoted, simply to distinguish the possible different opinions between the 

interviewees, and similarities are highlighted.  

5.1 The variety in distributing talking space among students 

All of the interviewees describe how they make sure their students receive opportunities to 

speak in the classroom, and what they do while trying to achieve it. The interviewees are 

Bianca, Beatrice, Nora, and Nina, all of whom work at a local upper secondary school where 

they teach the English subject. The quotes from the transcriptions in relation to talking space 

and pedagogical tools, and further commented upon.  
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Nora: Well first of all you need to design assignments as well as make those small 

tasks and exercises, that everyone, to make sure that everyone are speaking and 

since it’s a big part of the English curriculum. 

 

Nora highlights that a teacher should focus on making students speak in the classroom during 

every lesson, as well as designing the lessons and its content so that students are able to speak. 

This perspective may be recognized among the other interviewees, who also discuss how they 

plan, or improvise during, their lessons to make their students use their talking space.  

 

Bianca: Since speaking is maybe one fourth of a course, based on what I am 

supposed to grade and look at, there are at least one fourth of the assignments 

that are focused on doing presentations, or conversations, or it could be 

debates or arguing for something. 

 

While two other interviewees present a pragmatic approach (Appendix 1, p.10 & p.38), Bianca 

presents a curricular approach, and states that talking space involves a quarter of a course´s 

planning since talking space represents a quarter of the curricular content. She does, however, 

illustrate with examples of assignments and tasks which she uses to implement talking space, 

which also Beatrice does, as follows: 

 

I always give them practice tests where they get to take a, like, a practice 

national test, speaking test, where I give them written feedback and well, 

perhaps like, you’re taking over too much, perhaps you should back of a little 

and invite your partners and listen to your partners. 
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Beatrice explains that she uses existing tests to make students practice their spoken skills, as 

well as her providing feedback about students’ performances while participating in speaking 

assignment. This feedback could consist of guidance about how to participate in groups, rather 

than the students’ spoken performance. Similar and different approaches from Nora can be 

found in Appendix 1 (p.33).  

 

Beatrice: If you want to focus on talking space, if you’re two on two you have 

more minutes per person so that is also a strategy telling them, saying to the 

students why you want them to speak in a certain group or so, because, if 

actually, if five people are listening to one that is sort of, well, a waste of time 

for me as a teacher. 

 

Beatrice remarks that it is beneficial for teachers to let students discuss and talk in pairs rather 

than in groups. An explanation for this could be that Beatrice finds it difficult to create a session 

where each student has an equal share of talking space if they are in groups. Furthermore, it is 

conceivable that students find it demanding to talk out loud if there is another student who talks 

extensively more than the rest. A group of two could create opportunities for students to speak, 

since it could be challenging for one student to dominate the discussion. It would also be 

beneficial for Beatrice to observe if the students initiate a discussion, since she could learn more 

about the students’ speaking skills. 

 

Nina: So if people have raised their hands, I sort of say no no no, it’s not your 

turn, if that person wants to say something first. But if, sort of, if it’s dead quiet 

and someone just speaks directly then I think that’s a good thing. 
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Nina describes how to control the talking space with students that might take the upper hand in 

the classroom. She adds, however, that garrulous students could receive the opportunity to 

speak if the rest of the class is silent. An interpretation of Nina’s remark could be that letting 

students speak freely in a quiet classroom allows a discussion and in the same way make 

students more comfortable to speak. Bianca, Beatrice, and Nora also share their thoughts on 

this matter (Appendix 1, p.3, p.10, & p.23).  

 

Beatrice:  I also have the rule that if they are talkative people I’ll always put 

them together and if they are people that are more quiet, I make sure that that 

the talkative people won’t take over because then both will be uncomfortable 

and I think, you have to look at individuals and match (...) match personalities 

I would say to make sure that they have a challenge whatever that challenge 

may be. 

 

Beatrice describes a version of a selection progress where she divides the students into pairs 

depending on how talkative they are. She states that talkative students will not take over the 

conversation or the discussion if they are put in the same group, which they might have done if 

they were paired with a less talkative student. This creates opportunities for the less talkative 

students to take advantage of their talking space. This may be because the less talkative students 

have a chance to make their voices heard, but it also challenges the talkative students to actually 

stay silent and listen to their partners, since the other talkative students in the group most likely 

want to speak as well. 

 

Nina: Well we have group discussions of course if they’re free, like sort of 

okay, now we discuss this for, I usually set the time like we have maybe we 
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have watched a film or something like that, and I give them a question, and I 

say okay now you have three minutes to keep conversation going about this 

question. (...) Okay what did you talk about? 

 

Nina relates how she creates restrictions concerning talking space by use of minor assignments; 

she explains that the students are provided a certain amount of time to speak in the group. 

Afterwards, the groups will discuss what they have talked about openly in class. One can argue 

that Nina’s approach provides a greater deal of responsibility for the group of students to handle, 

since it is their own responsibility to see to that each student in the group receives a chance to 

speak his/her mind. Beatrice has a similar approach which could be deemed as more teacher 

controlled (Appendix 1 p.14). Nora outlines a similar approach: 

 

The classes that I have, I mean they are thirty students in each class, I will not 

able to give them the one to one conversation all the time so they kind of need 

to take their own responsibilities and helping each other. 

 

Nora states that the students’ personal responsibility could be considered as a crucial aspect of 

managing the students’ learning process. Since a teacher might not be able to give personal 

feedback and assistance to every individual student every lesson, students need to focus on 

assisting each other and take responsibility for their own learning as well. It could be argued 

that her approach, i.e. letting groups of students managing the time limit on their own (from the 

previous quote), is similar to Nora’s, i.e. of general learning responsibility from her own 

students, which Nina also reflects further upon (Appendix 1, p.33): 
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Nina: I always say to my students that, that they could be good at speaking 

English, but they hate speaking English in front of everyone. That if you look at 

the criteria it doesn’t say you have to good at speaking in front of everyone, to 

get the good grade, as long as they speak English when we have the group 

assignments and that they try to speak English with me all the time. 

 

Finally, Nina presents an approach for how to encourage students to speak in class. Nina’s 

approach is based upon referring to the curriculum which does not stipulate any requirement 

that students have to speak in front a whole class. Instead, she argues that as long as her students 

speak English when they are required to, that is more than sufficient in order to comply with 

the curriculum. An interpretation of this is that Nina might have a pedagogical approach 

towards her students’ feelings about to be compelled to speak openly. The interviewee Beatrice 

displays a similar approach, although it can be interpreted as slightly more forceful (Appendix 

1, p.16). 

5.2. Providing talking space requires practice and patience 

Several of the interviewees express issues with dividing talking space equally among their 

students. The issues seem to be based on lack of time and lack of motivation. Their views, 

however, about what might or might not be an issue are rather different.  

 

Bianca: So, English, in that sense it is also difficult when have a big open class 

discussions, to get everybody to participate and if I distribute the words in a 

forceful way that I say that, you are now going to say this, answer this 

question, it is, it’s not something that they enjoy, if I force them to talk. 
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Bianca raises an issue where she does not want her students to speak only because they have 

been compelled to do so. She highlights the fact that it could be difficult to involve each student 

in an open class discussion, but also notes that forcing students to speak is not something that 

might be welcomed by students. Beatrice also comments on being forceful towards the students, 

as follows: 

 

I don’t want to give questions to people that don’t raise their hands, because I 

know that some, most of them are awfully nervous, and then perhaps I try to 

make sure I pick students who feel comfortable developing their thoughts. 

 

Beatrice explains that she does not want to make her students feel uncomfortable and forced to 

speak. She chooses students that raise their hands while asking a question, rather than coercing 

students who have not raised their hands. Nora also shares her thoughts on the matter of her 

students raising their hands (Appendix 1, p.22). One could interpret that Beatrice does not want 

to intimidate her less talkative students in any way, but that she rather wants to reward students 

who might want to speak. Nina’s thoughts add to the subject of picking students, as follows: 

 

If there was no one waiting, like if there was no one else, there was no one who 

had their hand raised, and they would just say something, I think I would 

appreciate it3, but sometimes I feel like there are people that are very, like, they 

do things by the book. And then it’s kind of rude for people to just say things 

when they are actually doing the things that we are supposed to do. 

 

                                                
3 Nina claims the would appreciate if a student spoke out loud in a silent classroom. The author’s clarification.  
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Nina claims that she appreciates students speaking aloud in the classroom, as long as it was 

clear to Nina and her students that there was no one else who wanted to answer the question. 

Additionally, she states it is rude when students interrupt other students who attempt to answer 

a question, for example by raising their hands, which in turn is a part of the structure that Nina 

wants her class to follow. 

 

Several of the interviewees say that dividing the talking space equally among students might 

be troublesome to accomplish depending on the lesson, as well as what the students expect 

from them, as teachers, during the lessons. 

 

Bianca: Of course, the negative thing is that, it gets to be sort of cynical 

because you, you work with things in order to get high grades, you don’t work 

with things because it’s fun. (...) I’m thinking that training them just in order to 

be communicative people, is not something that I focus very much on, it's more 

getting good grades. 

 

Bianca discuss dividing talking space among students. She emphasizes that her belief is that 

her students focus on achieving high grades, which means that she sometimes does not focus 

on developing her students to become loquacious. Instead, she claims that she focuses on 

making her students achieve the desired grades. An interpretation of Bianca’s statement could 

be that she does not plan the lessons on making the students become as communicative as 

possible, but rather makes sure that all her students achieve the desired grades. The thoughts of 

Beatrice and Nora can be found in Appendix 1 (p.14 & p.28). 
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Bianca: when it comes to speaking it’s of course that they would get in contact 

with native speakers, which is something that I rarely have the chance to 

organize and fix, since I have limited time. 

 

Bianca continues and states that she wants her students to have more contact with native 

speakers of the English language, although she does not elaborate how this would be possible, 

and recognizes it is because of a lack of time to plan and organize such a gathering or 

assignment. An interpretation of this, in contrast to Bianca’s previous statement, is that she 

wants students to improve their communicative skills, even though grades could be in the 

greatest of interest.  

 

Nina: you can maybe have like five or six students that speak a lot more than 

the rest unfortunately. So, maybe, the others that are more quiet they walked 

around and listened to them when they had their group discussions. But when it 

comes to the classroom discussion, (...) I think in some classes could be five or 

six people sort of doing all the discussion, and the others are rather silent. 

 

Nina states that there usually are a handful of students who are more talkative than the rest of 

students in a class, and that it is the same kind of students that speak while having a classroom 

discussion. She highlights, however, that the students who speak less might listen more when 

the talkative students have the floor. An interpretation of this could be that in scenarios like the 

ones Nina describes, the talking space is not divided among the students. In addition to this, 

Nora adds a reflection on talking space and how that is portrayed in the English curriculum, as 

follows: 
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If you look at it there is nothing in the curriculum saying that you need to stand 

in front of 30 people and give a speech, there is nothing in the curriculum, 

however it says you have to have communication, communicative skills as well 

as interaction. 

 

Nora states that the curriculum does not mention that a student must speak in front of the class 

to achieve higher grades. This could relate to the notion of teachers making sure to divide the 

talking space among the students, meaning that it might not be as important to divide the talking 

space equally among students as previously thought. Nora adds, however, that the curriculum 

states that portraying communicative and interaction skills is required in the curriculum. One 

could then interpret this as a requirement for talking space and, if students are to have the same 

opportunity to achieve their desired grades based on these skills, making sure that talking space 

is suitably divided among the students would be essential. 

 

Beatrice details how she can divide the talking space among her students, or at least provide 

opportunities for students to express themselves, as follows: 

 

It depends on the groups, I mean, in some groups you can speak openly to 

some students and explain to them, sometimes you to, perhaps, discuss with 

them in private. 

 

She differentiates her teaching method depending on students’ willingness to speak in front of 

their class. Beatrice says that she can speak openly to a number of students because the students 

themselves do not mind speaking out loud in class. Furthermore, she adds that students who 

dislike speaking openly in class can, if they prefer, speak to her privately. This provides each 
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student an opportunity to speak their mind and also show their skills in the English language. 

Additionally, Nora states: 

 

I think I am being responsible that everyone gains from the lesson, and if that 

is someone taking over, I mean that kind of depends on the situation because 

sometimes the person speaking maybe have a lot to contribute with. 

 

Nora explains that she is responsible for making sure that her students gain knowledge and 

develop their skills, that the talking space is divided equally during her lessons and that no 

student takes advantage of other students’ talking space. She points out, however, that students 

who speak without permission might have something to contribute, and this should be 

facilitated where practicable. 

 

Continuing on the theme of teachers taking responsibility of their students learning, Nora 

presents an example of when she gained a greater understanding of nervous students, as follows: 

 

There was this one class last year, they were so, they were so quiet, (...), and I 

tried everything to get them growing and they were like very neutral (...) is the 

level to high, is it too low, are they interested or aren’t they interested. I had no 

idea because they never ever responded. (...) I was like if this is how this makes 

me feel, I wonder what it makes another student feel when they stand in front of 

them speaking. 

 

Nora says how she has experienced a time where she felt nervous while being in front of the 

certain class since that class was too difficult to analyse. Gaining experience from a troublesome 
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class can be useful in order to understand students who are too nervous to speak in front of a 

whole class. Experiences like these are invaluable to teachers in encouraging them to regard 

every student as an individual. Nora still has requirements, which she explains as follows: 

 

I say that I expect them to. I will always have English, I will always speak 

English, and I will always expect you to speak in English and if you don’t think 

you should I would like to have a good argument of why you don’t think that. 

And, it’s very rare that anyone ever have an argument of why they are not, to 

not want to practice. 

 

Students that comply with Nora’s demands could be assumed to be making the most of their 

talking space and are thus able to achieve the desired grades, while the other students might 

not.   

5.3 The importance of being comfortable 

The interviewees share their views on how to make students feel comfortable being in class. 

Firstly, they discuss class dynamics how it affects learning opportunities.  

  

Bianca: It’s always good to learn more about how to get everyone in the 

classroom speak more, and feel comfortable in the group, to express 

themselves, so I think that all teachers can develop within, what tools can I 

use, what kind of assignments will make, will encourage them to speak more 

without even thinking about it. 

 



32 
 

Bianca emphasises the importance of the students’ comfort while in the classroom. She asserts 

that teachers should engage in self-reflection, and this reflection should include the ways that 

pedagogical tools and assignments are used. Beatrice, Nina, and Nora also provided similar 

thoughts on this matter, saying comfort in class is essential (Appendix 1, p.11, p.22, & p.34).  

 

Nora: they should be there for their own learning. That’s why I’m in the 

classroom, for their own learning. It’s not that they’re there for me, it’s that, 

they should use their talking space but then it’s also important to add here it’s 

all about teamwork and sometimes being part and also contribute to someone 

else’s learning. 

 

Nora expresses how teachers do not teach for their own sake, but for their students’ learning. 

She points out, however, that students must take their responsibility for their own learning, as 

well as helping others to achieve their goals by contributing their own knowledge and skills.  

The other interviewees also express their views on poor class dynamics, whereof Beatrice states 

as follows:  

 

If they don’t get comfortable they won’t, they won’t develop their skill, they 

will stay at the very level the one, the one they started with at the course. 

  

Beatrice says that students could have difficulties developing new skills while feeling 

uncomfortable in class. An interpretation of this could be that uncomfortable students might not 

want to engage themselves and display their knowledge while being afraid of being targeted by 

students who may be hostile or have a grudge against them. Teachers need to make sure that 
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every student receives an equal chance of learning. The thoughts of this matter from Bianca and 

Nora can be found in Appendix 1 (p.8 & p.33). 

 

Nina: in some classes you have lots of students who are really good at talking 

and they love talking, and it’s sort of like, you need to like “no no no, you are 

not going to talk anymore”, in other classes you really have to work much 

harder getting a classroom discussion going. So it’s, sometimes it’s the 

classroom dynamics, sometimes it’s how secure they feel when they speak. 

 

Nina expresses how favourable class dynamics might make her students speak without 

permission, which she is obliged to occasionally prevent in order to maintain a peaceful 

atmosphere in the classroom. In contrast to this, Nina expresses how poor class dynamics may 

make it challenging to create a discussion among students, since the students might not be 

comfortable enough to speak out loud in class.  

 

Beatrice: I think the best way to way to create good team spirit or group feeling 

I would say is that to use speaking exercises of any kind, it doesn’t really 

matter. I would say that one thing that, to get over that hindrance, to get over 

that obstacle, actually speaking and start listening to each other, and challenge 

each other, (...) you have won so much, then you can start focusing on 

developing your skills instead of just being nervous and waiting 

 

Beatrice recognises that speaking exercises could be useful to improve class dynamics, as long 

as the students speak and listen to each other and challenge their skills and knowledge. When a 

favourable class dynamic is achieved, she can assist her students in their learning process. 
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Beatrice’s view on creating class dynamics could be recognised as something vital for learning 

opportunities, especially with the other interviewees’ thoughts in mind. Nora also provides 

thoughts on providing favourable learning conditions (Appendix 1, p.23).  Students with issues 

expressing themselves and taking part in learning opportunities could in turn have difficulty 

with developing their skills. Comfortable students can focus on developing their skills and 

abilities, as well as helping their fellow students.  

5.4 The use of pedagogical tools 

The interviewees discuss different types and uses of pedagogical tools. Some of the 

interviewees expressed scepticism towards using physical pedagogical tools, but instead deem 

their students as a tool to use in the classroom.  

 

Bianca: I think, what I would say that I use most of the time in most areas in 

English is modelling, like how things could be. This is a lot because my 

students want to get high grades so I focus a lot on giving them that kind of 

information so that they can get high grades (...) that type of spoken language 

when you are being well grounded, nuanced and things like that, because 

otherwise they wouldn’t really know, I need to give them some idea. 

 

Bianca expresses how guidelines could be regarded as assistance to help her students realize 

what they must do to achieve the desired grades in the curriculum. She says that providing 

examples of how an assignment can be completed in order achieve a certain could motivate her 

students to strive for the same result in their own assignments. Bianca could be considered as a 

provider of information and guidelines, while Beatrice states that her feedback is based on 

cooperation with her students (Appendix 1, pp.12-13). 
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Bianca: Yeah, grit is something that scientists, (...) a concept, and it's about 

how students’ results are not a consequence of their intelligence or IQ, (...), 

she4 has found that, as, grit, meaning students getting really into something 

and doing their best and working at something, like doing what they can, 

practice more and more and more of that, that is what makes people achieve at 

a higher level. 

 

Bianca refers to scientific research as a form of a pedagogical tool, and says that the use of this 

kind of research can provide new information to help her motivate her students. Bianca says 

that the research has provided information of how motivation and praise might be enough of a 

pedagogical tool to assist students. She continues as follows: 

 

Yeah, but grit in schools, we talk a lot about now, it is of course how we 

teachers are towards the students, we’ll make them develop grit and you can 

have that within different areas (...) but for us it’s important to know what tools 

we can give the students or how we can behave, for them to see that okay I can 

do this, like, it’s not impossible. 

 

Bianca emphasizes what teachers do for their students to make them feel recognized. She is 

convinced that by adding motivation, charisma, opportunities, and pedagogical tools in 

teaching, she can make sure that each student receives an equal chance to learn new knowledge. 

Bianca’s statement could be interpreted as meaning that new knowledge will provide the 

students with enough assistance to accomplish new assignments and tasks.  

                                                
4 Angela Deckworth, the author’s clarification. 
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Beatrice: you can’t expect people to, to know things, and if they don’t what to 

what they will expect, like, what a good behaviour is when it comes to 

speaking, how on earth are they going to, well, know how to develop, and I 

think if I give them the feedback then I can always come back to that one. 

 

Beatrice states that she believes feedback should be regarded as a pedagogical tool. She 

expresses disappointment with students not receiving enough feedback, since students need to 

know what is expected from the to achieve the desired grades. Beatrice claims that she can use 

the feedback and return to her students and the assistance they require to develop their skills.  

 

Nora: Sometimes I can say like okay now I want you to form a question, what 

you want help with, and you can take fifteen minutes of your lesson to, to have 

them sit there and have, what I call, curricular friends, so, that’s why they also 

talking but the aim is to help the other person but also to get help in the writing 

process which is the main focus of the lesson. 

 

Nora states that dividing her students into smaller groups might urge the students to speak with 

each other. She makes use of the students’ knowledge and abilities to encourage collaboration, 

meaning that they are “curricular friends”. By making her students feel comfortable enough in 

class, Nora can rely on them to provide assistance when she cannot. Nina uses smaller groups 

of students in a similar way, which can be found in Appendix 1 (p.36) 
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Beatrice and Nina mention talking sticks as an example of physical pedagogical tools. Both 

report that they dislike the use of talking sticks. Beatrice’s thoughts on this can be found in 

Appendix 1, while Nina’s thoughts are displayed as follows: 

 

Well I’ve noticed sometimes talking sticks could be, a bit sort of like, people 

panic in a way sometimes. It’s like I don’t know, it’s rare they’re actually 

saying something, so in the end sometimes you use the ones raising their hands 

that will get it anyways. 

 

She says the use of talking sticks is counterproductive and might cause unease among the 

students rather than motivating them. An interpretation of this is that it is not the use talking 

sticks that is unpleasant, but rather that the students are aware that they could be forced to speak, 

regardless of whether or not they want to speak. Nina continues: 

 

So sometimes it’s perhaps better to let the ones who actually had some, really 

want to say something, if they start others can get started as well. So it’s not 

always good with the talking sticks. It depends. 

 

Nina says that instead of using talking sticks, she gives her talkative students a chance to speak 

if they have something to contribute with while having a discussion. She also claims that this 

may motivate other student to take part in the discussion as well. Nina continues:  

 

Sometimes I use the talking sticks more like when we are going to answer quick 

questions that I know, they maybe read a text or something, and you’re just like 

“okay let's go through very quickly” and they answer saying bla bla bla. But 
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when you want to get a discussion started maybe you need to pick the ones you 

know are good at talking so the others can, sort of, get started as well. So, it 

varies. 

 

Nina says that the use of talking sticks could be beneficial when an assignment requires answers 

to the provided rapidly. She argues that teachers should consider target the questions towards 

the talkative students to create a class-wide discussion. An interpretation of this is that talking 

sticks could be suited for quick, summarizing questions. It may be considered whether it is 

favourable to make use of the talkative students to create a classroom discussion, since that 

might make the less talkative students less motivated to initiate a discussion. 

 

Beatrice and Nora say that being observed and receiving feedback from a colleague could be 

deemed as a pedagogical tool. Both of the interviewees have used this method and Nora has 

used this method while being part of a study. Beatrice’s response can be found within two 

different sections in Appendix 1 (p.17), while Nora states: 

 

I was part of another research where you’re using observation as a tool. I 

think as a teacher I have, that I steer grouping in the classroom, but I’ve been 

aware of that I’m not doing that and that is with observation the opportunity 

having someone else, it’s a great luxury to have someone else looking at 

different things. 

 

She reports that her colleague made her aware that her approach towards her students was not 

how she thought it was. One may argue that this could be because of a lack of self-reflection 

from Nora, but also that the students did not provide any feedback to Nora about her teaching. 
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If the students were to provide feedback to Nora about her teaching methods, the students could 

be recognized as pedagogical tools since their feedback to Nora could improve her teaching 

skills which would, in turn, benefits the students. Nora continues as follows: 

 

You could do as an analysing and map out an issue in your classroom or an 

area of development or in an area of improvement that you want to focus on, 

you could have that, but can also do a focus observation where the observant 

helps me for example to, to better understand my own role in the classroom. 

 

Nora describes what a teacher can achieve with the information provided by the observer. She 

remarks that with the help of an observer, a teacher can develop her/his professional role to a 

greater extent, since such an analysis could be too difficult to perform and reflect by oneself.  

5.5 Summary of the analysis  

The analysis of the conducted material reveals that the four interviewees work in a variety of 

ways to make sure that their students receive their right to use their talking space. They provide 

examples of collaboration, peer tutoring, teacher directed exercises, and the benefits of 

favourable class dynamics; they also mention issues related to achieved equal talking space, 

and suggestions as to how these issues cold be solved.  Furthermore, they present their thoughts 

on pedagogical tools and what kind of tools they favour, as well as what they want to try in the 

future. The interviewees do, however, portray differences of how they try to achieve equally 

shared talking space in the classroom. Finally, they highlight the importance of collaboration 

among their students in order to achieve as favourable learning opportunities as possible. 
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6. Discussion  

The analysis of the conducted interviews has several perspectives of how to divide talking space 

equally among students and what tools may be necessary to support it. This has led not only to 

answers and a foundation for new questions, but possibly also a realisation of the difficulties a 

teacher has to overcome to achieve equal learning opportunities. The discussion has been 

divided into two separate subchapters, which are “Method Discussion” and “Result discussion”. 

In the first subchapter, there will be a discussion of the performance of this study. In the second, 

the aim is to try to answer the two questions for this study, which are 1. “In what ways do local 

teachers at the upper secondary school to ensure every student has an equal chance to speak in 

an English-speaking classroom?”, and 2. “What kind, if any, of pedagogical tools are used by 

teachers to ensure that students have an equal chance of making use of their talking space?”. 

These questions will be answered in reflection to the sources gathered in the literature review, 

as well as from the analysis of the conducted interviews.  

6.1 Discussion of the chosen method 

The method applied in this study was to gather qualitative information from teachers and collate 

their thoughts, ideas, and opinions of a certain phenomenon, which were how teachers divide 

the talking space in their classrooms, and determine whether they use any specific method or 

methods to achieve this. Kihlström (2016a) states that interviewees must have experience 

related to the focus area for the study. This study focuses on how teachers manage students’ 

talking space in an English-speaking classroom, which in turn means the interviewees 

preferably would have to be teachers. The chosen method to gather this data was to conduct 

semi-qualitative interviews with four teachers of the English language from a local upper 

secondary school. The study uses the method called phenomenography. Kihlström (2016b) 

states that phenomenography has its focus on gathering information of a specific phenomenon 
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from the interviewees. This method proved to be beneficial in some respects, but problematic 

in others. The beneficial aspects were that the gathered empirical data provided different views 

on the same phenomenon and was exemplified in different contexts, which in turn provided 

sufficient information from which to perform an analysis. The problematic aspect, however, 

was that even though the interviewees expressed ideas, experiences, and opinions of a certain 

phenomenon, these were never seen in action, meaning that it was not possible to be certain of 

whether the information provided was embellished by the interviewees or not.  

 

The interviewees were aware of, and gave their consent to, the topics for the interviews 

(Swedish Research Council, 2012). The interviews were constructed in a semi-structured 

manner which allows for follow-up questions and probing questions (Eriksson-Zetterqvist and 

Ahrne, 2015) which, in turn, could alter the position of the pre-made questions. Semi-structured 

interviews could be deemed as qualitative, meaning that the answers provided can be regarded 

as qualitative as well (Bryman, 2011). Notes were taking during the interviews to aid memory 

and facilitate a later analysis (Trost, 2010). The questions were designed in such a way that 

simple YES or NO answers would be discouraged. By doing this, the interviewees received a 

greater opportunity to share their experiences (Alvesson, 2011). Even though it might be 

recognized to be more informative to interview a greater number of interviewees, the answers 

given were found to be satisfactory and contributed towards achieving the aims of this study.  

 

Confirming the view of Bryman (2002), the act of transcribing the interviews turned out to be 

the most crucial activity in undertaking this study. During the transcribing process, features 

such as natural pauses, sighs, and other sounds were removed, since it is argued that these 

constitute a possible disruption of the interpretations of the interviews (Kvale and Brinkmann, 

2009). Grammatical errors have not, however, been corrected, and this is in order to preserve 
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the intended meanings that were to be recovered when analysing the answers supplied by the 

interviewees. Once the transcriptions had been completed, topic categories were created to 

identify similarities and differences in the provided information, and this was done in 

accordance with the structure of a phenomenographic study (Dahlgren and Johansson, 2009). 

By following the guidelines for the chosen method for this study, these similarities and 

differences became distinct.  

6.2 Discussion of the results from analysis of the interviews 

In this study, the interviewees have provided information of what they do to achieve equally 

divided talking space among their students, and what pedagogical tools they might or might not 

use as assistance. All of the interviewees' present theories and practices where communication 

and collaboration are recognized in three kinds of relations including the assistance from 

teacher to students, the assistance between students and the assistance from students to teacher. 

This means that their belief in communication and collaboration with students could be 

recognized as essential in their teaching, and that they value these kinds of relations as equally 

important to create beneficial learning opportunities, especially when it comes to making use 

of talking space.  

 

Each interviewee's teaching techniques can be recognized within Vygotsky’s zone of proximal 

development, which Philip and Soltis (2014) explain as a theory where learners need assistance 

from a peer to advance from their current level of knowledge to new levels of knowledge. This 

is, according to Smidt (2013), an explanation of the terms performance and potential. 

Performance is what a student can do on her/his own, while the potential is what the student 

can do with the help from a peer. This is, according to Säljö (2010), one of Vygotsky’s most 

well-known contributions. Hardman (2013) states that ZPD is not a precise theoretical aspect 
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which can be applied to every single student, but has to be modified and adapted to each 

individual's characteristics. The interviewees state that students must be treated as individuals, 

and paired up with other students based on their personalities and specific traits. One 

interviewee states, however, that she pairs up students based on their level of friendship, which 

could be a questionable strategy since the level of knowledge is not mentioned as taken into 

consideration while pairing up the students. 

 

The interviewees present several scenarios where students learn and adapt new knowledge with 

the help from teachers and fellow students. The interviewees claim that collaboration is a 

necessary tool for students to improve themselves in the English language, as long as everyone 

involved gains from it and can use the new knowledge on their own, which Gibbons (2009) 

presents as a crucial part of ZPD, and could be recognized as Smidt’s (2009) presentation of 

the assisting phenomenon scaffolding.  

 

All of the interviewees emphasize that students benefit from learning from each other, and that 

they include peer tutoring in their lesson plans and assignments planning, which could be 

argued to essential in a student’s learning process (Johnson & Johnson, 2007; Sellgren 2011; 

Bosacki et al., 2011).  One interviewee explains, however, that she pairs students who are on 

the same level of skills and knowledge, and argues that this allow the students to share the 

talking space equally. This could be considered as a strict opposition to the idea of peer tutoring, 

since pairing two students who are on the same level of knowledge indicates that neither of the 

students could gain from the other (Smidt, 2009). The same interviewee states, however, that 

she also considers pairing up friends in the classroom, since the students may feel more 

comfortable to speak with a friend rather than a non-friend. Forslund Frykedal (2008) states 

that trust is essential in order to learn and acquire new knowledge. Favourable class dynamics 
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and trust among students are of greatest importance as a basis for learning (Johnson & Johnson, 

2007; Wedin, 2008; 2009). It becomes clear that there are differences in what research argues 

for and that the interviewees do with their students, even though aspects such as favourable 

class dynamics is a shared value from both parts. 

 

The interviewees present varied attitudes towards physical pedagogical tools. A tool that all of 

the interviewees were aware of was talking sticks, which are sticks with the names of all the 

students. The teacher randomly draws a stick from a pile, and the student with his/her name on 

the stick must speak. All of the interviewees expressed a negative attitude towards the use of 

talking sticks. Some of the interviewees claimed that they have used the tool in the past, or still 

use it to minor degree, but that the use of talking sticks had a number of negative aspects with 

it, for example making the students nervous. Säljö (2013) states that pedagogical tools, both 

physical and spoken, should be used as a resource by both teachers and students. Even though 

the interviewees seem not to favour of using talking sticks, and do not specify any other physical 

tools, they repeatedly mention their students as pedagogical tools. The interviewees emphasize 

the importance of favourable class dynamics, and its importance to develop abilities related to 

the subject.  

 

Smidt (2009) argues that a student can assimilate new information by being part of continuous 

exchange of information on a daily basis. If the daily input of information is negative, that could 

affect the learning process for the worse while a favourable input of information provides the 

opposite. The interviewees present several examples of how favourable and poor class 

dynamics impact their students’ learning processes. The interviewees report that self-reflection, 

assistance from colleagues, and continuous change of assignment are all important to improve 

students learning opportunities.  Hardman (2016) states that communicative students in a 
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classroom is fundamental for skill development. All of the interviewees argue for the 

importance of their students conversing English openly on a daily basis with everyone in the 

classroom. Hardman (Ibid) continues by emphasizing that it is every teacher’s responsibility to 

create equal speaking opportunities for their students. The analysis shows that the interviewees 

use various methods to achieve an equal talking space. The analysis shows a number of opinions 

concerning the urgency of making sure that students receives opportunities to speak, but also a 

few opinions where the interviewees do not stress it at all. By following Hardman’s (Ibid) study, 

this can be exemplified as poor judgement and lesson planning from the teachers.  

 

The analysis also presents several examples where the interviewees emphasize the importance 

of cooperation between students in order to gain and adapt new knowledge. Bergöö and Ewald 

(2003) regard cooperation as necessary for a student’s development, especially concerning 

skills, knowledge, and personality. Riley, Burrel and McCullums’ (2004) argue that, in order 

for a student to achieve personal and skill-based development, teachers must include 

communicative exercises in their lesson plans. Espinosa (2005) also highlights the importance 

of teachers adapting their lessons plans for the cause of enabling students’ communicative 

skills. The interviewees supply several examples of how they plan their lessons and assignments 

to make their students to communicate with each other. Furthermore, the analysis shows that 

the interviewees require their students to speak English both outside and inside the classroom, 

which would hopefully encourage students to take advantage of their talking space. All of the 

interviewees admit, however, understanding the reasons why students who find talking English 

on a daily basis to be challenging. 

 

The results of this study should not be recognized as a definitive solution to a potential problem 

concerning talking space. This study’s primary data and analysis may be regarded as a pilot for 
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further studies of similar kind. This study does, however, provide some insights into how 

talking space is managed by teachers in the English subject. Talking space can be recognized 

as a requirement to become a fluent speaker in any language, and there are essential pedagogical 

tools and aspects to take into consideration while trying to achieve talking space. Further studies 

could be performed in various ways. Firstly, conducting interviews with a greater number of 

teachers could be of value, mainly to gather more data for analysis, but also to recognize if there 

is an issue with talking space on a wider scale. Secondly, studies could be based on organizing 

observations, where empirical data is gathered by observing both teachers and students and 

their collaboration in the classroom. Observations could provide information that interviewees 

do not want to provide or could miss during interviews, as well as minimizing the risk of the 

gathered data being affected by biased opinions. Furthermore, observations where students and 

teachers work with specific pedagogical tools could be beneficial, as long as the chosen 

pedagogical tools have some sort of researched background to support the use of them.  

 

A final aspect to consider for further studies is how widespread the empirical should be. This 

study is based on the provided information from four different interviewees, whereof all of them 

are experienced teachers in a local upper secondary school. Further studies could surely be done 

on a local scale, but conducting studies outside the local area could also be beneficial to gather 

new information. Conducting interviews on national level or partly national level, however, 

could be difficult, having regard to the amount of time needed for such a study, but a solution 

for that issue could certainly be conducted through other means, for example enquiries.  
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7. Recommendations to teachers in English 

The following recommendations are based upon the analysis of the data gathered for this study, 

and are specially addressed to teachers of the English language, but could be taken into 

consideration for any language teachers. Speaking on a daily basis could be recognized as an 

essential prerequisite in order to master any language, and for this to be possible, there must be 

an availability of talking space. Talking space is a facility which could be taken for granted, but 

should not be, based not only on the study itself; rather, it should derive from personal 

experience of being a teacher, or a current or a former student. The research presented indicates 

collectively that talking on a daily basis, collaboration with other students, the access to peer 

tutoring, and being comfortable in class are all important features to become a proficient 

speaker in any language. Teachers should plan their lessons based on these criteria to create 

optimal learning opportunities for their students. Additionally, teachers should have the 

confidence to try new types of pedagogical tools, both physical and theoretical, and not be afraid 

of possible failure. They need to have in mind that they should try various methods to ensure 

their students have the utmost opportunity to learn. New methods could result in failure, but 

they may just as well be favourable.  

 

In short, the recommendations this study can provide is first to ensure that all students receive 

an equal chance to talk, since that would mean that students have received an equal chance to 

learn. While trying to accomplish this, teachers should experiment with new methods, 

exercises, and tools to make sure that each lesson is as productive as possible. Finally, teachers 

should make use of their students. They should reflect upon peer tutoring as well as how 

students can be used to their greatest potential, not only to divert the focus from teachers, but 

also to make sure that students learn from each other. 
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8. Conclusion  

For this study, following questions have been addressed:  

 

1. In what ways do local teachers at the upper secondary schools to ensure every student 

has an equal chance to speak in an English-speaking classroom? 

 

2. What kind of pedagogical tools, if any, are used by teachers to ensure that students 

have equal opportunities to make use of their talking space? 

 

The analysis of the gathered data shows that teachers at a local upper secondary school try to 

make sure that their students receive equal opportunities to use their talking space. The 

interviewees are united in their aim to provide the best learning opportunities for their students, 

but that their methods trying to achieve this varies. The similarities are several. Firstly, all of 

the interviewees claim that they use their students to assist other students, that favourable class 

dynamics is important, and that teachers must be confident that a student’s share of talking 

space is not taken away by someone else. The differences are few, but distinct. Some of the 

interviewees claim that they focus on talking space and talking in general throughout their 

teaching, while others state that they only use sections of a course to focus on speaking abilities, 

following the curriculum. Some of the interviewees display an understanding for students who 

are too shy to speak English openly in class, while others expect their students to speak English 

exclusively. Furthermore, a few of the interviewees focus to a greater extent on making sure 

that their students achieve the desired grades, while others are more concerned with making 

their students feel comfortable speaking English. This answers the first question of this study. 
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The second conclusion of this study concerns the use of pedagogical tools. The analysis of the 

gathered empirical data does not provide any suggestions of favourable physical pedagogical 

tool to use in the classroom in order to be certain that students use their respective talking space. 

The analysis shows, on the contrary, that physical pedagogical tools are in most scenarios not 

favoured by the interviewees, with a few exceptions. All of the interviewees emphasize, 

however, the advantages of using other students and peers, exercises, and lesson plans, as 

pedagogical tools. The analysis indicates that the interviewees believe that students cooperating 

with each other is of most importance to become fluent and accurate speakers in the English 

language. The analysis also discloses that favourable class dynamics are equally important, and 

the need to ensure that no students feel uncomfortable speaking in the classroom. In summary, 

the analysis of the data obtained answers the research questions of this study. The analysis 

reveals how teachers at a local upper secondary school manage to make sure that every student 

receives their right to use their talking space, as well as what kind of pedagogical tools teachers 

could use to achieve equal talking space. The analysis does not, however, provide any 

satisfactory examples about physical tools that teachers could use as assistance. The analysis 

does present talking sticks as pedagogical tools, but these are not favoured by the interviewees. 

This does not, however, adversely affect the value of this study since the interviewees consider 

assignments and lesson plans as pedagogical tools; furthermore, their own students are 

resources to be used in this way. If students are to be deemed as pedagogical "tools" to achieve 

favourable class dynamics and learning opportunities, the analysis of the data provides and 

answers the second question of this study. 
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Appendix 1 

Transcriptions of the conducted interviews 

 

This appendix contains transcriptions of all the conducted interviews for this study. The 

interviews follow each other in the following order; Bianca, Beatrice, Nora and Linda. Some 

elements which might occur during interviews have been removed because of improved fluency 

while reading the transcriptions, errors such as natural pauses, sighs, and sounds made while 

thinking. Readers of these transcriptions should also be aware of there may be several 

grammatical errors in the transcriptions. Not correcting these errors is a choice made the 

researcher since reading these errors could be recognized as correcting what has been said in 

the interviews, which does not follow the ethical aspects of transcribing.  

 

 

Interview 1 

Bianca 

 

0.15 [Oskar] First I want to ask you four background questions, where the first one is, how long 

have you been working as a teacher? 

 

0.22 I have been working as a teacher for ten years now. 

 

0.24 [Oskar] Ten years. For how long have you been teaching English?  

 

0.27 I’ve been teaching English the whole time.  

 

0.28 [Oskar] Whole time? So, ten years? 

 

0.31 Ten years. 

 

0.34 [Oskar] In what year do you teach English?  

 

0.36 I teach English on all the three years of the high school and I’ve done that for about five 

years. Before that I only taught first and second graders. English five and English six level.  

 

0.51 [Oskar] Right. How would you describe your most common class?  

 

0.59 What do you mean? In terms of students, how many, how they are or how do you mean?  

 

1.06 [Oskar] Anything you like.  

 

1.07 My class in English?  
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1.08 [Oskar] Could be in English, the number of students, if there are certain traces depending 

on the program or if you can find anything you believe is common between your classes.  

 

1.28 Okay, It’s difficult to say, they are different levels and different programs. I’m teaching 

now only at the natural science program but I’ve also taught at the esthetic program and the 

economy program. So the most common class in terms of people or students now is maybe 26 

students. Very quite ambitious, high achieving students and also in comparison to what I myself 

went to high school, I think they are quite good at English. Specially speaking English and 

having somewhat expanded vocabulary. But I mean other typical class for me to teach, is that 

what you’re asking as well?  

 

2.27 [Oskar] Could be. It’s up to your personal interpretation.  

 

2.32 Okay. So a typical class for me would probably be that I’m trying to divide up if I have an 

hour, I try to divide up the time so that maybe 25% of the class, 20% maybe I have something 

that I’m going through or talking about, like the assignments, so teacher led class that to,  maybe 

50 to 75%  where I usually let the students work, by themselves or in groups or with an 

assignment  or that we have like a joined discussion about something.  

 

3.15 [Oskar] Okay, so anything else you want to add to that particular question or was it too 

hard to comprehend? 

  

3.22 It’s a very broad question.  

 

3.24 [Oskar] Yes, it really is. Should we move on?  

 

3.29 Yes.  

 

3.30 [Oskar] Now I’m going to ask you a couple of questions about talking space. And the 

definition I came up with is that talking space is that talking space could be explained as disposal 

of time and opportunities each student either receives or takes, to speak the English language. 

Talking space could be seen as all the time a student speaks English in classroom and this could 

also be openly in class, in groups, in pairs or in general during a class. First one, how do you 

make sure that every student develops their spoken skills in the English language?  

 

4.12 Since speaking is maybe one fourth of a course, based on what I am supposed to grade and 

look at, there are at least one fourth of the assignments that are focused on doing presentations, 

or conversations, or it could be debates or arguing for something, and I do it in different forms, 

sometimes they do it in the classroom, sometimes they are recording themselves where they 

have some kind of discussions. They do podcast, they do films, with information, or maybe 

like, recording news events, or something like that.  

 

4.51 [Oskar] So you can say that you use quite a lot of different methods? In order to allow the 

students to improve their English.  
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4.59 Exactly.  

 

5.02 [Oskar] Okay, thanks. How important do you as a teacher believe it is for the students to 

make use of the talking space?  

 

5.05 I think it’s important but I think there are difficulties too, if I am thinking, if I am thinking 

about, if I have an assignment which is sort of very organised and led such as as discussion 

where I get them into groups of four and I say to them now, specifically, I am looking at you 

speaking, and how you are using the language, but overall, what we do most of the time is to 

talk in the classroom, and then I think it is a little bit problematic sometimes, but with getting 

students to speak English, with me, especially in front of everybody in the classroom, some 

people are very eagle, eager, to do that, and they happily to that even when they meet me in the 

corridor, and some people are hardly ever speaking English to me, if they’re not forced to do it. 

So, English, in that sense it is also difficult when have a big open class discussions, to get 

everybody to participate and if I distribute the words in a forceful way that I say that, you are 

now going to say this, answer this question, it is.. it’s not something that they enjoy, if I force 

them to talk. 

 

6.27 [Oskar] That actually bring us to my third question that is, do you allow the students to 

make use of the talking space freely or do they use it during controlled circumstances? Let’s 

say if you do it in an open class, maybe during a presentation. Is it controlled in a way that they 

have to raise their hand to speak to you during the presentation or do they speak freely? Or what 

do you allow in a classroom?  

 

6.53 I’m sort of a free speaker, I encourage, of course if it’s getting too chaotic I don’t want to 

just speak out but, most of the time it works okay in the classes that I have, that they just say 

what they want to say or I’m sort of giving the word out to people, and like who wants to say 

something and they talk.  

 

7.20 [Oskar] Okay, great. You actually answered the follow up question as well. So, you can 

say that they are free to speak their minds and talk during controlled circumstances as well, a 

little bit of both.  

 

7.37 A little bit of both, and to try get to them to use the classes that we have, to speak English 

as much as possible, both to each other and to me but, of course they don’t all the time, they 

know that I speak Swedish, so it is always…  

 

7.54 [Oskar] The last one about talking space is, how do you plan your lessons in specific ways 

for the students to use the talking space? Do you adapt them somehow or do you have 

assignments that you plan that are just for develop spoken language?  

 

8.20 Well. some assignments, like when they are presenting certain things, like in a group or 

by themselves, of course they work with and, we do different things to them to develop what 
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they are talking about, so if learning terms and expressions, and words connected to the area. 

But, it’s not that we work a lot with like getting them, you know, like, the way that it is when 

you’re in secondary school you’re learning how do you convert, how to you talk, when you’re 

sitting at a café, when you get with a friend, you don’t really do that, those kind of assignments, 

we practice, like, arguing for against something, debating, presenting summarizing. 

 

9.18 [Oskar] So can you say it is more subject orientated, or? 

 

9.22 Yeah, absolutely, and also, a lot of receiver focus, the emphasis is a lot, like how you 

communicate so that other people can understand you, within those particular topics.  

 

9.36 [Oskar] Okay, great. I don’t have a follow up question to that part. Great, anything you 

want to add about that? 

 

9.46 No.  

 

9.56 [Oskar] Great, we are going to change to a new subject about pedagogical tools and I just 

want to read you my explanation of the tools as well. Pedagogical tools might aide you as a 

teacher to help students to develop and improve their skills, abilities and knowledge in the 

English subject. Pedagogical tools can be special ideas in a lesson plan, a special method that 

you use while your teaching or physical tools that you use in the classroom and such. Example 

of this could be the use of a talking stick, the design of specific assignment, the structure of 

classroom tables etc. So, the first question is, what if any specific methods do you use in order 

to increase the students speaking abilities in the English language during a class perhaps?  

 

10.45 I think, what I would say that I use most of the time in most areas in English is modelling, 

like how things could be. This is a lot because my students want to get high grades so I focus a 

lot on giving them that kind of information so that they can get high grades. So I need to pick 

good examples, like this is how you speak when you speak on the A-level and then we listen 

to, radio broadcasts or listening, looks at films, and we read formal texts and we try to decide 

for them what is actually formal… that type of spoken language when you are being well 

grounded, nuanced and things like that, because otherwise they wouldn’t really know, I need to 

give them some ideal…  

 

11.52 [Oskar] So it’s not only just to speak, but also how to speak as well?  

 

11.58 Yes.  

 

12.00 [Oskar] Depending on the situation and subject. Do you believe that this sort of method 

that you use with the given models, the A grade models and that kind of stuff? What are the 

specific benefits or disadvantages would you think with that kind of method?  

 

12.20 Good question. The advantages that the students, the students become very grateful 

because they can copy paste that, what is it that, what is it that they want, them to do, and 
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understand, sort of, ahaa, this is what I could be using in that kind of language, that is why, that 

is the a-level language. Of course, the negative thing is that… it gets to be sort of cynical 

because you, you work with things in order to get high grades, you don’t work with things 

because it’s fun. You work with music, or theatre, literature in sort of a fun way, because the 

grade criteria are aiming at you becoming much more formal and academic, that’s what, that’s 

what it's all about more or less, so, I'm thinking that training them just in order to be 

communicative people, is not something that I focus very much on, it's more getting good 

grades.   

 

13.32 [Oskar] So you can say that it is more grade-orientated than, self-development-

orientated? 

 

13.37 Yeah, I mean, hopefully, I mean, these students are very motivated by getting high grades, 

so therefore they do what they’re supposed to do, they do what I tell them to do, but in another 

group which would not be as easily motivated by grades, they would think my education, or 

my teaching methods are quite boring, I think, and they would probably want to learn about 

completely other things that would actually be rewarding in other ways. 

 

14.06 [Oskar] Do you think that is because of the English curriculum or that perhaps be your 

personal way, because you have been teaching for several years and you’ve had different 

classes, like the nature programme, but could it perhaps be because of that or is it because of 

the curriculum? 

 

14.33 I know that my teaching methods were different before that, I started working, before I 

started working at the natural science programme I was more trying to find topics that would 

be kind of fun and rewarding, but you would learn a lot from them, intellectually or just, things 

that sort of concerned them and their everyday life, that would be motivation for them just 

because, ahaa, that could actually add to my experience, on social media or whatever it is, but 

now I’m not doing that so much, but also English, English teaching here at the natural science 

programme is sort of condensed, so we, we don’t have as much time, and we also bring in a lot 

of the English language in the projects, so I don’t get as much time teaching them, and therefore 

I need to, sort of, focus on the most essential things, that’s one of the reasons too. 

 

15.33 [Oskar] Do you think that if you had more time with the subject, the English subject 

itself, that you would perhaps variate more?  

 

15.44 Absolutely, much more, more, I would more bring in the students more, into like what 

are we, what are, what do we need to learn about, what is essential, what is interesting for you, 

and one thing that I always dream of, especially when it comes to speaking it’s of course that 

they would get in contact with native speakers, which is something that I rarely have the chance 

to organize and fix, since I have limited time.  

 

16.13 [Oskar] Could you say that if you had native speakers in English, that that itself could be 

interesting tool for them to, to increase their motivation for learning English? 
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16.24 Do you mean native speakers, or do you mean. 

 

16.26 [Oskar] Well, if the students met with native speakers, if that meeting itself could be a 

motivational tool for them to use? 

 

16.35 Yes, very much. At least I am thinking, you know, the way that we use the language is 

supposed to communicate with people, we don’t speak Swedish, so if we actually got those real 

situations in school, which we don’t often, that would be highly motivation for the students. 

 

16.53 [Oskar] Great. I was going to ask you another follow up question which is, how do the 

students usually react to using pedagogical tools as methods? I think that you answered that in 

your answers sort of, some of them are positive and some negative depending on situation, 

subject and themselves.  

 

17.20 At this school we talk about a lot about grit now, because it’s a trend word, buzzword, 

and, I mean, giving them assignments that motivates them and something that encourages, the 

grit, the students, but the same time you always find five or six students who are not motivated 

for that, and they don’t develop their grit in the kind of assignment that I give them  

 

17.46 [Oskar] Could you just give me a simple explanation of your mean of grit?  

 

17.50 Yeah, grit is something that scientists, a woman called Angela Deckworth, has develop 

a concept, and it's about how students results are not a consequence of their intelligence or IQ, 

as its been, well, regarded in the past as something that you need to have in order to achieve on 

a higher level, but that is not what she has found, she has found that, as, grit, meaning students 

getting really into something and doing their best and working at something, like doing what 

they can, practice more and more and more of that, that is what makes people achieve at a higher 

level, and not necessarily that I was good at the beginning, and this comes from something they 

call fixed or growth mindset, if you have a fixed mindset, you say that I can’t do more than this, 

this is my, this is my limit, and if you have a growth mindset you can achieve more or less 

anything. I can’t do it now, but I can get there.  

 

19.02 [Oskar] So you mean that it’s more, that grit is motivation-orientated instead of student’s 

personal intelligence and iq then? 

 

19.13 Yeah, but Grit in schools, we talk a lot about now, it is of course how we teachers are 

towards the students, we’ll make them develop grit and you can have that within different areas. 

You can have grit, you can have a growth mindset within mathematics, but you can have a fixed 

mindset in languages, but for us it’s important to know what tools we can give the students or 

how we can behave, for them to see that okay I can do this, like, it’s not impossible. 

 

19.43 [Oskar] So actually setting up the proper tool for every individual student? 
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19.47 That’s right.  

 

19.51 [Oskar] Great, thank you. The last question is, what if any pedagogical tools do you feel 

that you would like to learn more about or no more about and maybe practice even more? Do 

you have any?  

 

20.09 Well, the talking space is an interesting subject, it’s always interesting to get, it’s always 

good to learn more about how to get everyone in the classroom speak more, and feel 

comfortable in the group, to express themselves, so I think that all teachers can develop within, 

what tools can I use, what kind of assignments will make, will encourage them to speak more 

without even thinking about it, so there are different techniques like that.  

 

20.45 [Oskar] Do you think on a whole class level or an individual level? Or you as a teacher, 

do you know about (interrupted) 

 

20.56 I think maybe, as a teacher, to have creative new ways of doing things in a classroom, 

because we have this sort of set, at least we have the framework, which is also sort of very  

conservative within teaching that, we lead the classes or I will be, I would want to develop my 

teaching within, getting students more involved more or less, maybe taking more command of 

the teaching situation. 

 

21.31 [Oskar] Do you mean the teachers or the students taking command? 

 

21.35 Well, of their own teaching, of their own learning, and maybe also being the teachers, 

because I think that we as teachers are supposed to be guides more or less, we are not supposed 

to tell them all the rules and how everything is supposed to be, to a certain extent yes, but to a 

certain extent I think students learn much more from each other than they do from us teachers.  

 

21.57 [Oskar] Okay. I had a follow up question as well to this one, but I don’t think it’s 

necessary actually because I think you mentioned it during the interview. Do you have anything 

more that you want to add about either talking space, pedagogical tools or anything we talked 

about this past 20 minutes?  

 

22.28 Not really when it comes to talking space. Let see. I’m thinking it would be interesting 

for you in this assignment to see what could be found out about what to do about those students 

who refuse to speak, because it’s always going to be problematic that we have a Swedish 

speaking English teacher, right. There no really incentive for some students to not, to speak 

English with me.  

 

22.51 [Oskar] What do you mean with that? 

 

22.53 Because they know that I speak English, I mean I speak Swedish and I understand 

Swedish, so. 
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22.59 [Oskar] So you mean that they are more, how do I say this, inclined to speak Swedish 

with you instead of English?   

 

23.11 Some the students yes. Some of the students understand that I’m always listening to them 

but some students think that, ah, she is always listening to me so therefore it’s going to be bad 

for me to speak English because I’m so bad, so it would be safer if I speak Swedish to her, but 

then I will show on presentations when I am prepared more on speaking English skills. 

 

23.34 [Oskar] But how do you as a teacher react to students that speak Swedish to you during 

English class?  

 

23.39 I tell them to speak English, I sort of understand their dilemma though, it’s not, and they 

are always also very conscious of people around them and, and students are kind of evil as well 

because they sort of laugh and they make faces if somebody pronounces things in an incorrect 

way or make something grammatically incorrect or, things like that.  

 

24.12 [Oskar] Thank you, great. Then I want to thank you for participating in this interview.  
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Interview 2 

Beatrice 

 

0.04 [Oskar] Hi! I’m just going to start off with some background questions for you before we 

move on to the focus areas. The first one is, how long have you been working as a teacher? 

 

0.19 I’ve been working for 33 years.  

 

0.22 [Oskar] And for this year, how long have you been teaching English?  

 

0.27 For, let’s see, let say for 30 years.  

 

0.34 [Oskar] In what year do you teach English?  

 

0.37 I teach at the secondary schooling, well 16-19-year olds.  

 

0.45 [Oskar] Okay. The last background question is, how would you, this is for you to interpret 

yourself, how would you describe your most common class? 

 

1.00 It has been different throughout the years, but I, well, recently since I started working at 

the school where I work currently, I would say large theoretical classes, thirty students, mostly.  

 

1.19 [Oskar] Okay, thank you. We are now moving on to the first focus area. I’m just going to 

give you a sort of briefing about the subject. And it’s about talking space and talking space 

could be explained as disposal of time and opportunities each student either receives or takes, 

to speak the English language. Talking space could be seen as all the time a student speaks 

English in classroom and this could be openly in class, in groups, in pairs or in general during 

for example assignments. So, the first question is, how do you as a teacher make sure that every 

student develops their spoken skills in the English language?  

 

2.05 Well. since teaching English is kind of a good subject, I think, for, for varying lessons, I 

try to make sure that they use all different skills in a lesson, so if I go to , well, if, if this is like, 

more like a teaching situation, I mean there are those, sometimes, well, they got a period of six 

weeks where they are working with a project, and that is of course more like a group based, or, 

or individual work where I am not that involved and cannot in that case control the situation, 

or, or, or manage it in the way I want always, but if there is a period or, sometimes I work in 

themes in a six week period, for six weeks I try to, well, those lesson are more like a.. I direct 

them in a way, I conduct them in the way I want and I always make sure that the theme, in a 

sixty minute lesson I try to make to make sure they speak for, for, for sixty minutes, and either 

be a group discussion, it could be where people speak nothing, where they actually get half a 

crossword, where they get speak two to two, that’s where I try to activate them but then, of 

course, there are also situations where I really need to check up homework, check-up other to 

do-things, or discussing in class what I want them to, it’s not only to pass speaking situations, 

but also listening practice, but they get to listen to each other where I can see theme, but, 
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sometimes it can be as simple as me making sure that everybody say something out loud in 

class, for instance if they have done some kind of exercise, in a way I’m very old fashioned, 

sometimes I take turns making sure everybody gets their chance to say something out loud, 

even if it’s just a simple phrase, just make sure that everybody get there say so, sometimes there 

are discussions, and then of course many people can be speaking, then normally I tempt to be 

part, well, I don’t want to give questions to people that don’t raise their hands, because I know 

that some, most of them are awfully nervous, and then perhaps I try to make sure I pick students 

who feel comfortable developing their thoughts, because that way could sort of be contra-

productive, if they don’t get they say so, but you have to be, well, you have to challenge them 

at their own levels, I say.  

 

4.43 [Oskar] Can you give me an example of how you make sure that nervous students makes 

use of the talking space?  

 

4.53 Well, I, it is kind of complicated because there are some students who are more than willing 

to, to take up space, and, and then I always try to make them wait, because then I know, well, I 

know what they are capable of and I know their skills, and they don’t have to air their voice 

every now and then, they want to make sure that other people every now and then have a chance, 

well, have their say so as well, but of course there could also be things, where you, well, like, 

have possibly choose one student and another one without the… but normally I would say I can 

to think of what people want to talk on beforehand, and then I try to make sure that they have a 

chance to say something if there is somebody who have been away for a while, I want to make 

them speak in class because just, it’s always a good thing to hear your own voice and let other 

people hear your voice because, then you are more, like seen or noticed in class I would say, so 

I try to think for things like that, well, it could depend, they don’t speak very much in front of 

the class, they do so when they do their projects, twice in a year, but then otherwise everybody 

has to do that and so, they always do, but otherwise in a short lesson, sometimes there is no 

strategy, it could just be, well, everybody because I don’t have time to prepare that. 

 

6.33 [Oskar] Okay, right. Great. I think that you actually answered my second question, how 

important do you as a teacher believe it is for the students to make use of the talking space? 

And you talked about several groups that you did either in front of class or you let the students 

do it on their own sort of. But. 

 

6:57 Sorry, I think it is important to make sure that they, well, more people are active, for 

instance, if I want them to discuss something I say that you can do that two on two, but they’re 

all always in groups when they turn around and want to work for instance, several people, but 

then I try make sure they understand that this is not me telling them about who to talk to, because 

I often do split them up and make sure they speak to someone else than the person sitting next 

to them, but yet again, if you want to focus on talking space, if you’re  two on two you have 

more minutes per person so that is also a strategy telling them, saying to the students why you 

want them to speak in a certain group or so, because, if actually, if five people are listening to 

one that is sort of, well, a waste of time for me as a teacher I would say. 
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7.51 [Oskar] Right. I think you actually answered my third question as well by saying this. But 

that’s great, because the third one is, do you allow the students to make use of the talking space 

freely or do they use it during “controlled circumstances”?  

 

8.26 Sometimes, I mean, sometimes, especially in the beginning of a course I try to make sure 

they speak about anything with anyone in still situations, realistic situations, just to make sure 

that they feel comfortable, but yet, the closer we get towards the end of the course I always try 

to tell them why they are doing a specific exercise so, like in this exercise we are practising 

strategy, so that is, now I want you to explain something in another way I wanted you to, like 

with a synonym, in another definition, because that is a strategy to make yourself understood, 

and then I also inform them very clearly that we discuss that, and now  we are going to use 

pause fillers, that you are going to answer with “sound making” mhm, aha, show the affirmative 

thing to make sure that you are doing better in that direction because that is important to inform 

them that it’s not all about presenting something only, it also about interaction, also that you 

really need to listen and questions, broaden the discussion or that, like in that question as well, 

so you try to practice different things and sometimes I might be a little bit too test, to focus on 

tests because I mention the national test a lot but it is not that really I think that they are that 

important but more that, I want them to be well prepared for what will as tests, because if they 

do know that they might, well, score better or do better, but they don’t know what I am checking 

for so you want them to speak, well, there should be some kind of focus on their speaking 

activity I think. It could be social, but it could also be educational so.  

 

10.18 [Oskar] Right, but do you think that speaking freely in the beginning of a course might 

be hindrance or an opportunity for them to use language strategies like pauses and that kind of 

stuff?  

 

10.38 I think the speaking skill, I think the best way to way to create good team spirit or group 

feeling I would say is that to use speaking exercised of any kind, it doesn’t really matter. I 

would say that one thing that, to get over that hindrance, to get over that obstacle, actually 

speaking and start listening to each other, and challenge each other, not like, kind of, like a 

rivalry between people, I think that if they get over that obstacle from the very beginning of 

speaking in front of them, your classmates, you have won so much, than you can start focusing 

on developing your skills instead of just being nervous and waiting, so my goal at the beginning 

is always that they should be speaking out loud in class, or in groups every lesson for the first 

month, because if you’ve done it ten times you can’t say that you haven’t done it and everybody 

feel more comfortable I think, and think that creates a good ambience I would say.  

 

11.54 [Oskar] But you also said that the second half of a course, that you let them speak during 

more controlled circumstances, right?  

 

12.03 Yes.  

 

12.04 [Oskar] But how do you react to students that use the talking space freely when no being 

allowed to do so? Especially during the last half of the course.  
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12.14 Say the first part of the question again.  

 

12.19 [Oskar] But how do you react to students that use the talking space when not being 

allowed to do so?  

 

12.26 Well, it is kind of complicated, it depends on the groups, I mean, in some groups you can 

speak openly to some students and explain to them, sometimes you to, perhaps, discuss with 

them in private and tell them. I sometimes also give them, I always give them practice tests 

where they get to take a, like, a practice national test, speaking test, where I give them written 

feedback and well, perhaps like, you’re taking over too much, perhaps you should back of a 

little and invite your partners and listen to your partners, don’t be too pushy because then won’t 

have a chance to show that you’re good at interacting with your partners and that I always make 

them feel out, well, I got a little, well, a little sheet where they can give, write down pieces of 

advice to them to look at before a test so I try to, well, give them written feedback to make sure 

that they know that I’ve done it and they can always check that and then I try to match , I try to 

match people together that will make everybody do as good as possible, also, I also have the 

rule that if they are talkative people I’ll always put them together and if they are people that are 

more quiet, I make sure that that the talkative people won’t take over because then both will be 

uncomfortable and I think, you have to look at individuals and match them and make sure that 

they, well, if people are more quiet, then it’s fine because then you give everybody a chance to 

think and reflect a little bit, and that will be because some very good lessons as well so, match 

personalities I would say to make sure that they have a challenge whatever that challenge may 

be. A challenge to listen, a challenge to start speaking more, I would say. 

 

14.37 [Oskar] So, am I right to say that you feedback to students both pre, during and post 

lesson sort of?  

 

14.45 Yes. It seems like that I would be doing rather much, so it is not that much as it might be 

sounding Oskar, but I would said it to be more like, like, I make sure that before Christmas 

break they should always have like a, some kind of summative, well, they should have some 

kind of knowledge of where they are now, at what stage are they in their, their, or, when it 

comes to grading, just to make sure this is where you’re now, and where, where, what, what is 

your goal and how are we going to get there. So that’s when I always make sure that they have 

that, at least on one occasion they have written feedback in the autumn semester so it is that 

often I do it but I try to do it at least once before the test and then of course after the test as well, 

and then, when it comes to national tests, I always do as well, and then there are other occasions 

where they’re are speaking for instance I have some times quick speeches where they actually 

wrote like a speech for twenty minutes and then they have feedback after that written feedback, 

and also when they have their presentations of their project work and they also have individual 

feedback on their writing skill, or on their speaking skill, because I want to make sure that they, 

they, well, have, well, on several occasions have written feedback that they can ask me about 

and I always write, because I don’t write they won’t remember, I won’t remember and the whole 

work is undone anyway. (laughter) 
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16.27 [Oskar] So you can say that you mix both summative and formative feedback depending 

on where you are during term?  

 

16.35 Yes, I would say that they have summative feedback in November and may June as well, 

and then the rest of the time I would say is more like try to think about this or maybe you could, 

how about and so on, and then I give them more formative feedback but summative I would 

say in November just to make sure that they know, I don’t want my student turn up and be, 

well, disappointed in May because nobody told them so I want to be clear so they do know, in 

specific points in November, yeah, November I would say, like, oh can we agree on a grade 

here, this is where you are now and I make them write down just to make sure we both know 

where they’re are, where they are heading, yeah.  

 

17.36 [Oskar] Do you think that way of teaching might affect the students making use of the 

talking space during the course for the better and for worse? Meaning that, do you think that 

might be a bit too much or bit too less concern about using talking space depending on the 

current grade when giving feedback.   

 

18.06 Explain that again, the question.  

 

18.12 [Oskar] Because you said that you give the students formative feedback during the course, 

do you think that might affect the students making use of talking space both for better or for 

worse? Like, oh I’m only at, let say, C level, if they believe that if they talk more during the 

lessons that might affect the grade.  

 

18.40 I think it might do so because I always think that, well, you can’t expect people to, to 

know things, and if they don’t what to what they will expect, like, what a good behaviour is 

when it comes to speaking, how on earth are they going to, well, know how to develop, and I 

think if I give them the feedback then I can always come back to that one, and of course, 

remember that last we wrote, we said, by the way, I’m not that digital so I am keeping this in a 

folder and I always bring that folder to class and I always tell them to, well, have a look in your 

folder, what did it say, what do you have to think about, and then I try to, to, make, it should be 

their own responsibility and by this I would say, I want to make them, well, more aware, of 

what, what I really looking, well, not really me, but what Skolverket is expecting of them and, 

So I think, I think, I would say that, well I asset, when I make them evaluate me they always 

tell me they think I am a good teacher when it comes to giving feedback, and I, they also, well, 

they really having this folder to go to, if it would be, if it, it if instead was digital it would be 

even better I would say, but I am still working on that part. Because sometimes it so easy to just 

scribble down something on a piece of paper instead of sitting in front the computer, I don’t 

want to be sitting in front the computer when I’m listening to them because I find that as, a 

hindrance, yeah, I don’t feel like I’m listening, paying attention to them while writing down on 

a computer so, so I would say they always say that, they appreciate clear information and that 

they have had feedback from me that helps them, I would say.  
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20.41 [Oskar] Okay, great. Right, I think we have to move on to the last question about talking 

space. You talked about this a little bit earlier, but the question is, how do you plan your lessons 

in specific ways for the students to use the talking space? And you talk about that you gave 

them group assignments and that they discuss in pairs.  

 

21.09 Yeah, sometimes, I mean, it is like, for instance, in a project, we call it the marketing 

project, they are to give a presentation then the instructions are clear, your group will present 

as a group, you will present the marketing project for us during eight minutes, and you will 

speak, each person will need to speak for two minutes, so that are very clear details because 

that is what I am going to inspect and I want to make sure they know that, what, like a picture, 

I could take that part, you could take that part, so that no one just take over. When it comes to 

an ordinary lesson if they are going to, well, like read this article and then discuss it, I wouldn’t 

perhaps inform them on talking space in that case because if they are working with a person 

they know very well they, they, well, they do as they always do, and sometimes they do it with 

other people and I think that is a good thing because then they are more, well they pay attention 

to the partner more, they don’t just end up in their own role models or so, or their own ropes, 

so, it’s very different from situation to situation Oskar, and sometimes I really, I think that I 

really thought through things in other ways, just.. 

 

22.33 [Oskar] So it depends really on the lessons goal sort of?  

 

22.35 Sometimes you are not that well prepared, sometimes you just have to do it, and, and then 

of course I’m missing a lot of things like that, and sometimes I also think you get a feeling for, 

for things, I have done very many times and I see what works and what doesn’t work and then 

you try to inform them about, well, that before, I mean, make sure you think about this and 

make sure to think about that to make sure they, perhaps, they themselves because sometimes 

they don’t, I think they are good at turn taking after one year and then they realize they will, in 

a way, be penalized for just taking over, then that is not a good thing, let’s start interaction, and 

I think the instructions are very clear from Skolverket that they should interact. 

 

23.26 [Oskar] Great answers. That was the last question for the talking space part. I think that 

we can move on to the next part if that’s fine?  

 

23.40 Yes.  

 

23.41 [Oskar] The next one is about pedagogical tools. I’m just going to brief you shortly, 

Pedagogical tools might aide you as a teacher to help students to develop and improve their 

skills, abilities and knowledge in the English subject. Pedagogical tools can be special ideas in 

a lesson plan, a special method that you use while your teaching or physical tools that you use 

in the classroom and such. Example of this could be the use of a talking stick, the design of 

specific assignment, the structure of classroom tables and such. The first question is, what if 

any specific methods do you use in order to increase the students speaking abilities in the 

English language during a class perhaps?  

 



66 
 

24.35 Okay, so specific pedagogical tools. I’m not a fan of talking sticks and things like that, I 

mean, they are good in good way for people that get you passive and are just waiting for people, 

and I had those classes where they might have come in handy. Yet again, I am not quite sure if 

its, it depends on the class I would say, that actually I think me giving questions to people is 

better in a way because otherwise as I said before the students they tempt to, well, they, they 

are nervous all the time and I, sometimes also with the talking sticks, well they tend to relax 

anyway afterwards because they think well, it won’t be my turn next time or I did so well 

anyway so I don’t have to bother. So, there are, there is always criticism of just taking turns or 

alphabetical turns or whatever people do, but, I mean, I would say method is, as long as you 

vary, because once you it in the same way over and over again it could, whatever how fancy I 

mean, running chairs, well random things or your computer  

picking out names and, I mean, anyways, it’s fun, I mean you should vary and make sure that 

you can’t cover everybody sometimes, and sometimes it’s just a coincidence, ways to get to 

speak. There are many, many, many, possible ways of doing this one but I’m, I can’t say that I 

am very good at using different methods and stuff like that, the next part of the question was 

about… could you refresh it please? 

 

26.28 [Oskar] Well the first question was, what if any specific methods do you use in order to 

increase the students speaking abilities in the English language. And you actually answered the 

follow up question about how students usually react using this tools or aids methods. Another 

follow up question was, what are the specific benefits or advantages with using these methods? 

And you talked about that you felt that students get nervous and they feel more pressure than 

they should.  

 

27.06 I also, I try to, in the very beginning of a course I of course make them write something 

and then, they write to me saying I hate to speak in public or I don’t want to read out loud, I 

mean that is also a kind of thing that I try to do at the beginning, make them read out loud 

because then I get to hear their voice and get to see them nervous and they also say that they 

don’t want to but when they see that everyone else is doing then they also just listen to the 

group and then do that as well, and I think that is kind of a good way to, to, to getting used to 

hearing your voice aloud and then that is really what it’s all about I would say. If you don’t 

speak at all you won’t develop, but once you started speaking then you can develop, so, so I 

think that, well, we don’t want students sitting there being afraid because that isn’t a good 

learning situation in any way so, so you have to tell them why we are doing things, what is the 

purpose of it and, that, very often they understand metaphors to (inaudible), I mean if you want 

to be good at boxing you need to start boxing, of course it could also be other things, you could 

be watching boxing and that is the very thing, they could be listening to things like that, but at 

the end of the day they, they need to start speaking, so, so they need to do that, they need to the 

activity that they want to develop.  

 

28.34 [Oskar] So you can say that you see making the students comfortable also is one kind of 

pedagogical tool?  
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28.44 Yes that is, that is the most important one. If they don’t get comfortable they won’t, they 

won’t develop their skill, they will stay at the very level the one, the one they started with at the 

course. So if you get a good impression it could be, I always try to, well at the very beginning 

I will show the importance of body language, a good strategy and I make them write stories, I 

make them draw a sketch of something with one person facing the whiteboard, the screen, and 

they can see a picture of for instance a rabbit and they have to write that to their partner who is, 

who is often, who is faced, facing, with their back towards the picture, you know, they have to 

draw with the instructions from, from the person watching the rabbit and they always want to, 

the person speaking always want to point and show and they aren’t allowed to do so, and then, 

so you do things like that, you make sure they see that body language is a good strategy as well, 

I mean it’s part of speaking so you want, you want to show them, and that is always something 

they find very, well, hilarious because, since they don’t know what they are going to draw, 

looks kind of, well, strange features every now and then and then after the beginning that could 

a fun experience, so you need to do things that doesn’t matter regarding political opinions, but 

still, fun stuff that creates a good ambience that is always a good, well, firestarter for the boot, 

I think.  

 

30.21 [Oskar] So you can say that you design your lessons and your courses both on micro and 

macro level? 

 

30.29 Yes.  

 

30.30 [Oskar] To be comfortable and be able to speak in class. 

 

30.34 Yes. Yes, I would say. There are so many levels and so many perspectives in each one of 

them and perhaps I would be, perhaps I could be very theoretical about it but you can see once 

you get their learning and teaching experience you will see what will work, what doesn’t work 

and, well, so, probably from experience I would come to the conclusion what works and what 

doesn’t work and the, the, of course there is always a good chance that some kind of activity, 

or specific backup of why we’re doing things, but yeah, it’s about making them enthused and 

comfortable for practice and develop, I think so by so doing things and also having feedback 

and, that could steer in the right direction I would say. 

 

31.22 [Oskar] Great. Since you talked a little bit about scientific backup, because I guess that 

you have read a bit about pedagogical tools and how to act during classes. Because the very last 

question is, the last question is, what if any pedagogical tools do you feel that you would like 

to learn and know more about, if there are any? 

 

31.51 Well, let’s see, what would that be. Well of course it’s always about becoming aware of 

the, of talking space and perhaps, well sometimes you know, you have this observations by 

your colleagues and things like that, that is I think a good method of knowing your approach to 

students and me and a colleague of mine we, we observed each other in an English lesson and 

the situations were very different because you had a class of English for carpenters and I had 

my financial and business students, and myself was completely quiet, a big class of thirty 
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students and very well motivated, they didn’t say much, and her group was more like 

spontaneous and stuff, like, they spoke Swedish and well, well together, I think that is a good 

way of, of actually getting, becoming more aware of how you’re actually teaching and I had 

this studying to, to, to, well, monitor your colleagues and so on, and that is probably a good 

way I would say to, to become better and see what someone observing you, what you’re really 

doing. 

 

33.10 [Oskar] Right, so that you can receive more direct input of your team. Okay  

 

33.18 Yeah, you might think you are doing it in one way but maybe that’s not the outcome of 

it, but it is kind of different to focus on what is happening at the same time you are focusing on 

yourself so. 

 

33.29 [Oskar] Is that something that you as a teacher at your school do frequently with 

colleagues? 

 

33.33 No, not frequently, but we have, we are taking, well, we’re having further education in 

this matter and they want us to, to practice it more. We started out this year and we, we will 

probably continue, I mean, it is a good method but some of us, I would say, I’m not one of them 

actually, but some people are kind of, well, they don’t want to this and they find it, well, they 

don’t see the point in doing it even if it, well, it says this is a good method but it takes times 

from other things and I think that if, if our school want us to, wants us to, to do this they have 

to make sure that there is time for it, because now it is always something that you need to do, 

you need to do between lessons and, and they should take away something, that is a good, I 

think, motivator for us to do something, it takes something away from what we’re supposed to 

do and we have to this in return and I would say more people would it more, well, more, well, 

well, more, in a more, well, in a open minded way I would say. 

 

34.51 [Oskar] In a more open way sort of? 

 

34.52 Yes that’s right. Open minded way I would say.  

 

34.57 [Oskar] So you can say that the time pressure is sort of a big hindrance for you to learn 

more?  

 

35.04 Yes. Yeah. Because, well, we know what we are doing but actually we don’t, but some 

people they hide between that. We haven’t got the time, we know each other very well. 

Everybody does it and I know that everybody doesn’t so, they need really to, to, well, anyway 

that is a good starting point of a discussion to, to, to visit one another I would say.  

 

35.31 [Oskar] Okay, great. That was the last official question. Do you have anything you would 

like to add?  
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35.37 Well no Oskar, no, not really actually, you can always get back to me if want an extra 

comment and if there is something you would to know. 

 

35.48 Great! Thank you for that and thank you for participating in this interview for this essay.  
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Interview 3 

Nora 

 

0.02 [Oskar] Hello.  

 

0.03 Hello. 

 

0.04 [Oskar] First of all before I start with the questions I just want to thank you for participating 

in this interview. And like I told you before the recording we are going to start with background 

questions. The first one is, how long have you been working as a teacher?  

 

0.27 twelve years.  

 

0.29 [Oskar] twelve years.  

 

0.30 Yes, twelve.  

 

0.32 [Oskar] For how long have you been teaching English during these twelve years?  

 

0.36 All of them.  

 

0.40 In what year do you teach English?  

 

0.44 The students here you mean… I’ve been teaching “gymnasium”, which is like… you 

know… 

 

0.53 [Oskar] Upper secondary school?  

 

0.54 Yes, upper secondary schooling and then as well I taught what was called the Individual 

programme, it was for students that had not managed or passed compulsory schooling, so they 

were in the ages 16-20, but I taught at the level, well, basically from third grade English up til 

ninth grade English. Together they passed the compulsory schooling. I did it for 5 out of 12 

years. That was it.  

 

1.27 [Oskar] And last background question is, and this is up for your own interpretation and the 

question is, how would you describe your most “common” class?  

 

1.40 One more time. What would I describe?  

 

1.42 [Oskar] Your most common class.  

 

1.46 Right now?  

 

1.46 [Oskar] Yes. Or during these twelve years.  
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1.52 The most common one, well I started off at the same school that I‘m at right now. But then 

I was teaching students at the industrial programme, and the mechanics and so on. So I was… 

they were maybe not that super interested in English, that was not the type, well why they’ve 

chosen those programmes and then I taught the students that had failed English throughout the 

nine years of schooling, so maybe they were not super motivated either. And then for the last, 

let see, since 2012, that would be six years now, I have taught students at the natural science 

programme, and they are highly motivated and very great at knowledge in English, beforehand. 

And for the last one and a half years, I’ve also taught English at the introduction programmes, 

for newly arrived students, that are tending school but come from countries where English has 

not been within the compulsory schooling. So they are lacking a lot of the grades in English. 

So I really don’t know how to answer that one because the most common class if I look at all 

the twelve years, they are very diverse. I would say the group that I’m teaching now or the 

natural science programme students that I’m teaching right now are maybe the most, like they 

are, very, compared to the others, they are homogenous group, kind of like on the same level, 

where everyone expects to pass the English course where it’s more level of, well the degree and 

the grade will be different but they are all expecting to pass it. Where as the ones that I taught 

for the five years in between, none of them had passed and a lot of them lack the motivation. 

Motivation and trust in believing in themselves of ever passing English. So that was very 

different but it’s great experience for me because I think you can achieve a lot with experience.  

 

4.36 [Oskar] I can guess that by having a big variety of classes your knowledge of different 

teaching methods might be quite big.  

 

4.46 Yes. And you try and you get very aware of that what works in one classroom is not 

working in another. Lot of factors plays in to that.   

 

5.10 [Oskar] Great. I say that we move on to the next area of questions, and that would be 

talking space. And my personal definition of talking space is that, talking space could be 

explained as disposal of time and opportunities each student either receives or takes, to speak 

the English language. Talking space could be seen as all the time a student speaks English in 

classroom and this could be openly in class, in groups, in pairs or in general during for example 

assignments. So, the first question is, how do you make sure that every student develops their 

spoken skills in the English language?  

 

5.50 Well first of all you need to design assignments as well as make those small tasks and 

exercises, that everyone, to make sure that everyone are speaking and since it’s a big part of the 

English curriculum, and most of students I have right now they are into that, they know that 

was is expecting, it’s all about reading and listening, but all the production are about writing 

and speaking and that they can also learn doing so, but an example of that could be, I know that 

we are coming to that soon in a while, but just to start off with a brainstorm question maybe 

and turn to your neighbour and speak and do so, and in the classrooms I have right now that is 

never a problem because they, first of all they know I expect them to do that and also somewhere 

back in their heads they also know that they are also learning and improving doing so, and, and 
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the last students are using English in other, other ways in other context than school right now 

so, these days they are also showing awareness, and you as a teacher know they know and can 

use English, which also motivates them in a way to do so. And it’s hard, in group of thirty 

students, of course I am not, in every single lesson, it’s hard to see their, what do I say, 

achievements or developing skills, in every single lesson but the practice part, the participating 

and actually practice the language and their skills that’s something I think you have to add. 

 

7.48 [Oskar] Right, but would you say that it’s still quite obvious for the students even in the 

beginning of a term that they need to actually show their knowledge in English? Their spoken 

skills.  

 

7.58 Yeah, the students I have now, yes, very much so. The students, in the beginning of the 

other group, and then you need to, you know, start of where they are of course but for example 

thinking of one student right now, did not want to speak in front of everyone in class, if you 

look at it there is nothing in the curriculum saying that you need to stand in front of 30 people 

and give a speech, there is nothing in the curriculum, however it says you have to have 

communication, communicative skills as well as interaction, you know, all of that, so you have 

to start of somewhere else, and maybe she is preparing and doing something with me to start 

off with me and then I usually tell them to pick another student, a friend of yours, and start a 

conversation and then you can record that, I don’t even have to be in the room assessing them 

or checking, but then, but in the start of kind of getting them involved I can show, because, in 

order to pass this you need to speak in one way or another but it doesn’t say that you have to 

stay in front of a class right away, maybe you can do that the next semester, or whenever it is. 

So, start where they are and here comes the relations again.  

 

9.23 [Oskar] That actually takes us to the second question. And that would be, how important 

do you as a teacher believe it is for the students to make use of the talking space?  

 

9.36 That they use it you mean? Well, it’s a, it’s a very important method, I mean, they are, 

they are, just think about it, they are, they are, they should be there for their own learning. That’s 

why I’m in the classroom, for their own learning. It’s not that they’re there for me, it’s that, 

they should use their talking space but then it’s also important to add here it’s all about 

teamwork and sometimes being part and also contribute to someone else’s learning. Because 

sometimes in not always about talking talking talking and taking their place and speaking as 

much as possible, it’s also about if you think of interactive skills they need to develop and assess 

as a teacher it’s also about listening and then develop the conversation together with someone 

and then you can’t be didactic all the time, and that is also important to point out because 

sometimes the students say well like I speak a lot in the classroom and therefore I need to have 

a grade 1, but then I how about your interaction then, whenever are you listening to anyone 

else, how are you developing your thoughts and that could easily be, be practiced with like role 

playing where you give them very specific roles, like now you are the listener here you should 

listen and then react on what they just said, you are not allowed to intervene right now or 

argumentative for example we have the pros and cons so you are for or against something and 

now you need to listen to the team that are for something. I know that you’re against but you 
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are not allowed to comment on that right now and the teachers, well their role there is to be the 

facilitators in the classroom because they are important  

 

11.29 [Oskar] Do you think that the class dynamics is a big factor in this?  

 

11.32 Oh yes, very much. There is also the thing that you as a teacher can develop and create 

the class dynamic the way you, well there a lot of factors to praise them at but if you would 

have an unlimited amount of time and believing in the group process and such you could 

definitely work with different, you know, tricks and such in an order to them the way you want 

them to be. And, it’s very much about them believing in themselves and their skills but also 

contributing to the others, not that, it’s their own learning that are being, or skills, that is being 

assessed but they can also help the others to get to a higher level sometimes. 

 

12.18 [Oskar] Right. Great. Sorry for being a little slow, I’m doing notes as well. But the third 

question is, do you allow the students to make use of the talking space freely or do they use it 

during controlled circumstances?  

 

12.39 Both. Do you mean like in a, in a (both silent). 

 

12.47 [Oskar] The examples I’ve been giving in the other interviews is, are they only allowed 

to speak when they raise their hands, or can they speak freely in the classroom, or how do you 

allow the students to use the talking space?  

 

13.02 Well, both. I mean, I, I, let’s say that I’m going through something or if we are having an 

assignment where I want them to be, let’s say brainstorming or whatever it is, then I leave them 

up to, to, for everyone to take the, you know, the opportunity to speak and do so but then of 

course I facilitate the lesson and so, I mean, we wouldn’t do that for a full lesson and if I feel 

that someone is not included I would definitely step in to do so, but I believe in the 

communicative part of this, so most people would probably say that I allow, what do I say, 

some people it’s often very, you know, lively, it’s very, well, it’s not loud I mean,  but let’s say 

for example that we mingle, they are being different scientists and we mingle and that kind of 

facilitated assignment requires them to speak freely and to interact and to explain to, you know, 

develop their own character together with others and then I can’t stop them doing together one 

on one. The classes that I have, I mean they are thirty students in each class, I will not able to 

give them the one to one conversations all the time so they kind of need to take their own 

responsibilities and helping each other and therefore they, they, they, I need them, I need to 

give them the free framework of doing so, but that doesn’t  mean that I should just, just, stand 

back and, and not involve the ones that might not be participating and I think that is a teacher’s 

role to facilitate to get everyone involved, and maybe sometimes limit the ones that take a lot 

of space because they also exists. 

 

15.12 [Oskar] But how do you react to students that use the talking space when not being 

allowed to do so?   

 



74 
 

15.18 Well, I tell them, well, thank you for your participating but not right now, or well you 

need to wait for your turn, or as, as being the leader in the classroom I also believe that they are 

expecting me to, you know, step, maybe, slow them down a little when they are getting to, well, 

out of there and you can use different techniques and I know we are coming to that as well but, 

I mean, if you allow the, the hand-raising method then you should probably stick with that and 

doing so, but there are always disadvantages of doing so like that it’s always the same people 

raising their hands and this is very much Williams and all of that but taking the lollipop sticks-

version instead and picking their names and they know they are only allowed to answer then, 

we are making into small little groups and let’s say that I have a question, what is welfare to 

you, that is just a lesson I had today, What is welfare to you and talk to your friends sitting next 

to you, and I make sure that everyone has someone to next to  or otherwise I pair them up or 

turn them to someone of if you do it, like if you want to work on relations in the classroom talk 

to someone you haven’t spoken to yet today, and now the students are so used to that in my 

classroom that they know, wow, I haven’t spoken to Sofia today I’ll go to Sofia and they like 

that, and when I come back I can take them one at a time for them to say something to add and 

I can like write it on the board or whatever it is, and after a while when they are used to that 

type of like method, they are quite quick of saying just like one word, and that is a great example 

if the students then keep on saying like, eight sentences when I expect them to say one word 

when I say what did you talk about and then I can say thank you we are moving on the the next 

one, and that is, I think that is the teacher’s job of doing so, otherwise there is always the people 

sitting after this guy or girl saying this,  thinking, oh I am behind him or her and I will never 

get the opportunity to say what I thought of. 

 

17.42 [Oskar] So you can say that while allowing the students to speak freely, you still as a 

teacher most control them somehow? To a certain degree.  

 

17:52 I think I am being responsible that everyone gains from the lesson, and if that is someone 

taking over, I mean that kind of depends on the situation because sometimes the person speaking 

maybe have a lot to contribute with, helping the others to come, you know, well, develop their 

own thinking or confirm this I meant or whatever it is. I had one of those kind of feedback 

lessons the other day and the students were asked to read, I turned them into groups of three 

and they had to read the, well, the other twos’ papers and essays and I gave them a very specific 

what I wanted them to look at and give feedback on those, and I said we have twenty minutes 

for each essay and they were like, oh my god twenty minutes how would I be able to talk about 

this one for twenty minutes? But I said, this is conversation and you should, as the author of the 

essay, should have, come up with questions that they wanted help with, as well as the ones 

reading the papers should of course prepare answers to the questions or let’s say for example is 

the language formal enough? Okay, then they need to look at should you change this or that and 

everything for them should be for the goal of them reaching higher or deeper or develop more 

skills so in that case, they set the time, I said someone needs to be the timekeeper and you 

should about this for like twenty minutes and then you can move on to the next one and 

everyone in the group had to be responsible of doing so, and that was the first time I really set 

it as, like with the time limit, and, and it turned  out very well because even if there were those 

having a hard time like, I don’t know about what to discuss, they eventually found things in the 
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other person’s essay that they could develop as well as in their own ones, and that, I think I 

should develop that even more, in like doing it, but it’s more about testing it and trying, and 

especially if you have a quiet class from the beginning and if you believe that interaction and 

communication is the way to go in the learning, then you definitely stick with it and even 

thought it might not work the first we need to try and develop it.  

 

20.18 [Oskar] So basically, practice makes perfect in collaborations and all that kind of stuff.  

 

20.23 Oh yeah, and also to involve the students, they’re like, hey, I usually, I talk about this 

and the research, and were like, hey do you know what research says that you reach, you, you 

develop more learning when you do it together like with collaborative learning you always 

achieve, reach higher than other ways so let’s try this one. In what way are you contributing in 

your own learning but also in what ways are you helping others reach further, and that is also 

like the butterfly with feedbacking part, those are very, something that I use in my classes to 

show them that you cannot, you need the other people around you or you need other people’s 

opinions and speak to them in order to learn.  

 

21.22 [Oskar] So, learning from each other and helping each other with input. Great. Because 

the last question about talking space I think you already answered this one, because that was, 

how do you plan your lesson in specific ways for the students use the talking space. And you 

mentioned Lolli sticks and the assignments you spoke about, with the feedback assignment. 

 

21.50 And, and, also, I mean you could do this kind of type of developing part, giving them 

different roles which they should study and that they should get into and interact in different 

ways, but you can also do, if you ask the student’s what they want to develop, I mean they often 

have very good ideas themselves and one student this year, well, she said in my last school we 

always did the, the, the news article in the beginning so they just brought up CNN or BBC or 

whatever, the Guardian or whatever the first page on web, and they just had in on and just by 

reading the headline they should kind of okay what is this news all about, and got into pairs and 

let’s say they found six different headlines or articles on the first page and they should just take 

five minutes and, like, do you know anything about this, no I don’t either and why could that 

be all about, and they kind of make up a few, and that’s a great way to like prime, because it’s 

all about priming and set your mind on English, and it is quite easy just doing that in a clinical 

way. And then also, me as a teacher always speaking in English, and expecting them to answer 

in English, I mean that’s a great learning opportunity to practice a language in the conversation 

aiming for something else, and that is also sometimes sometimes you need to remind them of 

that a lot and sometimes I’m saying if you ever expect, why don’t you take the opportunity to 

practice your English, while actually having… yeah. 

 

23.31 [Oskar] How do you introduce that to class the first graders?  

 

23.37 You mean first graders in the upper secondary schooling? 

 

23.40 [Oskar] Yeah.  
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23.41 I say that I expect them to. I will always have English, I will always speak English, and 

I will always expect you to speak in English and if you don’t think you should I would like to 

have a good argument of why you don’t think that. And, it’s very rare that anyone ever have an 

argument of why they are not, to not want to practice. You have two and a half hours of English 

each week, I know you use your English outside of this classroom as well but in the long run 

two and a half hours of English, why don’t we use it, why don’t we maximize that two and a 

half hours of that 

 

24.20 [Oskar] Grasping the opportunity to actually learn and use the English language.   

 

24.25 Oh yeah, yeah yeah, definitely. 

 

24.28 [Oskar] Great! Thank you. I think we should move on the other question area. Since we 

already talked about it a little bit, that is pedagogical tools. And the definition for it is that 

pedagogical tools might aide you as a teacher to help students to develop and improve their 

skills, abilities and knowledge in the English subject. Pedagogical tools can be special ideas in 

a lesson plan, a special method that you use while teaching or physical tools that you use in the 

classroom. Example of this could be the use of a talking stick, the design of specific assignment, 

the structure of classroom tables and so on. So the first question is, what if any specific methods 

do you use in order to increase the students speaking abilities in the English language? And you 

mentioned the lollipop sticks and yeah.  

 

25.30 Yeah, well, first of all, it’s how you present the whole thing, saying that English is a big 

part of the curriculum as well and also in their learning. I think getting that, if you at the our 

students who are very used with working in projects they will already get that, they know that, 

when they apply to this school and when they get in they now they are expected to work in 

groups or in teams in order to achieve whatever goal they have so they, that part, but you need 

to remind them of that and then I think if you start of having some sort of priming time, and 

here comes the very brain smart thing, which I also believe in, but in another priming lesson I 

said that we are going to talk about this and this and today even though if we’re just going to 

like continue, let’s say, okay we are going to, we have to work with our research paper now for 

quite a while since a lot if lessons were we just write but even though you start of the lesson 

just like saying, hey let’s get started, well hello hello today we are going to have like sixty 

minutes of writing on your essays, we are on lessons let’s say three out of six, where are you 

now. And then I give them a question like okay where am I right now, in my writing process 

and where do I need to be in one hour. Where do I want to be in one hour in order to get as 

finished to week, whatever, 21,  that is supposed to be finished, and then they think about for a 

little while and then they turn, they write it down in their document and then they turn to like 

someone, and here I can go like okay now, sometimes we have the classed before where they 

can, when I come and they listen to me you know, and they stand up. Okay, now go to a person 

you haven’t spoken today and tell them where you are right now and where do you want to be 

in one hour like, let’s say, okay, I have trouble with this one I need to, in one hour I should have 

finished the method, and they say it out loud with this reflecting on it, and then they get back 
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to the writing part. Sometimes I can say like okay now I want you to form a question, what you 

want help with, and you can take fifteen minutes of your lesson to, to have them sit there and 

have, what I call, curricular friends, so, that’s why they also talking but the aim is to help the 

other person but also to get help in the writing process which is the main focus of the lesson, as 

well as the rap up if you continue with that and do like say okay next lesson I am going to, 

what? Finished that sentence, what are you going to do. So that they know that because, then 

it’s like, when you don’t have the lessons right after each other, you have different topics in 

between and they forget, and you know it is to write essays, they are like (gasping sound) sick 

and tired, they are on a roller coaster riding, there are ups and downs all the time. So that is a 

way to, to always get some sort of communication into a classroom and everyone involved in 

their own thinking. But then if you look at, other communicative, well, role playing is a big 

part, you can also do like a presentation part where you expect everyone to present and also 

give feedback on each other’s presentations. It could be, I have the opportunity to have history 

as well as subject and then I can just add into English, like this one we’re doing in English, and 

then we are increasing the talking space even more when it comes to English if I feel the need 

to do that. But you can also work with like fish bowl, that’s a method that I’ve come across to 

lately… 

 

29.17 [Oskar] Can you please define that?  

 

29.19 Well, there is a way for doing that but I did during a, first example the, the, the, we were 

reading, well in my English class we have, we were analysing the Rose for Emily, and by 

William Faulkner and there is a great twist and you to read the story many many times in order 

to get the full story and even though read it many times you still get a lot of new interpretations 

to be made, and it will be made differently depending on like what you have in your own 

backpack of course, what you read in to the story, so then I did the fish bowl seminar, that I call 

it, and everyone should have read it and I do it while into their analysing, to they have started 

thinking about the different aspects of the story and then I change the classroom into like a 

circle, and the, in this case I had like five chairs in the middle facing each other and outside of 

those chose five chairs I had made a circle with empty chairs where the rest of class were sitting 

and then I draw, okay saying these five people will start of and I place them in there and I had 

different themes for them to, sometimes statements, saying like, for example I had, well the 

theme for The Rose For Emily is that, for example, discuss, and then the five in there were the 

ones in charge of keeping the conversation going and if someone from the outside was like, hey 

I have something to add here. In some settings you can have an empty chair that is always there, 

but then, I did like this, that you are tapping on someone’s shoulder saying like hey I want to 

switch places here because I have something to add to this one, so they tapped on the shoulder 

and they said thank you to that person so that person goes back to the other circle and the 

conversation continue, continues, and I had told them in advance the first time I did this in this 

class I told them that I expect them to intervene at least twice in this conversation. And 

whenever I felt that like the discussion were like dying or not really getting anywhere I would 

either draw a new statement for them to discuss and, or a new like whatever characteristics 

description or whatever it was but I was, or I also draw new names, so let’s say we always have 

students that tend to pick a lot on other people's shoulders and taking a lot of talking space, then 
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maybe I would say okay now I want you to step out and I draw a new name and then I begin. 

So in that way I could facilitate, I could control even though I was expecting them to take 

initiative themselves and also doing, and by saying you need to intervene at least twice I was 

forcing everyone to at least intervene twice, and many of them expressed afterwards that they, 

‘cause they evaluate this afterwards, what they’ve learned from it and as well as if they thought 

it was a good method and so on, and they said when they were done doing the individual 

analysis afterwards which was a written assignment, they said that they could develop their 

analysis so much more because they were not aware of that they could interpret the story in so 

many different ways. And that was the whole point of it to get other perspectives and since the 

outside circle was not allowed to say anything they could keep the conversation going and they 

knew that they could not just talk out loud, they had to actually step up, tap on someone’s 

shoulder and then doing so you would probably have thought through what you really wanted 

to say, so the inputs were more, I mean, thought through which also made them more, well, 

better quality, and that turned out very well. I also facilitated another group where they were 

not that active, and that, then the outcome is not as successful. We keep working on that.  

 

33.47 [Oskar] But how do the students usually react you think while introducing this kind of 

method or assignment?  

 

33.56 Well, well I have, I’m lucky in having students in many different subjects and I see them 

a lot so, and I think they’re kind of used of me trying new things with them a lot, and I’d like I 

don’t know how this will turn out yet it’s very much up to you but I do expect you to participate 

and to do it at your very best. So now, let’s go.  

 

34.22 [Oskar] And do you feel that they are often positive to it? Trying new things.  

 

34.31 Yeah, the students that I have right now they pretty much do as long as you are very 

optimistic I think they feel that you believe in it I believe they do so, yes. But that has not always 

been the case though with students that I’ve taught. And then you kind of need to work with the 

motivation a bit more, but.  

 

34.52 [Oskar] Because that was also another one of my follow up questions, what do you think 

are the specific benefits or advantages with using these methods? These methods that you just 

talked about.   

 

35.07 Well, I think that you, that the advantages is like definitely to get different perspectives, 

but also to, for every student to, to realize that they, their voice matters. In that fishbowl example 

there is also a lot about listening, you need to listen, I mean, and if, no, when you are going to 

interact with tap someone on their shoulder you have very much, I mean, listened and took in, 

or happen to take in the situation and then to, to come with an input which will then develop 

the conversation so there are a lot different steps to bare and I think that’s an, advantage. I 

probably think that, well probably the students that do not want to speak in the classroom they 

find it easier when there is a specific role saying like, okay you need to intervene twice, and, 

well it could be someone thinking hey someone poked me on the shoulder because they don’t 
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think that I’m good at what I’m saying but then you as a teacher need to introduce that, saying 

that, that, that’s not the point and also, if not the case, but also that you as well as everything, 

you work with their relations and that is very very important in the classroom. Classroom 

environment, the whole, the whole atmosphere is very important, well 

 

36.45 [Oskar] Right. So, you can say that, before being able to do this, the class dynamics and 

class atmosphere must be quite positive in order for this to work?  

 

37.01 Yeah but also, I mean, it’s a, it’s a, well it’s need to be positive in, or you can start working 

with the method but they need to be aware that if it is not working out, or if it not turning out 

the way you wanted maybe it’s more into it than just the, how you furniture your classroom. I 

think, I mean that there a lot of different factors that are like, in a, like ingredients in a successful 

lesson and you then need to identify that and, I don’t know if you have heard of like Svedberg? 

You know, he has a saying, a Swedish saying, let’s see if I can translate that, why does it turn 

out the way it does when I do like I do? (saying it in Swedish as well). It’s a, it’s not, like turning 

the reflection unto yourself, like how can I, how can I change here, maybe there are obstacles 

that I haven’t bumped into in one class that I need to change right away. There was this one 

class last year, they were so, they were so quiet, and I was like oh my god they are so quiet, and 

I tried everything to get them growing and they were like very neutral, you know, and you don’t 

know if, is the level to high, is it too low, are they interested or aren’t they interested. I had no 

idea because they never ever responded. And after a while I was like oh my god come on 

students, I have no idea what you think about that, can you at least give me hint? Like, really? 

Because I, and they were just like no no no, it's very good now, it’s on the right level and we 

are learning a lot. But I was like, because I cannot see that, it's all about interaction and you’re 

also need to interact with me and I know you not here for me and I’m not expecting that but I 

have no idea, like some kind of response. Because they were not responding to each other either, 

and I was like if this is how this makes me feel, I wonder what it makes another student feel 

when they stand in front of them speaking and no one, I mean you can’t even read their faces, 

and I mean I’m quite good at reading faces but here it is like neutral, neutral, neutral. And we 

were a lot of teachers saying that so, then I just told the class this is, this is how I feel and what 

am I, what am I doing wrong like, how can we, and say we because there is a we in the 

classroom, how can we change? How can we improve? Is this how we want it? Is it only me 

reacting, because it was only me reacting to that they were, like, not interactive, then I can live 

with that, it’s hard with a topic, or a subject where you’re supposed to speak but okay I can live 

with that. But if there is a feeling in the classroom that this needs to be improved we need to do 

that, and now they speak more, and I think it was a mix between insecurity and also not knowing 

what kind of feeling of them as group created. And, so, that is also important, to speak to them 

and I usually like, if I feel like, ay this did not turn out well right I tell them, not try to, you 

know, sometimes the students, students are great in developing, you know, teaching and 

methods and such. Ask them to evaluate, what do you think about this, how can we improve 

this? Well next time we maybe put an empty chair instead, you don’t have to tap on anyone’s 

shoulder, okay let’s try that one, on the next assignment we do like this instead and then you, 

you can get ideas, you know, from them.  
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40.52 [Oskar] Right. The last question is, what if any pedagogical tools do you feel you would 

like to learn and know more about? And what I can interpret from you is that you have to talk 

with the students at least to actually improve.   

 

41.13 Yeah. If I start of, if I continue where I started of this whole interview but that you are 

there, the students are there for their own learning and you are there for their learning, of course 

you need to involve the students. And if you have a pedagogical, let’s say, if you lean on to 

give like research or whatever arguments you have for the way you’re teaching, then you can 

always tell them that, saying like hey research says, this just says the more active you are in the 

classroom and using each other as learning opportunities, the more, the increased learning will 

takes place in your own ways, don’t you want that. Because they are all aiming high, and you 

can use that as an argument for at least trying, then, we want to, what I found out knowing in 

my, well in this school year where I was part of another research where you’re using observation 

as a tool, I think as a teacher I have, that I steer grouping in the classroom, but I’ve been aware 

of that I’m not doing that and that is with observation the opportunity having someone else, it’s 

a great luxury to have someone else looking at different things, and then I can ask the teacher 

or the one in charge, I can ask my observer to look at different things, and one of the things my 

observer pointed out was that class hierarchy and also the, or the hierarchy and also the, the, 

the talking space and how it was dominant from these six people and that was, that was, when 

I saw that on tape, like on video, when I saw the section of my lesson I was like oh my god is 

this how it is, and now I can see that with new eyes and that’s how I can see it in, well I can 

develop that. And I told my students in that tape, like do you know, do you know who speaks 

most in this classroom because they had to help me looking into that like who speaks the most. 

And they could point them, they could point out the students and I was like oh my god, this is 

very (laughter), this is, we found the problem and they had to, to, to reflect upon like okay how 

can we, how can we work with this, and that doesn’t come well only in English, but with every 

subject.  

 

43.52 [Oskar] You can at least say that you do it on a school level sort of, like discussing and 

reflecting with the students and your colleagues.   

 

43.59 Yes, yes, definitely.  

 

44.02 [Oskar] Great. This colleague observation thing, is that something that you do quite 

often?  

 

44.12 What was, one more time. 

 

44.15 Do you perform this colleague observations quite often or is that sort of new?  

 

44.22 Well this is, well I’m doing a, a kind of thing of my own together with a school in, in 

Linköping and Ängelholm, an opportunity that I have, so maybe once, let’s see now it hasn’t 

been, once a month where we’re doing observations, but it should be when you are, just as you 

kind of see that, you could do as an analysing and map out an issue in your classroom or an 
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area of development or in an area of improvement that you want to focus on, you could have 

that, but can also do a focus observation where the observant helps me for example to, to better 

understand my own role in the classroom, I mean to see the things that I’m doing, do I always 

try that person after everything I have went through at the board, why do I always go there, why 

did I never went to that person, did I expect him or them to work on their own? Is that correct, 

and then I could see him or her on video like oh my god, she or he also needs help or what 

happened here, or what am I doing, and that is really, it’s really helpful. But the main focus for 

the observation was like for my role in the classroom, for me to improve as a teacher. But I find 

that very useful.  

 

45.51 [Oskar] Okay, great.  

 

45.53 And then teamwork. I’ve talked a lot about teamwork with your students but also the 

teamwork with your colleagues, I think that teaching is not a man or woman’s job, it’s all about 

teamwork. 

 

46.08 [Oskar] Team effort sort of?  

 

46.10 Yes, very much. 

 

46.12 [Oskar] Great! That was actually the last question. But do you feel that you want to add 

anything or clarify something?  

  

46.23 No, I think I’ve covered pretty much, stick with the, do what you believe in, I think that 

turns out well if you have an idea, but it should be, you should ground as something, you should 

really have arguments for it even with research and experience and preferably both.  

 

46.47 [Oskar] Okay, then I want to officially thank you for participating in this interview.  

 

46.54 Good luck! 
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Interview 4 

Nina 

 

0.02 [Oskar] Hi!  

 

0.03 Hello 

 

0.05 [Oskar] First of all, I just want to thank you for participating in this interview for my study. 

Eh, and as I said before you under a bit of time pressure, so I think that we should start right 

away. 

  

0.21 Okay, yeah. 

 

0.22 [Oskar] So the first one is, for the background questions. How, for how long have you 

been working as a teacher?  

 

0.30 I have been working as a teacher for 18 years.  

 

0.33 [Oskar] 18 years. And for how long under these 18 years have you been teaching English?  

 

0.39 18 years.  

 

0.41 [Oskar] 18 years as well. Right. In what year do you teach English?  

 

0.47 Upper secondary. High school.  

 

0.52 [Oskar] Right. And that goes for first grade to third grade?  

 

0.56 Eh yes, between first and third grade, yes.  

 

0.59 [Oskar] Great. And the last question, it’s a little bit up to your own... I’m sorry, I lost the 

word for it. Eh, interpretation. And that question is, how would you describe your most quote 

“common class”?  

 

1.19 At the moment, there is a class of a business program, ekonomiprogrammet. It’s mostly 

students who would like to continue their further studies. So my typical class is, I would say, 

first and second grade at the business program, about 28 students. 28-30 students in each class, 

that mostly kind of motivated for school.  

 

1.50 [Oskar] Right. Great, thank you. The next part, well, the next area of questions at least, is 

about talking space. And my own personal definition of talking space is that talking space could 

be explained as disposal of time and opportunities each student either receives or takes, to speak 

the English language. Talking space could be seen as all the time a student speaks English in 
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classroom and this could also be openly in class, in groups, in pairs or in general during for 

example assignments. Any questions?  

 

2.32 Nope.  

 

2.33 [Oskar] Nope. The first question is how do you as a teacher make sure that every student 

develops their spoken skill in English language?  

  

2.41 Well I try to, I would say 90%, of my teaching I talk English at least 90% when I teach. 

And, and, what did I want to say there. So most of the time, not, in the first year, maybe some 

students could be hesitant that I speak English to them and they answer me back in Swedish. 

But the more we get to know each other it seems like when I speak English to them they start 

in Swedish and then there like okay she speaks English and then they try to, when we have 

English, they try to speak English with me. In some classes it’s like, I could say, that in the 

first-year people are a little more hesitant to speak English when they got to talk to me. But in 

the second year, if I have the same class, it’s more or less common that they switch over to 

English when they speak to me. And also I have lot of great discussions, where they sit in 

groups, either pairs or in groups of four, and I walk around and listen and, so I try to hear a little 

bit of everyone now and then. And then also we have sometimes, we have, debates, where they 

really have to talk in front of the whole class, so, different things. Different bits and pieces put 

together.      

 

4.02 [Oskar] Do you feel that you focus a bit upon the students using talking space for every 

lesson or is that from period to period, or?  

 

4.15 Well, we always talk during every class more or less, but maybe sometimes we have sort 

of like okay now we are going to listen to this podcast and I would like you to discuss the 

content. But sometimes we perhaps just read and they don’t speak as much English. And 

especially, some parts when we have the projects when we were collaborate with other subjects 

then most of the time it’s focused on something they are going to do orally. Like, they had 

debate in English about Brexit, or if when we have had an economy show that they had to do 

in English, so it depends. So then, when we have this project, then there is a full focus on the 

speaking assignment.   

 

4.58 [Oskar] Right, okay. Thank you. The same question is how important do you as a teacher 

believe it is for the students to make use of the talking space? Each individual student in class.  

 

5.13 That they really take advantage of talking as much as they can. And I think that’s really 

important. I would love to see more students do, I have students that really take the time to, 

whenever I walk past, we have conversation in English and they can really show me their skills 

in English, were there is other students are perhaps I bit more shy, and that’s okay, but it’s, then 

they have less opportunity to show me their speaking ability. So the more they speak, the more, 

the more I gather about them. So it’s in their best interest, and in their benefits to speak as much 

as possible. But then of course we have the national test and then you can be surprised 
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sometimes that the students who has been rather quiet, the whole year perhaps, and then when 

they have the national test you can really hear oh my gosh she’s really good at speaking English 

for instance.  

 

6.07 Okay. Do you think that could be just because they are shy, or do you think it has to do 

with some assignments that could have been improved or? 

 

6.27 I think, it’s also depends on the class, the situation in the classroom, you have some classes 

that perhaps feel more comfortable with each other, and then it’s, if they make a mistake, it’s 

not the end of the world, and then you have some groups perhaps were they, they don’t, they 

see every mistake as “shocking sound” I made a mistake and that’s so terrible. So, I think it’s 

a, I can notice, a bit difference in the classroom, how people interact with each other in the 

classroom. If it’s a class that feels very comfortable with each other it feels like more people 

can get sort of let loose, and they don’t think too much when they speak, they just speak and 

that’s really what I want like them to do, just don’t sit and think too much, just talk and it will 

work itself out, if you just dare to let go a bit more.  

 

7.18 [Oskar] Right. But the class dynamics are...? 

 

7.23 It’s a bit, it could be, it could be class dynamics definitely, and also it could be some people 

have had perhaps a bad experience from before were they sort of said something and people 

have laughed and then it sort of like “shocking sound” I don’t really want to say too much in 

front of everyone else. So, it could be, it varies from class to class, and also from person to 

person of course, but the class, the situation, could be, could be, something that could be 

important as well.   

 

7.52 [Oskar] Right. But there are still a rather big variety between classes? 

 

7.57 I would say so, I have had like, this year, the class I had in second grade, they haven’t 

really let loose as they usually do. Last year I had a class that everyone in second grade spoke 

English to me all the time, more or less, like it was 80%. And here is more like 50%. But, 

whenever they talk to me they, 50%, speak English at all time, if they meet me in the corridor 

or whenever.  

 

8.22 [Oskar] Interesting. You mentioned earlier that the more the students speak, the better. 

Because my third question is, do you allow the students to make use of the talking space freely 

or do they have to use it during controlled circumstances?    

 

8.42 How do you mean controlled?  

 

8.44 [Oskar] Maybe, for one example it could be that they only are allowed to speak while 

raising their hands or in group discussions.  
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8.55 This well we have group discussions of course if they’re free, like sort of “okay, now we 

discuss this for, I usually set the time like we have maybe we have watched a film or something 

like that, and I give them a question, and I say okay now you have three minutes to keep 

conversation going about this question. And then after the three minutes are up I sort of pick 

perhaps one group, “Okay what did you talk about?” and someone there says okay we talked 

about this. So it’s not always like the people you have to raise your hands and in my first grade 

this year, we have sort of this sticks with people’s names on it.  

 

9.34 [Oskar] Like the lollipop sticks? 

 

9.37 Yes exactly, sometimes I just pulled one out there, so I try to, it’s not always that you have 

to raise your hand to be able to say something.  

 

9.48 [Oskar] Because the follow up question to this is, how do you react to students that use the 

talking space when not being allowed to do so? Maybe speak out in class when not raising their 

hands.  

 

10.01 Mm, difficult. It depends, if there was no one waiting, like if there was no one else, there 

was no one who had their hand raised, and they would just say something, I think I would 

appreciate it, but sometimes I feel like there are people that are very, like, they do things by the 

book. And then it’s kind of rude for people to just say things when they are actually doing the 

things that we are supposed to do. So if people have raised their hands, I sort of say no no no, 

it’s not your turn, if that person wants to say something first. But if, sort of, if it’s dead quiet 

and someone just speaks directly then I think that’s a good thing. 

 

10.40 [Oskar] Do the students that “cut in line” still have, do they still get the opportunity to 

speak their mind afterwards?  

 

10.48 Yeah I think so, like okay I’m sorry it’s not your turn yet, this person are over here has 

got their hand up, let’s see what they have to say first and then perhaps they could say what 

they wanted to say.  

 

10.59 [Oskar] Okay, right. The final question about the talking space is, how do you plan your 

lessons in specific ways for the students to use their talking space? And you mentioned group 

discussions and group discussion assignments. But are there any more ways or lesson plans you 

use? 

 

11.25 Well sometimes I have like just private discussions as well, for instance when we read, I 

remember, was it last year. So in September October last year they had read. we read parts of a 

novel, I think we read about hundred pages or something, and then I had sort of in groups of 

four where they came to me just, the others were off doing something else, and was sitting with 

four people at the time, discussing the content of the novel and see if they had understood, if 

they could discuss the characters, the events and sort of which character would they like to be 

friends with, or things in the parts of the novel that we had read. That’s really also a very good 
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opportunity to show if you are a bit more like withdrawing the classroom when we meet like 

really four and four, you have more opportunity to, and that’s maybe like 30 minutes per group 

or 25 minutes per group, so that’s lots of time to really prove yourself there and discuss the 

novels set, and yeah, so that usually works very well I would say.  

 

12.28 [Oskar] Right, and, during that kind of discussions, are they open and freely discussions 

or are the discussions controlled by you?  

 

12.35 Kind of controlled, I sort of eh, for instance the thing we read was “pride and prejudice”, 

it was like 100 pages pride and prejudice and I sort of picked out the main characters, and I 

wrote their names on slip of papers. And then each student had to sort of pick a slip of paper 

and then it said perhaps Elizabeth Bennett, and then they were supposed to talk about Elizabeth 

Bennett, what they thought of her and what happened to her through the parts that we’ve read. 

And when the person was finished, when they sort of said “now I have nothing more to say”, 

then it could be in three an open discussion where they can just jump in and say “well, I didn’t 

really agree with you in that, bla bla bla bla bla. So you sort of own the question to begin with 

and then the others can jump in. So everyone gets their opportunity to talk.  

 

13.22 [Oskar] Right. Great, thank you. I think that we should move on to the last area of 

questions. If that’s fine with you? Or do you have anything to add about talking space?  

 

13.34 No, I just, maybe just to clarify, I always say to my students that, that they could be good 

at speaking English, but they hate speaking English in front of everyone. That if you look at the 

criteria it doesn’t say you have to good at speaking in front of everyone, to get the good grade, 

as long as they speak English when we have the group assignments and that they try to speak 

English with me all the time. And they don’t have to be like experts at raising their hand in 

classroom and speak in front of everyone. But they really take the opportunity to walk around 

and listen at the group discussions, that they really speak English there. And when we have sort 

of, when I picked them out, four and four to discuss something, that they really speak English 

there. So I always told them that “it’s okay if you don’t want to talk in front everyone. Of course 

you should practice and do it but it’s not the end of the world if you don’t do it as well as you 

would like to.  

 

14.24 [Oskar] So you can say that the curriculums criteria for speaking is for benefits of the 

students? For the students.  

 

14.32 Yeah I would say so. If you say like the, look at the national test, it’s more like you should 

be able to sit and talk rather freely about something. It doesn’t say you have to be great at giving 

a speech in front of 30 people, it doesn’t really say that so. But it’s good to do it, in practice. 

The debate, when we debate it tells me a lot of the students who can really free-lance. If you 

sort of have a debate and they all talk to prepare a speech about, let’s say they wanted Sweden 

to have a Swexit, Sweden should leave the EU and they were supposed to give a speech for 

about that, for about three minutes without looking to much down on their paper and then we 

have five minutes of free debate. And they can really see the once who are really good at 
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freelancing, and could think very quickly on their two feet and so on, but you, it’s not the end 

of the world if it didn’t go so well there, but if the debate mostly shows you the ones that actually 

are the ace when it comes to speaking and can sort of think very quickly and they be very good 

at that.  

 

15.35 [Oskar] So you can say that, by, different methods you use the debates are one of your 

favourites, if I’m correct? One of your favourite methods to let them speak.  

 

15.53 They are not favourite, but you can say, it’s like what I say to some students debates are 

good for some people and you can actually get an A without being good at the debate, for some 

people they just love debating and that’s really what they like, so they can show off, sort of like 

“I’m really good at this”. And then of course you can get an A anyway, when you’re good at 

talking just when we are sitting and discussing the novels and … so you don’t have to be good 

at debating but it could, you could really see sometimes that “Oh! That person is really, could 

really think very quickly and come up with a good answer when they’re having a debate, for 

instance Sweden remaining in the EU or not. So, I would say I try to vary my speaking 

assignments and maybe someone, could be good at English but doesn’t like debating, they could 

be better at discussing novels. We try to discuss different things, and sometimes we discuss 

podcasts in perhaps groups of five and six, and hopefully they can find something that they are 

interested in, where they can really show off their speaking ability.  

 

16.52 [Oskar] Right, so a big variety are tasks and open assignments. Great, thank you. The 

next aspect is pedagogical tools. And I’m just going to give you a short definition of it. 

Pedagogical tools might aide you as a teacher to help students to develop and improve their 

skills, abilities and knowledge in the English subject. Pedagogical tools can be special ideas in 

a lesson plan, a special method that you use while your teaching or physical tools that you use 

in the classroom and such. Example of this could be the use of a talking stick, the design of 

specific assignment, the structure of classroom tables etc. And the first question is, what if any 

specific methods do you use in order to increase the students speaking abilities in the English 

language? And you mentioned before that you used lollipop sticks, right.    

 

17.56 What I usually do is that, well I’ve learned throughout the years that’s sort of like just 

throw out a question and if you want to have like a classroom discussion, that sort of works, 

it’s always better if they can talk, you throw out the question, they can talk, like two and two or 

three and three first. And then you walk around and listen a bit, and then if you want to get the 

classroom discussions started, if you haven’t a very tight group that doesn’t want to say much, 

you can sort of say “Well, very interesting discussion guys, but Pia you said something 

interesting about bla bla bla… perhaps you could tell everyone else”. If you have something 

and then maybe she could say something and then you say the opposite word and then you 

could sort of help them to get the classroom discussion started sometimes. It’s always good for 

them to discuss the questions first and you just hear opinions and then feel like “okay, whoo, 

that sounds interesting”, maybe I could raise my hand and say something here in front of the 

whole class. They talk a bit about it first, so that’s, I’ve noticed that eh, discussions mostly get 
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started if I can get them talking, they can talk a bit first on their own and then they are more 

likely to get the classroom discussion started. If that’s my goal with the lesson.  

 

19.13 [Oskar] One of the follow up questions, we can do it right away. What are the specific 

benefits or disadvantages with using these methods? In this case, throwing out a question?  

 

19.28 Well I’ve noticed sometimes talking sticks could be, a bit sort of like, people panic in a 

way sometimes. It’s like I don’t know, it’s rare they’re actually saying something, so in the end 

sometimes you use the ones raising their hands that will get it anyway, because you are like 

“okay, what would Annie like to say?” I don’t know, because they get to nervous. So sometimes 

it’s perhaps better to let the ones who actually have wanted to say something, to get something 

started. That could be, I’m into all that sometimes with the talking sticks.  

 

20.08 [Oskar] So you can say that by letting the students that wants to talk most, talk, might 

help to actually create a discussion in the classroom?  

 

20.20 Yes, sometimes, because if you are asking two people and they are like “I don’t want 

anything to say” then, it doesn’t, then sort of, it seems like it would get in front of everyone, 

and they start saying it as well. So sometimes it’s perhaps better to let the ones who actually 

had some, really want to say something, if they start others can get started as well. So it’s not 

always good with the talking sticks. It depends.  

 

20.45 [Oskar] It depends. Could that also be from class to class perhaps?  

 

20.49 Absolutely, absolutely, you have some, in some classes you have lots of students who are 

really good at talking and they love talking, and it’s sort of like, you need to like “no no no, you 

are not going to talk anymore”, in other classes you really have to work much harder getting a 

classroom discussion going. So it’s, sometimes it’s the classroom dynamics, sometimes it’s 

how secure they feel when they speak, so it could be lots of things involved there. 

 

21.16 [Oskar] Right. I think that you actually answered my second follow up question, because 

the question was, how do the students usually react to using the pedagogical tools as methods. 

And you said that sometimes they might be nervous and they don’t want to answer, but are 

there anymore that you want to add to this one?    

 

21.39 No, I don’t think so. No, it’s sort of like sometimes it feels like eh, sometimes I use the 

talking sticks more like when we are going to answer quick questions that I know, they maybe 

read a text or something, and you’re just like “okay let's go through very quickly” and they 

answer saying bla bla bla. But when you want to get a discussion started maybe you need to 

pick the ones you know are good at talking so the others can, sort of, get started as well. So, it 

varies.  
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22.06 [Oskar] And, a question that came to my mind is, when you let the students that usually 

speak in the classroom speak, the students that normally does not speak, do they still get 

involved in the discussion or are they still sort of behind in the classroom? 

 

22.27 It’s also from class to class, but on the whole I want to say that sometimes it, you can, 

maybe have like five or six students that speak a lot more than the rest unfortunately. So, maybe, 

the others that are more quiet they walked around and listened to them when they had their 

group discussions. But when it comes to the classroom discussion, if to be honest, I think in 

some classes could be five or six people sort of doing all the discussion, and the others are rather 

silent. Maybe sort of laughing if someone says something funny, in that way participating. It’s 

not like they feel like “Hey, I would like to say something”. I would say so. Five or six students 

could be quite the ones doing the most of the talking sometimes.   

 

23.09 [Oskar] Do you think as a teacher that it’s an issue or do you think that it’s just a part of 

the class dynamics?  

 

23.18 Well, of course it would be nice if more people talked in the classroom discussion but I 

just feel sometimes for me as a teacher, most of the time they have talked in smaller groups and 

I walked around listened to them, is sort of I heard a lot of this pride students I’ve heard and 

sometimes I try to, for instance some of the, like I said, could be more quiet person who perhaps 

said something really good when I walked around. And I usually say “Wow, hey, you remember 

you had said something about that” and then “could you please repeat that?” and then they often 

do that in a very good way. So, it’s like, I don’t know, classroom discussion is, in some classes, 

I try to avoid classroom discussion because they don’t occur, in other classes where we have 

more people that are more talkative it’s really, it gets more fun to have the lessons when 

everyone is more involved. But it’s, of course it would be nice to have more people involved, 

but then sometimes I feel like, if it’s, they have hopefully developed when they done the talking 

in the smaller groups and I walk around tried to listen. I can’t listen to every student every time 

but I try to just like, okay, last week I haven’t listened to … for a while, let's stay by her group 

for a while and see what they talk about. So I try to do that.  

 

24.39 [Oskar] Great. The last official question is, what if any pedagogical tools do you feel you 

would like to learn more about? Are there any tools or methods that you would like to know 

more about?  

 

24.53 There definitely are, I don’t think I know, I don’t know someone, I don’t really know. I 

think like this, I don’t know what I don’t know about, so I think there are lots for me to learn. 

If you understand what I mean? Yes, definitely, I think sometimes you just, do sort of get stuck 

in your own routine without sometimes even thinking about why you’re doing it. So, I definitely 

think there are so much more to learn, that I could perhaps, because as I said I sort of like “okay, 

everyone is not involved in the classroom discussion, mhm let’s move on”, but maybe if I really 

took the time to look in to the method and studying it, maybe I could find there are will find 

there are lots of different place for me to really get it started, but I’m not using it at the moment 

because I’m not aware of how to do it.  
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25.42 But how do you feel, what would be the best way for you to know more about this 

methods, ideas or tools?  

 

25.54 I mean sometimes we talk with different, sometimes we have, but we don’t do it as much, 

but sometimes we, you sort of talk to your colleagues and they maybe inform you about “oh I 

did this, and that was really good”. And that’s a good thing, I think, to get. And also if, this is 

sort of like hands on, so maybe it’s sort of people telling people profound interesting methods 

that they use and perhaps taking part of them really start...  I think sometimes you really need 

to change your routine and your brain and start thinking of things in a different way. And that 

will take time, but if you were told by people and people sort of told you about different ways 

of doing it maybe that could be and idea to change the way you think about certain things. I 

would say that lots of things you could develop and change here probably.  

 

26.45 [Oskar] But maybe by discussing and learning from your colleagues?  

 

26.52 At the time being, yes I would say so. Maybe if there are someone, you have to like take 

a course or something, could definitely be something interesting in doing.  

 

27.04 [Oskar] Do you feel that you, not you personally, but English teachers are up to date with 

the pedagogical tools’ studies and research?   

 

27.14 I will speak for myself, I’m not vert into, I’m sort of, the new research I’m not all up to 

date with. I just think of grammar, and I was told teaching grammar constructive, the meaning 

you sort of compare with Swedish at all times. That’s why, sort of, that’s the ten percent where 

I speak Swedish is when I talk about grammar you could say. Because I have more vocabulary 

in Swedish. That’s the way I’ve been thought to compare with Swedish. And now I’ve noticed 

that, and I know today, the students that are not Swedish, so maybe it’s not in their best benefit 

to compare to Swedish, I don’t know, to learn the language. So, when it comes to how to teach 

grammar I really would like to know more about the latest research. We were sort of told that 

a good way for students to learn English is to sort of go through the Swedish grammar and then 

wee how that differs from the English one. And I think that you learn English grammar in 

English? 

 

28.20 [Oskar] Yes, we do.  

 

28.22 And that, I don’t really have a vocabulary for that. I have a, so, I often do the grammar 

in Swedish.  

 

28.33 [Oskar] and then translating it in to English?  

 

28.37 No, sort of like “okay, here we have…” so for instance, how do we say “genetiv” in 

Swedish? And then we sort of go through, “vi sätter till ett S” bla bla bla. And how do, “hur 

gör man det på engelska?” You put an S but you have to have an apostrophe. So I sort of start 
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with the Swedish sometimes, and sometimes I compare with Spanish and German, because a 

lot of students study that as well. Sort of like “okay, we have “das mädchen” in Swedish “de 

och de” but in English “the” and “thee” depending on how to do, what letter comes afterwards, 

so I try to compare without the languages and that I do in Swedish. That’s the way I have been 

told or taught. Taught and told.  

 

29.21 [Oskar] So that’s one aspect you feel that you perhaps would like to know more about?  

 

29.26 Yes, definitely. How I can do that in an other way. Because I’ve noticed, well for me, 

when I grew up, it was sort of like, we were taught back in the days a lot of grammars and when 

I was writing I sort of knew “Ah, after that proposition it’s an ing-form” and now I have students 

who are really good at English but they sort of don’t really learn when it’s supposed to be “is” 

or “are” or “was” and “were”. And it’s always good to have that in your backbone, like okay, 

society that’s is and people that’s are. So we really would like to instil this kind of knowledge 

in some of the students, because, if they feel safe with that they can really develop their writing 

skills I believe. But how to do that in a good way, I don’t really know. I haven’t found the best 

method there. Well, we got a bit off topic perhaps.  

30.17 [Oskar] No that’s great. All information is good information. But it was the last official 

question, but do you feel that you have anything more that you would like to add?  

 

30.33 No, but then on a general note, I could just say that Swedish students are really good at 

talking English, that’s mostly their strong suit. In general, you could say also that last year we 

could really notice that boys are normally very good at speaking, because they are in computer 

games, chatting with people online when they play their computer games. In general speaking. 

Of course girls are really good at that too, but speaking wise I would say that they are really, if 

you compare to when I started out, students today are really good at speaking. That I didn’t hear 

when I started teaching eighteen years ago.   

 

31.17 [Oskar] Is that for you, as a teacher, for your benefits that students are more developed 

in English language nowadays? Or do you feel that might also be a little bit difficult for you as 

a teacher?  

 

31.30 That’s good, I think it’s good that they are… on a general note, students are really good 

at English, they want to be good at English. It’s a subject they want to be really good at. So, it’s 

something they really wanna be good at, so that I think is really good. Then sometimes, you 

notice that some people sort of maybe they have straight A: s from “grundskolan”, and then 

you have English five, that’s rather easy and maybe you get an A there as well. But then in 

English six and seven, and you need to start teach students that never had to work with English. 

Maybe they never had to learn any words, because everything just got stuck there in their brain 

at once. English six and seven, but then you need to start working more with English in a way 

they haven’t done before. And that could be tricky for some students, like “I always had an A 

without working”, yes but the courses are getting more difficult and you need to read more 

advanced text, you need to gather more words. And they are sort of like “but, why can’t I say 

begin? Do we have to learn commands?”. Yes, begin this word command is another, you need 
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to expand your vocabulary. So that could be sometimes, you feel like students feel like but I’m 

very good at speaking and writing and reading. Yes you are, but now you have to take it to the 

next level and some students haven’t, they are not, used to work in English. They have just been 

natural, sort of, they are really good at it without really working at it. And also when you play 

computer games and maybe read that, that, that’s one level of English and now you have to take 

to the next level and read more complicated newspaper articles and things like that, so you need, 

well, so that could be something I struggle with. People feel like “well I’ve been straight A: s 

always”, but now it’s another type of literature, other types of text, blogs and podcasts that you 

need to develop another set of language for. So that could be a bit tricky. But on the whole they 

are really good at English I would say.  

 

33.24 [Oskar] But you can say that students that are good at English might get a little bit too 

comfortable with their own skills.  

 

33.31 Yes exactly, it sort of like to comfortable, They’ve never, they don’t know how to  learn 

words because they have just picked them up when they read something or things like that. 

Now maybe they need to be more grammatically correct in a way that they haven’t been forced 

to be before, specially in English six and then also in English seven. And also when it comes to 

speaking, you have students that have excellent pronunciation, wonderful, really sound 

American, mostly. But they don’t really have the words, they can’t really discuss the differ on 

English six or seven, they can’t really discuss the difficult topics because they lack part of their 

vocabulary. And that’s difficult to get across, well I sound really American, yes you sound 

wonderful dear, but the content of what you say is you need to develop your thoughts a bit more 

to reach to the higher grades. And that could be a bit difficult to explain sometimes I believe.  

 

34.31 [Oskar] Great! Thank you for your answers to these questions and for your participation 

in this essay.  
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Appendix 2 

Informationsbrev för intervju 

 

Hej! 

 

Mitt namn är Oskar Göbel och läser sista terminen på Ämneslärarutbildningen för ämnet 

engelska samt ett av ämnena religion/historia på Högskolan i Halmstad. Just nu håller jag på 

och skriver mitt examensarbete som handlar om hur och om lärare inom ämnet engelska 

anpassar sina lektionsplaneringar och lektioner för att se till att talutrymmet fördelas jämnt i 

klassrummet. Denna intervju består av totalt 10 frågor med reservation för eventuella 

uppföljningsfrågor. För att detta ska arbete ska kunna hålla hög reliabilitet uppskattas ärliga 

och genuina svar.  

 

Intervjun kommer att spelas in, vilket medföljer att intervjun kan kompletteras i efterhand om 

behovet skulle uppkomma. Intervju-resultatet kommer att behandlas konfidentiellt och kommer 

bara att användas till denna uppsats. Så småningom kommer detta arbete att publiceras på 

en databas vid namn Diva Portal och kommer då finnas tillgänglig för allmänheten att läsa. 

 

Givetvis är det frivilligt att delta i denna intervju, och du kan när som helst under intervjun 

avbryta den. Vid eventuella frågor får du gärna höra av dig till mig. 

 

Med vänlig hälsning, 

Oskar Göbel 

Mail: oskgob13@student.hh.se 

 

✂– – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – – 

  

□   JA, jag godkänner att mitt deltagande i intervjun och förstår att den kommer att 

dokumenteras. 

□   NEJ, jag godkänner inte att mitt deltagande i intervjun. 

 

Datum: 

 

................................................................................................................................................. 

Intervjupersonens namnteckning 
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Appendix 3 

Interview questions  

 

Background questions 

1. How long have you been working as a teacher? 

2. For how long have you been teaching English? 

3. In what year do you teach English? 

4. How would you describe your “most common” class? 

 

Talking space 

Talking Space could be explained as the disposal of time and opportunities each student either receives 

or takes to speak the English language. Talking Space could be seen as all the time a student speaks 

English in the classroom. This could be openly in class, in groups, in pairs or in general during for 

example assignments. 

 

Talking space questions 

1. How do you make sure that every student develops their spoken skills in the English language? 

2. How important do you, as a teacher, believe it is for the students to make use of their talking 

space? 

3. Do you allow the students to make use of their talking space freely or do they use it during 

“controlled” circumstances? 

a. How do you react to students that use their talking space while not being allowed to do 

so? 

4. How do you plan your lessons, in specific ways, for the students to use their talking space?  

 

Pedagogical tools 

Pedagogical tools might aid you, as a teacher, to help students to develop and improve their skills, 

abilities, and knowledge in the English subject. Pedagogical Tools can be special ideas in a lesson plan, 

a special method that you use while teaching, or psychical tools that you use in the classroom, and such. 

Examples of this could be the use of a talking stick, the design of a specific assignment, the structure of 

the classroom tables, and such.   

 

Pedagogical tools questions 

1. What, if any, specific methods do you use in order to increase the students’ speaking abilities 

in the English language?  

a. What are the specific benefits or disadvantages with using these methods? 

b. How do the students usually react to using pedagogical tools, aids or methods? 

2. What, if any, pedagogical tools do you feel that you would like to learn and know more about? 
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