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Abstract 

This essay examines Swedish nursery children’s oral vocabulary knowledge in English. The 

aim is to investigate what they know and find the source to their knowledge. This essay will 

focus on the receptive and productive knowledge the children know based on the categories 

tested, how much children learn in their Zone of Proximal Development, how much they 

learn from context and how much does media and electronic devices influence their learning. 

The data of this essay were collected from interviews of 25 children and from questionnaires 

answered by their parents.  

The results of the study indicate that the children have more receptive knowledge of the 

English words tested. It also suggests that the productive knowledge they have is connected 

with the words that sound similar in Swedish and that children learn English from their 

surroundings such as siblings and parents, and from games on iPads and video clips from 

YouTube. 

Key Words: Oral vocabulary knowledge, Zone of Proximal Development, learning from 

context, electronic devices, receptive and productive knowledge  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1. Introduction   

The purpose of this essay is to explore how much English vocabulary knowledge Swedish 

children have at a certain age and where they have acquired it from. This field of research is 

not unfamiliar, as children's vocabulary has been well researched. However, this essay will 

centre around the youngest speakers, which is not as commonly analysed. Before the age of 

seven, when Swedish children start school and learn English as a target language, many have 

already acquired English vocabulary from external influences. More precisely, this study will 

focus on what vocabulary knowledge children in the age group of 3-5 years master from four 

common categories in a child's life. The essay will then explore the reasons why some words 

and categories score better than others. This essay aims to address the following questions:  

  

● What vocabulary do Swedish nursery children master orally in English as a 

second language? 

● What, if any, are the differences between their receptive and productive 

knowledge?  

● Does the exposure of English at home play any part in the children’s ability to 

master English oral vocabulary at an early age?    

  

These questions will be answered by gathering data from both children and their parents. In 

order to achieve this, there need to be both qualitative and quantitative data collected. First, 

there will be interviews carried out with Swedish nursery children to find out their respective 

and productive knowledge of four-word categories. Then, their parents will be asked to 

answer a questionnaire to find out how much English the children are exposed to at home.  

The essay will begin with a section on the theoretical background where important and 

relevant fact will be introduced. The next section will be a chapter on material and method 

where an explanation on how the data for this essay have been collected. This will be 

followed by a chapter on results and discussion where the data from the tests and 

questionnaires are presented and thesis questions will be answered. The essay will end with a 

conclusion of the study conducted.  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2. Theoretical Background 

2.1 What it Means to Know a Word  

Knowing a word is commonly thought to know its meaning. However, to fully know a word, 

Nation (2001) argues that the learner also needs to know the form, and use. Word knowledge 

can be divided into receptive and productive knowledge. The receptive knowledge is the skill 

of listening and reading and can also be defined as the words the learner is familiar with but 

is not confident enough to use in everyday speech (Raphael, n.d). Productive knowledge, on 

the other hand, is the skill of speaking and writing which requires more knowledge because 

the learner has to master the words well enough to be able to use them in everyday speech 

(Raphael, n.d).   

  

To acquire a deeper understanding of the difference between receptive and productive 

knowledge and learning, studies have been conducted on this topic. Stoddard (1929, cited in 

Nation, 2001), performed one of the earliest studies where he compared receptive and 

productive learning of French to English and English to French. He divided the adult 

participants into two groups where one half learned 50-word pairs from French to English 

(receptive learning) and the other half studied 50-word pairs from English to French 

(productive learning). They were tested once after they had studied the word-pairs, and then 

again some time later to see if they still remembered it. In addition, a more recent study was 

performed by Waring (1997, cited in Nation, 2001), where the participants were first tested 

receptively and then productively. He tested the learners again, on a number of occasions to 

see if there was a difference in learning over time. The results of both the studies suggest that 

it is easier to acquire receptive knowledge of a word than it is productively (Nation, 2001).  

  

The studies above show how receptive and productive knowledge can be comprehended at a 

different pace but there are various opinions on how to view these. Nation (2001) states that 

“[...] like most terminology receptive and productive are not completely suitable because 

there are productive features in the receptive skills - when listening and reading produce 

meaning” (p.24). This indicates that one cannot completely count the terms receptive and 

productive as polar opposites. However, Melka Teichroew (1981 cited in Nation, 2001) 
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claims that the distinction between the two terms is often used incorrectly and should be 

viewed as a scale of knowledge rather than polar opposites (Nation, 2001). Virginie Pignot-

Shahov suggests the idea that receptive knowledge moves towards productive knowledge 

when the learner acquires more aspects of the word (2012). 

As mentioned above, there are more aspects to consider when learning a new word. In 

addition to receptive and productive knowledge, form, meaning and use need to be 

understood. N. Ellis (Nation, 2001) divides form knowledge into three categories: spoken 

form, written form and word parts. The first category N. Ellis (Nation, 2001) proposes is 

spoken form. This form of vocabulary is particularly interesting to this essay because young 

children mainly express themselves verbally. Therefore, it is important for the learner to use 

the right stress, tone and syllables in order to correctly pronounce an English word. Then, 

when children start to read in an L2 they will increase their vocabulary knowledge greatly. 

Paribakht and Wesche (1997) state that “[...]although aural language experience is important, 

the written language normally contains a higher proportion of difficult low-frequency words; 

thus, reading is normally the major vehicle for continued vocabulary acquisition in literate L1 

learners” (p.176). A learner’s L1 plays, therefore, a considerable part in the acquisition of an 

L2. According to Saville-Troike (2012), a learner can have both positive and negative 

transfers and this is due to the L1. A positive transfer occurs when the L2 shares the same, or 

similar sounds or patterns, as the L1 (Cook, 2008). The opposite happens when the L1 does 

not share the sound or patterns as the L2; this is called negative transfer and causes the 

learner to have difficulty acquiring the right pronunciation and intonation of the word 

(Saville-Troike, 2012). In general, the Swedish learners have an advantage when learning 

English because their phonetic system shares many similarities to the English phonetic 

system (A guide to learning English. n.d). An example of a sound that Swedish speakers have 

a negative transfer to is the sound /Z/. This is because the Swedish phonetic system lacks this 

sound and it will, as a result, be harder for the Swedish student to comprehend it. As 

mentioned above, to understand the full aspect of a word, knowing both receptive and 

productive knowledge is crucial. When the learner knows the sound of the word then, he/she 

has mastered the receptive knowledge in spoken form and to acquire the productive 

knowledge of the same word, the speaker also needs to know how to pronounce it.  
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The second category of form knowledge is written form and even though this area is not as 

relevant to this essay as the spoken form, it is important to know all of the areas required for 

vocabulary knowledge and learning. This category mainly focuses on spelling and reading 

and they are closely linked with each other because the more a learner is exposed to reading, 

the more their spelling will improve (Nation, 2001). If the L1 has the same writing system as 

the L2, the learning burden will be lighter. To acquire the receptive knowledge of a written 

word, the learner simply needs to be familiar with the word. However, to acquire the 

productive knowledge, the learner expects to know the right spelling of the word as well.  

While spoken and written form focuses on the pronunciation and spelling of the word, the 

last category centres around the different parts of a word and how these can change 

depending on which arrangements they have. To comprehend the receptive knowledge, the 

learner needs to recognise the different parts of the word, such as the affixes and the stems, 

and to master the productive knowledge, the speaker needs to be able to express the right type 

of word parts for the right meaning (Nation, 2001).  

As mentioned above, Ellis (Nation, 2001) describes the three factors the learner needs to 

understand when knowing a word. The second one, meaning, he separates into three parts: 

form and meaning, concept and referents and lastly associations. The first part involves being 

able to connect the form and the meaning of the target word. For example, the learner might 

have heard and seen the word sunset but does not know what it entails. This means that he/

she is likely to know how to spell and pronounce the word without knowing the meaning of 

it. However, the more the learner hears or sees the word in the right context, the easier it will 

become easier to link the form and the meaning. This connection becomes easier, and the 

learning burden lighter, if it is a loan word shared by both the L1 and the L2, such as taxi and 

sport (in Swedish). Furthermore, the connection between form and meaning is also important 

when it comes to the receptive and productive knowledge. The receptive knowledge occurs 

when the learner can retrieve the meaning when seeing or hearing the word form and the 

productive knowledge is when the learner then can express the meaning they have retrieved 

(Nation, 2001).  
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Connecting form and meaning is just one part of word meaning and the second part being 

concept and referents which focuses on the various different definitions a single word can 

entail (Nation, 2001). It is mainly referred to as high-frequency words, for instance, 

homonyms. An example of a homonym is rock, which is either a type of music genre or a 

another word for a stone . To help the learner categorise these words, it is important to learn 

the root because it will make it easier to understand all the different meanings. Furthermore, 

knowing the receptive knowledge of this area is when the learner can describe the word 

meaning “...so that this meaning includes most uses of the word.” (Nation, 2001, p.51) and 

therefore knows the underlying concept of it. The productive knowledge, however, is when 

the learner can name the number of words to which the concept refers to.  

Besides connecting form and meaning, as well as knowing the concept of the word and being 

able to use the right reference, it is also important to recognise the associations of the word 

meaning. According to Miller and Fellbaum (1991, cited in Nation, 2001), synonyms, nouns, 

adjectives and verbs use semantic relations and have their own organisation. For example, 

nouns are organised by hierarchies in the form of tree diagrams where the nouns are stacked 

on different levels (animal, horse, pony). Verbs are also organised by hierarchies. Miller and 

Fellbaum (1991, cited in Nation, 2001) explain that verbs can be grouped as entailment, 

“distinguishing and grouping similar items in various ways, justifying it by explaining 

relationships, and using that to produce” (p.55). Adjectives can be organised in two ways: 

non-predicative adjectives are organised the same as nouns whereas predicative adjectives are 

organised the same as antonymy, such as hot/cold (Nation, 2001). The receptive knowledge 

of associations is when the learner can point out the synonyms of a word whereas, in the 

productive knowledge, the learner needs to be able to communicate these synonyms 

correctly.  

In addition to form and meaning, use is another important area a learner needs to master. 

According to Ellis (Nation, 2001), there are three parts to use: grammatical functions, 

collocations and constraints on use. The first part of use is grammatical functions, where the 

learner needs to know what part of speech the word belongs to and what grammatical patterns 

it can fit into. The learning burden becomes easier if the L2 words have the same or similar 
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grammatical patterns as the learner’s L1. This is because one word can be a guide for the 

other word. The speaker has to know both the right patterns the word has, which is the 

receptive knowledge and how to correctly use these patterns, which becomes the productive 

knowledge.  

While grammatical functions focus on the grammatical pattern, the next part of use is 

collocations and this can be described as the way words go together and how certain words 

have a fixed relationship. For example, heavy rain is a well-known utterance whereas thick 

rain is less acceptable. For a native speaker, this is easy because they have stored these fixed 

relationships in their brain, but for an L2 learner, these relationships are harder to acquire. In 

order to know the receptive knowledge in this area, the learner needs to understand which 

type of words occur with the target word. For example, the word ball can take different 

meaning depending on what words that are put together with it, such as foot or dancing. 

When it comes to productive knowledge, the learner needs to produce the type of words 

connected with the target word (Nation, 2001 & Karlsson 2012). 

In addition to grammatical functions and collocations, the last aspect of use is the constraints 

on use. As an L2 learner, some words and expressions can cause problems when talking to a 

native speaker. The problem with use refers to the L2 learner not being aware of the rules in 

the specific language which will result in the L2 learner using the expression in an 

inappropriate way. For the L2 learner, he/she might come from a culture where it is normal to 

use a word in a certain way but it might be unacceptable in the new culture. Therefore, to 

understand receptive knowledge, the learner needs to know how the word is used in a specific 

situation. Additionally, knowing the productive knowledge, the learner has to be able to 

distinguish between using the word or not depending on the situation (Nation, 2001 & 

Karlsson, 2012). 

2.2 The Child's Language Development  

There are important milestones in a child’s language development which are relevant to this 

essay, therefore this chapter will focus on children's lexical development and will show the 

different steps a child takes in learning both their L1 and their L2. A child starts to develop 
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language from as early as 0-6 months and the first few years are crucial for their development 

in this area. Below follows a table on the different ages a child normally develops different 

language aspects.

!  

(Hutauruk. 2015)  

● Phonological Development (the sound system)  

The phonological development starts when a child is an infant and in the first year of a child’s 

life, they learn to hear speech sounds that are not relevant to their L1 (Hoff, 2009). They also 

learn to separate sounds based on what is important and those sounds that can be ignored. A 
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child’s first sounds are what is called pre-speech vocals which are, for example, the sounds 

they make when they cry. Canonical syllables are developed between 6 and 10 months, 

followed by repetitions of syllables which is also called babbling (see table 1).   

  

● Lexical Development (the words)  

When a child has developed the phonological stage, the child goes into the lexical 

development which starts as young as 5 months. This is when they understand their first 

word. As the table states above, a child’s first word normally comes in the holophrastic stage 

(9-18 months old). After the age of 20 months, when the child knows around 100 words, the 

development of their vocabulary grows and at 6-years old, they know around 14,000 words 

(Hoff, 2009). There are three mechanisms to divide a child’s lexical learning (Hoff, 2009).   

● Socially-based inferencing mechanisms   

○ The person who is uttering words are talking about what they are seeing  

● Cognitive understandings of the world  

○ There are new words that can be acquired by old concepts to which the 

child is already familiar with.   

● Prior linguistic knowledge  

○ Sentences in which new words appear can give hints of what new words 

mean.  

  

● Morpho-syntactic Development (grammar)  

After the lexical development follows the morpho-syntactic development, this starts to occur 

at the two-word stage (18-24 months). At this stage of their language development, children 

are unable to produce grammatical functions and the words are likely to miss out on word 

endings (Hoff, 2009). As the child learns more grammar, they start to be able to put longer 

phrases together. The development of complex meanings starts at the age of two and are 

completed by the age of four. The grammatical development suggests that children have an 

instinctive sense of language structure which helps them in their learning. It is also argued 

that young children who are exposed to language at a larger extent are more likely to learn 

grammar faster than those children who are less exposed to the language (Hoff, 2009).  
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Another important lexical development children experience is in what order they learn to 

identify and distinguish parts of speech. It is known that children learn nouns first and the 

main reason for this is because nouns are accessible to them at a very early age. The linguistic 

difference between nouns and verbs is that nouns are more concrete such as people and 

objects which a child can more easily understand through vision and touch. Verbs, on the 

other hand, are harder to understand because it describes an action, state, or occurrence (Nagy 

& Wilhite, 1982). A young child has two ways of collecting language-information, one is the 

perceptual-cognitive information of the child’s social environment, which are the more stable 

and noticeable objects such as nouns. The other way of collecting the information is through 

spoken language. For a child to learn the meaning of a word, these two ways to gather 

information need to be combined (Nagy & Wilhite, 1982).  

Besides the specific order in which a child commonly learns parts of speech, children also 

have a way of learning acquisition called lexical chunks. These chunks can be described as 

words that are closely linked to each other, which children learn as a pair or multi-words. 

Lewis (1993) claims that there are four types of lexical chunks: Polywords (“so on” and “on 

the other hand”), collocations (“knife and fork”), institutionalized utterances (“I‟d be 

delighted to” and “can I give you a hand?”) and sentence frames and heads (“the fact is” and 

“my point is that”). It is known, according to Krishnamurthy (2003), that children experiment 

with their knowledge of chunking to find the correct way to use the words. To be able to hold 

language in the memory, the learner tends to group words together which will create meaning 

(Nation, 2001). Chunks start as smaller units which turn into larger units as the learner 

progresses. The benefit of chunking is that it takes less time learning words, however, 

chunking also takes more storage in the brain (Nation, 2011).  

Similarly to a child's lexical development in their first language, there are also common steps 

a child takes when learning a second language. Simultaneous language acquisition happens 

before the age of three which means that the child learns their L1 and L2 at the same time. 

Then, after three years old, a child has already acquired the basics of their L1 so in order for 

them to learn an L2 they learn it sequentially. According to Tabors and Snow (1994), there 

are four stages in which a child normally learns an L2 sequentially. First, the child tries to 
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communicate in their home language (L1), however, after they realise that their L1 does not 

work in this setting they move on to the nonverbal period. At this stage, they become silent 

and even though they will not communicate, they are learning the L2 by picking up the 

language from their social environment. This type of learning could also be identified as 

receptive. After the nonverbal period comes telegraph and formulaic speech stage where the 

child starts to produce content words such as nouns and verbs in the L2 which they have 

learnt receptively in the earlier stage. At this point, they are also able to produce chunks of 

words which they have picked up either from their peers or adults around them. It is likely 

that they do not fully know the meaning of these simple word chunks, but this is the start to 

the last stage of learning. The last stage is called productive language stage and here they 

start to create their own phrases. At first, these phrases are relatively easy with simple 

grammatical patterns but it develops over time to become more and more advanced (Tabors 

and Snow, 1994). 

2.3 Zone of Proximal Development and Vocabulary Categories  

For a child, an important aspect of learning language is through social interaction and 

exposure to the world around them. This section will, therefore, focus on Lev Vygotsky’s 

theory on Zone of Proximal Development, but also on how children learn vocabulary in the 

categories related to this essay, such as colour terms, animal names, body parts and numbers. 

Vygotsky was a psychologist who strongly believed that language acquisition is an important 

part of a child’s development. Therefore, he developed the Theory of Social Development, 

where he lay emphasis on the importance of social interaction when learning (McLeod, 

2014). As children grow, they become less dependent on physical needs such as sleep and 

food, and become more interested in the world around them, for example, listening, looking 

and expressing. They become more dependent on adults to introduce new and more advanced 

experiences which the child then will learn to use on their own (Smidt, 2009). This is what 

Vygotsky defined ZPD (Zone of Proximal Development), which is the link between what a 

child knows and what a child can learn with help from an adult or peer. The goal is to keep 

the learner in their ZPD as much as possible to increase the chances of developing their own 

problem-solving (Shabani, 2010). Palmer (2001) explains how: “According to the ZPD 
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concept, psychological development depends upon outside social forces as much as upon 

inner resources” (p.35). This means that the link between external and internal sources is 

crucial for learning. It is also argued that a child can mimic an adult, and therefore go beyond 

their own limits (Palmer, 2001). 

"  

Table 2 

As shown in the image above, there are three parts in a ZPD. The first part is what the child 

already knows, the second part is where the child can learn a new skill, or word, with the help 

of a more advanced person. The third and last factor is the part that is out of the ZPD which 

means it is too difficult for the child to learn at this stage.    

Furthermore, a child takes great help from both interactions with adults and with their 

surroundings when learning vocabulary. ZPD is, therefore, a great representation of how we 

can understand young children's lexical learning patterns. From a very young age, children 

have the ability to learn vocabulary by for example being exposed to picture books (Dunn, 

n.d). This type of vocabulary learning is a common source for parent/child interaction in the 

early ages of a child's life (Payne et al., 1994; Gelman et al., 1998; Karrass et al., 2003 cited 

in Khu, Graham & Ganea, 2014). As mentioned above, children learn what they see in their 

surroundings, and it is therefore common that picture books portray these types of categories 

as well (Nyhout & O'Neill, 2014). Also, with the help of a parent, the child can figure out the 
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meaning of the picture books (Dunn, n.d). One of these categories includes body parts, which 

is natural for a child to learn at an early age because, as previously stated in 2.2, it is common 

for a child to learn nouns first and this would include names of body parts. In addition, it has 

been suggested that children are able to transfer the information of the pictures to real-life at 

the age of four (Ganea et al., 2011, cited in Khu, Graham & Ganea, 2014). In other words, 

they can connect the picture of a hand to their own hand, or a picture of a dog to a dog they 

might see in their everyday life. Another reason children tend to learn the names of body 

parts is because they learn from their environment where these types of vocabulary often 

occur. It is therefore not strange that they will learn this category. 

As previously mentioned, this essay focuses on four categories a child will be widely exposed 

to in the early years of its life. However, more research has been made on children's 

acquisition of colours and numbers than on animal names and body parts. A child's ability to 

learn in different language area occurs in different ways and at different stages in their 

development. Topics such as colour terms, numbers and animal names have been studied in 

order to understand when and how children learn different vocabulary skills.  A study 

conducted at the University of Queensland has shown that children as young as 18-months 

old show interest in numbers and counting. In the study conducted, 36 children (15 and 18-

months old) watch two versions of a video about counting. In one video a voice counted all 

the fish on the screen whereas, in the second video the voice only counted two of the fish 

shown. It was revealed that the 18-month olds showed greater interest in the video where a 

hand counted all the fish instead of only two. This means that at this early age, children can 

understand the concept of counting before they are able to count out loud for themselves 

(Småbarn lär sig snabbt att räkna. n.d). After the age of 18-months, a child obtains some 

understanding of numbers, as they start to learn counting rhymes of the numbers one, two and 

three. At this age, they do not have a sense of context. The numbers are simply a cohesive 

rhyme without meaning (Utveckling av färdigheter. n.d).  

  

Similarly to the numbers category, colour terms is a category well portrayed in picture books. 

Berlin and Kay's (1969, cited in Pitchford and Mullen, 2002) research on how children learn 

colours have shown that there are universal similarities in the way children learn this type of 
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vocabulary. Their study showed that in the 97 languages tested there are 11 basic colour 

categories that are universal and exists in all languages, regardless of its origin. It was also 

discovered that children have the same learning pattern when it comes to colour terms. 

According to Berlin and Kay (1969, cited in Pitchford and Mullen, 2002), children learn 

colours in a particular order called “the 7-stage order” as presented in the table below.  

"  

Table 3 (Berlin and Kay, 1969, cited in Pitchford and Mullen, 2002) 

Another study on this subject made by Brainsby and Dockrell (1999, cited in Löhndorf, 

2003) compared children's learning process in regards to colours and animal names. The 

children who took part were tested on low-frequency and high-frequency words in both 

categories. The result showed that the less common colour terms (low-frequency words) were 

harder for the children to learn than the low-frequency words regarding animal names. This 

suggests that there can be a possible delay in a child’s learning process when it comes to 

colour terms (Löhndorf, 2003). Besides the universal way in which children learn colour 

terms, children also acquire this category of vocabulary from the conceptual and linguistic 

factors (Löhndorf, 2003). The conceptual factor means that the child needs to have a concept 

of what the colour means, in other words, they need to be able to separate the colour from its 

object of which the colour is presented on. The linguistic factor is where language 

development plays a bigger part in the child’s acquisition of colour terms (Löhndorf, 2003).  It 

has been suggested that the reason why colour terms take longer to learn is that other 

categories seem to be more important for the child, such as shapes and animal terms 

(Löhndorf, 2003).  
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2.4 Learning Vocabulary from Context and Media & Children 

 Giving context to words is an important factor when learning new vocabulary. This section 

will, therefore, focus on how a learner can benefit from different types of context when 

acquiring new words. There are several benefits to learning vocabulary from context and one 

of which is that the learner will remember the specific word longer because they will have 

learned more information about the word. Another benefit is that the learner will not only 

know the right pronunciation and spelling, they will also understand the right way to use the 

word (Basic English Speaking, n.d). By hearing or reading new words in a sentence the 

learner will obtain important information, which they would not have obtained from simply 

reading a list of words (Basic English Speaking, n.d). Another aspect of learning vocabulary 

from context is guessing. When the learner makes an informed guess of the meaning of a 

word, based on the learner’s vocabulary knowledge, it is called inferencing. According to Liu 

and Nation (1985, in Karlsson 2012), studies show that an L2 learner needs to know about 

95% of the words in a text in order for them to make an informed guess about the unknown 

word (Karlsson, 2012). Therefore, it is hard for an L2 learner to guess the meaning of a new 

word when a larger part of the text is unfamiliar.  

Another important aspect of acquiring vocabulary from context is incidental learning, which  

Nagy, Anderson and Herman (1985) claim are one of the main sources for developing 

vocabulary knowledge. The importance of context in learning vocabulary has been widely 

researched for the purpose of L1 and L2. L1 learners have a higher success from incidental 

learning from context (reading) than L2 learners. This is because of the limited incidental 

learning opportunities the L2 learner has (Hu, 2013). Children can expand their vocabulary 

knowledge by more than 5,000 words a year (Nagy, Anderson & Herman, 1985). A high 

number of these words cannot be acquired with the help of an adult. It has not yet been 

determined why, but children learn these new words elsewhere, nor has it neither been 

determined how much of the vocabulary learning is due to conversations with people, 

television, classroom discussion or from older children and/or reading (Nagy, Anderson, & 

Herman, 1985). However, parts of the learnt vocabulary could be because of incidental 

learning from context.  
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Incidental learning can be acquired by reading books as well as electronic devices, such as 

television programs and iPads. As described in 2.3, children are experts on absorbing 

knowledge from their environment. Therefore, how languages are used and what type of 

influence children are exposed to in their daily lives will affect their language development 

greatly. Studies on the subject of children's electronic media usage have been conducted and 

these have shown that with the right type of media influence, a child can benefit from 

watching and interacting with, for example, tv-shows and iPad games (Kirkorian, Wartella & 

Anderson, 2008):  

Early exposure to age-appropriate programs designed around an educational 

curriculum is associated with cognitive and academic enhancement, whereas exposure 

to pure entertainment, and violent content, in particular, is associated with the poorer 

cognitive development and lower academic achievement. (Kirkorian, Wartella & 

Anderson, 2008, p.39)   

This emphasizes the importance of the right type of exposure to entertainment from an 

electronic device. By selecting the right type of children's programs, adults can help children 

expand their vocabulary knowledge (Kirkorian, Wartella & Anderson, 2008). Children’s 

television viewing has been observed by analysts such as Jerome Singer (Kirkorian, Wartella 

& Anderson, 2008), who claims that young children become cognitively passive by these 

programs. The programs seem to control the child by the amount of sound effects, fast 

movements etc. This makes it hard for a young child to process what is seen and heard, 

resulting in a lack of learning (Kirkorian, Wartella & Anderson, 2008). Others, however, 

claim these types of features are one reason why children learn as they grow. Features, such 

as sound effects, simply draw the child's attention to the learning experience. However, for 

toddlers up to two years old, real-life experience is better for their vocabulary development 

than watching videos (Kirkorian, Wartella & Anderson, 2008).  

  

There are not only television programs dedicated to children's learning; computer and iPad 

games are also common sources for a young child’s entertainment. There are, for example, 

studies on how interactive electronic games on iPads, as well as educational websites, 

developed from television shows, such as Sesame Street and Dora the Explorer, affect a 

child’s learning. There are also studies on how effective educational software is when used at 
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home as well as in school. The results show that these softwares help children in their 

learning process (Kirkorian, Wartella, & Anderson, 2008). Dora the Explorer (Dora 

utforskaren in Swedish) is a program who targets young children for educational purposes. 

These types of programs are products which have the purpose of providing educational 

material in an entertainment format (Aksakala, 2015). In the Swedish version, the target 

languages are Swedish and English. Over the years, these types of children programs have 

evolved. Still, research on the impact of television within this age group is, for the moment, 

quite small (DeLoache, 2000; Barr & Hayne, 1999; and Schmitt & Anderson, 2002 cited in 

Krcmar & Lin, 2007).  

   

2.4.1 Noticing, Retrieval and Recycling  

There are a number of steps that need to occur when remembering a new word. This section 

will discuss three of these steps which are the most relevant to this essay. These steps are 

noticing (when the learner actively observes the new word), retrieval (when the learner 

retrieve information about the word from memory) (Nation 2001) and recycling (when the 

learner repeats the word they have noticed and retrieved) (Benhima, 2015). 

The first step when remembering a new word is to notice the word, for example from 

television or by listening to another person. When it comes to noticing a new word, there are 

numerous factors to recognise in the process according to Schmidt and Frota (cited in Nation, 

2001) as well as Ellis (cited in Nation, 2001). The main factors include past contact the 

learner have had with the word, the moment when the learner realises the importance of the 

word from a language perspective and “...the salience of the word in the textual input or in 

the discussion of the text” (Nation, 2001, p.63). Other aspects which is important for noticing 

a new word are motivation and interest. If the learner is interested in a topic, they become 

more motivated to learn the words associated with the specific subject. Two of the leading 

men in the field of child development, Piaget and Vygotsky claim that children are curious 

about learning new material (McLeod, 2014). In addition to this, Elley (cited in Nation, 2001) 

undertook a study to see how important interest and motivation are to vocabulary learning. 

The study included two stories that the adult participants listened to. One of the stories had 

fewer elements of humour and without much action, whereas the other one included both 
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humour and action. The participants who listen to the story without humour and action 

showed a lack of interest and therefore they did not learn as much vocabulary as the 

participants who listened to the more interesting story. 

As mentioned, remembering new vocabulary includes more than noticing new words. Words 

also need to be retrieved, which is the process of something being recovered from a previous 

state or place. In this case, it means to recover information about a word from one’s memory. 

Each time the word is retrieved, it obtains a stronger foundation in the learner’s memory. 

Retrieval can be both receptive and productive. Receptive retrieval means that you retrieve 

the form and meaning through listening and reading, whereas productive retrieval is 

associated with the aspiration to communicate the meaning of the word (Nation, 2001).  

In addition to noticing and retrieval, recycling is a term for the technique used to stop the loss 

of newly acquired words. If a new word is not repeated regularly, the knowledge of the word 

becomes weaker. This is why it is important for the new word to be recycled and used 

frequently (Benhima, 2015). Schmitt (2010) states that a person cannot learn a word from one 

single interaction. He continues by saying that the number of exposure needed depends on 

different aspects such as which type of exposure, level of engagement and coherence between 

L2 and L1. According to Coady (1997), most of the vocabulary in a child's L1 is learnt 

through repeated exposure, and it takes about 12 of these repeated exposures to learn a new 

word well. It is important to have repeated opportunities to recycle new words because, with 

each repeated opportunity, the linking connection becomes stronger (Nation, 2001). When 

building vocabulary stability, recycling is important because it helps prolong vocabulary 

knowledge, but it is also important for the retrieval of words (Benhima, 2015). One issue 

regarding vocabulary learning is that the learner may not have enough exposure to the L2, 

and will therefore not acquire the language as well as they could have (Coady & Huckin, 

1997). A study made by Saragi, Nation and Meister (1978, cited in Coady & Huckin, 1997) 

support the claim that repeated exposure to new words in the target language has a positive 

effect on the learner’s vocabulary gain.  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3. Material and method   

The aim of the study is to examine what level of knowledge young children have when it 

comes to English oral vocabulary before they learn English actively as a school subject. 

Another aim of the study is to investigate links between their vocabulary knowledge and their 

everyday lives and interactions. This section will discuss which type of data has been 

collected, how the data was collected and the process in which the study was carried out. In 

3.1, the information on the participants is presented. In subsections 3.2 and 3.3, data 

collection in the form of oral vocabulary tests and questionnaires to the parents are presented. 

The section concludes with 3.4, which will examine the ethical considerations that are made 

in this essay.  

  

3.1 Participants   
The data was collected from 25 children from two nursery schools in Falkenberg. The 

children were between three and five and the reason for this selected age group was because 

at this age they are old enough to communicate in Swedish and are old enough to be 

interested in the English language to some extent. All the parents of the children in the two 

selected nursery schools were asked if their children were permitted to participate, this 

equalled 60 children in total. In consultation with the teachers, 25 children were selected 

based on their own willingness to participate. It was important that they did not feel forced 

and that those who wanted to take part in the testing had fun and found it to be a positive 

experience. It was also important not to select children based on their English skills, as the 

study would then portray the children's English vocabulary knowledge inaccurately.   

  

As table 1 states, out of the 25 children selected for the test, 24 % were three-year-olds which 

represents six children. Ten children were four-year-olds which is 40 % of the total number 

and nine children were five-year-olds, which equals 36 % of the children tested in this study. 

Most of the children (88%) had Swedish as their mother tongue, three children had another 

L1 and one child had both Swedish and Turkish as his L1. However, a number of the children 

were surrounded by other languages at homes such as Arabic, German and Filipino.   
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"   

Table 1  

3.2 Oral Vocabulary Test  

The main source of data for this essay was collected by an oral vocabulary test. The test also 

included two questions for qualitative data analysis to broaden the test. This was done in 

order to collect as much data from the test as possible. The test included four main categories 

of everyday words that the children know in Swedish and might have been in contact with in 

English. The selected categories were colours, animals, body parts and numbers. These 

categories were selected based on what the children are in daily contact within their L1 and 

the specific words in each category were randomly picked for a broader knowledge 

assessment. The test was conducted by face to face interviews, which was performed in the 

same way with all the informants.   

In the first part of the test, the child was asked in Swedish what colours/animals/body parts/

numbers they knew in English. This open question was asked to test their productive 

knowledge by not giving them any help and let them think for themselves. The answers were 

all noted on a test sheet. When the informant had said what they knew, the test moved on to 

part 2.  
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In the second part of the test, I placed a paper with pictures from one of the specific 

categories in front of the child and asked them if they knew any other colours etc. If they did, 

it was noted on the test sheet. This was also done to test their productive knowledge, but with 

some help from a paper with specific images. When they did not know any more words by 

themselves, the child was asked to point to a specific object in the selected category that the 

child knew that name of. This was done in order to investigate their receptive knowledge. In 

this part, the words that the child had previously mentioned was not asked again. This was 

done to minimize the length of the test for the sake of the child's attention span.   

  

The last part of the test contained two open questions that were asked in Swedish: “Do you 

know any other words in English that we have not yet talked about?” and “Are you looking 

forward to learning English as a subject when you start school?”. The test took about 5-10 

minutes depending on how much they knew and how distracted they were during the 

interview.   

  

3.3 Questionnaire  

A questionnaire was handed out to the children's parents in order to collect both quantitative 

and qualitative data. This was done for the purpose of possibly finding a link between the 

children’s vocabulary knowledge in English and the children's language background, social 

interactions and English used in their everyday lives. Also, it was a way to find out if the 

child knew more words than what was shown on the test. A questionnaire was sent out with a 

set of 12, both open and closed, questions (see Appendix F). Questions 1-8 were closed 

questions to which the parent only needed to give a simple response. The aim of these 

questions was to gather quantitative data from the child’s background. Questions 9-12 were 

open questions where the parent could give longer and more personal answers, which would 

give more qualitative data. The questions included: what language background the parent 

had, what languages the child was exposed to at home and if the child had any other siblings. 

Another question was what English words (if any) they have heard their child say at home 

(see Appendix F). The questionnaire was handed out to all the 25 parents, however, only 

eight responded.   
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3.4 Ethical Considerations   

The essay was done with great respect for the participants and their welfare. It was stated on 

a number of occasions that the child would be anonymous in the essay. At the beginning of 

this study, a note was handed out to all the parents, which introduced the instructor, the 

purpose of the study and informed that the child’s name would not be mentioned in the essay 

(see Appendix A). Also, it clearly stated that if they did not want their child to be part of the 

study, they could easily tell one of the teachers or email the instructor directly. If they had any 

questions, they were also free to contact the instructor. It was also important to explain that 

they could change their minds about their child being a part of the test. Only one parent stated 

that their child should not be a part of the test. When it came to the test itself, the instructor 

focused on making the process a fun and rewarding experience for the child so that they 

would feel happy after leaving the interview.   
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4. Results and Discussion  

In the following section, the results of the study will be discussed. Subsections 4.1-4.4 will 

present the result of the vocabulary tests. The same subsections will also highlight why some 

words scored better than others based on the theoretical background. The main focus will be 

on the children’s receptive and productive knowledge and oral skills of the different 

vocabulary categories. This is followed by subsection 4.5 where the importance of ZPD will 

be discussed based on the answers from the questionnaires. In 4.6, children’s media usage 

and learned vocabulary from context will be reviewed, which is also based on the answers 

from the questionnaires. This part of the essay will end with subsection 4.7 where a 

discussion on how important noticing, retrieval and recycling are to the overall language 

development of a young child. Furthermore, interesting observations from the interviews and 

answers from the questionnaires will also be a part of this section.  

In tables 4, 5 and 6, the colours represent different parts of the test. The blue bar illustrates 

the first part of the test which was the productive knowledge without help. The red bar 

illustrates the second part where the productive knowledge, with help from the pictures, was 

tested, and the green bar illustrates the third part where the receptive knowledge was tested.    

4.1 Colour Vocabulary  

!  
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Table 4 

The first category tested was colours. Here, the children’s overall productive knowledge, 

marked in table 4 as blue and red, was quite high compared to the other categories. The 

children performed well with the colours black, blue, red, pink and yellow. An interesting 

observation is that black (7=28% and 9=36%), pink (7=28% and 8=32%) and yellow 

(6=24% and 8=32%) did respectively well on the productive bars considering that neither one 

of them sound similar to the Swedish words svart, rosa and gul. However, these words scored 

higher than words that have phonetic similarities with Swedish, such as grey (1=4% and 

2=8%), brown (3=12% and 4=16%) and orange (6=24% and 4=16%). According to Berlin 

and Kay's (Pitchford & Mullen, 2002) theory of  "the 7-stage order" in learning colour 

vocabulary, black and white should be the first colours a child master. However, this does not 

show from the results of the data in this study, even though many of the children knew the 

name for black, white was one of the colours that scored the lowest. In fact, white scored the 

lowest overall on the receptive scale. According to “the 7-stage order”, blue should be at 

number five but in the results of this study, blue was one of the top colours productively and 

scored the best receptively which will indicate that blue actually was the colour that most 

children knew best. Another observation made suggests the colour grey agrees with the 7-

stage order and the test, which scored the lowest productively and is also one of the colours 

the children learn last based on “the 7-stage order”. 

As assumed, in this category, the receptive knowledge was higher than the productive 

knowledge. This prediction is based on facts shown in section 2.1, which indicated that 

receptive knowledge is easier to master than productive knowledge. This is because being 

able to pronounce a word requires more knowledge than simply hearing a word and store it in 

your mental lexicon. The colour with the largest difference between productive and receptive 

knowledge was grey which only one child (4%) could say without help. However, in the third 

part, when they heard the word being said, 14 (56%) had the receptive knowledge of that 

word. The colour blue scored the best overall, where the receptive knowledge was 84%. This 

could be because it sounds similar to the Swedish word blå, which makes it easier for a child 

to notice the English word and then remember it.   
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4.2 Animal Vocabulary  

"   

Table 5  

The second category tested was animal names. As shown in table 5, the green bar which 

illustrates the children's receptive knowledge to animal vocabulary, scored much higher than 

the productive knowledge, which can be seen in the blue and red bars (table 5). Compared to 

the colours, animal names appeared to be more difficult for the children. This differs from the 

previous studies on this subject from Brainsby and Dockrell (1999 cited in Löhndorf 2003) 

regarding colours being harder to acquire than animal names. Still, when they heard the 

English words for the animals in part three, they seemed to be able to associate it with the 

right image. For example, cat/katt (23=92%), elephant/elefant (15=60%) and panda/panda 

(11=44%) were among the words that did well on the receptive scale. As mentioned in 

section 2.3, children learn new vocabulary from their social environment, this can include 

picture books for younger children and electronic devices for the older ones. When it comes 

to animal vocabulary, picture books often portray animals close to the child’s environment. 

Therefore, animals such as panda and elephant might not be the most common words to learn 

first. However, as stated above, the participants did know these words receptively and this is 

most likely due to the similarity with the Swedish words for the specific animal. This can 

indicate that they have an easier time guessing the right answer based on their past 
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experience. An interesting note here is that monkey scored high on the receptive scale, despite 

not being similar to the Swedish word apa. 17 out of 25 children knew the English word for 

apa when asked.  

Not every animal vocabulary scored as well as cat, monkey and elephant. Four words scored 

zero per cent on the productive bar but did better on the receptive bar. These words were 

panda (11=44%), zebra (7=28%), giraffe (7=28%) and gorilla (6=24%). This is another 

example of how receptive knowledge is easier to comprehend then productive knowledge. 

Also, one reason they did not score so high could be because these animals are not part of a 

Swedish child’s environment and therefore not accessible to them on a daily basis. There was 

one word that did not do well on any of the bars and that was the word bunny. None of the 

children had the productive knowledge of this word, apart from one who could utter the word 

in part two with help from the paper. Only two children had the receptive knowledge of this 

specific word which represented 8% of the children. Based on this study, it is unclear why the 

word monkey scored better than bunny because they have the same base of acquisition, both 

not sounding similar to the Swedish word etc. Therefore, they should have, technically, the 

same outcome in the data. 

  

4.3 Body Parts Vocabulary   

"   

Table 6  
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The third category tested was body parts in which, similarly to the previous categories, the 

productive knowledge was not high. Similar to the previous category, words which sound 

similar to the Swedish word did better receptively. Foot and hand are good examples of these 

kind of words. Foot sounds similar to the Swedish fot and the children's receptive knowledge 

was 68% which represent 17 children. In comparison to the word hand, which sounds almost 

identical to the Swedish word hand, scored 84% (21 children). There were only four children 

who could not point to the image of a hand, this shows that they could not connect the word 

with the picture. However, it felt the children who did not say the right answer to this word 

possible knew the correct answer, although, for some reason failed to produce it correctly. 

Insecurity and lack of concentration are most likely to be the source of this issue because at 

this point of the test, it had been a few minutes and their concentration level started to fade. 

Nevertheless, 84% is a high mark and this word scored the best overall. In contrast to the 

word hand, the word tummy does not sound similar to the Swedish word mage, which could 

be a reason for why this word did not do well in general. None of the 25 children could 

produce the word by themselves, and only seven children could point to the right image in 

part three. Another important point to mention here is that the word tummy has more than one 

synonym which made it harder to grasp the child’s knowledge of this particular body part. A 

child could just as likely know tummy as belly or stomach. It was, therefore, important to test 

the child on these synonyms in case the child knows a different word from tummy. However, 

in this case, none of the children knew any of these synonyms. Four children (16%) could 

articulate the word nose in part 2 (red bar) and seven children (28%) could point out nose 

when asked which suggests that they had receptive knowledge of the word according to the 

green bar in table 6. When collecting the data in this category, two words the children had a 

hard time separating when asked were ears and eyes. It was found that they were confused 

with the phonetic similarities these words carried. This meant that they often confused the 

two with one another, therefore the data shows they answered it incorrectly. However, what 

the data does not show is that they must have some understanding of what the words entitled 

although they answered ears instead of eyes and vice versa. 
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4.4 Numbers Vocabulary  

"

Table 7 

Compared to the three sections above, the fourth and last section was carried out in a 

different way. The children were asked to count in English as high as they could. As table 7 

illustrates, 20 children (80%) knew the numbers one and two. However, the higher the 

number, the more difficult it became for the children to know the right answer. One important 

observation is that on a number of occasions, some of the children had a tendency to forget 

number six. This could, of course, be a coincidence, however, when observing the children as 

they counted, it felt as if they were in a rush to get to 10 which made them skip past the 

number six.  

  

Another finding made was that nurseries in Sweden actively teach the children how to count 

to 10 in English, which could be one of the reasons as to why several of the children tested in 

this essay knew the numbers well. By the result of this test, it suggests, as stated in 2.3, that 

children learn to count in rhymes and without a clear context to what the numbers mean.  

Even though they were confident counting 1-10, they could not identify a random number 

when asked. This is a strong indication that they did not have the productive knowledge to 

utter the right number randomly. This also suggests that young children learn numbers with 

the help of rhymes, which could be one reason as to why they fail to identify numbers out of 

order. Furthermore, this shows that children are more likely to learn numbers by counting in 

rhymes than learning random numbers.  
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4.5 Zone of Proximal Development  

According to the ZPD, children can perform beyond their limits in the right environment and 

with the help of an adult (Dolya 2009). From the qualitative data collected from the 

questionnaires, there are signs which suggest that the children who are exposed to English at 

home, from travelling abroad or from parents/older siblings, have a larger English vocabulary 

but also a greater interest in learning English. For example, several parents stated that their 

children became interested in English when they saw that English was a useful device to 

acquire. The table below shows quotes from the parents which illustrates evidence of ZPD.  
  

!  

Table 8 
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Reading the table above, an overall observation is that a child will more likely absorb English 

vocabulary when surrounded by a person they admire such as older sibling or parent. This is 

a sign that ZPD is an important tool when learning new skills.  

4.6 Learning Vocabulary from Context and Media & Children 

It is clear from the questionnaires that the majority of these children learn English from 

iPads, TV-programs and YouTube. All of the parents stated that their children learn English 

through some kind of electronic device. This means that electronic devices is a popular part 

in children's lives these days and these devices can be used for gaining knowledge of both 

first and second language vocabulary. When exploring the different types of electronic 

devices they used at home it clear that all the children watched English TV-programs. IPads 

also seems to be a popular device, as 57% of the parents claimed this to be the case. When it 

came to the use of YouTube, 57% of the parents said that their children use it for watching 

video clips, programs etc. One part of this essay aimed to find a link between the children’s 

exposure to the English language at home and their English vocabulary knowledge. As 

previously stated, making any real generalisations concerning the data from the 

questionnaires will not be done, due to the lack of feedback. However, it can be said that it 

seems all types of electronic devices are used to increase the child’s development and that the 

parents seemed positive for their children to use these sources as learning tools.   

  

From the data, it is clear that children at this young age learn most of their English 

vocabulary from watching videos and tv-shows with English words. As subsection 2.4 states, 

learning vocabulary from context will give the learner more in-depth information about the 

new word that it could not have obtained otherwise. By watching and hearing English being 

used in context, they will be more likely to absorb the meaning of the word and therefore 

have a greater understanding of what the word means. As Nagy, Anderson and Herman 

(1985) suggest, incidental learning often occurs in L1 learning but less in L2 acquisition 

based on the limited resources L2 learners have. The data collected for this study indicates 

that it is true as these children have clearly been exposed to more Swedish than English and 

therefore know Swedish better. However, when children are exposed to English on a daily 

basis, this will increase their incidental learning from context of the L2.  
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 4.7 Noticing, Retrieval and Recycling  

According to Ellis (1991, cited in Notion 2001), the first step when learning vocabulary is to 

notice the new word. Children are known for being curious and eager to learn so when a new 

word emerges, they will most likely try to absorb it if it is interesting to them. However, it is 

important to continue to encounter the new word to be able to use it productively. When 

conducting the tests, an observation made was that the children who did the best were the 

ones who had the most interest in the test. They uttered their excitement of being tested and 

they also had more interest to know if they answered correctly. On the contrary, the children 

who did not do so well were due to different reasons. A few of them seemed to be unsure and 

nervous. In this case, it was hard to figure out if they knew more than what they showed. 

There were also a few children who had a hard time concentrating and seemed not to be 

interested in the task ahead. The rest of the low-scoring group seemed to want to learn despite 

their lack of knowledge in the English language. Even though this group do not have the skill 

at this early stage in their English acquisition, their attitude will provide them with a great 

advantage when they become more exposed to the English language. The importance of 

motivation is evident when learning a new language and will only benefit them in the future.  
  

Another important aspect found when testing the children was that children overall are good 

at noticing and retrieving new words from their environment. They absorb new words 

quickly, for example from watching TV, videos on the iPad or having conversations with 

peers or adults. For a new learner, recycling is important. Every time a word is recycled by 

the learner, the linking connection becomes stronger (Nation 2001). Therefore, programs 

such as Dora the Explorer which highlights the importance of recycling new words by 

repeating them and this helps the viewer remember the new word. According to the data 

collected from the questionnaires sent out to the parents, 4 out of 8 children watch this 

program. Since the number of questionnaires handed in are low it is not possible to make any 

real claims regarding this data. However, it is worth mentioning as it is relevant to recycling.   
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4.8 Additional Words 

In the last part of the vocabulary test, the question “Do you know any other words in English 

that we have not yet talked about?” was asked. Only a few children answered this question. 

Below shows the result of what they answered.  

Ice Cream - Two children said they knew the word “ice cream” and that they had learnt it 

from when they were travelling and had to ordered ice cream. One of them could remember 

that the parents encourage them to order by themselves. This is an example of learning 

vocabulary in ZPD. 

Hello - Three children had the productive knowledge of the word “hello”. They knew what it 

meant in Swedish and they could pronounce it without help. This is a common word to learn 

first in any new language and they most likely learnt it from a parent or older sibling.  

  

Let it go - One girl said she knew that the phrase “Let it go” was English but she did not 

know what it meant. She had learnt this phrase from the song “Let it go” which comes from 

the film “Frozen”. What is worth mentioning is that she had looked this song up on YouTube 

after have heard the Swedish version in the film on tv. This is an example of learning new 

vocabulary from electronic devices.  
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5. Conclusion  

The purpose of this essay was to investigate what English vocabulary knowledge young 

Swedish children have before they start school, and relate this to how much English they 

might be exposed to in a daily setting. In order to achieve this, primary and secondary data 

were collected from vocabulary tests on 25 children and questionnaires from the parents. One 

important question was to find out if the children had more receptive or productive 

knowledge when it came to English vocabulary, but also what influences they had of the 

English language at home. 

  

The results from previous research presented in this essay argue that receptive knowledge is 

easier to learn than productive knowledge. The data presented in this essay showed that this is 

true. The children who took part in the study had good receptive knowledge of all the four 

categories. The study also showed that productive knowledge was higher in the colours and 

numbers categories. From the data collected in the study, it is apparent that even though the 

children did not know the productive knowledge for many of the English words, they were 

able to connect the English words that had similar pronunciation as the Swedish words. 

Hand, cat, panda and blue are examples of words that sound similar in Swedish. This accords 

with Cook's (2008) and Saville-Troike’s (2012) assertion that the L1 provides with a positive 

transfer to the L2 that share the same or similar pronunciations.   

This essay also discussed the impact media and electronic devices have on a child’s overall 

interest in English. From the data collected it can be argued that there was a correlation 

between the children who watch and interact with the English language through iPads or TV-

shows, and their ability to comprehend English words. The children who were influenced by 

English in their home environment showed more understanding of English words in the 

study. Even though only 8 out of 25 parents handed in the questionnaire, most of the ones 

who did state that YouTube and iPad games were used at home and that English was highly 

exposed to the children through these sources. The tests implicate that learning vocabulary 

from context provide children with a deeper knowledge of a word and will significantly 

extend their vocabularies.  
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The original plan was to not only find out what words the children knew, but also what type 

of phrases they had in their lexicon. However, it turned out that, in this particular setting, it 

was harder to find out what phrases the children knew. A better result could be achieved if the 

data was collected in a different way, rather than in an interview setting. A more effective 

method could have been to have an informal conversation with a group of children, this could 

make them feel less more relaxed. A few additional words and phrases were detected, such as 

ice cream and let it go. From talking to the children who had these words in their vocabulary, 

it was evident that they had learned them from being exposed to them from parents (etc) and 

from electronic media. 

  

Furthermore, there is a great deal of further research that can be done to investigate the oral 

vocabulary of children in this age group. Firstly, a wider study could be undertaken with 

more children and parents. With additional areas of vocabulary categories to cover, a more 

extensive study would be insightful. Secondly, an improvement which could be considered 

would enable parents to become more actively involved in the study. By doing this, it would 

increase the knowledge of how much English the children are exposed to. It could also 

increase the knowledge of the influence of electronic media devices at home in terms of 

expanding and enhancing vocabulary.   
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7. Appendix  

  

Appendix A  

  

"   

  

  

Hej föräldrar,   

Jag heter Linnéa och jag jobbar som vikarie på vikariepoolen. Jag utbildar mig även till 

språkvetare och skriver just nu mitt examensarbete om engelskt ordförråd hos förskolebarn 

(3-5 år).   

Genom att arbeta med barn under många års tid har jag sett på egen hand hur duktiga barn är 

på att lära sig engelska ord och detta har intresserat mig väldigt mycket. För att kunna utföra 

detta arbete behöver jag er hjälp. Jag skulle hemskt gärna vilja testa ert barn inom detta 

område.    

● Testet kommer vara helt anonymt, vilket betyder att ert barns namn inte kommer att 

förekomma i arbetet i något sammanhang. Utan jag är enbart intresserad av att samla 

in data för en sammanställning.    

● Testet kommer inte vara långt eller påfrestande för barnet utan tvärtom så kommer jag 

sträva efter att göra det så roligt och intressant som möjligt.   

● Testet kommer utföras mellan vecka 48 och 49.    

● Om ni inte vill att ert barn ska medverka, säg till någon av personalen så snart som 

möjligt.   

● En enkät kommer senare att delas ut till er föräldrar med några snabba frågor om var, 

när och hur ert barn kan komma i kontakt med det engelska språket i deras vardag. 

(obs! Ingen lång enkät).   
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● Det kommer även finnas möjlighet att ta del av arbetet senare om ni önskar.   

Om ni har frågor så kan ni höra av er till:   

linnea_eng@hotmail.com   

Tack på förhand!   
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Appendix B  

  

" " " "

" " " "

" "   
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Appendix C  

 ! ! ! !  
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Appendix D 

! ! ! !
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Appendix E 

! ! ! ! ! !
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Appendix F   

Enkät till föräldrar  
  

Språk i vardagen  
Hej alla föräldrar,  

Jag heter Linnéa och går min sista termin på Språkvetarprogrammet med inriktning 

engelska i Halmstad. En del av utbildningen består av att skriva ett examensarbete 

med fokus på den valda inriktningen.   

Här kommer en enkät som jag väldigt gärna vill att ni fyller i och lämnar tillbaka till 

förskolan så snart som möjligt. Då denna enkät är en viktig del i min undersökning.  

Mitt examensarbete handlar om förskolebarns ordförråd inom det engelska språket. 

En del av detta arbete har att göra med hur och var barnen kommer i kontakt med 

engelska. Just därför är det viktigt för mig att få information från de som står barnen 

allra närmast, nämligen ni föräldrar.   

Frågorna är formulerade så att jag ska få en inblick i vilken utsträckning barn 

kommer i kontakt med engelskan. Era svar kommer sedan att kopplas ihop med ert 

barns svar för att se det finns ett samband. Det är därför jag efterfrågar barnets 

namn. Svaren är konfidentiella och både ni och ert barn är helt anonyma i arbetet.   

  

Jag vill också passa på att tacka för er medverkan!  

Vänliga hälsningar,  

! Linnéa Engström                                                       
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Frågor.  

 Barnets förnamn...............................................................................................  

 Din relation till barnet........................................................................................  
 Har barnet i fråga syskon i sin vardag?         JA        NEJ  
 Om svaret på fråga 3 är ja, specificera ålder på syskonen.  

…........................................................................................................................... 

 Vilket/vilka språk kan du?..................................................................................  

 Vilket/vilka språk kan ditt barn?.........................................................................  
 Vilka språk pratar du med ditt barn?..................................................................  
 Vilka språk kommer ditt barn i kontakt med i sin vardag?.................................  

….............................................................................................................................  

Längre svar.  

 Kommer ditt barn i kontakt med olika språk via TV-program, Youtube och spel via 

 t.ex. IPad? Vilka språk? Vilka program eller spel?  

  

  

  

 Har ni märkt att ert barn har intresserat sig för engelska ord? Om ja, vad kan det  

 bero på?  

  

  

  

 Har ni hört ert barn nämna några engelska ord? Vilka?  

  

  

   

  Har du något du vill tillägga om ditt barns intresse för engelska?  
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