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Abstract: 
The purpose of this essay is to identify effective ways of teaching English vocabulary at upper 

secondary level in Sweden. We have answered three research questions: 

-  In what ways do local English teachers at the upper secondary level teach vocabulary? 

-  How do local students at the upper secondary level perceive their acquisition and learning 

of English vocabulary? 

-  According to research regarding vocabulary acquisition, what is necessary to include when 

constructing an effective module for teaching vocabulary? 

 

We gathered the data needed to answer the research questions by conducting interviews with 

both teachers and students as well as an independent study. The independent study 

investigated which of six pre picked vocabulary teaching methods gave the best results in a 

single English 6 class and was the most preferred by those students. The interviews as well as 

the independent study indicated that one of the most effective ways of teaching vocabulary 

is through context-based exercises. Our conclusion is that the students’ retention of new 

vocabulary may be directly connected to the amount of context in which the words are taught. 

Based on our findings, we have constructed frameworks for a series of lessons which focus on 

teaching vocabulary. 

 

Key words: Vocabulary, Words, Context-based, interviews, independent study, glossary 

tests, teaching vocabulary module, Swedish upper secondary school 
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1 Introduction 
At present, every student who graduates from upper secondary school in Sweden will likely 

have been taught English for at least eight years. If they graduate from upper secondary 

school, they will have had the option of being taught English for a total of eleven years. During 

these years, the students will have had opportunities to acquire a broad vocabulary in English. 

The words that they have learned, hopefully, form the base of their knowledge of English. The 

aim and the core content of the English courses in the Swedish upper secondary school revolve 

around listening, reading, writing and speaking (Skolverket1, 2011:1). All the previously 

mentioned skills are improved by the acquisition of an increased vocabulary. Therefore, it is 

important for us as future teachers to gain a working knowledge of effective methods for 

teaching vocabulary. 

 

According to Fang-Chuan & Wen-Chi (2015:309), vocabulary is one of the most important 

aspects of learning a secondary language. Lundahl (2012:334) claims that by developing and 

increasing one’s vocabulary, one can easily achieve an effective and comprehension based 

reading skill. He writes that these are two main aspects of being successful in school (ibid). It 

is especially important for students who aim to move on to higher education to have a broad 

vocabulary. Lundahl (2012:349) gives the example of the Academic Word List, which contains 

570 word families, as being crucial to have knowledge of when reading literature at a higher 

education level. 

 

When we were Swedish upper secondary school students, a major emphasis was put on the 

learning of vocabulary through weekly glossary tests. A glossary test can consist of a short list 

of English or Swedish words which are to be translated into the other language. In general, we 

felt that we only had to study for these tests the day before. After the day of the test, the 

words were forgotten and never worked on again. During our teaching practice, we have 

noticed that many teachers still use the weekly glossary tests as the main method for teaching 

vocabulary. Consequently, we feel quite discouraged that teachers use the same vocabulary 

teaching method that we found ineffective. 

 

                                                           
1 The Swedish government’s department of education 
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1.1 Aim and Research Questions 

Thus, the overall aim of this study is to, through interviews, a literature review and a “Teaching 

vocabulary” study, identify effective ways of teaching English vocabulary at the upper 

secondary level in Sweden. In addition, we aim to construct a “module” (a series of lessons) 

for the learning and teaching of vocabulary. The vocabulary teaching module will be 

constructed from our findings on how the students want to learn and how the teachers prefer 

to teach, as well as what the previous studies have found to be the most effective way of 

learning and teaching vocabulary. Therefore, the aim of our essay is to try to answer these 

three questions: 

 

 In what ways do local English teachers at the upper secondary level teach vocabulary? 

 How do local students at the upper secondary level perceive their acquisition and 

learning of English vocabulary? 

 According to research regarding vocabulary acquisition, what is necessary to include 

when constructing an effective module for teaching vocabulary? 

 

This essay aims to show that teachers, students and research agree that vocabulary should be 

taught through context based exercises consisting of appropriate words. 

2 Literature Review 
2.1 What is a word and what does it mean to know a word? 

In this initial section of the literature review, we have underlined certain words. These words 

are especially important to know in order to understand the terminology of vocabulary. 

Further, some of these will be used throughout the essay.  

 

McCarthy, O’Keeffe & Walsh (2010:1) state that a word can be summarized as a unit of 

meaning. They also add that it is easier to identify what a word is in its written form; a word 

has a space on either side of it. However, we believe that the term needs to be further 

explained in order to grasp its full meaning.  

 

Prefixes, infixes and suffixes, also known as morphemes, may be added to a word to modify 

its meaning. An example of this is, “incomputable” which consists of the stem “compute”, the 

prefix “in-” and the suffix “-able”. Despite these additions we may still consider the longer 
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form as a single word. Even though some of the morphemes cannot stand alone, some of 

them, such as “state” or “pose”, can (McCarthy et al, 2010:2). McCarthy et al also explain that 

some words that are placed after each other may also convey a single meaning. These are 

called compound words, such as “dog park”, “fish tank” or “milk can”. They explain: “Although 

we might see two words in one, or two or three separate words in writing, they may just 

represent or mean one single thing” (ibid).  

 

In the same way as McCarthy et al (2010), Jackson (2002:1) defines a word in written form as 

“a sequence of letters bounded by spaces”. However, he makes the point that two words with 

the same spelling and pronunciation can have several meanings, otherwise known as 

homonyms. An example is “hand’: which can mean the human hand, the extension at the end 

of our arm but it can also mean to give another person something. He asks the question if the 

word “hand” should count as one word or two. His point is that a word is not as 

straightforward as one might believe. He also makes it clear that it is difficult to distinguish 

what a spoken word is. When defining a word in spoken form, the person speaking may 

include a compound word that consists of more than one word. However, he claims that the 

speaker and listener may comprehend it as one word since it carries a single meaning (Jackson, 

2002:2). 

 

In this essay, we will focus on words that form a singular meaning rather than just being a 

singular word form with spaces on either side, this includes compound words. It is important 

to us to focus on the singular meaning of a word or words rather than the spelling of the 

written form. Therefore, our definition of a word in this essay will stem from its meaning 

rather than from its written form. 

 

In any printed dictionary, it can take a long time to locate the specific word one islooking for. 

Furthermore, a dictionary entry usually only includes a limited amount of information for each 

word. Aitchson (2012:16-17) writes, however, that there is a difference between how words 

are stored in dictionaries, compared to how they are stored in the mind. She defines this as 

the mental lexicon (ibid:17). In contrast to most traditional paper-based dictionaries, the 

mental lexicon stores words in a way that is comparable to a plan of the London Underground, 

where the stations are words which are linked together through thematic meaning (ibid:35). 
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Thus, the human mind can often locate a specific word, with greater speed than via a 

dictionary. In addition, the mental entry for the word contains most of the information one 

knows about it. Nation (1990:31) has created a list of knowledge that he claims is needed to 

understand all aspects of a word. The list consists of: 

 

-    The spoken form of a word. 

-    The written form of a word. 

-    The grammatical behavior of the word. 

-    The collocational behavior of the word. 

-    The associations the word has with other words. 

-    The register of the word. 

-    How frequent the word is used. 

-    The conceptual meaning of a word. 

 

To know the spoken form of a word means two different things. One should know what the 

word sounds like and how to pronounce it. The phonetic alphabet may assist learners in 

understanding what words sound like and how to pronounce them. When presenting a word 

written phonetically, learners acquainted with the phonetic alphabet will be able to 

pronounce and understand what the word sounds like without additional aid.  To master the 

spoken word, the learner also has to be able to use it with the correct intonation, such as in a 

statement or in a question. Similarly, it is important for learners to understand how a word 

can have different meanings depending on where the stress is placed. For example, the word 

“record” has different stress pattern depending on if it is used as a noun or a verb. If the word 

is used as a noun, the stress is on the first syllable of the word: “record” [ˈrekɔːd]. If it is used 

as a verb, the stress is on the last syllable of the word: “record” [rɪˈkɔːd].  To understand the 

full meaning of a word in a spoken form, the learner also has to be able to know whether the 

word has any homophones. This term refers to a coincidental relationship between words. 

The relationship is not of a semantic nature.  The examples “ate” [eɪt] and “eight” [eɪt] or “air” 

[eə] and “heir” [eə] are pronounced the same, when spoken with a standard British accent, 

but have different meanings. It is the context which the word is used in which will determine 

its meaning. 

 



5 
 

Similar to the way in which the spoken form has homophones, the written form of a word has 

homographs. These words can be spelled in the same way as another word, but have different 

meanings and pronunciations, such as “lead” [led] and “lead” [li:d] , the former being a metal 

and the latter being the verb “to lead someone or something to a destination”. It is important 

for learners to understand the difference in order to master the written form of a word. 

Furthermore, a learner also needs to be able to correctly spell the word as well as be able to 

read and recognize it in a text. 

 

For learners to use the spoken and written form of a word accurately, they must also master 

the grammatical behavior of the word. This involves mastering the morphology of the word. 

Knowing the specific meaning of any morphemes, learners will be able to understand parts of 

unknown words that they come across that will aid them in their vocabulary acquisition. An 

additional way to master the grammatical behavior of a word is to know its inflected form. 

“[A]n inflected form is a form of a word which includes a grammatical ending to show person 

or number or tense. The form reads is an inflected form of read; the final -s shows that it is 

third person, singular, present tense” (McCarthy el al, 2010:158). Knowing the inflected form 

adds to the grammatical correctness when speaking or writing. It also gives the learner 

information about how the word is used in a sentence.  

 

The syntax is the order in which words appear in sentences or phrases. It is another way of 

mastering the grammatical behavior of a word (McCarthy el al, 2010:57). Since syntax refers 

to word order, it can be of importance to learn the collocations of words in order to master 

them.  “Collocation is all about how likely it is that two words will occur next to each other, or 

very near each other” (ibid:28). For example, the words “bitterly” and “cold”, as well as 

“bright” and “light” are two sets of words that have a collocational relationship. That the 

weather outside is “bitterly cold” sounds natural. However, to say that the weather is “bitterly 

warm” would sound unnatural. Collocations happen for a reason; it is never by chance that 

the words are next, or close, to each other. These combinations have over a long period of 

time become fixed in the language. Therefore, they can be hard to predict, both for native and 

non-native speakers. Generally, the more frequently the word is used, the more collocations 

it will have (ibid). The reasoning being that the more frequent words have had more chances 

to form collocations in the language over time. An example of a frequently used word that has 
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many collocations is “very”, which will have hundreds of collocations, compared with “utterly” 

which only collocates with a smaller number (ibid:29-30). Mastering the exact word order of 

multi-word units makes the learners sound more like a native speaker (ibid:57). 

 

One of the main aspects of knowing how to associate one word to another is through 

hyperonymy and hyponym, which is about organizing words into hierarchal relationships. It 

is important for the learners to know which category a word belongs to as well as some of the 

related words in the same category. For example, when reading the word “animal”, it is 

important to know that words such as “cat”, “dog”, “turtle” and “bird” can exist within that 

category.  

 

Figure 1 

 

Figure 1 demonstrates the hierarchical connections between words and what words can be 

used together. Further, it demonstrates the different relationships between the superordinate 

(hyperonym) “animal” and its subordinates (hyponyms) “cat”, “dog”, “turtle” and “bird”. 

Furthermore, the word “dog” can also be the superordinate (hyperonym) to the different 

breeds (hyponyms) “French Bulldog”, “Golden Retriever” and “German Shepard”. By knowing 

hyperonyms (superordinates) and hyponyms (subordinates) of a word, it is easier to 

understand the relationship between them. Dictionaries make use of these hierachal 

relationships in their definitions. For example: “Daffodil: A yellow spring flower” (McCarthy et 

al, 2010:78-79). 

 

As well as being an important aspect in associating words with others, synonyms are also of 

importance within the register of a word. Synonyms are words that have a similar meaning to 
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other words. For example, “easy” and “simple” are synonyms. Using synonyms results in a 

more varied language. The reverse of synonyms are antonyms; words that have the opposite 

meaning to each other. For example, “wet” and “dry” as well as “far” and “near” are two sets 

of words that are antonyms to each other. Understanding a word’s antonyms may also be 

helpful when teaching the meaning of words. (McCarthy et al, 2010:75-77) 

 

Another aspect of the register of a word is to know in which context to use it as well as whether 

it is used in a symbolic or literal way. This involves pragmatics. Pragmatics refers to how 

context contributes to meaning. An example is: “You have a green light”. This can mean 

several things depending on the context in which it is used. If literal, it means that a person 

has a green glow. If it is used symbolically, it could mean that you have the permission to do 

something. Knowing which context words are used in changes their meaning and puts them 

in different registers depending on that meaning. 

 

The easiest words to locate in one’s mental lexicon are the most frequently used words. For 

example, it is easier for a learner in the Western world to locate the hyperonymous word “cat” 

than the hyponym words “panther” and “cheetah”. It could also be argued that it would be 

easier to locate the word “animal” since it is a hyperonym of word “cat” (Aitchson, 2012:251). 

By teaching vocabulary through lexical sets, such as “table”, “chair”, “sofa” and so on, the 

repetition of words connected to those sets increases. Teaching words through lexical sets 

makes them memorable to the learner (McCarthy et al, 2010:24). 

 

With regard to the aforementioned aspects of mastering a word, we have explored how a 

word with either the same spelling or pronunciation may have several meanings. There are 

also several words in the English language that have the same spelling and pronunciation but 

have different meanings. Aside from homonyms, which were explained earlier, polysemous 

words are examples of this and they are important for learners to know when understanding 

the meaning of a word. A polysemous word has several meanings depending on the context 

it is used in, such as the word “hit” in the sentences “He hit me” and “I could not remember 

it, then it hit me”. The main difference between polysemous words and homonyms is that in 

the dictionary, polysemous words only have one entry compared to the homonyms which 

have several (McCarthy, 2010:157-159). 
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Schmitt & Meara (1997:18) write that if all of Nation’s aspects for one word are mastered, a 

learner should be able to use it in a nativelike and fluent manner. They continue by stating 

that not even a native speaker is able to master every aspect of every word he or she knows. 

Schmitt & Meara (ibid) point out that you can know how a word is written and how to use it 

in a grammatically correct way in a text without knowing how to pronounce it. It could be 

argued that the most important aspect of knowing a word is its meaning. Although you may 

be able to spell or pronounce a word without knowing its meaning, without the meaning you 

will not be able gain an understanding of the word or use it correctly.  

 

2.2 The importance of learning vocabulary 

One of the aims of teaching English at the upper secondary level in Sweden is to improve the 

learners’ written and spoken English, as well as their reading and listening skills. Thus, working 

towards gaining a broader vocabulary level allows the learners to improve all of the previously 

mentioned areas. Further, part of the aim of the subject includes the ability to use the 

language in a variety of situations. To be able to do so, the learners need a vocabulary that 

consists of language used in a variety of situations (Skolverket, 2011:1).  

 

As stated earlier, Lundahl (2012:334) claims that a rich vocabulary is one of the most important 

aspects of achieving an effective and comprehension-based reading skill. In addition, he states 

that there is a mutual connection between one’s reading skill and vocabulary. Through 

reading, a learner’s vocabulary will increase. In turn, through having their vocabulary 

increased, their reading skill will also develop since they will be able to understand a larger 

amount of texts. Lundahl concludes that this mutual connection is one of the most important 

aspects to being successful in school. 

 

Lundahl (2012:349) states that 50 percent of all spoken and written English comprise the 100 

most frequently used words. He continues by stating that the 2000 most common words in 

the English language add up to 80-90 percent of all written and spoken English. Fang-Chuan & 

Wen-Chi (2015:309) draw the same conclusion as Lundahl. They claim that 2000 words is the 

minimum required number needed to have a conversation in English. Since the 2000 most 

common words in the English language are needed for writing and speaking, McCarthy, 
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O’Keeffe & Walsh (2010:11) write that the main focus of English learners should be to learn 

those specific words. 

 

Lundahl (2012:349) adds that to be able to read up to 90% of English fictional literature, it is 

advantageous to also know the 2000 most frequently used word families in the English 

language, not just the 2000 most frequent words. “[A] word family is a word and all its 

inflected and derived forms. Start, starts, starting, started and starter all belong to the same 

word family” (McCarty et al, 2010:160). The 2000 most frequently used word families can be 

found in The General Service List, which was created by West (1953) as an aid for second 

language learners of English. 

 

Fang-Chaun & Wen-Chi (2015:309) state that students studying at university level need a 

vocabulary of 4000 words to be able to understand the academic literature that they will 

encounter. Likewise, Lundahl (2012:349) writes the 570 word families listed by Coxhead 

(1998) in The Academic Word List which are needed to understand most academic literature. 

Lundahl (2012:350) concludes that the understanding of the 2000 most common word 

families in the English language as well as the 570 word families from The Academic Word List 

is an important aim for students studying English. 

 

2.3 How to master a word 

As with Nation (1990), we believe that the mastery of a word includes understanding the word 

as well as being able to use it in a variety of situations. Nation (2001:27) also writes about the 

difference between receptive and productive knowledge. The difference is that knowledge is 

received while reading or listening, and is produced when conversing or writing. Furthermore, 

Lundahl (2012:334-336) claims that human beings can always understand more than they can 

produce. Thus, the receptive vocabulary will always be greater than the productive. As 

learners develop their receptive and productive knowledge of words their lexical competence 

is increased. Lexical competence includes a deeper and broader understanding of words, in 

particular through the understanding of word relationships such as hyponomy, polysemy or 

word families (ibid). 
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According to Lundahl (2012:338), there are three main methods for developing and increasing 

one’s vocabulary: learning vocabulary from meaning-focused input; learning vocabulary from 

meaning-focused output; and intentional vocabulary learning. With regard to meaning 

focused-input, Lundahl (ibid:340-343) emphasizes that in order to understand a text, either 

by reading or listening to it, one needs to understand between 95-98% of the words. In order 

for meaning focused-input to be as effective as possible, an appropriate text should be chosen. 

An appropriate text consists of a vocabulary which includes only a few unknown words to the 

learner. Lundahl (ibid) claims that the few unknown words are easier to learn since the context 

of the known words contributes to the learners’ understanding. 

 

When learning vocabulary from meaning-focused output, the learner has to work extensively 

with the new words in order to understand and add them to their vocabulary (Lundahl, 

2012:344). According to Laufer & Hulstijn (2001:14), the learner needs to use the new words 

in a task. If there is no need to actively use the new words, the chance of learning the words 

decreases. Thus, Laufuer & Hulstijn (ibid:14-15) conclude that it is more effective to actively 

use the new words in a task rather than solely reading them. For example, the learner will 

acquire more words by filling in the gaps in a reading comprehension task rather than just 

reading their meanings in a side column. 

 

Lundahl’s (2012:334) final main method for developing and increasing vocabulary is through 

intentional vocabulary learning. The aim of this method is to, knowingly, learn new words and 

to develop one’s vocabulary. Intentional vocabulary learning has been proved to be the most 

effective method of acquiring new words. Nation (2001:232-233) also notes that learning 

vocabulary comes in two different forms, intentional and incidental. Working with the sole 

purpose and aim to increase vocabulary is considered to be intentional learning. In contrast, 

unknowingly developing and increasing vocabulary is called incidental learning (ibid). Nagy 

(1988:30) claims that reading might be the most effective method of incidental learning with 

regard to improving one’s vocabulary. He comes to this conclusion based upon the sheer 

amount of unknown words that the learner encounters when reading. 

 

Lundahl (2012:338-339) also claims that one of the most important aspects of vocabulary 

learning is retention. If learners cannot remember the words afterwards, then the method of 
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teaching or learning new words has been unsuccessful. Learners have to be able to remember 

and use the words multiple times afterwards in order to add them to their vocabulary. 

 

2.4 The planning and teaching of new words 

It is not only the learner who approaches the learning of vocabulary from an intentional point 

of view. The teacher also actively selects words that they feel their students ought to know. 

According to Flanigan & Greenwood (2007:227) there are four factors that teachers should 

consider while planning to introduce their students to new vocabulary. The factors are: 

 

-       Which students they are teaching 

-       What words they choose to teach 

-       The reason behind choosing those words 

-       The strategies in which to teach the words. 

(Flanigan & Greenwood, 2007:227). 

 

When teaching vocabulary, a teacher has to remember to always adapt to the students and 

their needs or interests. It is also important to remember that all students do not learn 

vocabulary in the same way (Flanigan & Greenwood, 2007:228). Therefore, the words that the 

teacher wants the students to learn have to be on a level where everyone can learn them. 

There also have to be reasons behind each of the chosen words as to why the students should 

learn them. Without a reason, the students might not have the motivation to learn and 

remember them. The strategies used to teach words, such as an intentional approach, or 

through meaning focused-input, have to be well thought through (ibid:227-228). For example, 

when teaching vocabulary with the help of reading a text, the teacher can use meaning 

focused-input as a teaching strategy. The use of meaning focused-input is designed to increase 

the learners’ receptive vocabulary knowledge when reading. 

 

Harmer (2007:236-239) has summarized and created a number of lesson plans in which the 

aim of the lesson is to practice and develop the learners’ vocabulary. He gives examples of 

activities such as: “Word circles”, where the students pair up written words to create 

compound nouns, such as “fellowship” and “checkmate”; “Word maps”, in which the 

students’ active lexicon is tested and where they are also introduced to new words. For 
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example, when given the word “cat”, they need to come up with as many words as possible 

connected to it.  Our example of a word map is: “cat>whiskers>tail>fur>paw>claws>four 

legs>animal>dog”. In addition, Harmer (ibid) has also included vocabulary games where the 

aim is to develop the learners’ vocabulary by using entertaining methods. Examples of these 

activities are: “Backs to the board”, in which the students practice their ability to explain the 

meaning of a word without saying it; “Pictionary”, in which the students draw words and their 

team has to guess which word is depicted. Harmer (ibid) states that teachers can adapt these 

activities to their own classes and students depending on the level of English they are teaching. 

 

Recent research shows that keeping a vocabulary notebook is an effective tool for promoting 

vocabulary acquisition. The aim of this is to create a deeper understanding of new words (Vela 

& Rushidia, 2016:201). An example of a vocabulary notebook entry is as follows: 

 

 Word: Redundant 

 Word Class: Adjective 

 Definitions: 1) out of a job 2) not necessary because someone else does the same thing 

 Translation: into native language 

 Example sentence: “When editing, remove redundant information from your text” 

 Synonym: unnecessary 

 Collocations: make someone redundant, become redundant, redundant word 

 Antonym: employed 

(Vela & Rushidia, 2016:201) 

 

The notebook can be used in both intentional- and incidental learning situations. If the 

students come across a word that they do not know, they will need to fill in the entry. 
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3 Methodology 
As stated earlier our research questions were: 

 In what ways do local English teachers at the upper secondary school teach 

vocabulary? 

 How do local students at the upper secondary level perceive their acquisition and 

learning of English vocabulary? 

 According to research regarding vocabulary acquisition, what is necessary to include 

when constructing an effective module for teaching vocabulary? 

 

Our essay consisted of three steps. The first step was a “Teaching vocabulary” study in which 

we tested different vocabulary teaching methods on students to see which performed the 

best. The study aimed to answer our second research question. 

 

The second step was a set of interviews with four teachers and two groups of students. In the 

interviews we asked question concerning how the teachers teach vocabulary and how the 

students want to be taught it. The interviews aimed to answer the first and second research 

questions.  

 

Our third step was to compare the results of our “Teaching vocabulary” study and the 

interviews to what research into the teaching and learning of vocabulary reveals to be 

effective the most ways of teaching vocabulary. The vocabulary teaching module aims to 

answer our third and final research question. 

 

As our study was multi-methodological, the different parts such as the interviews and the 

study were used to triangulate our material. The triangulation created the validation for our 

results (Palaiologou et al, 2016:173). From our findings, we then created a vocabulary teaching 

“module” (a series of lessons) which includes all of the teaching methods that our results 

showed to be effective when teaching vocabulary. As stated earlier, we chose to focus on 

words and not phrases when doing our study. The main reason for this is that when learning 

words in context, phrases should be automatically included during the acquisition process. 

Therefore, when the students learn new words, from the methods we present, they should 

also learn phases that typically accompany those words. 



14 
 

 

3.1 Teaching vocabulary study 

During a recent period of teaching practice, we conducted a study that tested six methods of 

teaching vocabulary over a span of eight lessons. In the first lesson, a class of students was 

given a handout with 60 English words, such as “alternating current”, “aviator”, “inventor” 

and “patent” (see appendix 2.1) and which were connected to their program of study (a 

technical program). The words would also be used in a debate exercise they were to perform 

later on in the course. The words were chosen from a list of technical words concerning 

specific investors, such as the Wright brothers, Nikola Tesla and Charles Babbage, as well as a 

list of debate terms essential for understanding and taking part in a debate. It is important to 

consider the students’ interests and what words are of use to them when choosing which 

words to teach (Flanigan & Greenwood, 2007:227). The students were to translate the words 

into Swedish without the assistance of a lexicon or each other. They did so in order for us to 

gain a baseline of their knowledge of the words. The answers the students gave to the 60 

words were corrected and put into a list, which ranked the words from least known to most 

known. The words were then divided into six groups with ten words in each group. The groups 

of ten words were then taught during the six different lessons. The words in each group 

differed on the list of ranked words. That means that the groups of ten word per lesson 

included both words that the students knew well and those that they did not know so well. 

This choice was made so that previous knowledge of the words would not influence the 

results. 

 

During the following six lessons, the students were presented with a vocabulary exercise at 

the beginning of each lesson. The vocabulary exercises covered one of the six groups of ten 

words. Ten words per lesson were chosen because when learning vocabulary, McCarthy, 

O’Keefe & Walsh (2010:12) suggest that learners can retain about 10-12 words per hour. In 

the eighth and last lesson, the students were presented with the same handout of 60 words 

as they had be given in the first lesson. The handouts from lesson one and lesson eight were 

then compared to find out more about the students’ vocabulary acquisition over the span of 

the study. 
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3.1.1 Lesson 1 (see appendix 2.2) 

The students worked in pairs. Each student received a half filled-in crossword puzzle. The 

words missing from one of the student’s version were listed at the bottom of their partner’s 

crossword. The students were to explain the missing words in their partner’s version. As an 

aid, the students that explained the words had a Swedish translation, in order to be able to 

explain the words correctly. The student guessing the word that was being explained had the 

half filled in crossword with some letters of the word already filled-in as aid. During lesson 

one, the students worked with some of the word knowledge from Nation’s list. This included 

mastering the spoken and written form of the words as well as understanding the meaning of 

the words. Because some of the letters were given in the incomplete crossword, the students 

may have benefited from having a knowledge of morphology. If the students had knowledge 

of prefixes, infixes and suffixes, it might have helped them with understanding and writing the 

word being described to them. Using morphology, the student would have practiced their 

grammatical knowledge of the words. With the aid of synonyms, antonyms or context, the 

students would have been able to guess the correct word to put in the crossword. If the 

synonyms or antonyms to the words were unknown, the students would have to rely on 

explaining the context in which it was used. 

 

3.1.2 Lesson 2 (see appendix 2.3) 

The students worked in pairs. They were assigned five words each along with the instruction 

to draw the words. When the students were done drawing their five words they exchanged 

their drawings and the five words assigned to them. The students were then to match the 

drawings to the words. When drawing the word, it would have been important to work with 

associations connected to that word. Since some of the words were abstract, such as 

“revolution”, they could be difficult to draw without context.  

 

3.1.3 Lesson 3 (see appendix 2.4) 

The students were given a “Find someone who” exercise. The exercise consists of a number 

of claims about the different words presented. The students were then to find another student 

that could give the answer to the claim. An example is: “Find someone who can tell you what 

‘quenching a fire’ means”.  When asking a fellow classmate, the student would need to write 

down the name of the person giving them the answer as well as the answer given to them. 

This was to make the students accountable for their answers. During this task, the teacher 
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walked around and listened to their conversations as well as provided answers if needed. 

When the task was completed, the teacher went through the correct answers together with 

the class. Being an exercise that is done by speaking to classmates, the students would have 

had to use their spoken language. The students may also practice putting the stress of the new 

word on the correct syllable as well as gaining synonyms for those words. 

 

3.1.4 Lesson 4 (see appendix 2.5) 

The method of teaching vocabulary during lesson four consisted of a quiz we created on the 

teaching platform “Kahoot” (www.kahoot.it). A Kahoot is an online quiz program, where the 

students have to choose the right answer from four different answers. The teacher inputs the 

questions and the different answers. During the quiz, the students were given one of the 

words or a sentence containing one of the designated words. They were then able to choose 

between four possible answers concerning the words’ translations or meanings. An example 

is: “What does fuel do?” 1. Starts an argument 2. Puts out fire 3. Runs your phone 4. Runs your 

vehicle. Again, students could have worked with the associations with the new vocabulary to 

be able to choose the correct answer. The students may have benefited by connecting the 

unknown vocabulary to known hyperonymy. The connection may have resulted in a correct 

answer to the quiz questions. 

 

3.1.5 Lesson 5 (see appendix 2.6) 

The students worked in pairs. They received the ten words from the list of 60. They were then 

instructed to match the ten words to ten related words or phrases. An example is: the word 

“aviator” should be matched with the word “flying”. For the students to be able to guess what 

words or phrases belong with the unknown vocabulary they would need to know the 

collocational behavior of the words as well as associations that can be made with them. For 

example, they would need to know that “withdraw” has a collocational relation to “bank”. 

 

3.1.6 Lesson 6 (see appendix 2.7) 

The students were given ten words to translate into Swedish. When knowing the meaning of 

the words, they had to use them in an English sentence. The sentences had to contain the 

words used correctly. Just as in all of the previous lessons, the sixth lesson primarily worked 

with gaining the conceptual meaning of the new words. As well as working with the meaning 
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of the words, the student also had to use the word grammatically correct. An example is that 

they could have to use the inflected form of the word when creating their sentences. The 

students could also have used collocations in their sentences to create a sentence with 

correctly grammatically behavior and context. 

 

3.2 Interviews 

The chosen method for gathering further data for our research was through interviews. Our 

aim was to conduct a small number of interviews with individual English teachers and two 

groups of students. The teachers and the two groups of students were selected from two 

different state schools in the southern part of Sweden. The interviews were conducted within 

the span of two weeks. The interviews were recorded and partially transcribed.  

 

3.2.1 Teachers 

The selection of teachers was based purely on their availability for interview during our time 

out on teaching practice. As a result, the interviews were conducted with teachers that we 

worked in close proximity to, as well as teachers who were interested in the subject of our 

study. The teachers were a mix of native English and non-native English speakers. Since the 

approach to teaching might differ between these two types of teachers, we wanted to include 

both (Phillipson, 1992:14). 

 

Our interview questions revolved around how teachers teach vocabulary, how often they 

actively do it, whether they use glossary tests as a method and how they perceive students’ 

learning, and if they base their teaching on any recent studies (see appendix 2.8). One of the 

aims of the interviews was to create an open dialogue with the teachers. We wanted to create 

an atmosphere where the interviews felt similar to a normal conversation between two 

teachers. The reasoning behind this was that we believe that their answers would be more 

honest and in-depth. In addition, we created opportunities for asking follow-up questions. 

 

It is important to note that what the teachers say they do during the interviews might not be 

what they actually do during their teaching. Some teachers may want to us to perceive their 

teaching as being closer to research findings or promoted methods than it really is. There 

seems to be a stigma attached to teaching words through a weekly glossary test, a traditional 
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and often used method, and we believe that some teachers might want to hide the fact that 

they do so. 

 

3.2.2 Students 

The choice of which students to interview was made by asking our teaching practice 

supervisors for suitable classes from which we could ask for any volunteers. One of the 

conditions of our study was for the students involved to be over the age of eighteen. The 

reason for this was to avoid the need for parental approval. Since we were working within a 

strict time-limit and with limited resources, we felt that this method was the most 

appropriate. We wanted to interview two student groups containing four students each. 

Similar to the interviews with the teachers, we wanted the interviews to feel like a 

conversation. Performing the interviews as a group may prevent the students from feeling 

nervous and might help them feel more relaxed. 

 

Both student groups were taking an English 6 course at the Swedish upper secondary level. 

Student group 1 consisted of students from a Technology program. All of the students in this 

group participated in our “Teaching vocabulary” study. The students from Student group 2 

attended a Natural Science program. The students attending these two programs are often 

viewed as being quite motivated and aware of the importance of school and study. 

Furthermore, the students are often capable of using a high level of English, since these 

programs generally require high entry grades and the students’ prior knowledge of English 

may also be high (Gymnasie Halland, 2016). However, we are aware that if we were to have 

interviewed other student groups from other programs, the results may well have differed. 

 

The reasoning behind the design of questions asked to the students was the same as with the 

teachers’ questions. The information that we wanted to gather from the students was how 

they acquire new words on their own, whether they find it easy or difficult, how they perceive 

being taught vocabulary and, finally, how they want to be taught it (see appendix 2.9). We 

wanted this information in order to later on structure a vocabulary teaching module. 
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3.3 Ethical principles 

According to Vetenskapsrådet2 (2002:7), one needs to follow four ethical principles in order 

to conduct an ethical study. The four principles are the following: The principle of information, 

the principle of consent, the principle of confidentiality and the principle of fair use. Having 

this in mind, we chose to follow these principles to avoid any ethical problems. Before each 

interview, we informed the participants about the purpose of the study, that their 

involvement was voluntary and that they could withdraw their participation at any point. By 

doing this, we adhered to the principle of information. 

 

The principle of consent was met by asking the participants for their approval. If the study had 

been of a sensitive nature, the ethical approach would have been to ask parents or guardians 

for consent. Since we did not view the purpose of our study or our questions as being of a 

sensitive nature, the consent from the parents or guardians was not needed 

(Vetenskapsrådet, 2002:9). 

 

By keeping our participants anonymous, we made sure that their personal information was 

kept confidential. When presenting the results of our interviews, the teachers and students 

will be given aliases in order to keep them from being identified. We will be the only ones who 

know the participants’ true identities. The information received from the conducted 

interviews will only be used for this essay. This is in order to protect the collected data under 

the principle of ethical fair use (Vetenskapsrådet, 2002:12-14). 

 

3.4 Criticism of Methodology 

As mentioned in 3.2.1 and 3.2.2, we might have ended up with different results if we had 

interviewed other teachers or students. The teachers and students who were interviewed may 

also have been aware of the answers we were looking for, such as that glossary test are 

ineffective, as well as being perceived as well-informed teachers and students. This may have 

resulted in our results not reflecting what the teachers actually do in the classroom, only what 

they say that they do. However, since we triangulated our results from three different 

perspectives, the results are strengthened by the agreement of the different methods 

performed. 

                                                           
2 A Swedish government ruled bureau tasked with supporting and encouraging Swedish scientific research.  
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If we were to redo our study, we would have additionally performed observations in the 

classroom. By doing that, we would ensure that the teachers teach vocabulary the way they 

say they do during the interviews. Instead of just performing one study, we would also have 

conducted an additional study in order to cross-reference the results. This would have 

increased the validity of our methods. 

4 Results and Discussion 
In this chapter, we will present the results from both the study as well as the interviews. We 

will also discuss and compare them with our literature review. Therefore, this chapter is 

divided under the same subheadings as the literature review (see 2.0). In addition to these 

headings, we have added “glossary tests” since one of our interview questions revolved 

around this topic.  

  

4.1 Teaching Vocabulary Study results 

This section aims to answer our second research question: “How do local students at upper 

secondary level perceive their acquisition and learning of vocabulary?”. 

 

In order to receive a result from the study, the second handout was corrected and compared 

to the first handout. We decided to exclude student answers that were only filled in on one of 

the handouts. We did so in order to achieve a result that reflected the students’ prior 

knowledge of the vocabulary related to their final knowledge of the words. However, we did 

not exclude students who were not present during all of the six vocabulary exercises. The 

choice was made to produce a sufficiently large sample size from which to draw conclusions. 

The total number of participants was twenty students. 

 

The difference between the correct answers the students had from the first handout to the 

last was calculated. The difference was calculated individually for each group of ten words. 

We did so in order to see the result of each vocabulary teaching method.  An example of this 

process is: 

 

 



21 
 

Word                          Students with correct answers         

             Handout 1       Handout 2         Difference 

Remote                               (5)                 (11)                   (+6) 

Viral                                    (10)               (14)                   (+4) 

Engineer                             (18)               (18)                   (0) 

Acquired                             (5)                 (13)                  (+8) 

Amplify                               (10)               (14)                  (+4) 

Download                           (19)               (20)                 (+1) 

Interface                             (3)                 (4)                   (+1) 

Research                             (13)               (16)                 (+3) 

Direct current                     (5)                 (5)                   (0) 

Patent                                 (15)               (17)                 (+2) 

 

The overall results showed that the vocabulary teaching method used during lesson six was 

the one with largest increase in word knowledge. The results for this lesson were much higher 

than the results from the other lessons. We believe that one reason for this may be that it was 

used in close proximity to the final handout. Therefore, the students had worked more 

recently with the words, which can be referred to as being an example of short term retention 

(Lundahl, 2012:338-339). The second, third and fourth lessons produced similar results to each 

other. The results were not as prominent as lesson six. Lessons one and five gave the least 

increase in words learned. One reason for the results may be that the students were able to 

use the method of elimination to guess the last answers and thereby not learn all the words. 

 

A selection of students who participated in the study were asked to rank the six teaching 

methods from best to worst. They ranked the methods as follows: 

 

1. Lesson six. Translate the words and use them in a sentence with the correct context. 

2. Lesson two. Draw pictures and guess what your partner drew. 

3. Lesson one. Half a crossword, complete it with the help of your partner. 

4. Lesson four. Kahoot Quiz. 

5. Lesson three. ”Find someone who”. 

6. Lesson five. Match the word with the related word or phrase. 
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The result of the study and the students’ opinions gave similar results. These were that lesson 

six, which consisted of a context-based exercise, was ranked the highest in both instances. 

Lessons two and four also had similar placements when compared to the students’ opinions 

and the results of our study. Therefore, we decided that the design of our vocabulary teaching 

module will be based around giving context to the words being taught. We also decided to 

include the exercises from lessons two, three and four since they not only gave good results 

but were also appreciated and deemed effective by the students. 

 

4.2 Interview results  

In this section, we will present and discuss the results of the interviews with the teachers and 

students. We have divided the teachers’ and students’ answers in order to make it clear who 

said what. The interviews were used to answer the first, “In what ways do local English 

teachers at upper secondary level teach vocabulary?”, and second, “How do local students at 

upper secondary level perceive their acquisition and learning of English vocabulary?”, research 

questions. 

 

4.2.1 The importance of learning vocabulary 

Teachers 

All the interviewed teachers view vocabulary acquisition as an important aspect in language 

learning. Bob, who works with a refugee introduction program, finds that vocabulary is 

necessary for all students to be able to work with and develop their language. Steven, who 

currently teaches an IB-program (International Baccalaureate, a program which follows 

another curriculum than the Swedish state schools), states that knowing how words are 

constructed and their meanings, as well as how to use them is important if learners want to 

become fluent speakers. He also feels that by having a broad vocabulary and by using 

idiomatic expressions, the students will start to sound more like native speakers. Annie, a 

teacher from the Technology program, answered similarly to Steven. However, she wishes 

that she knew more methods that have been proven effective when teaching vocabulary. She 

claims that if the school in which she is working had seminars on how to teach vocabulary, she 

would be very interested in attending them. Max, who teaches a variety of programs, agrees 

that in order to understand texts completely, the students need to have a broad vocabulary. 



23 
 

 

As with Lundahl (2012:334), who states the importance of vocabulary learning, Bob and Max 

agree that a more advanced vocabulary may lead to an effective comprehension-based 

reading skill. Steven’s perspective on the importance of vocabulary consists of knowing a word 

completely. His view correlates with Nation’s list of knowledge that is needed to understand 

all aspects of a word (Nation, 1990:31). All of the interviewed teachers agree with the Swedish 

curriculum. They all claim that the purpose of their subject is to improve their students’ 

English. Therefore, vocabulary teaching is an important factor in their teaching. They are 

under the impression that vocabulary acquisition supports the students’ overall English skills. 

 

Students 

Student group 1 and 2 perceive their vocabulary learning as being partially self-learned. Both 

groups claim that an increased amount of English content available through media (video, 

audio, games and texts) creates a demand for a better English vocabulary. Furthermore, one 

of the students (student group 1) refers to video games as a source of new vocabulary. He is 

of the opinion that an increased vocabulary assists with completing the game. Both groups 

agree that to be able to converse and argue with online players, having a large vocabulary is 

preferable. Student group 2 adds that it is important to be able to simplify one’s sentences in 

order to make yourself understood. 

 

According to student group 1, the most important ability is to be able to understand the 

context in which unknown words are used. They state that, when watching TV or movies, they 

can usually understand the words used from the spoken or visual context. Therefore, they 

argue that a basic vocabulary is important. 

 

All those in student group 2 agree that vocabulary is an important aspect in language 

acquisition. Furthermore, they agree that the more words you know, the better you will be 

able to speak English. One of them compares it to singing; by knowing and using only one note 

it will not be interpreted as music. However, if you combine several notes you will create a 

song. They conclude that the same goes for languages and words.  
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The fact that both student groups claim that their vocabulary knowledge is partially self-

learned correlates with the aspect of incidental learning (Lundahl, 2012:232-233). The 

students are not actively searching for a broader vocabulary. The students say that they learn 

new words through the English they encounter through online media. This supports Nagy’s 

(1988:30) conclusion that reading might be the most effective method of incidental learning. 

The amount of unknown English words that the students come across on the internet is 

comparable to Nagy’s (ibid) perspective on the unknown words that learners come across 

while reading. 

 

4.2.2 How to master a word 

Teachers 

 

Repetition: 

According to Bob, there is not a single method that is effective for teaching vocabulary to all 

students. He claims that it all depends on the student; one might want to learn through 

glossary tests, while another might want to use interactive activities. However, Bob believes 

that one method that works for most students is repetition. Repeating a word and knowing 

how to use it in a sentence is one method which he often uses. 

 

Steven says that to know which word group a word belongs to, how to construct the word, 

the meaning of the word, and how to use the word in a sentence is essential when learning 

vocabulary. He claims that to know how to use a word in these ways is to have mastered the 

word. In conclusion, Steven states that knowing how to use the word is the most important 

aspect when learning vocabulary. 

 

Contrary to Lundahl (2012:334-336) who claims that learners will always be able to 

understand more words than they can use, Steven wants his students to actively use all the 

words they have learned. Steven’s final conclusion, that it is important for the students to be 

able to actively use all aspects of words, is similar to Lundahl (2012:334-336) and Nation’s 

(1990:27) explanations of lexical competence.  
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Competition: 

According to Max, using interactive activities as well as working with the words in context are 

two of the most effective methods of teaching vocabulary. If the students are given the 

opportunity to discuss a word and later use it in a task, the chance of them remembering and 

understanding it may increase. 

 

Compared to the other teachers, Annie says that she is unsure which teaching method is most 

effective when teaching vocabulary. Her impression, however, is that her students are the 

most active during games and friendly competition. According to her, it is when they are active 

in their own education that vocabulary is easiest to teach. The fun of games and competition 

increases students’ concentration, thus, contributing to a better result in the students’ 

learning. Max is of a similar opinion as Annie. Their claim is supported by Lundahl’s statement 

that intentional learning has been proven to be the most effective method by which to acquire 

new words (Lundahl, 2012:334). Furthermore, Laufer & Hulstijn (2001:14-15) state that 

actively using words in a task may be the most effective way in which to learn vocabulary. 

 

The selection of words: 

Since Bob mostly teaches refugees with low English skills, he focuses on broadening their 

vocabulary as much as possible. His selection of words is based on the text they are currently 

working with. Bob says that the words are chosen according to their difficulty and relevance 

to the text. He believes that the chosen words are necessary to know in order to understand 

the text. He adds that it is important to include some words that the students might already 

know, as this may increase their confidence. 

 

Similar to Bob, Steven selects the words from the text the class is working with. His selection 

is based upon the use the words have, whether they have several synonyms, an idiomatic 

meaning or if the meaning of the sentence changes if a word is removed. He explains his 

selection by stating that he wants his students to realize the importance of words and how to 

use them in different ways. 

 

Max’s selection is based upon his own views of difficult words as well as what the words his 

classes deem difficult. In addition, he often includes words that he believes are important for 
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understanding the text. He gives the example of when one of his classes thought that 

“sanctuary” meant “cemetery”, and how he afterwards had to explain the meaning of the 

word and the students redid the exercises. 

 

In short, all of the teachers select words from the texts that they are working with in class. 

 

Students 

Student group 1 claims that they learn most of their vocabulary through online media. 

However, they also acknowledge the value of the vocabulary they have been introduced to 

and required to learn in school. The students in student group 1 and 2 rarely look up words 

that they do not understand. Instead, they use the context to work out the meaning of a word. 

In addition, they claim that a word is often quite easy to understand if the context is easy to 

understand. However, if there are several words in the context which they do not know, then 

it will be harder to understand it. It can be argued that this supports Lundahl’s (2012:340-343) 

claim that 95% of the words in a given text have to be understood in order to understand the 

unknown word from the context.  

 

There are exceptions to only understanding a word's meaning through context. One of the 

students (student group 1) recalled that he had looked up a frequently occurring word. He did 

so to be able to understand an important part of the movie he was watching. One of the other 

students in the same group mentioned the availability of looking up and understanding words 

that the internet has brought. If he came across a word he did not understand whilst online, 

he would be able to find its meaning within seconds. This is similar to Aitchson’s explanation 

of the mental lexicon, that it is easier to locate the meaning of a word if the meaning is easily 

accessible (Aitchson, 2012:16-17). 

 

4.2.3 The planning and teaching of new words 

Teachers 

For each lesson, Bob picks out certain words that he believes are important for the students 

to understand to be able to work with a specific text. In addition, he states that the words can 

both be from the text or words related or connected to the text. When introducing new words, 

he always writes them on the whiteboard. In turn, he and his students translate the words 
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into Swedish. As Bob’s students also have a different first language than Swedish, they also 

translate the words into their first language. At the end of each lesson, Bob will point to each 

student and to a specific word. Then, the students will need to explain the meaning of the 

word as well as use it in a sentence. Bob will repeat this method several times. Other than 

pointing to a student and asking the meaning of a word at the end of a lesson, Bob never 

conducts glossary tests. 

 

Similar to Bob, Steven says that he will often pick out words when working with a text. Next, 

he lets the students look up the meaning of the words on the internet. He claims that it is 

important for the students to practice the ability to look up words. After this, Steven 

constructs a list of 30 words from the text that they have worked with. The students have to 

use 20 of the 30 words when later writing their own texts. Since Steven has English as his first 

language, he states that his cultural backgroudn should be used as much as possible in his 

teaching, including when he teaches vocabulary. He says that he tries to use as many idiomatic 

expressions as possible during his lessons. When using idiomatic expressions, he wants the 

students to notice and ask him what they mean. He often challenges the students to use them 

in their texts. 

 

Annie believes in variation when teaching vocabulary. When presenting new words to her 

students, she finds it important for the students to write the words down. Doing this, the 

students will learn how the word is spelled. She also claims that many students might not 

write these words on their own and by doing so in school they have a better chance of learning 

the new words. During her lessons, Annie continually works with the new vocabulary. 

Methods that she mentions are working with defining the words together with friends and 

working with the spelling and pronunciation of the words. When working with the words in 

the classroom, the exercises themselves serve as the test of students’ knowledge. If the 

students are assigned learning new vocabulary for homework, Annie will test the students 

with a glossary test. 

 

Max states that he teaches vocabulary regularly and always through reading comprehension. 

During the lessons, he hands out several short stories to the students. Next, the students need 

to read the texts and translate either chosen words or the words they did not understand. 
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Afterwards, they will discuss the texts and the words. Even though he is aware that the 

students do not find this method any fun, he adds that they perceive it as an effective method 

for learning new words. Max often includes difficult words that the students need to translate 

in his reading tests. After each test, he will go through the correct answers together with the 

class. During the review, Max will randomly choose students to answer the questions. Due to 

this, he claims that all students have to be prepared and ready to answer the questions. He 

comments that this method is quite effective. His reasoning is that most students now come 

prepared and ready in order to not be embarrassed if they do not know the answer. 

 

Steven and Bob’s teaching methods are similar to the four factors that Flanigan & Greenwood 

(2007:227) present. They consider which students they are teaching and what the current 

English course is. They also consider what words to teach and the reasoning behind choosing 

the words, and whether the words are relevant to the text or not. Finally, they consider how 

they teach the words and in what way the vocabulary task is presented. 

 

Steven’s teaching methods are taken a step further. Due to the fact that his students need to 

use 20 words from a list of 30 in a text, his students’ knowledge of a word is transformed from 

being receptive to productive knowledge. This teaching method supports his own claim that 

he believes it important for the students to not only know a word but also how to use it. 

However, he contradicts himself by having the students use only 20 words, since he earlier 

claimed that they need to be able to use all the words which he teaches. In addition, it is 

important to note that even though his students improve their productive vocabulary, the 

receptive vocabulary will always be greater (Lundahl, 2012:334-336). Similar to Steven, Annie 

helps transform her students’ word knowledge from receptive to productive. She activates 

her students’ learning by making them write down the new vocabulary. This process is what 

creates the change of knowledge from receptive to productive. 

 

Max combines both incidental and intentional learning in his teaching methods. He achieves 

this by encouraging the students to read and discuss the texts. In doing so, the student might 

learn words that Max did not intend to teach. It could be argued that this is incidental learning. 

In turn, the students translate a few words, which is intentional learning (Nation, 1990:232-

233). From this teaching method, the students will mainly improve their receptive vocabulary. 
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Max did not mention any methods that encourage students to improve their productive 

vocabulary. Since Max’ focus is on reading comprehension, the students will also encounter 

new vocabulary that Max did not intend to teach. 

 

Students 

According to student group 1, there is a difference between how they were taught vocabulary 

in elementary school and how they are taught now, in upper secondary school. They claim 

that the vocabulary education that they received at elementary school was repetitive. Their 

elementary school teachers focused on presenting them with as many new words as possible. 

According to the group, the amount of words were too many to be properly retained and, 

therefore, many were forgotten. During their two years in upper secondary school they have 

received similar vocabulary teaching methods at times. However, they claim that they 

currently work more with understanding new vocabulary in context and through repetition; 

they prefer learning vocabulary in such a way. All the students in student group 1 have an 

opinion about what is needed in their English vocabulary learning. They wish to learn both 

older words that are not commonly used anymore, as well as newer words that are relevant 

to contemporary issues. We believe that the “older words”, which the students refer to are 

words which are used in older literature as well as in TV series/movies inspired by older eras, 

such as “scrupulous”, “venture” and “surmise”. Since most of the new vocabulary they learn 

is online, they wish to learn similar words in school. 

 

Student group 2 claims that throughout their education, the most common way of learning 

vocabulary has been through glossary tests. They add that they do not believe that they were 

exposed to any other methods that aim to directly improve their vocabulary. When asked how 

they want to be taught vocabulary, student group 2 states that they want to learn through 

actively applying the words; they do not just want to know what the words mean, but also 

how to use them in sentences. They add that by being taught new words through synonyms, 

they will be able to vary their language. Student group 2 claims that the most effective method 

of learning vocabulary is through fun activities. The activities should require the students to 

use new words in different ways. If students have fun while learning, the chance of 

remembering the new words will increase. Some of the students in this group say that there 

has to be a purpose for learning the new words. Otherwise, they will not remember them. 
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The way both of the student groups want to be taught vocabulary is similar to the four factors 

which Flanigan & Greenwood (2007:227) present. According to the students, the most 

important factor is the reasoning behind the chosen words. If there is not a particular reason 

for learning the words, the students will not remember them. Furthermore, the students are 

aware that if they find the learning activities fun, the chances of them remembering the words 

will be increased. Another important factor is that the students believe that they have to 

actively use the words in order to remember them. If they only read the words, there is a risk 

that they will forget them. However, they believe that if they are forced to use the given words 

in a text or in a discussion, they will remember them (Flanigan & Greenwood, 2007:227). 

 

It could be argued that the students are not aware of the incidental learning that occurs in 

school. They may only perceive the words they learn outside of school as incidental. According 

to the students, the vocabulary teaching methods used in school are purely for intentional 

learning purposes.  

 

4.2.4 Glossary tests 

Teachers 

Steven claims that teaching vocabulary through glossary tests is meaningless and should not 

be included in lessons since the students do not have to use them in any sentences or in any 

other tasks afterwards. In addition, he states that he would never test his students through a 

glossary test, as he believes the students will learn the words for a particular lesson, and then 

forget them right afterwards. Annie does use glossary tests when teaching new vocabulary 

although she does not believe that the tests demonstrate the students’ full knowledge of the 

words. Instead, she views it as a method that exposes the students to many new words with 

the hope that some of them stick. She claims that although the method of teaching through 

glossary tests may not be the most effective one, her reasoning is that it saves a lot of time, 

which gives her the opportunity to spend it on other things rather than correcting complicated 

vocabulary exercises. Max refers back to his days as a student in order to justify why he never 

uses glossary tests. He would learn the new words the night before, remember them during 

the test and afterwards forget and never use them again. He states that glossary tests often 

include some words that the students will never use. Thus, he sees it as an ineffective method. 
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However, if the majority of students do not know a word, he will include that word in his 

following lessons in order to make sure that they have learned it and understand it. 

 

Both Steven and Max believe that teaching vocabulary through glossary tests is useless. They 

argue that the students will only learn the words for a given lesson, and forget about them 

afterwards. Furthermore, they say that if the students do not actively use the words, they will 

not remember them. This is what Lundahl (2012:238-239) means as retention.  

 

Students 

According to student group 1, glossary tests are not a valid method of teaching vocabulary. 

They argue that most of the words learned through working with glossary are often forgotten. 

The words are learned for the moment they are tested and forgotten as soon as they are done. 

They also claim that if the words are at no point repeated, they will not be remembered. One 

of the students in student group 1 claims that when receiving words for a glossary test he 

learns them fifteen minutes before the lesson. Student group 1 is united in believing that 

glossary tests are the least effective method of learning new vocabulary. 

 

Student group 2 claims that they have worked with glossary tests throughout their education, 

from when they started reading English until now at upper secondary school. Similar to 

student group 1, they believe that glossary tests are not an effective method for learning new 

words. Mainly because they learn the words for a lesson and then forget about them right 

afterwards. Furthermore, they add that they often do not learn the words’ meanings, but 

rather the order in which the words appear on the list of new vocabulary. They continue by 

stating that some teachers presented the words in the test in reverse order but that they, the 

students, quickly noticed and learned them in the same way. In conclusion, none of the 

interviewed students found glossary tests to be an effective vocabulary teaching method. 

They all perceived them to be boring and useless. 

 

Similar to the teachers, the students are of the opinion that glossary tests are of little worth 

when learning vocabulary. They state that word retention created by glossary tests is minimal. 

They are aware that they only have to study for the given lesson and that they can completely 
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forget about the words afterwards. Therefore, the learning becomes about rote memorization 

instead of understanding the meaning. 

 

5 Conclusion 
In the conclusion, we aim to answer our three research questions: 

 

-  In what ways do local English teachers at the upper secondary level teach vocabulary? 

-  How do local students at the upper secondary level perceive their acquisition and learning 

of English vocabulary? 

-  According to research regarding vocabulary acquisition, what is necessary to include when 

constructing an effective module for teaching vocabulary? 

 

The teachers prefer to teach words related to a particular text. A conclusion of ours is that it 

may be important for the teachers to note that when choosing new words, they may want to 

include more frequently used words as well as already known words. This method encourages 

a balance between the students’ different skills in English. The words that the teachers choose 

to teach are of utmost importance. The interviewed students claim that they will be more 

inclined to learn if the words have a purpose. The research also points to the fact that the 

words that are taught should have been thought through by the teacher (Flanigan & 

Greenwood, 2007:227). In order for the students to understand an unknown word in context, 

they need to be able to understand 95% of the words in the text. Thus, when teaching 

vocabulary through texts, it is critical to choose a text that complements the words being 

taught.  

 

According to the students, context-based exercises are the most effective way of learning 

vocabulary. Both of the students groups claim to be more interested when connecting words 

to context than if not. Furthermore, they want use the new words in activities in order to make 

them relevant to learn. Similar to the two student groups, Lundahl (2012:340-343) states that 

context based exercises assist with understanding the meaning of words. The findings from 

the interviews, research and our independent “Teaching vocabulary” study lead us to 
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conclude that not only do the students prefer to learn vocabulary through context-based 

exercises, it is also the most effective method when learning new vocabulary.  

 

Both the student groups and some of the teachers emphasized that by engaging in fun 

activities, the chance of learning the new words may increase. Students in group 2 supports 

this by saying that it is easier to remember new words if they have fun while learning them. 

The fun activities that the students refer to may be similar to such exercises as “Pictionary” 

and “Backs to the board”, which Harmer (2007:236-239) promotes. 

 

Glossary was a recurring topic during the interviews with the student groups and the teachers. 

All were in agreement that learning through glossary tests was a pointless method when 

learning new words. This is supported by much of the research and our interviews which 

instead promote teaching vocabulary through context, developing a deeper understanding of 

the words and having the students to use the words in different situations as well as retaining 

the words (Nagy, 1988; Nation, 1990; Laufer & Hulstijn, 2001; Nation, 2001; Lundahl, 2012). A 

glossary test does not teach the students any of this. 

 

Our final conclusion is that there seems to be a direct connection between the students’ 

retention of new words and the amount of context in which they are taught. The more context 

in which words are taught, the higher the retention of those words may be. Thus, we want to 

emphasize that we believe that teachers should aim to include as many context-based 

exercises as possible when teaching new vocabulary.  

 

The final step in our study was to use the findings from the literature read, interviews 

conducted and vocabulary teaching methods tried out to create a “module” (a series of 

lessons) for teaching vocabulary. We wanted to do this because most examples of methods 

only cover a specific activity and not a whole lesson. Our module is based on old and recent 

research on teaching vocabulary, our own local study as well as local students’ and teachers’ 

perceptions of how vocabulary should be taught. The creation of this module aims to answer 

the third and final research question: “According to research regarding vocabulary acquisition, 

what is necessary to include when constructing an effective module for teaching vocabulary?”. 
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5.1 Possibilities for Further Research & Personal Reflections 

The possibilities for further research are extensive. Our independent “teaching vocabulary” 

study can be replicated and applied to different student groups. The groups could include 

different programs, ages, schools or levels of English. A further study could also include several 

teachers, showing them the different lessons and have them evaluate and reflect upon the 

different ways of teaching vocabulary. Another possibility is to research the different 

methods, such as context based exercises or glossary tests, in even greater depth. The results 

of the research of different methods could suggest a more precise way of teaching or not 

teaching vocabulary.  

 

Our personal reflections are that it is important for us, as future teachers, to know and apply 

the most effective ways of teaching vocabulary. While writing this essay, we have extended 

our knowledge of vocabulary teaching and the different methods. We have applied the 

methods that we have learned in our vocabulary teaching module. The module will be an 

important asset when starting our teaching careers. It will serve as a foundation to how we 

introduce and teach new vocabulary to our students.  
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Appendix 1 
1. A - Vocabulary Teaching Module: 

Since vocabulary can be taught in a variety of ways, we have included three different 

components in the module. We believe that our components encapsulate a diversity of 

vocabulary teaching methods. The first component is a plan for a set of three related lessons 

based on a single text, which contain both incidental and intentional vocabulary learning. The 

second component is a detailed ESA-lesson plan where the focus is also on intentional and 

incidental vocabulary learning. ESA stands for the three different phases, “Engage”, “Study” 

and “Activate”, of a lesson (Harmer, 2007:67-68). The final component is a number of smaller 

tasks that can be used with every lesson.  

 

1.A.1 - A set of three related lessons based on a single text 

The teacher needs to choose a text that is appropriate for the level of English of the class and 

specific program they attend. We have chosen an example text suitable for a technology 

program (see appendix 2.10). From the text the teacher selects 30 words, some examples 

taken from our text are: “consumer”, “battery”, “manufacturer”, “charge” and “component”. 

In order to create a diverse set of words, the 30 words should consist of a variety of word 

classes and a range of difficulty. When learning vocabulary, McCarthy et al (2010:12) suggest 

that learners can retain about 10-12 words per hour. Therefore, we concluded that 30 words 

were appropriate for the three lessons. 

 

Throughout the whole set of lessons, the students will both practice their reading skills and 

broaden their vocabulary. Lundahl (2012:334) claims that a comprehension-based reading skill 

improves many different areas of the students’ learning in school. During most of the tasks, 

the students need to use words from the list of 30. In addition, we designed the lessons to 

include both incidental and intentional learning activities. Since intentional learning has been 

proven to be the most effective method of acquiring new words, we have included more 

intentional than incidental learning activities (Lundahl, 2012:334). 

 

While creating this component, we adhered to the overall aims of the Swedish curriculum for 

English. By broadening their vocabulary, the aim of our lessons is to improve all aspects of the 
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learners’ English. Due to the varied tasks, the students need to use their language skills in 

several different ways, including talking, listening, speaking and writing (Skolverket, 2011:1). 

 

These lesson plans can be incorporated into both English 5 and English 6 courses as they 

include several areas from the core content for both courses. 

 

1. A.1.1 First lesson: 

The first lesson will start with the teacher handing out the selected text. Next, the teacher and 

the class will read the text together aloud. The main focus is for the students practice their 

pronunciation and locate the primary stress on certain words. The teachers will correct the 

students’ pronunciation. Transferring the language from written to spoken English, the 

students will also learn the phonetic behavior of the different words. An example is “charge” 

[ʧɑːʤ] which can be difficult to pronounce for a Swede since the [ʧ] sound does not exist in 

Swedish. It is of great importance that the text, which the teacher finds and chooses, is 

relevant to their students’ program or interests. The reason for this is that if the students 

understand 95% of all words in the text, they will be able to understand the meaning of 

unknown words (Lundahl, 2012:340-343). 

 

Afterwards, the teacher will give the students the list of 30 words from the text. The students 

will then have to circle the words in the text. By circling the words, the students will see them 

in their context which may help with their acquisition. When choosing the appropriate words 

for this component, the teachers need to consider Flanigan & Greenwood’s (2007:227) four 

planning factors in order to create a purpose for knowing the words.  

 

In smaller groups, after they have read and circle the words in the text, the students will 

discuss the purpose of the text as well as the words. While the groups are in discussion, the 

teacher will hand out a context-based task. The task revolves around guessing the meaning of 

10 words, from the list of 30 words. In our “Teaching vocabulary” study, we found that the 

students preferred to learn vocabulary through context-based exercises. We also concluded 

through our study that the selected student group performed the best vocabulary retention 

through context-based exercises. An example of a context-based exercise is: “A 

demonstration of the technology was given at the Cube Tech Fair - though the short 
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presentation ended before the battery had finished charging” explain “demonstration” using 

the context of the sentence. Through this exercise, the students will practice their 

comprehension-based reading skills, by understanding the word through its context, as well 

as creating associations between words. 

 

The next stage is for the class to discuss the text together with the teacher and the 

pronunciation and meaning of the words. The main reason being that everyone has another 

chance of hearing and trying to replicate the correct pronunciation. The lesson will end after 

the full-class discussion. Similar to Laufer & Hulstijn (2001:14), we believe that the chances for 

the students to remember the words increase if they are to use the words in tasks. 

 

The core content for both English 5 and English 6, taken from “Content of communication”, 

“Reception” as well as “Production and interaction” are included in the first lesson. The lesson 

contains subject areas related to the students’ education which is part of the core content of 

“Content of communication”. Since the students have to both read and discuss the text, 

requirements from both “Reception” and “Production and interaction” are fulfilled 

(Skolverket, 2011:3-4, 7-8). 

 

1. A.1.2 Second lesson 

The lesson will begin with a quick oral repetition of what was done in the previous lesson, as 

Lundahl (2012:238-239) claims that one of the most important aspects of vocabulary learning 

is the aspect of retention. We also found, through our “Teaching vocabulary” study, that close 

proximity repetition is key to retaining new vocabulary. 

 

Next, the students will sit in pairs and create word maps for a total of 10 words from the list 

of 30, such as “transformation”, “design” and “company” (see 2.4). The word maps should 

contain associations that the students draw from the different words. One of the aspects on 

Nation’s list (1990:31) of how to master a word is that the learner knows the word’s 

associations and collocations.  

 

After the students have finished their word maps, the teacher will introduce the next exercise, 

a Kahoot (www.kahoot.it), which is an online quiz program, in wich the students have to 
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choose one of four different answers. The teacher inputs the questions and the different 

answers. The Kahoot consists of four different categories of questions, all involving words 

from the list. The first category is “Word Classes”. The students have to decide which word 

class the word belongs to, which adds to their grammatical knowledge of the words. The 

second category is “Word Gap”, a sentence with a word missing which the students have to 

fill in from a choice of four words. This category aims to develop the students’ associations 

and collocational knowledge of the words. The third category is “Three Do Not Belong”. The 

students are presented with a word used in four different sentences. They have to choose 

which sentence in which the word is used correctly. The students will practice their 

understanding of the words’ meaning and grammatical behavior. The final category is “Picture 

Connection” in which a picture with a connection to one of four words will be shown. The 

students have to choose which word belongs to the picture. When choosing the correct words, 

the students may work with hyperonyms/hyponyms to understand the connection. For 

example: if the picture is of a factory during the industrial revolution, the answer may be 

steam engine which is a hyponym to the industrial revolution.  

 

The use of Kahoot was partially chosen since it produced a good result when used in our 

“Teaching vocabulary” study. We also had in mind the interviewed teachers and student 

groups’ preferences when learning vocabulary, since they taught or wanted to learn through 

fun activities.  

 

The final exercise for the lesson is “Pictionary”. The students work in pairs where one of the 

students draws a picture connected to a specific word and their partner has to guess the word. 

As an aid they will have the list of 30 words. This exercise was inspired by lesson two in our 

“Teaching vocabulary” study and which gave good results in vocabulary retention as well as 

being deemed effective and fun by the students.  

 

This lesson focuses on several areas related to “Production and Interaction” from the 

curriculum. The students have to constantly interact and talk with each other throughout the 

lesson. They will mainly be practicing their listening and speaking skills as well as producing 

their own word connections (Skolverket, 2011:3-4, 7-8). 
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1. A.1.3 Third lesson 

The third lesson will revolve around one specific exercise. The students will be divided into 

larger groups. All the students in the groups will begin to write a story. They will have two 

minutes to do so and have to use three words from the list of 30. After two minutes, the 

students hand their texts to the students on their right. After receiving a new text, the 

students will continue the story by adding three new words from the list of 30. The exercise 

ends when the students receive their own text again. Next, the students will have to read their 

own texts aloud to the rest of the group. The activity was based upon the student groups’ 

preferences when learning vocabulary. They claimed that they wanted to be able to 

remember and use the words after the lessons as well. Thus, the task constantly promotes 

retention, which is preferable when teaching vocabulary (Lundahl, 2012:338-339). Since the 

students have to correctly use the words in their text, their written, spoken, grammatical and 

association knowledge of the words will be practiced during this task (Nation, 1990:31). 

 

Afterwards, the group will vote on which of the texts they want to adapt as a short play. For 

the remaining time of the lesson, the students will work together to re-write the chosen story 

into the play. In the next lesson, the students will have to perform their play in front of the 

rest of the class. When both writing the stories as well as adapting them as a play, the students 

will constantly be forced to use the previously unknown words. It is more effective to actively 

use the new words in a task rather than solely reading them. This promotes the chances of 

the students retaining the new words (Laufer & Hulstijn, 2001:14-15). 

 

This lesson combines content from both “Reception” and “Production and interaction” by 

having the students write their own short stories as well as reading to each other. Since there 

is a time limit, the students will have to make efficient use of time when reading and writing 

(Skolverket, 2011:3-4, 7-8). 

 

1. A.2 “One-off” Lesson plan: 

The following section will contain a detailed “one-off” lesson plan for intentional vocabulary 

learning. The structure of the lesson is based upon the ESA-model (Harmer, 2007:67-68).  
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The aim of this lesson is to teach science-related vocabulary relevant to a debate. Through 

learning about words concerning inventors, inventions and the concept of a debate, the 

students’ related vocabulary will increase. Furthermore, the students’ ability to speak, debate 

and listen may also develop. 

 

We planned this 90 minute lesson for a class of 24 students attending the Technical program. 

However, other teachers may want to adapt it further to their classes. In addition, the lesson 

plan may also be adapted to other programs by changing the words as well as having the 

students debate as a character relevant to their program. For example, if you teach the 

Nursing-program the characters can be Florence Nightingale or Dr. House, etc. 

 

This lesson plan relates to several areas of the core content from both English 5 and English 6. 

The areas are from “Content of communication”, since the lesson revolves around a topic 

related to the students’ program; “Reception”, the students have to listen to each other 

throughout the lesson; and “Production and interaction” by having the students interact and 

discuss with each other (Skolverket, 2011:3-4, 7-8). 

 

1. A.2.1 Engage (20min) 

The lesson will start with everyone standing up and together taking two deep breaths. By 

doing this, the students will become aware that the lesson has started and will be prepared to 

focus on the task at hand. Next, the teacher will hand-out a “Find someone who”-task (see 

appendix 2.11) which the students need to complete. The questions revolve around some of 

the scientists the students will have to discuss during the “Activate”-phase, as well as some 

vocabulary regarding debates. When asking a fellow classmate, the student will need to write 

down the name as well as the answer. This will make the students accountable for their 

answers. 

 

During this task, the teacher will walk around and listen to their conversations and provide 

answers if needed. When the task is completed, the teacher will go through the correct 

answers together with the class. 
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The “Find someone who” task serves two purposes. First, it will provide the students with the 

knowledge needed for the rest of the lesson. Second, the teachers do not have to spend 

valuable time teaching the students new knowledge at different instances during the lesson. 

Instead, it is compressed into one activity. During the task, the students will learn vocabulary 

through both meaning-focused input and output (Lundahl, 2012:340-343).  

 

1 .A.2.2 Study (40min) 

It is important to note that the students will have to possess knowledge of how a debate is 

performed as well as the language that is used. Therefore, the teacher can either use a lesson 

prior to this one where it is explained or take a couple of minutes of this lesson to explain how 

a debate is performed. 

 

With the knowledge that the students bring from the “Find someone who” task, they will 

continue by creating arguments for a debate. During the “Study” phase, the teacher will divide 

the class into six groups of four and assign an inventor to each group member. Next, the 

students will construct three arguments for why their inventor’s invention is better than the 

rest, as well as one counter-argument for each opponent. The teacher will write ten words on 

the whiteboard that the students are to use in their debate (see appendix 2.12). The words 

will also be written in phonetic script which will aid the students’ pronunciation of the words. 

It is important to note that the students will have to be familiar with the phonetic alphabet. 

They will have encountered some of the words during the “Engage” phase. However, 

additional time will be given for the study of the words’ meaning. While the students are 

constructing their arguments, the teacher will walk around assisting and supervising when 

needed. 

 

When creating arguments and counter-arguments for the debates, the students may 

encounter new words concerning their topic. It could be argued that the accidentally 

encountered words may lead to incidental learning. In contrast, the students are also given a 

task that teaches them vocabulary through intentional learning (Nation, 2001:232-233). The 

task to include the ten words written on the whiteboard will force the students to create an 

understanding of the words’ meanings and add them to their productive vocabulary (Nation 

1990:27). 
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1 .A.2.3 Activate (30min) 

The “Activate” phase will begin with the debates. The students will start by stating their 

arguments. They will then present their counter-arguments for their opponents’ inventions. 

Afterwards, they will have the opportunity to improvise using the arguments and counter-

arguments that have been heard. It is the students’ responsibility to make sure that the debate 

is structured and that everyone has spoken. Furthermore, it is up to each student to ensure 

that all of the new words have been used. While the students are debating, the teacher will 

walk around and listen to the debates. The teacher will be responsible for keeping the 

students active and engaged. In addition, the teacher may note down any specific use of a 

word that can be used as an example in front of the whole class. The lesson will end with an 

open classroom discussion about the superior invention and the students’ reasoning for 

choosing it.  

 

Throughout the debate the students may have the opportunity to practice their spoken 

knowledge of the words. By constantly using the words in the correct context, the students 

will pronounce them as well as developing their understanding of the words’ meanings and 

associations to other words. By doing so, the students have to convert their receptive 

knowledge of a word to productive knowledge (Nation, 2001:27). Further, the students have 

to be able to use the correct words at the appropriate time. Thus, they may master some of 

the aspects of knowing a word (Nation, 1990:31). By having the teacher bring up a special use 

of a word at the end of the debates, the chance of the students remembering the words, due 

to retention, may increase (Lundahl, 2012:238-239). 

 

1. A.3 Shorter tasks: 

In this section we have included a number of short activities that focus on vocabulary learning. 

These activities have been adapted from the literature review, “Teaching vocabulary” study, 

our interviews and our own experiences as teachers. We believe that it is important to note 

that all of the shorter tasks can be developed into full lessons. However, these are primarily 

intended to be used when a teacher’s planning falls short, as emergency planning or even as 

a part of an ESA-lesson. 
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Ten synonyms 

At the start of each lesson, find ten synonyms for a specific word. Write the synonyms on the 

whiteboard and read them out loud to the class. Afterwards, erase the words and have the 

students remember them for the next lesson. In turn, the students will have to work together 

as a class to remember them all. Repeat this till the students know the ten synonyms and then 

find a new word with synonyms. Furthermore, the students can be challenged to include the 

synonyms in their texts and other productive materials. 

 

When the students see the words on the whiteboard and learn them, their receptive word 

knowledge is increased. In addition, when challenged to use them or when they need to 

remember them, their productive word knowledge is increased (Lundahl, 2012:334-336). 

Through this task, the students will also develop the associational knowledge of the words. It 

could also be argued that if the teacher, together with the class, reads the synonyms aloud, 

their spoken knowledge of the words will increase. 

 

Friendly vocabulary competition 

At any time during a lesson, the teacher may stop the ongoing task to challenge the class to a 

vocabulary quiz. The quiz should consist of words that have been used during the previous 

and the present lesson. The students will work in smaller groups to answer the questions given 

by the teacher. The quiz questions could include context-based questions, finding the correct 

spelling and checking the grammar connected to the word. 

 

According to Laufer & Hulstijn (2001:14), using a word increases the chance of learning and 

retaining the word’s meaning. While working in groups the students may also learn new 

knowledge of a word through incidental learning from their classmates (Nation, 2001:232-

233). 

 

Find the correct context 

When starting a new assignment in which the students have to produce something, the 

teacher can challenge the students to include either one or several words. In addition, the 

teacher may add that they have to use the words in the correct context. The words can both 

be relevant to the task as well as being chosen randomly. 
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By doing this, the students will learn the words through meaning-focused output. Since the 

task requires the students to include specific words, it could be argued that this is intentional 

learning. Lundahl’s (2012:334) claim, that intentional learning has been proven to be the most 

effective method of learning words, further motivates this task. 

 

Create a story 

The students will be tasked with creating a story using ten specific words. The words will have 

been selected beforehand by the teacher. When writing their story the students must use the 

ten words correctly to make a cohesive text. The students will be given the freedom to write 

about anything as long as they use the ten words. 

 

A deeper knowledge of the words is needed for the students to be able to write a cohesive 

story. The students may learn several of the aspects on Nation’s (1990:31) list of knowing all 

aspects of a word, such as written and grammatical knowledge. They will also transfer their 

word knowledge from being receptive to being productive when creating their stories (Nation, 

2001:27). 

 

Challenge the teacher 

At any time during a lesson, the teacher may challenge the students to find words which are 

unknown to the teacher. The students can have between five to ten minutes to find as many 

words as possible. Furthermore, they will have to include the meaning of the word as well as 

a sentence where it is used. When the time expires, the students have to write up the words 

and sentences on the whiteboard. 

 

This task combines incidental and intentional learning. Since the students knowingly search 

for unknown words, it could be counted as intentional. However, when they are writing the 

words on the whiteboard, and showing the rest of the class, it could be argued that the rest 

of the class may learn the words through incidental learning (Nation, 2001:232-233). Further, 

if the teacher remembers the words, and includes them in future assignments, the possibility 

of the students retaining them will be increased (Lundahl, 2012: 238-239). 
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Vocabulary notebook 

Throughout an English course, the students can use a vocabulary notebook to promote their 

vocabulary acquisition. Our idea of the content in the vocabulary notebook includes the same 

entries as Vela & Rushidia’s (2016:201) example: 

 

 Word: Redundant 

 Word Class: Adjective 

 Definitions: 1) out of a job 2) not necessary because someone else does the same thing 

 Translation: into native language 

 Example sentence: “When editing, remove redundant information from your text” 

 Synonym: unnecessary 

 Collocations: make someone redundant, become redundant, redundant word 

 Antonym: employed 

 

It is important for the teacher to encourage the students to use the notebook, but the students 

are in charge of filling the notebook with content. With an effective use of the notebook, 

several of the aspects of mastering a word from Nation’s (1990:31) list may be fulfilled, such 

as conceptual meaning, written form and associations. 
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Appendix 2  
Appendix 2.1  

1.Projection              Name: 

2.Amplify      

3.Alloy      

4.Aesthetics     

5.Receive      

6.Down time     

7.Interface      

8.Morph      

9.Hardware     

10.Software     

11.Shelfware     

12.Account      

13.Broadband     

14.Curriculum     

15.Performance     

16.Quality      

17.Quantity     

18.Remote      

19.Support      

20.Update      
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21.Wireless     

22.Zealous      

23.Analogue     

24.Attachment     

25.Compression     

26.Download     

27.Upload      

28.Operating system (OS)    

29.Resolution     

30.Viral        

31.Quench      

32.Oscillate     

33.Property     

34.Lever      

35.Engineer     

36.Acquired     

37.Conducted     

38.Cluster      

39.Withdraw     

40.Asset       

41.Aviator      
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42.Alternating current (AC)    

43.Direct current (DC)     

44.Steam      

45.Patent      

46.Viable option     

47.Argument     

48.Counterargument     

49.Consistent     

50.Reasoning     

51.Fallacies     

52.Invent      

53.Defeat      

54.Evidence     

55.Discovery     

56.Achievements     

57.Motion      

58.Research     

59.Fuel      

60.Utilities      
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Appendix 2.2 

Crossword A 

Some of the words in the following crossword is missing. Your friend knows what they are. 

Your friend also has word missing from their crossword. They are the words at the bottom of 

the page. 

Take it in turns to ask each other for a missing word. You can as an example ask: What is (4) 

Down? 

Here are the words you will have to explain, in English, to your friend. 

research (Undersökning/forskning) engineer (Ingenjör) download (Ladda ner) 

patent (Patent, Ägande till din uppfinning)       direct Current (Likström, enkelriktad ström) 
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Crossword B 

Some of the words in the following crossword is missing. Your friend knows what they are. 

Your friend also has word missing from their crossword. They are the words at the bottom of 

the page. 

 

Take it in turns to ask each other for a missing word. You can as an example ask: What is (3) 

Across? 

Here are the words you will have to explain, in English, to your friend. 

acquired (få/skaffa) interface (gränssnitt/gränsyta) remote (avlägsen) 

viral (viral, snabb spridning av ett fenomen) amplify (Förstärka) 
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Appendix 2.3 

Draw pictures that represent the words below. Draw on a separate paper. Ones you and 

your friend are both done, swap pictures and words with each other. Try to guess what word 

goes with which of your friend’s illustrations.  (look up the word if you do not know it) 

 

Fallacies 

Projection 

Compression 

Broadband 

Hardware 

 

 

 

 

 

Draw pictures that represent the words below. Draw on a separate paper. Ones you and 

your friend are both done, swap pictures and words with each other. Try to guess what word 

goes with which of your friend’s illustrations. (look up the word if you do not know it) 

 

Analogue 

Curriculum 

Discovery 

Software 

Utilities 
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Appendix 2.4 

Find someone who… 
1. Can tell you the difference between Quality and Quantity. 

      

2. Can tell you what they do on their downtime. 

      

3. Can tell you what quenching a fire means. 

      

4. Knows the meaning of “a zealous worker”. 

      

5. Could draw an aesthetic drawing. 

      

6. Whose greatest asset is their computer. 

      

7. Wants to invent something. 

      

8. Can tell you one evidence that the earth is round. 

      

9. Whose last played game was a defeat. 
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Appendix 2.5 

https://play.kahoot.it/#/k/3c4b75e6-3c95-4e1e-9994-f6ec0d5fb448 

 

Appendix 2.6 

Vocabulary exercise 

 

Match the words on the right with the most fitting word or phrase on the left  

 

Argument     Money at the bank 

Consistent     Debating 

Viable option    Electricity 

Aviator     Industrial engine 

Alternating current (AC)   Theatre 

Withdraw     Modern headphones 

Support     Flying 

Performance    Always the same 

Steam     Helping 

Wireless     The correct choice 
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Appendix 2.7 

Translate and use the following words in a sentence. 

Swap with a friend to see if you used the word correct. 

 

Reasoning  Oscillate  Cluster 

Alloy  Resolution  Attachment 

Lever  Upload  Account 

Update 

 

Appendix 2.8 

Teachers’ interview questions: 

1. How do you teach vocabulary? 

2. How often do you include vocabulary in your teaching? 

3. Do you ever test the students on vocabulary? 

4. When teaching vocabulary,  What methods do you believe are the best for the students? 

5. Do you ever use glossary? If no, why not? If yes, why? 

6. Do you ever base your teaching on research? 
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Appendix 2.9 

 Students’ interview questions: 

1. How do you learn words by yourself? 

-Is it difficult/easy? 

-Is it usefull? 

- Do you learn for each other? 

2. How do you learn glossary? 

3. If you come across a word you do not know while watching TV or a movie, how do you find 

out the meaning of the word? 

4. How do you perceive that you work with increasing vocabulary in school? upper secondary 

school as well as elementary school. 

5. How do you want vocabulary to be teached in schools? 

6. What do you believe that the teachers think about when planning to teach vocabulary? Do 

they think about it? How much time and focus is put into it? 

7. Which of these methods of teaching vocabulary do you prefer? 

8.Do you think that enough vocabulary is taught in upper secondary school? 
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Appendix 2.10 

Smartphones that charge in five minutes 'could arrive next year' 

Smartphones with batteries that fully charge in five minutes could be available to consumers 

next year. The technology was first shown off in 2015, when Israeli start-up StoreDot 

demonstrated its FlashBattery at the CES tech show in Las Vegas. Chief executive Doron 

Myersdorf told the BBC it is now expected to enter production in early 2018. However, Ben 

Wood, a technology analyst at CCS Insight, said he had doubts about the claims. Mr Myersdorf 

said he could not reveal which manufacturers were signed up to use the technology.  

In 2015, he told the BBC his firm's battery contained materials that allowed for "non-

traditional" reactions and the unusually fast transfer of ions from an anode to a cathode - the 

electrical process that charges a battery. The design involves nanomaterials, which feature 

extremely small structures, and - unnamed - organic compounds. Some versions of the battery 

were thicker than most smartphone batteries at the time, but now Mr Myersdorf has claimed it 

is ready for the market. "We will charge a smartphone in five minutes," he said. He added that 

the technology was in pilot production at two Asian battery makers and that "mass production" 

was expected to commence in the first quarter of 2018. 

'Remain sceptical' 

Mr Wood, while remaining unconvinced whether the rollout would happen as quickly as 

claimed, did admit that if the battery worked as planned, then it could be a major moment in 

the industry. "Taking risks with battery technology can bite you," he told the BBC. "I would 

say that experience has taught me to always remain sceptical. Let's see if it happens would be 

my view.”. He pointed out, for example, that any design that generates large amounts of heat 

can impact the performance of the battery. However, he added that anyone who did manage to 

crack the "battery problem" could have a transformational effect on consumer electronics. Other 

manufacturers are also working on quick-charging battery tech. In November, Qualcomm 

announced its Quick Charge 4 system, for example, that offers five hours of battery life 

following a five-minute charge. StoreDot also unveiled an electric car battery that charges in 

five minutes at a tech show in Berlin this week. The firm said the battery provides 300 miles of 

range.  
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A demonstration of the technology was given at the Cube Tech Fair - though the short 

presentation ended before the battery had finished charging. "We don't have contracts but we 

are working with car companies to develop the battery - this will take another three years or so 

to be on the road," said Mr Myersdorf. By contrast, Elon Musk's electric vehicle firm Tesla says 

its Supercharger technology takes 75 minutes to fully charge the battery in one of the firm's 

cars, such as a Model S for example. A 30-minute charge would allow for 170 miles of range 

with the same system. "Consumers want charge times similar to filling up their cars at a petrol 

station," said Joe Kempton, an analyst at Canalys. But real applications would depend on 

"whether the technology can be produced at a large enough scale" and at the right cost, he 

added.  

http://www.bbc.com/news/technology-39895898 
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Appendix 2.11 

Find someone who… 

-Knows the difference between an argument and a counter argument  

__________________________________________________________ 

-Can explain what a debate is 

__________________________________________________________ 

-Knows what a rebuttal is 

__________________________________________________________ 

-Knows what a moderator is 

__________________________________________________________ 

-Can tell you the difference between an opening statement and a closing statement 

__________________________________________________________ 

-Can tell you about Leonardo Da Vinci 

__________________________________________________________ 

-Can tell you about Nikola Tesla 

__________________________________________________________ 

-Can tell you about The Wright brothers 

__________________________________________________________ 

-Can tell you about Thomas Edison 

__________________________________________________________ 

-Can tell you who the Prince of Wales is 

__________________________________________________________ 
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Appendix 2.12 

1. moderator 

2. argument 

3. counter argument 

4. rebuttal 

5. patent 

6. inventor 

7. twenty-first century 

8. evidence 

9. research 

10. discovery 
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