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Abstract 
The purpose of the study was to explore golf student-athletes’ perceptions of support within their 

dual career (DC) environment from a holistic perspective. Together with exploring the 

stakeholders’ perspective on the dual career environment and support to golf student-athletes, 

from a holistic perspective. To examine the purpose two semi structured interview guides were 

made, one with questions about support within five different domains, athletic, academic, 

psychosocial, psychological and financial. The other one was made with questions in the same 

domains together with questions about the structure of the DC environment. The participants in 

the study were nine golf student-athletes that competed on international- or national level, the 

mean age was 21 (SD=1.80), and three stakeholders with the mean age 41.33 (SD=8.39). Based 

on the result, a developed version of the Athletic talent development environment model has been 

created. The study’s conclusion was that the student-athletes perceived more support than lack of 

support within the DC environment and the main support was given within the athletic domain.  
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Sammanfattning 
Syftet med föreliggande studie var att utforska golf student-idrottares upplevelser av stöd i deras 

dubbla karriärs miljö från ett helhetsperspektiv. Samt att utforska nyckelpersoners perspektiv på 

den dubbla karriärens miljö och stödet som finns för golf student-idrottarna, från ett 

helhetsperspektiv. För att undersöka syftet gjordes två semistrukturerade intervjuguider, en med 

frågor om fem olika domäner, idrottslig, akademisk, psykosocial, psykologisk och finansiell. Den 

andra hade frågor i samma domäner samt frågor om strukturen inom den dubbla karriär miljön. 

Deltagarna i studien var nio golf student-idrottare som tävlade på internationell eller nationell 

nivå, medelåldern var 21 (SD=1.80), samt tre nyckelpersoner med en medelålder på 41.33 

(SD=8.39). Baserad på resultatet har en utvecklad version av Athletic talent development 

environment model tagits fram. Föreliggande studies slutsats var att student-atleterna upplevde 

mer stöd än brist på stöd i deras dubbla karriär miljö och att mest stöd gavs inom den idrottsliga 

domänen.  

 

Nyckelord: Dubbel karriär, nyckelpersoner, socialt stöd, övergång 
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According to Brown et al. (2015), student-athletes experienced that lack of support from friends 

with no dual career (DC) were a problem while handling a transition into a DC. However, The 

European Guidelines (2012) advocated that having a DC brings benefits, as for example an 

expanded social network, which can lead up to better support and peer relationships. 

Furthermore, according to Rees, Hardly and Freeman (2007) research showed that golf-players 

which received support got positive affect on their performance. 

Nevertheless, Tekavc, Wylleman and Cecic Erpic (2015) advocated one of the most 

significant transitions in the DC to be the transition entering university. This significant transition 

perceived to be linked to multiple challenges. Linnér, Stambulova, Lindahl and Wylleman (2016) 

showed that 53.5 % of the Swedish student-athletes at five different universities felt that they did 

not have enough money to balance their education and sport. To achieve success in sport, athletes 

needed to spend a lot of time practicing to improve their sport career (Aquilina, 2013). It has been 

shown that it was less common that the student-athletes prioritized other aspect of life than sport 

because of the sport demands. Still, out of six different sports at NCAA College, less than 4 % of 

the student-athletes advanced to professional level in their sports (NCAA, 2016). Additional, 

Skinner (2004) indicated time as a big issue for student-athletes during the first year at university. 

Regardless of the level the athletes compete at, it will be unavoidable not to retire and a DC may 

decrease negative effects that might come with a retirement (Stambulova, Stephan, & Jäphag, 

2007). 

Stambulova, Engström, Franck, Linnér, and Lindahl (2015) presented the first Swedish study 

about DC’s as late as 2015. In their study they suggested that Swedish national guidelines should 

be formed similar to the EU guidelines. The current study will explore golf student-athletes’ 

perceived support and stakeholders’ perspective on the support and DC environment at a DC 

program at university level in Sweden, from a holistic perspective. 

 

Dual career 
DC has been defined as a career with two major foci’s, either to combine elite sport and 

education or work (Stambulova and Wylleman, 2014; The European Guidelines, 2012). The 

European Guidelines (2012) also defined DC as: 

 

"Dual careers" in sport encapsulates the requirement for athletes to successfully 

initiate, develop and finalise an elite sporting career as part of a lifelong career, in 

combination with the pursuit of education and/or work as well as other domains 

which are of importance at different stages of life, such as taking up a role in 

society, ensuring a satisfactory income, developing an identity and a partner 

relationship (p. 6). 

 

It has been suggested that a DC may be a good solution for elite athletes to prepare for a life after 

sport (Stambulova et al., 2015). Stambulova et al. (2015) defined the optimal DC balance as a 

combination of sport and studies that may help student-athletes to achieve their sport and 

educational goals, and to live a satisfying private life in which they maintain their well-being and 

health. 

 

Transition and DC transition 
“Career transitions are turning phases or shifts in athletes’ development associated with a set of 

specific demands that athletes have to cope with in order to continue successfully in sport and/or 

other spheres of their life” (Stambulova & Wylleman, 2014, p. 609). Within school a transition 
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could occur when someone goes from high school to university and within sport, a transition 

could occur when advancing from junior to senior level. In private life it could occur if someone 

goes through a divorce. DC transitions implied the athletes’ simultaneous transition in sport and 

education or work, and were linked with changes and challenges in other areas of athletes’ lives, 

and also psychological, psychosocial, physical, and financial development (Stambulova & 

Wylleman, 2015). Transitions could be either normative (e.g. sport career retirement), which 

means that the transition is predictable, or non-normative (e.g. unexpected failure), which means 

that the transition results from unplanned important events (Wylleman & Lavallee, 2004). 

 

Social support 
Over the years, social support has been defined in various ways. Thoits (2011) referred to social 

support from a broad perspective, and considers that it was the social resources individuals felt 

they had access to. Alternatively the support that actually was available to them in their social 

network. Cohen, Brittney, and Gottlieb (2000) had a different approach to social support, they 

claimed that social support included both the structure in persons social life (e.g. group 

membership and family ties) and more evident functions they may receive (e.g. emotional 

support). Lazarus and Folkman (1984) saw social support as a resource in person’s social 

environments and that people appreciated their resources when they faced stress. Cohen and 

Syme (1985) defined social support as resources provided by important people surrounding the 

athletes’. In current study, social support was seen as a combination of Thoits (2011) and Cohen 

and Syme’s (1985) views and refers to people that surrounded the student-athlete but also all the 

resources that could support in different spheres of life. 

 

Stakeholder 
There is a few different ways to define stakeholder as a part of social support. For the current 

study the following definition was used: “Any person, group, or organization that can place a 

claim on the organizations (or other entity’s) attention, resources, or output, or is affected by that 

output” (Bryson, 2011, p. 48). However, stakeholders participating in the current study were only 

persons that can place a claim on the organization. 

 

The Holistic Athletic Career model (Wylleman, Reints, & De Knop, 2013) 
The holistic athletic career model is a model that highlights stages and predicts normative 

transitions in sport and other domains in an athlete’s life (see Figure 1). Transitions in different 

domains of life can affect in how well the athlete’s sport career and other aspects of life are 

going. The model is divided into five different levels: athletic, psychological, psychosocial, 

academic/vocational and financial. Each of these levels contains three to five stages. The model 

also includes an approximate age range throughout the five levels. 

The athletic level starts with the initiation stage, a child normally enter this stage around 6 

years of age. Sport is more about having fun and playing around at this point. The ones 

supporting his or her participation in sports are the parents, siblings and peers. Next stage is the 

development stage, entering this stage is most common at age 12 or 13. Improved structure 

around exercise and sport-related goals occur here, at the same time as the athlete choosing one 

or two sports to focus on. During this stage, competition also starts to become a regular event. 

Coaches, peers and parents are the social support, helping the athlete to learn how to pick up new 

skills, gain physical fitness and show new competences during competitions while he/she is in the 

development stage. 
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The athlete enters mastery stage when he/she is around 18 years old. Mastery level is the stage 

where the athlete is getting more responsible for his or her own exercise and how he/she perform 

in competitions. He/she is now expert at their own sport and the coach can be seen more as a 

mentor at this point. Parents do not have a huge role in the sport part of their child’s life anymore; 

the athlete is taking more control by themselves. The mastery level has three sub-levels, a) 

progress in amateur senior/elite sport, b) professional sport involvement and c) achievements 

with parallel preparation for the career termination. For more information about the sublevels 

(see Wylleman et al, 2013). 

 

 
Figure 1: Holistic Athletic Career model (Wylleman et al., 2013) 

 

The discontinuation stage is the last level of the sport career and also the point where the 

athlete stops competing, but might still exercise for pleasure. According to the model, the athlete 

is around 28 to 30 years when entering this stage. At this point forward, the main focus is to start 

a new professional career, either inside or outside the sport environment. 

The psychological level is divided into three stages, childhood, adolescence and adulthood. 

Childhood includes all children until 12 years of age, adolescence extends between 13 and 18 

years old, and adulthood starts at the age of 19. The psychosocial level is about who may be the 

main social support at different times of the sport career. During the initiation stage, parents, 

siblings and peers are the main social support as mentioned earlier and at the development stage, 

coach, peers and parents are the main support. The mastery stage main support system is from a 

partner and a coach, while in discontinuation stage the family is the main support and at some 

cases the coach. 

The academic/vocational is the fourth level, which includes four stages. The first stage is 

primary education, where the child enters at 6 or 7 years of age. Secondary education starts at the 

age of 12 or 13, higher education at 18 or 19 years of age and according to this model, 

professional occupational/vocational training begins at age 25. Finally the fifth and last level is 

the financial level. During the first stage of this level the family is the biggest financial support, 

second stage family and/or sport federations are the financial support. During the third stage, 

sport federation is still a support system along with different kinds of sponsors. The fourth stage 

support includes the family and the fifth stage includes the former athlete’s new employer. 
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The Athletic Career Transition model (Stambulova, 2009) 
The athletic career transition model is constructed to describe all kind of transitions that an 

athlete going through during the athletic career (see Figure 2). How effective the coping 

considered depends on a balance between coping resources and barriers of the transition, which 

are dynamic. Resources are the factors that ease the transition and can be both internal and 

external factors (e.g., previous experience, the availability of social and professional assistance). 

Barriers are the factors that inhibit the coping process and can also be both internal and external 

factors (lack of financial resources, low self-confidence).  

 

 
Figure 2: The Athletic Career Transition model (Stambulova, 2009) 

 

There are two possible transition outcomes of the model; it is either a successful or a crisis 

transition for the athlete. The result of a successful transition refers to a good combination 

between transition demands and the athlete’s coping resources and strategies. A crisis transition 

occur when the athlete use poor coping strategies, experiencing a low level of resources and/or 

high levels of barriers which leads to ineffective coping. A crisis transition is a transition that an 

athlete has to go through but is not able to cope with autonomously. In this case, the athlete needs 

an intervention to handle the transition. Two possible secondary outcomes of a crisis transition 

are either a delayed successful transition or an unsuccessful transition. A delayed successful 

transition occurs when the intervention of the transition is effectively completed. An unsuccessful 

transition occurs when the intervention of the transition is ineffective and associates with 

negative effects as for example substance abuse or eating disorders. 

Therefore, when an athlete is going through an athletic career transition he/she has two 

outcomes, either a successful transition or an unsuccessful transition. If the athlete is going 

through an unsuccessful transition it will lead to either a delayed successful transition (with help 

of an effective intervention) or to an unsuccessful transition (because of an ineffective 

intervention) which may cause negative consequences such as unplanned retirement or 

overtraining. 
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The Athletic Talent Development Environment model (ATDE) (Henriksen, 2010) 
The ATDE model is meant to be seen as a guide to describe a specific sport environment and to 

clarify different factors, roles and relations within the environment into the athletic development 

process (see figure 3). The main purpose is to help a young talented athlete to cope with the 

transition from junior to elite-senior level in sport. Therefore, the prospective elite athlete is 

placed in the middle of the model. The model is structured into two different levels (micro and 

macro) which in turn are divided into two domains (athletic and non-athletic) as well as a 

timeline (past, present and future). The athletic domain includes the part of the athlete’s 

environment which is directly related to the sport, while the non-athletic domain refers to all the 

other areas of an athlete’s life. 

 

 
 

 

Figure 3: The Athletic Talent Development Environment model (Henriksen, 2010)  

 

The micro-level refers to the level where the athlete spend much time every day, as the daily 

training or in school, and it’s characterized of actual communication and interaction with, for 

example coaches, teachers or other persons who surrounding the athlete in his or her everyday 

life. The athletic domain relates to the athlete’s sport environment which usually includes related 

teams or clubs, coaches, leaders, physical coach and physiotherapists. The non-athletic domain 

relates to the environment outside sport which includes school, family and peers who may be 

perceived as opponents or possibility of deeper interactions. 

The macro-level refers to the environment in a broader perspective, the environment which 

affects but does not have direct contact with the athlete and includes several factors. Sports 

federations, contain both those that are sport specific or those more generally representing 

national sports. The educational system acts as a structure for educational activities and the 

reference groups may be Olympians, national team athletes or others. Finally, media have an 
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important role to allocate information and interest. These factors are either athletic, non-athletic 

or both and may be perceived as resources or obstacles to the athlete. The athlete is also part of 

different cultures, such as the culture of the specific sport, general sporting and national culture 

and youth culture. 

It is clear that some factors belong to a specific level and domain – the coach for example, 

belong clearly to the micro-level and the athletic domain while other factors may belong to both 

domains, such as the family, that is a big part both in the athletic and non-athletic parts of life. In 

the outer layer of the model, you have a timeline with past, present and future illustrating that the 

environment is dynamic and changing. Perception of past, present and future affects, a) when the 

athletes make decisions about future involvement, b) when resources are allocated by sports 

organizations and, c) when clubs modify or design talent development programs. The various 

factors value of the environment is also changing over time. 

The ATDE model has a holistic and ecologic perspective. It is ecologic in the sentence that it 

considers the athlete’s development is influenced by the context in which development takes 

place. The model has a holistic approach in three ways, a) it includes the athletic and non-athletic 

domain, b) it includes the micro- and macro-level and, c) it includes the development of the 

environment over time (past, present and future). 

 

Stakeholders’ impact on a dual career 
According to Lundberg, McIntire and Creasman (2008) it existed a long list of benefits from 

social support. Particularly it has been shown that self-efficacy of students increased by social 

support. It has also been shown in another study that the relationship between social support and 

well-being was significant for college students (Wang & Castañeda-Sound, 2008). Gledhill and 

Harwood (2015) advocated that social support from coaches, family, teachers and team-mates 

interact well for an optimal chance of creating a good environment, where the student-athletes’ 

have the best chance to develop. The researchers continued to say that such a good social support 

system would increase the chance of a successful transition and DC development. A support 

structure should be integrated in sports, school and lifestyle of the student-athletes’ rather than 

just be isolated in the sport (The European Guidelines, 2012). There should be direct contact with 

the student-athletes’ parents, coaches and other stakeholders. The support should be structured 

between the school, the coaches and other stakeholders to reach commitment through 

individualized action plans. 

In a study of Bengtsson and Johnson (2012), the result showed that social support was a key 

factor for student-athletes in their athletic transitions. They continued to advocate that the 

student-athletes experienced lack of financial support to help them with their athletic transitions. 

Further research also proposed that social support may have an impact on various aspects of 

performance in sport (Sarason, Sarason, & Pierce, 1990). A contributing factor that helped 

student-athletes successfully implement DC’s was stakeholders in the field of sport, such as sport 

organizations and sport centers (The European Guidelines, 2012). Especially significant others 

like coaches, parents and other persons involved in the DC. 

 

Benefits with a dual career 
In Aquilina’s (2013) study several student-athletes prioritized sport, but they still agreed of the 

fact that a combination of sport and academic careers was important for a few different reasons. 

Some of the reasons to deal with a DC were to prepare for a post-athletic career, and to get 

competence in different areas. It also was valuable for different situations and to stimulate the 

intellectual parts with combinations to the many physical challenges the sport career had to offer. 
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Another argument to deal with a DC according to different type of sport athletes were that an 

academic career also gave the athletes study grant to live a financially better life and still have a 

lot of time focusing on the athletic career. Furthermore, Aquilina (2013) advocated that a more 

psychological perspective was that, being under academic pressure helped the student-athletes to 

concentrate during competitions and to be more organized, which gave better sport results. 

Ryan’s (2015) study also showed that athletes felt that pursue interests outside sport, find time to 

work and spend time with family made their sport goals easier to serve. 

The European Guidelines (2012) also presented a lot of benefits for athletes involved in a DC. 

Health-related benefits were that athletes’ perceived a more balanced lifestyle, reduced stress 

levels and increased wellbeing. Different social benefits that could occur in a DC were that the 

athletes’ social network expanded which led up to a better social support and better peer 

relationships. Other benefits tended to develop in different spheres of life than sport, it could be 

development of personal identity and positive impact on self-regulation abilities. DC may result 

in a better retirement planning which could lead to a shorter adaptation period and prevention of 

identity crisis. Harrison and Lawrence (2004) result indicated that negative effects after retiring 

were prevented when student-athletes’ perceived balanced academic and athletic activities during 

their sport participation and it was a significant predictor for post-sport life adjustment. 

A study about student-athletes’ experiences of their transition into university (Brown et al., 

2015) showed that participants experienced many external resources that helped them cope with 

different situations in their DC. The study was based on Wylleman and Lavallee’s (2004) 

developmental model of transitions faced by athletes’ (which is the original model that evolved 

into the holistic athletic career model) and resources had been found in all the four different 

levels that the model included. External resources that the participants in the study especially 

emphasized with were for example coach support, academic flexibility and academic staff. 

 

Difficulties with a DC 
Results from Brown et al. (2015) showed that student-athletes’ experienced some barriers (e.g. 

damage relationship between athlete and coach and pressure from university reputation) while 

handling their transition into a DC. According to Fryklund (2012) student-athletes needed to be 

prepared to meet more demands than non-student-athletes because they needed to maintain 

academic eligibility and still perform in their sport. Academic demands, training intensity, 

interpersonal relationships and moving to a new city were other experiences that could be 

stressful when student-athletes begun their DC on university level. Fryklund’s (2012) study 

showed that, when student-athletes combined sport and studies they felt stress when they could 

not join social activities because of their time pressure. 

According to Ryan’s (2015) study, coaches and national sport organizations were 

unsupportive of athletes that pursuing a DC. Some athletes found their coach unhelpful when it 

came to discuss and make plans for a DC at university level. Another coach thought balance in 

life were good until a point, but that no one will end up being an Olympic medalist with a 

balanced life. A manager showed lack of support about life outside sport, believed that it should 

not matter what athletes did outside the sport environment, since they were on an elite level only 

to do sport. Athletes’ wished that coaches and managers should see them from a more holistic 

perspective, not just as athletes. The coaches’ lack of support in other parts of life made the 

athletes concerned about life after sport (Ryan, 2015). 
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Justification of the study 
Tekavc et al. (2015) advocated future studies to investigate how to increase and improve better 

chances for a successful combination of academic and athletic careers. The reason for such future 

research was to be able to find ways to support and help the student-athletes to fulfill both their 

careers. Tekavc et al. (2015) and Stambulova and Wylleman (2015) recommend to use a holistic 

perspective while studying DC since the athletic career gets influenced by different areas of life, 

like education and financial status. Stambulova (2009) have also recommended more studies to 

illuminate transitions in the athletic career that occur at the same time as transitions in other 

spheres of life. Another recommendation for future studies was to include coaches, peers, 

families, school and the school system while doing research about the development environment. 

According to the Swedish government, adolescents having an elite sport career should be 

given an opportunity to combine sport with education (Swedish government bill, Prop. 

1998/99:107). DC has shown to be a good solution to balance sport and other spheres in athletes’ 

lives and to prepare them for a life after the sport career (Stambulova et al., 2015). Because 

athletes’ invest a lot of time for their athletic development, they should get help to maximize the 

benefits with their sport participation (e.g. physical improvement) and be compensated for the 

possible costs (e.g. offering other aspects of life). Stambulova and Wylleman (2015) recommend 

future studies to involve the environment perspective, focusing on the influences of student-

athletes combination of sport and studies. 

Another aspect of the Swedish sports system is that all elite athletes should be able to continue 

with a normal life after retiring from sport and this is especially formulated for the Swedish 

secondary school (Swedish government bill, Prop. 1998/99:107). Druckman, Gilli, Klar and 

Robison (2014) suggested that future studies need to recognize the role of one’s social 

environment. 

 

Swedish university dual career program 
The current study was conducted at a University in southern Sweden with student-athletes at a 

university DC program. The program was designed to promote a DC and help athletes in their 

sport investment at elite level meanwhile they prepared for a career after sport. To make it 

possible to have a DC, the education was adapted with courses that would help them in their sport 

career, as well as their vocational career. For example, courses within different areas like sport 

psychology, physiology, leadership and economy/marketing. The education was also structured 

with specific set times for lectures, recorded lectures and study pace at 75%. Criteria for entering 

the sport program were basic eligibility and 400 credits in the subject ‘special sports’, of which at 

least 100 credits sports specialization, from a national elite sport school or a nationally approved 

sports education or equivalent. The current study was a part ‘The dual path towards graduation 

and the podium’ (Linnér & Stambulova, 2015). 

 

The dual path towards graduation and the podium-project 
A Swedish DC project entitled ‘The dual path towards graduation and the podium’ (Linnér & 

Stambulova, 2015) was initiated in 2015. This project was based on the holistic athletic career 

model (Wylleman et al., 2013) and the athletic career transition model (Stambulova, 2009) and 

used a mixed-method longitudinal design. The aim of the project was to investigate student-

athletes’ university transition with a specific focus on student-athletes’ DC balance. 23 student-

athletes enrolled at a purposefully selected Swedish university DC program known for its DC 

arrangement (described above) were monitored 19 times throughout the first educational year 

using the Dual Career Monitoring Survey (DCMS). The DCMS was developed within the project 
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and measures student-athletes’ perceptions of DC balance, time investments, demands, coping, 

satisfaction, resources and barriers in relation to sport, studies, private life, social life and 

financial situation. Individual profiles outlining student-athletes’ transitional experiences based 

on the DCSM data were compiled and used as a basis for conducting interviews with the student-

athletes’ at the end of the first educational year. The interviews focused on the student-athletes 

transitional experiences and DC balance (see Interview guide in Appendix 1). 

The current study presented in this paper was based on data collected within the above project. 

The current study only included golf-players and therefore 9 out of the original 23 student-

athletes were included in the analysis. The current study focused on golf student-athletes’ 

perceived support in relation to sport, studies, private life, social life and financial situation 

within the DC program, as well as on the stakeholders’ perspective on the DC environment and 

support to the golf student-athletes.  

 

Objectives 
The objectives of the study were: 

1. To explore golf student-athletes’ perceptions of support within their dual career environment 

from a holistic perspective. 

2. To explore the stakeholders’ perspective on the dual career environment and support to golf 

student-athletes from a holistic perspective. 

 

Method 

Participants 
The current study involved nine golf student-athletes, six of them were male and three were 

female. The mean age was 21 (SD=1.80). Three of them were competing on international level 

and six of them competed on national level. 

The current study also included three stakeholders within the DC program, their mean age was 

41.33 (SD=8.39). The stakeholders represented different roles within the environment, including 

for example administrator, teacher, psychical coach and sport director. One of the stakeholders 

had two roles for the student-athletes, one in the sport organization and one in the university 

organization. The other two stakeholders had only one role, one of them in the sport organization 

and the other one in the university organization. All three stakeholders had been working at the 

DC program for eight years. 

 

Ethics 
Before the collection of the quantitative data for ‘The dual path towards graduation and the 

podium’-project (Linnér & Stambulova, 2015) the student-athletes’ approved and signed a 

written informed consent. The consent form included information about the project and ethical 

information including voluntary participation, confidentiality, and their right to withdraw without 

any consequences. The same information was repeated in the beginning of the interviews. Before 

the interviews with the stakeholders, the same process with approving and signing a consent form 

were completed (see Appendix 2). All participants were named by a corresponding designation 

(i.e., P1-P9 and S1-S3). 

 

Interview guides 
Both the interviews with the student-athletes and the stakeholders were conducted through semi-

structured interviews. The interviews with the student-athletes did also involve discussions about 
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the 19 quantitative measurements that the student-athletes had done throughout their first year at 

university. 

The student-athlete interviews were based on the holistic athletic career model (Wylleman et 

al., 2013), and the athletic career transition model (Stambulova, 2009) and it was divided into six 

parts. The first part of the interview was about the student-athletes, their backgrounds and reasons 

for applying to the DC program and any previous experiences of a DC. The second part was an 

introduction to the five developmental areas (Wylleman et al., 2013), such as sport, studies, 

psychological, psychosocial, financial. The third part was the central part where the main 

question was asked. This part also involved discussion about the 19 quantitative measurements 

the student-athletes had done during their first year at university. The fourth part was about 

optimal balance and how well they manage to have balance during their first year with a DC on a 

university level and what optimal balance meant for them. The fifth part was about external 

resources for a DC. Sixth and last part was a summation of the student-athletes first years of their 

DC at university level, and if they had any recommendations to future student-athletes. 

To do the interviews with the stakeholders an interview guide (see Appendix 3) was made in 

cooperation between the authors and their supervisor. These interviews were also based on The 

Holistic Athletic Career Model (Wylleman et al., 2013), as well as The Athletic Talent 

Development Environment model (Henriksen, 2010). The interview guide for stakeholders was 

divided into five parts apart from information about ethics and the study’s purpose. The first part 

of the interviews were about the stakeholders own background. That part also included questions 

about their role for the student-athletes and what that role they saw as the most important. The 

second part focused on the student-athletes situation and what characterized student-athletes that 

succeed with their DC. That part also included a question about what challenges the student-

athletes met when they starting at the DC program, and how well they did cope with those 

challenges. The third part on the interview was about the stakeholders views on the DC programs 

environment. The fourth and main part of the interview was about what kind of support the 

stakeholders and the DC program offered to the student-athletes. 

There was one question for each of the five areas, sport, studies, psychological, psychosocial 

and financial. There were also questions about when it got hard to give support and if the 

stakeholders thought the support to the student-athletes were good enough. The fifth and the last 

part of the interview was about the future, what did the stakeholders see as the most important 

development for the DC programs environment. 

 

Procedure 
The interviews with the student-athletes were done by the supervisor of the current study, to be 

used in ‘The dual path towards graduation and the podium’ (Linnér & Stambulova, 2015). The 

sample was done through a strategic choice based on availability. Eight interviews were done 

face-to-face within a closed meeting room at the university where the student-athletes studied, 

and one interview was done using Skype. Within the meeting room, and to guide the interview, a 

TV monitor was used to showcase the respective student-athletes results for the first year of 

quantitative data. For the interview carried out by Skype, a PDF document with the same 

information was sent to the participants at the start of the interview. The interviews were around 

76 minutes each. 

The interviews with the stakeholders were also done through a strategic choice based on 

availability by the authors of the current study. The authors’ supervisor helped out with the first 

contact with the stakeholders and when they approved to participate the authors of the current 

study took over the contact. One of these interviews was done over Skype and two of them at a 
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closed meeting room at the university. Time and place determined in common between the 

authors and stakeholders so that it suited everyone. Both authors contributed at all the interviews 

but one of them was interview leader and asked the questions, the other author took notes and 

sometime asked supplementary questions. The stakeholder interviews were on average 53 

minutes long and both the interviews with the student-athletes and the stakeholders were later 

transcribed and analyzed by the current study’s authors. Total transcribed interview pages for the 

student-athletes were 109 and 26 for the stakeholders. All the transcribed pages were written with 

Times new roman size 12 and with single space. 

 

Data analysis 
The data was analyzed using Lundman and Hällgren Graneheim’s (2009) qualitative content 

analysis method. The pathways to create the four overarching categories used in the current study 

were done either inductively or deductively. One of the category profiles were done inductively 

and three of them were done deductively. Inductive analysis means to structure the overarching 

category from the raw data units (Smith & Sparks, 2016). It is the way from the most concrete to 

the most general units. Deductive analysis means to structure the category profile based on a 

theory or previous research findings. It is way from the most general to the most concrete units 

(Smith & Sparks, 2016). 

The analyze followed these steps: 

1. The first step was to transcribe the interviews. 

2. The second step were to separate relevant from irrelevant information, which the authors did 

separately. The relevant information (the raw data units) was the information that got analyzed. 

In the current research, focus primarily was on the student-athletes support and how they 

perceived the stakeholders functions. Not only support was selected from the interviews, lack of 

support was also of interest for the study. When the relevant information had been separated from 

the irrelevant, the authors colored the information for support green, and lack of support red. 

3. After analyzing separately, the authors then compared their analysis of the support and lack of 

support data units and discussed their perceptions of the data. After agreeing about what was 

support and lack of support in the interviews, those data units got cut out from the interviews.  

4. Next step was to create the overarching categories, four category profiles were created. The 

category profiles represented either support or lack of support, and either student-athletes or 

stakeholders.  

5. The higher order themes were created deductively, out of the five different levels of the 

Holistic athletic career model (Wylleman et al., 2013).  

6. One of the category profiles did not include enough information to fit in all five levels. 

Therefore, that category profile (see Figure 7 in Appendix 4) was created inductively. The 

category profile did not include higher- and lower order themes, only “themes”.  

7. Out of the three category profiles with higher order themes, the next step was to create lower 

order themes. 

8. Since the interviews and analysis up to this point were done in Swedish the last step was to 

translate the category profiles to English. This was made by triangulation (Denzin, 1978) between 

the authors and the supervisors.  

 

Results 
The results are presented along the two objectives and will begin with objective one and then 

proceed with the results of objective two. The headlines are divided down by each higher order 

theme of every category profile. The authors chose to divide the higher order themes from the 
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most mentioned support or lack of support to the least mentioned support or lack of support. 

Lastly, a new model will be presented from the currents study’s result.  

 

Student-athletes’ perceptions of support 
The current study showed that the student-athletes at the Swedish university DC program 

perceived support during their first year at university. There were 269 mentioned raw data units 

which aimed to support in their DC environment (see Figure 4 in Appendix 4). 

 

Athletic support. 
Support factors within the athletic area was the most mentioned support, with 106 raw data units. 

The result showed that the participants’ perceived many benefits with the DC environment. One 

of the most mentioned benefits were that they had expertise around them, to help manage the 

sport in a good way. P 7 explained it like this: “I think we /.../ have very good coaches, which 

helps a lot with the sport here and we have the opportunities to manage the sport in the most 

effective way possible”. 

Something else that was perceived as support for the DC from a sport point of view was that 

the participants thought they had a lot of advantage from the courses at university. That it helped 

them handle their situations in the DC. P 3 said: ”The career transitions course was great. To have 

understanding for how things affect you, so you can be prepared to it before it happens”. 

Finally, there was one more benefit within the sport part of the DC, the participants expressed 

it like they had the training opportunities they needed to develop in their sport. P 7 described it 

like this: ”You’ve got the opportunities you need to manage the sport” and P 9 said: ”Especially 

the training opportunities that we have here, with the golf training facility and good golf clubs”. 

 

Academic support. 
Within the academic environment the result showed that classmates and teachers were the most 

perceived support and one participant explained it like this: ”Yes, you get a lot of help from 

everyone possible, classmates reminds you about thing. Then the teachers helps a lot as well” 

(P7). 

As described earlier, the DC program was structured so that the student-athletes would have 

more flexibility in their studies, so they could focus on their sport development. The participants 

perceived the structure of the program as a support, and thought they could schedule their time 

better to be able to spend more time on the sport career. The structure as a support was mentioned 

24 times in the interviews. The following were two examples: “A lot thanks to the 75 % study 

pace, you have time to play golf at the same time as you have time to studying” (P9) and ”You 

can structure your schedule when we only have two lectures a week. Think it’s easier to cope 

with the dual career. That you just plan by yourself and make it fits into my weekdays” (P1). 

Something else that was seen as a support was that the student-athletes had access to recorded 

lectures, which made it easier to handle their studies when they were away on competitions. 

 

Financial support. 
Two mentioned support factors for the financial part of the DC environment were study grants 

and sponsors that they earned themselves. For some of them the financial part was very simple 

and nothing they had to worry about. P 8 said: ”I have sponsors that help me with pretty much, 

competitions and travels and stuff”. 

Something the authors interpreted as financial support was when the student-athletes worked 

alongside school and sport, to be able to finance themselves and still invest in their sport while 



13 

 

they studied. One participant described it in this way: ”I work to be able to play and to hold on to 

my sport and to be able to play competitions, travel around and exercise and so on, and also to 

live” (P6). Something that was expressed in the interviews was that they had access to cars, 

which can be seen as a financial support in form of material benefits, and P 9 mentioned it like 

this when he/she talked about differences from before DC at university level: ”We have access to 

cars”. 

 

Psychosocial support. 
The result showed that the participants perceived psychosocial support through school. But also 

the fact that they had moved to a typical student city made the social life easier, one participant 

explained it like this: “It’s a university city. I have found it easy to talk and meet new friends” 

(P9). The student-athletes who participated at the university initiation perceived that it was an 

important reason to how they acquired many friends, which eased their social life. ”So, those I’m 

best friends with, I got to know during the [university] initiation” (P8). 

 

Psychological support. 
The results showed that only a few of the student-athletes were still living in their parents’ house. 

For the ones who did, they had some support with the everyday tasks: P 1 mentioned the 

psychological support like the following: ”I do not need to wash and things, I help with cooking 

when I’m home, but often when I’m coming home and it’s on the kitchen counter. Very 

supportive parents”. 

 

Student-athletes’ perceived lack of support 
The current study showed that the student-athletes at the Swedish university DC program 

perceived lack of support during their first year at university. There were 60 mentioned raw data 

units which aimed to lack of support in their DC environment (see Figure 5 in Appendix 4). 

 

Factors reducing psychosocial support. 
The result showed that the student-athletes found it hard to find time to spend with family and 

friends while dealing with a DC, one participant explained it like the following: “The dual career 

makes it more suffering. It’s hard to have both a sport career and study but at the same time have 

time to prioritize the social life” (P1). Some student-athletes also expressed a problem about the 

lack of social support in the new city, at the beginning of the first year at university: ”Yes, I begin 

to say that, yeah, the first weeks, the first month was difficult socially” (P5). 

Perceived feelings of loneliness and the need to sacrifice some friendships because of the long 

distance from hometown were some other results from the current study. One student athlete 

explained the feelings about it like the following: “In some periods of course, if you have felt 

alone and far from home and all that, then it has been really tough, absolutely” (P4). 

 

Factors reducing academic support. 
The results showed that online lectures were seen as a support, but not always. Some student-

athletes’ perceived lack of support when the technology did not work. One of them expressed the 

problem like this: ”All lectures have been recorded, so when I had been away on training camps, 

I’ve been able to catch up everything. But in the beginning it did not work as it was planned with 

the recordings” (P3). Another perceived disadvantage of this kind of lectures was when they had 

courses which aimed to lead to a physiological understanding. They found it hard to see what 

kind of movement the teacher did in the videos. This was how P 6 expressed it: 
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One teacher that was on vacation and it was some struggle with the lecture. She 

said that we should do like this, but we didn’t see what she meant with the 

movement or what part of the body. It was some difficulties with the 

communication, we didn’t see how, what she meant because it was through the 

computer or through webcam. 

 

A third lack of support that the student-athletes’ perceived in the academic area were when they 

felt that the courses arrangement were insufficient: ”It feels like we are the first year, and they 

don’t really /…/ some poor planning and some poor arrangements I think” (P1). 

 

Factors reducing financial support. 
The financial situation proved to be perceived as tough for the student-athletes in the current 

study. P 5 expressed the financial situation like this: “I think it’s pretty tough with the financial 

part, since I’m not getting a lot of [support] /…/ the well-being is a challenge I think”. One 

mentioned reason was the fact that they did not get a lot of study grant: ”You don’t get that much 

study grant when studying at 75%” (P8). Lack of support from sponsors showed to be another 

problem for some student-athletes at the DC program: 

 

Yes, it’s one thing that I have been trying to work on, to change my situation, get 

some sponsors and things like that but it’s hard to find sponsors. Both because I’m 

not a professional, but also because not that many want to support with money 

just for living (P5). 

 

Factors reducing athletic support. 
The result showed that friends that did not understand how much work it takes to deal with a DC, 

could be perceived as a lack of support: ”Friends that do not invest in any sport, they do not 

understand quite what you’re doing. They do not understand what you need to do” (P8). Another 

student-athlete mentioned the change of private golf coach as a lack of support in the athletic part 

of life: ”I have had my old coach in four years and he was a big part, so it was a tough decision to 

make in the beginning” (P3). 

 

Factors reducing psychological support. 
The result showed that many of the student-athletes’ moved away from their families for the first 

time when they started to study at the DC program. Moving from family turned out to be a big 

difference for the student-athletes when it came to take care of their homes and doing everyday 

tasks: ”Now I have to clean the entire apartment, I have to cook food, plan dinners” (P4). 

 

Stakeholders’ perspective of the support for student-athletes 
At 102 times the stakeholders mentioned different kind of support that they gave the student-

athletes in relation to sport, studies, psychological, psychosocial and financial situation (see 

Figure 6 in Appendix 4). 

 

Athletic support. 
The result showed that the stakeholders’ perspectives on the athletic support at the DC program 

were good. S 3 brought up a few different training opportunities as support that they offered to 

the student-athletes: 
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Mainly the golf training facility and the /…/ five golf courses here in XXX you 

can use and not the least the crew /…/ the golf coaches and golf manager and 

assistant golf coach which all three are fantastic golf coaches. And also there are 

equipment and 3D sets and there are trackmans and everything. 

 

The stakeholders’ perspectives were that they had built up a network of people with different 

kind of expertise, to be able to support the student-athletes in the best possible way. The 

following quotation from S 2 includes the network outside the DC program: “Here is some kind 

of network that we know, that we built up. So if anyone gets injured we can send them to a 

doctor, physiotherapist, for example”. S 2 did also mention the expertise within the DC program 

and how they had built up a system to emphasize all the coaches’ strengths: 

 

And we divides the responsibility /…/ So all of us have our strengths and the 

athletes can turn to us for different questions, for example, XXX might have more 

knowledge about nutrition, and especially weight loss within sport and nutrition 

/…/ [and] XXX has for instance knowledge about recovery. 

 

Even though the golf players often exercised in a group at school, the stakeholders’ perspective 

were that they still gave them individual support. S 1 explained it like the following: “Once a 

month they meet their school golf coaches and discuss. They work a lot with reflecting about 

what has happened /…/ so they gets support with that reflection and summarizing and the 

planning of the next step”.  

The stakeholders’ perspectives were that not only the school coaches gave the student-athlete 

support within the athletic area of life, their private golf coaches supported them as well: “…their 

own coaches of course. And the network they have around them” (S2). 

 

Cooperation between stakeholders within school and sport. 
The stakeholders’ perspectives were that they had a holistic approach and an understanding for a 

DC situation. S 2 brought up that the understanding were bigger at the time of the interview than 

it had been before: “Most of the teachers I work with in these courses are now having a decent 

understanding for what it takes to invest on an elite level”. 

S 1 also expressed being available for the student-athletes at any time of the week, to discuss 

any kind of problem in any area of life: 

 

For me it quite a few crisis conversations coming up. Someone that is sad or 

someone that got tired of golf /…/ it doesn’t matter if it’s Monday morning or 

Sunday evening /…/ They can have problems with their coach or partner or 

economy or school or just generally in life. So it’s a lot of this kind of 

conversations. You realized that a lot of them are having a lot of problem. To 

build up a trust like that you need to be there at any time. 

 

Both stakeholders from school and sport have together planned the structure of the DC program 

to be the best fit for the athletic development and career. S 2 explained it like this: ”Everything 

they study the first year is related to their sport. It makes it much easier to apply everything and 

that helps them a lot in their sport investment”. The support also involved cooperation between 

university and sport and they had regular meetings to integrate courses and training schedule. 
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Academic support. 
The stakeholders’ perspectives were that they gave different kind of support to help the student-

athletes. The support was about the flexible structure of the DC program which involved people 

from the university and from the sport organization. The ones, who were members in golf clubs 

far away from the University City, were still given the chance to study at the DC program at 

distance. S 2 explained that another way they supported them with was to slow down the study 

pace: ”They are studying 3 years over 4 years [75% study pace], so it is a lot that they 

[stakeholders] have taken into consideration”. Stakeholder 3 explained how they had been 

scheduling set/fixed times for lectures, gym and golf training to help the student-athletes’ be able 

to do it all: ”They have physical training on Monday mornings and Wednesday mornings, they 

have golf at Tuesdays and Thursdays. So by these specific set times the week is working for 

them”. 

 

Financial support. 
The stakeholders’ perspectives of the financial support were mostly about material things, like 

access to cars: “The golf players are having access to some cars to go back and forth between 

university and the training facility” (S3). 

The stakeholders at the DC program had not only been thinking of courses that would increase 

the sport development. They also formed the DC program to give the student-athletes some 

knowledge about economy and starting companies: ”They are going to study some kind of 

business economy, so they are getting knowledge” (S2). The stakeholders also mentioned that 

they tried to support the student-athletes’ financial situation by looking for scholarships, that the 

student-athletes later could try to get. 

 

Psychosocial support. 
The stakeholders’ perspectives were that they tried to support and promote the student-athletes’ 

social life by doing some strategic choices in school. This is how S 2 explained one way they did 

it: 

At school they [stakeholders] thought about the little things like they [student-

athletes] have two classrooms next to each other. And the idea behind it is to 

encourage /…/ the students from different years to spend time and meet each 

other /…/ to build up a social environment in school as well. 

 

Another way the stakeholders thought they support the student-athletes’ psychosocial part of life 

was by teaching them knowledge about what different social environment means: 

 

At the same time help people understand the differences between different social 

environments they are part off. You can have /…/ a social study environment, you 

can have a social environment within table tennis and you can have a social 

environment within the DC program (S2). 

 

Psychological support. 
The stakeholders’ perspectives were that they gave psychological support through meetings 

between the coaches and the student-athletes. The following quotation where how S 2 explained 

it: ”They are trying to work on the psychological development, both connected to golf and sport 

and also not directly connected to sport in different ways /…/ through conversations” (S2). 
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Stakeholders’ perspective on the lack of support to the student-athletes 
Lack of support to the student-athletes within the university DC program was mentioned by the 

stakeholders at a total of 21 times (see Figure 7 in Appendix 4). 

 

Factors reducing support efforts. 
The result showed that the stakeholders’ perspective was that lack of time to support the student-

athletes occurred in the DC program, and one stakeholder described it as following: 

 

I think that we don’t have much time for support. Or, we don’t have so many 

roles. We are doing a lot of good things but, as all coaches, you want to help 

everyone at the individual level and that what’s hard with the resources. We 

should have more time for support, we should have more people that can support 

(S3). 

 

Difficulties to control financial support. 
The result showed that the biggest issue with the program from the stakeholders’ perspective was 

that they could not support the student-athletes’ financial situations. One stakeholder said: 

 

And it would of course be fantastic if we could support them better with the 

financial /…/ help them, structure with finding an extra job or find scholarships, 

or find sponsors. Have contact outside the university to get companies to support 

them. Or support with materials for example (S3). 

 

Lack of holistic support. 
Something that the stakeholders expressed was that they wished they could give the student-

athletes psychological support. For example offer some kind of psychological counselor who 

could help them develop in all spheres of their lives. One stakeholder expressed it like this: ”I 

also see that we need /…/ a psychological support for them. Someone that has, one sport 

psychology consultant that could be there and support [just] as the physical support” (S3). 

 

Empirical model of the student-athletes’ dual career environment 
The second objective also aimed to explore the DC environment of the student-athletes. In the 

interviews, there were a lot of people, different support functions and related facilities that were 

mentioned in a supportive way. It was especially the coaches in the DC program that was 

mentioned, such as golf coaches and physical coaches at the high performance center (HPC). 

Other important roles within the DC program were the study principal, sport coordinator and 

teachers which had important support functions. The student-athlete had contact with all of these 

people almost every day, and others they had regular contact with were classmates, peers and 

teammates they trained with. Something else that was mentioned was that the stakeholders had a 

network of experts, it included for example physiotherapists, doctors and nutrition advisors. The 

student-athlete also had a private golf coach at his/her own club as support. In the student-

athlete’s private domain, peers, family and partner were mentioned as part of the DC 

environment. Last but not least, there were some golf clubs and a golf training facility that were 

available for the student-athlete, where he/she could practice. 

With Henriksen’s (2010) ATDE model in mind, the model below (see Figure 8) tried to 

illustrate the student-athlete’s DC environment. The student-athlete was placed in the middle and 

the model was divided into three domains, which were the athletic, educational and private 
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domain. The private domain involved the student-athlete’s family, peers from hometown, peers in 

student city and partner. These people were seen as support in the athletic and academic domains 

as well but they were the only support in the private domain. The educational domain involved 

support from classmates, teachers and the study principal. The study principal had connections 

with some roles on the athletic domain, which helped support the student-athlete in the DC 

environment. There was one role that was placed in two domains and that was the physical coach. 

That person was responsible for the student-athlete’s physical training but was also a teacher to 

the student, which meant that the student-athlete had a lot of contact with the physical coach. The 

athletic domain was the one that involved the most support to the student-athlete.  

 

 
Figure 8: Empirical model of the student-athletes’ dual career environment.  

 

The sport coordinator and the golf coaches at the HPC from the athletic domain also had 

connections with roles in the macro-level. The reason for only two mentioned macro-level roles 

was that the current study mostly focused on the micro-level environment. The arrows illustrated 

the connection between different roles within the DC environment, to support the student-

athlete’s development. The model was structured in a way where the closest roles were placed 

near the student-athlete in the center. 
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Discussion 
The purpose of the current study was to explore golf student-athletes’ perceptions of support 

within their DC environment, and to explore the stakeholders’ perspective on the DC 

environment and support to the golf student-athletes. The result showed that the student-athletes’ 

perceived both support and lack of support in their DC environment. Stakeholders’ perspectives 

were that they gave a lot of support to the student-athletes in the DC environment. However, 

difficulties sometimes occurred and led to lack of support in some areas. The result also gave 

information that was useful to create and illustrate the student-athletes micro- and macro-level in 

the DC environment. It turned out that the student-athletes had a lot of support around them to 

help cope with the transition. The discussion about the result will be presented first from the view 

of the three theories that were described in the introduction. Followed by how the student-

athletes’ perceived support and lack of support and then the stakeholders’ perspective on the 

support and lack of support. Finally there will be a discussion about the method, implications, 

future research and a conclusion. 

 

Results in relation to theoretical models used and developed 
Stambulova and Wylleman (2015) recommended a holistic perspective for future research about 

DC. The authors of the current study considered to have done such a research because focus was 

on a holistic perspective, and a model based on the ATDE model (Henriksen, 2010) was created. 

The current study’s result was related to the ATDE model’s micro-level which was where the 

student-athletes’ spent most of their time in the day. In that level, the student-athletes in the 

current study perceived most of their support, which Henriksen (2010) also proposed. Even 

though the current study did not focus as much on the macro-level, the result could still relate to 

Henriksen’s (2010) ATDE macro-level, because both models included sport federations.  

However, unlike the ATDE model, the authors chose to divide the Empirical model of the 

student-athletes’ dual career environment into three different domains instead of two. The reason 

was because the student-athletes did not only have two domains in their everyday life, they also 

had their private life outside sport and school. Partner, family and peers gave support in all three 

domains and helped the student-athletes in a broader perspective. The private domain of the 

model could be seen as a more holistic view of the student-athletes. Stambulova and Wylleman 

(2015) advocated that student-athletes gets influenced by different domains of life, and for that 

reason the current study’s micro-level could be seen as a more realistic view over the student-

athletes’ DC environment. Regarding to the macro-level, the only two roles found in the current 

study were related to roles in the micro-level’s athletic domain. However, there was nothing that 

indicated on that the macro-level also included three domains as the micro-level. Future research 

might find that the macro-level only include two domain, as the Henriksen’s model. However, it 

should be kept in mind that the current study’s model was based on data from a DC program and 

could have some differences from other student-athletes DC environments.  

It could be seen that the current study’s result strengthened the ATDE model because there 

were similarities between the models’ micro- and macro-level. It could also be seen that the 

current study has broaden the ATDE model because it involved one more domain. 

According to the Holistic athletic career model (Wylleman et al., 2013), athletes are going 

through a lot of predictable normative transitions during their careers. The normative transitions 

that the student-athletes of the current study were challenging during their first year at university 

were among others that they moved away from home, started study at university and lived on 

their own income. Also that classmates and teammates were more mentioned as support than 
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family was during their DC, which could be seen as in line with the Holistic athletic career 

model. 

There was also a connection between the result of the current study and the athletic career 

transition model (Stambulova, 2009). Since the interviews with the student-athletes were done 

after the first year at university and no one had dropped out, it could be seen as successfully 

managed transitions. All transitions may not have been successful from the beginning, but the 

perceived support within the DC environment might have been a reason to why the transitions 

turned out successfully. For example when students-athletes felt like they had grown tired of 

playing golf, one of the stakeholders was there to talk and support. 

 

Student-athletes’ perceptions of support and lack of support 

Athletic. 
Ryan’s (2015) result indicated on unsupportive coaches and national sport organizations to 

athletes pursuing a DC. Because the current research studied a program that promoted DC’s, 

those responsible for the program wanted to create such a good program and structure around the 

student-athletes as possible. The outcome of the current study did not go in line with Ryan’s 

result, instead the coaches were supportive and the DC program had cooperation with various 

sport organizations and golf clubs. For example, help by experts and school coaches were the 

most mentioned support factor in their DC environment. The current study’s result were more in 

line with Brown et al. (2015) result, that indicated that the student-athletes external resources 

were especially emphasized with for example coach support. 

However, there were some student-athletes who mentioned that their friends who did not 

invest in any sport, did not understand what kind of dedication a DC involved. The sport were 

often the most prioritized and important part of the student-athletes’ lives and people who did not 

invest in any sport did not understand that. Brown and colleagues (2015) study also showed that 

student-athletes’ experienced lack of support by friends with no DC. The current study’s result 

might be because of the time pressure for the student-athletes and all the time they needed to 

spend on their sport to give themselves the opportunity to be professional athletes. 

Aquilina (2013) indicated that having a DC could be good to get competence in different areas 

and that another advantage was to stimulate the intellectual parts. The result of the current study 

could be seen as in line with Aquilina’s result since education that facilitated the sport 

development were one of the most mentioned athletic support factors. 

 

Academic. 
Brown et al. (2015) showed that academic flexibility was one of the most emphasized external 

resources in British student-athletes’ DC’s. The result from the current study could be seen as in 

line with Brown and colleagues’ result, since it had more mentioned raw data units about a 

supportive flexible structure of the education, than mentioned raw data units about lack of 

support concerning the same subject. The strongest academic flexible resource in the current 

study was the fact that they studied at 75 % pace. The reason might have been because the 

student-athletes’ felt like they could focus more on developing their sport career. 

Brown et al. (2015) study also indicated that academic staff were one of the most emphasized 

resources in the student-athletes’ DC’s. In the current study, the student-athletes mentioned their 

teachers as support for the academic level and for that reason, the current study once again could 

be seen as in line with Brown and colleagues study. 
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Financial. 
Aquilina (2013) argued that one benefit with an academic career beside the sport career was the 

fact that they got study grants. In the current study the student-athletes also saw the study grant as 

a support. However, a few student-athletes mentioned study grant as a lack of support because of 

the lower amount of money they got since they studied at only 75 % pace. But, since all the 

mentioned support about the financial situation were things that the student-athletes got 

themselves without help from the DC program, the programs financial support could be seen as a 

developmental area for the future. However, the student-athletes did not seem to expect financial 

support from school. They did not have any other experiences of  a DC at university and that 

could be a reason to why they did not expect the support in connection to school, as for example 

scholarship. Since they did not have experiences of DC at university, it could be a reason to why 

their perspectives of the financial support differed from the stakeholders perspective, who 

thought they could give a lot more support in that area.  

The result in Linnér et al. (2016) study showed that 53.5 % of the Swedish student-athletes felt 

that they needed to generate more financial income during their DC. The student-athletes in the 

current study also felt that they needed more money to make a living for themselves and to cope 

with the DC. An extra job as a part of the DC environment could be seen both as support and lack 

of support. In the current study the authors decided to see an extra job as a financial support, 

since it gave the student-athletes more money to be able to afford to play golf and study at the 

same time. 

 

Psychosocial. 
The European Guidelines (2012) considered that while having a DC some social benefits occur, 

as to expanded social networks and better peer relationships. Similarities can be seen with the 

result of the current study, the student-athletes mentioned that the university initiation eased their 

social life and that they found some of their best friends during that event. However, one of the 

most mentioned reasons for lack of support within the psychosocial level were that they had 

moved away from their hometowns. The result could be seen as in line with Fryklund’s (2012) 

findings that student-athletes meet challenges that could be stressful, for example moving to a 

new city. 

Even though the authors saw the extra job as a financial support, it took time from other 

spheres of the student-athletes’ lives, which could affect the whole situation. Several studies 

showed that student-athletes did not have enough time to put in every spheres of life and that the 

social life was not often prioritized (Aquilina, 2013; Fryklund, 2012; Skinner, 2004). Lack of 

time was also one big issue in the current study, a part of that might have been because the 

student-athletes also had an extra job alongside their academic and sport careers. As mentioned 

before, Swedish student-athletes’ felt that the financial part of a DC was difficult to manage 

(Linnér et al., 2016). Based on the recently mentioned findings, the current study’s result could 

be seen as a bad circle. If the student-athletes worked beside the sport and school they could not 

socialize with friend in the extent they wanted. In other hand, if the student-athletes did not work 

alongside the sport and school they could socialize more with friends, but maybe not handled 

their DC as good. Every part affected each other and it was a difficult situation for the student-

athletes to manage.  

 

Psychological. 
The information about the psychological level was the hardest to analyze and to find useful 

information in, for the current study. Based on the interviews with the student-athletes, the 
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authors interpreted it as that some student-athletes did not understand that the question about 

“private life” was a part of the psychological level. Many of them started to talk about the 

psychosocial level instead. However, when the student-athletes actually talked about 

psychological support, there were still not a lot of focus on what the DC program did to support 

the student-athletes’ psychological development. Focus was on how their private lives and 

everyday tasks at home worked out while living alone. Wylleman et al. (2013) advocated that 

many athletes’ experiences a lot of challenges in the end of the of the Holistic athletic career 

model’s development stage. One of the reasons could be because of the fact that they moved 

away from their families for the first time, in the end of the development stage. 

 

Stakeholders’ perspective of the support and lack of support for the student-athletes 
In the current study the interviewed stakeholders mentioned that stakeholders from both sport and 

school had meetings to improve the cooperation between each other and to support the student-

athletes in a good way. The result could not show that the meetings helped the student-athletes in 

their transitions, but it could be seen as important to the student-athletes since they expressed that 

they perceived challenges in their transitions. However, Gledhill and Harwood (2015) meant that 

the chance for a better transition and DC development for student-athletes increased when they 

had a good social support system in their environment. 

What could be seen as a reason to why the student-athletes did not mention the meetings 

between stakeholders as support, were that they did not know about them. Another aspect of the 

result above was that the student-athletes took the meetings for granted since they did not have 

any other experiences of DC’s at university before. The European Guidelines (2012) also 

mentioned that a support structure should be integrated in both sport and school, structured 

between coaches and academic staff to create individualized action plans for the student-athletes. 

The DC program could be seen as in line with that advice because of a few reasons, first because 

of the regular meetings between the stakeholders to evaluate the students and the program. 

Second, they also had evaluation between the student-athletes and school coaches and focused on 

individual developments. Since the university had a program that was adapted for student-

athletes, it could be interpreted as that the stakeholders in the currents study were aware of the 

difficulties and challenges that might occur with DC’s. Thereby they might have been taking the 

support system in consideration. 

In the interviews with the stakeholders, the authors perceived that the stakeholders understood 

the content of the psychological level, still only one of them mentioned that they gave 

psychological support. The authors’ reflections were that the stakeholder maybe mentioned it 

because of the current study’s purpose and thought that was what the authors wanted to hear, or 

that the person mentioned it to promote the DC program. Other thoughts of the authors were that 

the other stakeholders forgot to mention that kind of support during the interviews or did not 

remember correctly (Reisberg, 2010), and the mentioned support from the other stakeholder was 

correct. 

 

Method discussion 
One of the authors of the current study has had a DC at university level, but not while studying at 

a program that promote a DC. This could be seen as a benefit because the authors then could 

complement each other with different perspectives when they analyzed the interviews. The 

different perspectives led to a lot of discussions to bring out the best and most relevant 

information. Furthermore, the authors saw positive on the triangulation with the supervisors since 

it gave more perspectives on the study’s result. Another benefit was that the research had 
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interviews as data collection, to get more unique information (Malina, Nørreklit, & Selto, 2011). 

For example, not just the information that the student-athletes had support within a specific area, 

but also what support they had in that area. The authors were also seeing positive on the fact that 

the interviews involved stakeholders both from the academic organization and the high 

performance center. 

As Reisberg (2010) said about recollection, it could be seen as a bias because it is hard to 

remember everything in the correct way. The authors saw recollection bias as a problem when 

collecting data through interviews. However, the authors saw positive on the fact that the data 

collection from the student-athletes was longitudinal and hopefully it made the recall of the 

support easier. Furthermore, the two interview guides did not equally match when asking about 

the psychological level. The student-athletes interview guide included a question about private 

life and the stakeholder interview guide asked a question about psychological level, it might have 

had an impact on the result. It made it harder to find shared perspectives between the student-

athletes and the stakeholders. Lastly, the authors saw positive on how they handled the ethics by 

having the two informed consents and that they only named the participants with designations. 

 

Implications 
Based on the result of the current study, it could be recommended to have a well-structured 

education plan, and advantageously to have more university programs that promote DC. If 

another university program like the one in the current study will be created, it would be beneficial 

if the stakeholders at that program focused more on how to promote a better financial life for the 

student-athletes. Since both student-athletes and the stakeholders mentioned that the flexible 

structure of the education facilitated the sport development in a positive direction, it could be 

recommended to other university programs to follow that arrangement. 

It could be recommended for future student-athletes to get knowledge about the Empirical 

model of the student-athletes’ dual career environment, to be better prepared for what to expect. 

Hopefully, a better knowledge and good preparation will make the time as a student-athlete 

easier. Also, since the result shows more support than lack of support, stakeholders at other DC 

programs could get inspiration from the model, take the information into consideration when 

trying to develop their own programs. 

 

Future research 
In the future, more research investigating the macro level as a continuation to the Empirical 

model of the student-athletes’ dual career environment would be interesting. Such a continuation 

hopefully could lead to more knowledge about how the best environment for student-athletes 

should look like, and which stakeholders (people and organizations) do have the most impact on 

a DC environment. Also, a follow up research could be done with the same student-athletes a 

while after they finish their bachelor degree. For such a research it would be interesting to 

explore the different perceived support between the ones who still play golf at an elite level, with 

the ones who ended their athletic career. 

Another recommendation for future research is to compare the current study’s participants 

with other people that have a DC. Either people who works at 75 % at the same time as they 

invest in golf at an elite level, or compare the current participants with other student-athletes 

studying at 75 %, but at a university program that is not designed to promote a DC. For that kind 

of research, it would be interesting not only to compare perceived support but also barriers and 

how well they perceived themselves to cope with them. Lastly, a future research that would be 

interesting since the current study’s participants’ perceived lack of time as a difficulty would be 
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to compare these golf players’ perceived lack of time with athletes in other sports, since golf can 

be seen as a time-consuming sport. 

 

Conclusion 
The main finding with the current study was that the student-athletes felt that they perceived 

more support than lack of support, and that the result was consistent with the stakeholders’ 

perspective of the DC environment. However, their experiences and perspectives differed when it 

came to what support were the biggest. It also differed between student-athletes’ and 

stakeholders’ perspectives on what was the main lack of support within the DC environment. 

The findings showed that the student-athletes’ perceived most support within the athletic level 

during their first year at university. The biggest reason was because of the expertise that existed 

in their DC program. The findings about the most perceived lack of support were within the 

psychosocial level. The reasons for the perceived lack of support were both the fact that they had 

moved to a new city and did not have a big social circle in the beginning, and lack of time to 

spend with friends and family. 

The findings from the stakeholders’ perspective of the support also showed that the most 

support were given within the athletic level. The result still differed from the student-athletes’ 

perceived support, the stakeholders thought that the biggest support were given by the training 

opportunities. From the stakeholders’ perspective the least support were given within the 

financial level, mainly because they did not give away scholarships.  

Finally, the authors closing words will be to continue to see student-athletes from a holistic 

perspective and not only as an athlete or student. 
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Appendix 1 

Interview guide student-athletes (Intervjuguide student-idrottarna) 

 

1. Etik 

- Frivilligt. 

- Kan avbryta när som helst utan att förklara varför. 

- All information behandlas konfidentiellt. 

 

2. Syfte 

- Syftet med studien är att undersöka elitidrottares upplevelser av att kombinera elitidrott 

med studier på högskola. Fokus ligger på din upplevelse av din övergång och anpassning 

till en dubbel karriär på högskolenivå.  

 

Har du några frågor innan vi börjar? 

 

3. Vem är informanten  

Berätta, vem är det som sitter framför mig?  

 

Hur kommer det sig att du började på XXX programmet? 

 

Vad har du för erfarenhet av att ha en dubbel karriär (kombinera idrott och studier, socialt- och 

privat liv samt finansiell situation) innan du började på XXX programmet? 

 

4. Introducera livsområden 

Poängtera synen på dubbel karriär utifrån ett holistiskt utvecklingsperspektiv. 

- Lätt att bara tänka på kombinationen som idrott och studier 

- Vi lyfter även in socialt liv, privatliv och finansiell situation 

 

5. Syna individuell profil tillsammans 

Jag är intresserad av vad som döljer sig bakom grafen. T ex. krävande, men vilka krav? Eller Hur 

väl hanterade men vad gjorde du? 

 

Uppföljning område för område.  

Vilket område vill du börja med? 

 

Kan du berätta om din upplevelse av att gå igenom och hantera din … … när du började på DK 

programmet och under året som gått.  

- Uppföljning inom… idrott (t ex. träningsmängd, intensitet) 

- Uppföljning inom… studier (t ex. examinationer, flytta tentor, schemakrockar) 

- Uppföljning inom… socialt liv (t ex. relationer, vänner, roller) 

- Uppföljning inom… privatliv (t ex. egen tid, fritid, återhämtning, vardagssysslor) 

- Uppföljning inom… finansiell situation (t ex. ekonomi, trygghet) 

Uppföljningsfrågor: 

Vad hände i din… … situation? 

Vad var jobbigt, svårt, annorlunda, utmanande? (krav) 

Vad gjorde du för att hantera situationen? Hur gjorde du detta? Hur gick det? (coping) 

Har du några styrkor som du känner hjälpte dig i just den situationen? (inre resurser) 



Fick du någon hjälp från andra för att hantera situationen? (yttre resurser) 

Upplevde du några begränsningar hos dig själv (inre) som gjorde det svårare att hantera 

situationen? (inre hinder) 

Upplevde du några begränsningar från andra (yttre) som gjorde det svårare att hantera 

situationen? (yttre hinder) 

 

6. Optimal DK balans  

Kan du på några minuter beskriva hur det har gått att balansera din dubbla karriär under första 

året som student-idrottare?  Hur har det gått att kombinera helheten?  

 

Har du någon specifikt situation som speglar din helhetsupplevelse?  

- Berätta om den specifika situationen 

 

Vad betyder det för dig att ha balans i din DK? (Vad betyder t ex. acceptabelt?) 

Vad har du gjort för att uppnå balans i din dubbla karriär? 

Vilket område påverkar balansen mest?  

 

7. Resurser (inre och yttre) för en dubbel karriär 
Utifrån din upplevelse av att kombinera studier, idrott, privat- och socialt liv samt finansiell 

situation på högskolenivå… 

 

Vilken kunskap ser du som nyttig för att hantera en DK?  

- Vad ser du som nyttigt att veta eller förstå för att hantera en DK? 

 

Vilka färdigheter ser du som nyttiga för att hantera en DK?  

- Vad ser du som nyttigt att kunna, t ex. färdigheter, för att hantera en DK? 

 

Vilka erfarenheter ser du som nyttiga för att hantera en DK?  

- Vad ser du som nyttigt att ha varit med om, erfarenheter, för att hantera en DK? 

 

Vilken inställning/attityd ser du som nyttig för att hantera en DK?  

 

Vilket stöd och hjälp ser du som nyttig för att hantera en DK? 

 

8. Summering och avslutning 

Om jag ber dig att summera din upplevelse av din DK under det här första året på 2-3 ord, vad 

skulle du säga då? Varför? 

 

Hur nöjd är du med året? 

 

Baserat på din väg och erfarenhet, vilka rekommendationer skulle du ge andra som ska påbörja 

en liknande resa? 

 

Innan vi avslutar, finns det något mer som du vill få sagt som inte redan kommit upp? 

 

Stort tack för din medverkan!  



Appendix 2 

Informed consent stakeholders’ (Informerat samtycke nyckelpersonerna) 

 

Informerat samtycke om medverkan i studien - ”Stöd inom ett anpassat program för dubbla 

karriärer på ett svenskt universitet - golfstudenter och stödpersoners perspektiv” 

 

Inom forskningsprojektet ”Vägen till examen och podiet – en digital tjänst för att stötta svenska 

student-idrottares dubbla karriärer” har högskolestudent-idrottare följts under sitt första läsår med 

målsättningen att öka kunskapen om student-idrottares upplevelser, utmaningar och behov av 

stöd för en framgångsrik dubbel karriär (dvs., kombinera idrott med studier). För att komplettera 

student-idrottarnas perspektiv ges stödpersoner för student-idrottare nu möjlighet att delta i en 

undersökning med målet att ytterligare öka kunskapen om student-idrottares dubbla karriärer på 

högskolenivå. Syftet med denna studie är att utforska stödpersoner inom detta dubbla karriär 

programmet och deras syn på student-idrottares dubbla karriärer, DK programmet som 

utvecklingsmiljö, och vilket stöd som ges till student-idrottarna.  

 

Undersökningen sker i form av en intervju som spelas in med hjälp av en diktafon. Intervjun 

uppskattas ta ca 30-45 minuter. Efter intervjun kommer materialet att avidentifieras och 

transkriberas (skrivas ut ord för ord). Materialet kommer sedan att analyseras och i första hand 

användas i en kandidatuppsats för att sedan eventuellt publiceras som en vetenskaplig artikel.  

 

I kandidatuppsatsen läggs fokus på DK programmets golfmiljö där tidigare insamlad information 

från golfstudenter tillsammans med information från dessa intervjuer kommer sammanställas. I 

en eventuell vetenskaplig artikel kommer hela miljön att stå i fokus. Därav kommer frågor i 

intervjun att relateras till såväl hela miljön som specifikt för golfmiljön. All information du 

lämnar kommer att behandlas konfidentiellt och ingen information kommer att spåras tillbaka till 

dig specifikt. Ditt deltagande är frivilligt och du har rätt att dra dig ur studien när som helst utan 

att förklara varför. 

 

Kontaktpersoner: 
Erica Hellberg (Student) erihel14@student.hh.se 0734-476768 

Mathias Etéus (Student) matete13@student.hh.se 0730-403626 

 

Handledare:  

Professor Natalia Stambulova, natalia.stambulova@hh.se 

Doktorand Lukas Linnér, lukas.linner@hh.se  

 

  



Informerat samtycke och bekräftelse på att: 
- Jag har blivit informerad om syftet med studien 

 

- Jag har blivit informerad om hur insamlad information kommer att behandlas 

 

- Jag har blivit informerad om att deltagandet är frivilligt 

 

- Jag har blivit informerad om att jag kan dra mig ur studie när jag vill 

 

Baserat på de villkor som presenterats ovan samtycker jag till att delta i studien - ” Stöd 

inom ett anpassat program för dubbla karriärer på ett svenskt universitet - golfstudenter och 

stödpersoners perspektiv” 

 

 

Signatur:                                                                                                                  

 

 

Namn:                                                                                                                      

 

 

Datum:                                                                                                                     

 

  



Appendix 3 

Interview guide stakeholders (Intervjuguide nyckelpersoner) 

 

1. Etik 

- Frivilligt. 

- Kan avbryta när som helst utan att förklara varför. 

- All information behandlas konfidentiellt. 

 

2. Information och syfte 
- Vad är en dubbel karriär (DK)? 

- Holistiskt perspektiv = Idrott, studier, psykosocial, psykologiskt och finansiell utveckling. 

- Syftet med studien är att undersöka stödpersoner inom XXX programmet och deras syn 

på student-idrottarnas dubbla karriärer, XXX programmet som utvecklingsmiljö och 

vilket stöd som ges till student-idrottarna. 

 

Har du några frågor innan vi börjar? 

 

3. Vem är informanten? 
Vänligen börja med att berätta lite om dig själv och din bakgrund?  

 

Vad har du för roll och funktion i relation till student-idrottare vid XXX programmet? 

 

Vad har du för erfarenhet av den rollen/funktionen? 

 

Vad ser du som viktigast i din roll för student-idrottarnas utveckling? 

 

4. Nyckelpersonernas syn på student-idrottarnas situation 

Vad kännetecknar en student-idrottare som lyckas kombinera idrott och studier?  

- Kan du ge exempel? 

 

Vilka styrkor ser du hos XXX programmets student-idrottare som hjälper dem kombinera idrott 

och studier? 

 

Vilka svagheter ser du hos XXX programmets student-idrottare som gör det svårare för dem att 

kombinera idrott och studier? 

 

Utifrån din erfarenhet av XXX programmets studenter, vilka utmaningar möter de när det 

kommer hit? 

 

Utifrån din erfarenhet av XXX programmets studenter, hur väl hantera de dessa utmaningar? 

- Dåligt – varför då? / Bra – Hur då? 

 

 

5. Nyckelpersonernas syn på miljön 

Vi är intresserade av att förstå hur XXX programmet som utvecklingsmiljö är uppbyggd och 

organiserad, vilka personer och organisationer är inblandade för att den ska fungera?  



Om det finns tydliga skillnader mellan golfarna och övriga idrotter så förtydliga gärna det. 

 

Kan du beskriva XXX programmets miljö, hur ser den ut för student-idrottarna och hur är den 

uppbyggd?  

Vilka personer har student-idrottarna kontakt med på dagliga basis?  

Vilka stödpersoner och stödfunktioner har student-idrottarna tillgång till? 

Hur organiseras detta stöd? 

Hur väl samarbetar nyckelpersoner inom högskolan med nyckelpersoner inom idrotten? 

Finns det samarbeten med t ex. föreningar, klubbar och/eller förbund?  

Finns det andra samarbeten i relation till DK programmet som påverkar miljön?  

 

6. Vilket stöd finns i miljön för student-idrottarna? 

Vilket stöd ges student-idrottarna i relation till sin idrottssatsning? 

Vilket stöd ges student-idrottarna i relation till sina studier? 

Vilket stöd ges student-idrottarna i relation till sin psykologiska utveckling? 

(t ex. mognad, ansvar, planering, personlig utveckling?) 

Vilket stöd ges student-idrottarna i relation till sin sociala situation? 

Vilket stöd ges student-idrottarna i relation till sin finansiella situation? 

 

Har du något konkret exempel på när stödet inom miljön utmanats? 

 

7. Framtiden och avslutning 

Vad ser du som den viktigaste utvecklingen för XXX programmets miljö i framtiden? 

 

Innan vi avslutar, finns det något mer som du vill få sagt som inte redan kommit upp? 

 

Stort tack för din medverkan! 

  



Appendix 4 

Raw data units 
Lower order 

theme 

Higher order 

theme 

Category 

(n=9) 

Golf-coach at school (15) 

Good coaches at school (13) 

Private golf-coach (11) 

Physical coach (10) 

Holistic support for the student-athletes (4) 

Physiotherapist (2) 

Relatives with health-care expertise (2) 

Help by experts 

(57) 

Athletic 

support (106) 

Student-

athletes’ 

perceived 

support 

(269) 

The course ‘Career development in sport’ 

gave better understanding (20) 

The content of the education (4) 

The course ‘Training planning within sport 

- from theory to practice’ (3) 

Education that 

facilitated the 

sport 

development 

(27) 

Practiced together with friends (11) 

Good conditions to be able to practice (6) 

Practiced together with partner (3) 

Access to training facilities (2) 

Training 

opportunities 

(22) 

Study together with classmates (21) 

Support from teachers (12) 

Support from partner for school (5) 

Support from parents for school (2) 

Stakeholders as 

resources (43) 

Academic 

support (67) Adapted study pace (8) 

Only two lecture times a week (7) 

Recorded lectures available online (5) 

Study material (4) 

Flexible structure 

of the education 

(24) 

Worked to have a better economic 

situation (18) 

Got allowance (11) 

Family helped with money (9) 

Got sponsored (6) 

Used their rights to take loan (5) 

Incoming 

money (49) 
Financial 

support (50) 

 

Had access to cars, to drive back and forth 

to the training center (1) 

Material 

benefits (1) 

Got many friends (19) 

Socialization with family (5) 

Socialization 

outside school 

(24) 
Psychosocial 

support (37) 
Socialization with classmates (7) 

Participated in the university initiation (6) 

Got friends by 

school (13) 

Partner helped at home with everyday 

tasks (6) 

Parents helped at home with everyday 

tasks (3) 

Got help with 

everyday 

routines (9) 

Psychological 

support (9) 

Figure 4 – Student-athletes’ perceived support 



Raw data units Lower order themes 
Higher order 

themes 

Category 

(n=9) 

Lack of time to hang out in the city 

of the university (11) 

No friends at the beginning of the 

first year at university (7) 

Socialization outside 

university (18) 

Factors reducing 

psychosocial 

support (30) 

Student-

athletes’ 

perceived 

lack of 

support  

(60) 

Cannot spend time with their 

families because they moved far 

away from their hometowns (5) 

Changed relationship to family (5) 

Cannot spend time with childhood 

friends because they moved far away 

from their hometowns (2) 

Moved away from 

hometown (12) 

Non-complete support in school (5) 

Online lectures did not work as 

planned in the beginning (4) 

Teachers published results and 

material later than promised (2)  

Lack of support to promote 

motivation from others (2) 

Structure and 

organization (13) 

Factors reducing 

academic 

support (13) 

Did not get enough allowance 

because they were studying at 75% 

(3) 

Did not have any financial support 

(3) 

Did not have a job (2) 

Did not have sponsors (1) 

A small amount of 

incoming money (9) 

Factors reducing 

financial support 

(9) 

Change of private golf-coach (3) 
New personal coach 

(3) Factors reducing 

athletic support 

(5) 
Friends with no dual career found it 

hard to understand the student-

athletes’ situation (2) 

Lack of 

understanding from 

friends (2) 

Did not get any help with everyday 

tasks at home (3) 

Left alone with 

everyday routines 

(3) 

Factors reducing 

psychological 

support (3) 

Figure 5 – Student-athletes’ perceived lack of support 

  



Figure 6 – Stakeholders’ perspective on the support to the student-athletes 

  

Raw data units 
Lower order 

themes 

Higher order 

themes 

Category 

(n=3) 

Student-athletes trained together (5) 

Cooperation with golf clubs (5) 

Tests for sport development (4) 

Cooperation with Swedish golf federation (3) 

Cooperation with Halland golf federation (1) 

Traning 

opportunities (18) 

Athletic 

support (32) 

Stakeholders’ 

perspective 

on the support 

to the student-

athletes 

(102) 

Interns with expertise within different 

physical areas (4) 

Stakeholders had contact with other expertise 

(3) 

Help by experts 

(7) 

Evaluation and planning between student-

athletes and school coach (2) 

Focus on individual development (2) 

Athletic 

evaluation (4) 

Private golf coach (3) 
Personal coach 

(3) 

Available support in the desired sphere (12) 

Teachers and coaches were understanding of 

the dual career situation (4) 

Holistic approach 

(16) 

 Cooperation 

between 

stakeholders 

within school 

and sport (29) 

Education and sport affected each other in a 

positive way (7) 

Stakeholders had regular meetings for the 

evaluation of the students and the program 

(4) 

Other engaged stakeholders (2) 

Integrated courses 

and training 

schedule (13) 

 

Specific set times for lectures (6) 

Recorded lectures available online (5) 

Adapted study pace (5) 

Additional student support if needed (4) 

Opportunity to study at a distance (2) 

Flexible structure 

of the education 

(22) 

Academic 

support (22) 

Free access to coaching in the gym (5) 

Student-athletes got a lot of sport facilities 

for a small amount of money (4) 

Had access to cars, to drive back and forth to 

the training center (1) 

Affordable 

benefits (10) 

Financial 

support (14) 
Lectures and courses that could improve the 

economic status (2) 

Offered opportunities to apply for 

scholarships (2) 

Knowledge about 

economy (4) 

Lecture halls beside the other grade (1) 

Common activities for the student-athletes 

(1) 

Promote social 

life (2) Psychosocial 

support (3) 
Created an understanding of different social 

environments (1) 

Knowledge of 

social spheres (1) 

Individual meetings between a student-

athlete and the school coach, to promote the 

psychological development (2) 

Personal 

development (2) 

Psychological 

support (2) 



Raw data units Themes Category (n=3) 

Too many work tasks for the 

stakeholders existing services 

(4) 

Not enough services to support 

the student-athletes (4) 

Insufficient cooperation with 

commune (2) 

Factors reducing support 

efforts (10) 

Stakeholders’ 

perspective on the 

lack of support to the 

student-athletes 

(21) 

Did not get any scholarships (4) 

Did not get any 

recommendation regarding 

sponsors (1) 

Did not give any help to get an 

extra job (1) 

Student-athletes had to pay for 

golf trips with school by 

themselves (1) 

Non given financial support (1) 

Difficulties to control 

financial support (8) 

Non organized support for the 

psychological development (2) 

Non organized support for the 

psychosocial development (1) 

Lack of holistic support 

(3) 

Figure 7 – Stakeholders’ perspective on the lack of support to the student-athletes 
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