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Abstract 
Purpose - The purpose of this paper is to explore if there is any 
evidence that students actually can learn anything with the help of case 
studies. This study will answer the hypothesis “H” that are constructed as 
following: “H”. “The case study teaching method is a stimulating method for 
students to learn in.”  

Methodology - The method used in this paper is qualitative secondary 
research from databases. The databases consist of Diva, Google Scholar, 
Emerald, Web of Science and Scopus. Other secondary research is from 
research books and books about pedagogy.    

Implications/Findings - This research study shows that case 
studies have a positive influence on the student’s engagement and that 
learning gets more meaningful if the students are more engaged in the 
learning process. To be more engaged can move the student to a higher level 
of thinking. Furthermore, case studies enhanced the learning retention in 
students. 
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Introduction 
Does student´s learn anything with the help of case-studies and is it a 
teaching method that can be good to use? This area has been discussed for a 
long time and in as early as 1806, Herbart developed suggestions for how 
an educational process could be used during a lecture (Herbart 1806). His 
suggestions were consistent with how case studies in teaching are used. In the 
1900´s there has been many studies on how case studies impacts the learning 
of student´s. Piaget (1935) implicated that the teacher should stand as an  
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inspiratory and participate in the analysis together with the student, for a 
more active learning. 
 
This research will investigate if student´s learn more from the use of case 
studies in their education. It will also explain what pedagogy are and describe 
the correlation in the use of case studies in teaching and how it affects the 
student´s motivation and learning retention. This paper will answer the 
question:  
 
RQ: Is there any evidence that students actually learn anything with the help 
of case studies? 
 
The main goal of this paper is to determine if students learn anything with the 
help of case studies. The relevant literature in this article should answer the 
Following research question and hypothesis.  
To answer if student´s learn anything from case studies a hypothesis was 
made. The hypothesis “H” are as following: 
 
H: “The case study teaching method is a stimulating method for students to 
learn in.”. 

Method 
The main goal with the research is to discover if students learn anything with 
the help of case studies. With the help of secondary research this paper will 
investigate students learning in relation to case studies.  
 
Qualitative secondary research 
To be able to answer the research question if there is any evidence that 
students learn something from case studies. The method will consist of a 
qualitative secondary research from databases like: Diva, Google Scholar, 
Emerald, Web of Science and Scopus. Other secondary research will come 
from research books and book that have researched pedagogy. There is a 
problem with this type of research paper according to Jacobsen (2011) and 
the problem are that the data that is used is collected to solve other types of 
problem then the specific problem that this paper will investigate. Jacobsen 
(2011) further says that it´s important to be critical to the sources when doing 
a qualitative secondary research.  

 
Method types 
Jacobsen (2011) explain the point with empirical studies and says that there is 
a common purpose with this and that are to bring forward knowledge.  
When choosing method there is two types of choices according to Jacobsen 
(2011): describing- and explanatory-methods. To know which method that´s 
best for this study it is important to know what the purpose is with the study.  
 
When choosing a describing method, you want to create knowledge about 
how something really is in reality and not how its perceived to be. An  
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explanatory method on the other hand aims on why reality looks like it does 
(Jacobsen 2011). This study emanated from a describing method because it 
will investigate if there is any evidence that students can learn from case 
studies, which will create knowledge on how something really are. 

Literature review 
Definition of pedagogy 
According to Giertz (2003) the term “pedagogic skill” includes the methods 
and techniques that are used to best facilitate and support students learning. 
The Swedish Nationalencyklopedin (2016) says that upbringing, education 
and training are educational processes and educational research of knowledge 
objects. The characteristics of these activities and operations that are 
pedagogy and education as a field of knowledge can be designated as an aid 
to learning. 
The goals of pedagogy are to bring forth and implement more effective ways 
to obtain knowledge on. In the educational contemplation of case studies 
there is two parties included that are the student and the teacher. 
 
Definition of case study 
There is no distinct definition of what an case study are but some researches 
has tried to define it and Štrach & Everett (2008) says that a case study is a 
valuable tool for teaching and examining business related disciplines. Case 
studies is useful for teaching and also for research purposes. 
Yin (1994) defined case studies as an empirical inquiry that investigates a 
contemporary phenomenon in depth and its real-life content. Then continues 
and say that the boundaries between phenomenon and context are not clearly 
evident.  
Yin (2003) further defined case studies into different categories och types. 
The first type is explanatory which is used to answer a question that will 
explain the presumed links in real-life interventions who are to complex to 
answer with a survey. Exploratory is the type being used to explore 
situations where the intervention being investigated has no clear outcome. 
Descriptive describes an intervention and the real-life context in which it 
occurred. Multiple-case studies explores the differences within and between 
different case studies. Instrumental accomplish something other than 
understanding a specific situation and gives insight into an issue and helps to 
refine a theory. Collective case studies describe a multiple amount of case 
studies that are similar in nature (Yin, 2003). 

 
Case studies in teaching 
Suggestions for how an educational process could be used during a lecture 
was given by Herbart (1806) in four steps that are the following: 
1 - Preparation: the teacher starts the lecture with something that is well-
known for the students. 
2 - Presentation: the teacher introduces new content for the students. 
3 - Association: the known content gets compared with the new content. 
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4 - Application: the new content gets applicate to a known problem area. 
(Herbart 1806) 
 
Case studies as a method can be applicate to Piaget (1935) improved figure 
psychology there the teacher stands as an inspiratory. The teacher in this 
method gives examples, participates in the analysis and together with the 
student builds mental structures. 
 
There is a confusing among researches that conducting research on case 
studies. according to Yin (2009). Many researches often confuse the case 
study research method with the case study teaching method. A case study 
teaching method is created to helping students to help students to learn about 
a particular outcome - while case study research is a method for collecting 
data. 
Fink (2013) come up with the term of “significant learning” to describe 
differences in how people live and what they can become. Fink (2013) is on 
the same track as Piaget (1935) and says that “instructors should aspire to 
create significant learning experiences for our students”. 
 
(Bain, 2004; Biggs., Tang., & Biggs (2007); Chickering., & Gamson (1999); 
Groccia & Buskist (2011); McMellon (2013) means that learning is more 
meaningful while the students gets more engaged and that working to solve a 
real problem shoulder-to-shoulder with fellow students and teachers makes 
the students feel more participated in the educational process and the students 
feel that they participate in something that matters.  
 
According to Mathews Sriratanaviriyakul Narumon Pham Cong Hiep Khai 
Lam Tri (2014) student’s engagement is considered as a solution to increase 
the motivation and accomplishments in the academic section. Students gets 
more engaged when the feel involved in their education and this is shown by  
their willingness, need, desire and compulsion to participate in the education 
according to Bomia., Beluzo., Demeester., Elander., Johnson, & Sheldon  
 
(1997). Bomia et al. (1997) continues and says that engagement also can be 
seen as a catalyst in the students learning process as it moves the student to a 
higher level of thinking. 
Handelsman., Briggs., Sullivan, & Towler (2005) find four components of 
engagement in the classroom that were skill engagement, emotional 
engagement, participation engagement and performance engagement. In other 
research there have been found that student’s engagement has a relationship  
with the interaction between teachers and students in the classroom (Guthrie 
& Anderson (1999); Skinner & Belmont (1993).  
Bandura (1997): Hsieh., Sullivan, & Guerra (2007); Miller., Rycek, & Fritson 
(2011) means that an active learning environment promotes the student to be 
more self-efficacy and goal oriented. 
Anaya (1996) says in addition that learning activates is related to learning 
outcomes and this enhance the learning retention and engagement among the 
students. 
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From this active learning viewpoint Heinrich., Pennington, & Kuiper (2012) 
found that the case study methods increase student´s satisfaction and that it 
motivates them to study more in the class. 
 
Choy., O’Grady, & Rotgans (2012) says that “when students understand how 
to conduct a case as well as work in a group, the instructors need to observe 
and judge student´s performance engagement and learning process. 
To make it in a more general level the findings of Mathews Sriratanaviriyakul 
Narumon Pham Cong Hiep Khai Lam Tri  
 
(2014) confirmed Biesta (2004); Bingham & Sidorkin (2004) the increased 
interaction and feedback. It also confirmed Marcus., Taylor., & Ellis (2004); 
findings that were that implementing assessments in class made the students 
more efficient. Webb., Gill, & Poe (2005) confirms that implementing 
assessments in class are crucial for learning outcomes.  
 
The case study as pedagogy has improved retention when compared to 
standard lecture format according to Gragg (1954); Herreid (2011; Aaron., 
Crocket., Morrish., Basualdo., Kovithavongs., Mielke, & Cook (1998). 
According to Soilberg Søilen (2006) the case study is a pedagogic tool with 
the intention to give background materials to a discussion about a practical 
problem. The use of case study as a method are also a stimulating method to 
learn in (Soilberg Søilen, 2006).  

Consequences of learning from case studies 
According to Grassberger & Wilder (2015) there are two different types of 
consequences of students learning from case studies. The consequences are 
negative and positive where the negative reflects the uncertainty and anxiety 
that students feel when practising case studies and the positive are the  
benefits that the students embrace while being affected by case studies as a 
learning method.  
  
Negative feelings 
In a qualitative research made by Grassberger & Wilder (2015) where he 
interviewed students that had been involved in a living case study he finds 
out that some students felt that the case study created uncertainty, discomfort 
and even anxiety. Students explained the feeling they got in the citations: 
“Stress isn’t the right word. It was more like, [pausing] [...] discomfort. I 
don’t know what I am supposed to be saying. I don’t know the right answer.” 
Two other students described there’s feelings in this words “The class felt 
very ambiguous at first. The upside was that it made me look to my 
strengths”. “There is no syllabus with life. [Recognizing how controlled the 
classroom can be]” (Grassberger & Wilder, 2015, pp.376.) 
 
The uncertainty that the students were faced with under the living case study 
also lead to some personal breakthroughs (Grassberger & Wilder, 2015). This 
breakthrough about the learning process are representative for the  
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adaptability and resilience skills that Heyler & Lee (2014) says will be 
essential to be able to thrive in the world. 
A downside with using living case studies according to Grassberger & Wilder 
(2015) is that the data that’s got collected is often ambiguous and disorderly. 
An answer to the students negative feeling could be that the case studies that 
the students had been involved in was highly structured and heavily 
controlled by the instructors (Grassberger & Wilder, 2015). 
 
Positive feelings 
In Grassberger & Wilder (2015) research the overall response of interviewees 
for the living case study was positive. Even though just 12,5% of the students 
had been involved in a case study for the past semester. Two students that 
were involved in the research summarized their perception of the learning 
method with these words: “Using a real case provided a holistic picture. By 
the end of class, I got to see how it all fits together”. “The doing solidified 
the theory” (Grassberger & Wilder, 2015, pp. 376). 

Analysis 
There are a lot of research that implements that learning gets more 
meaningful while the students get more engaged.  
(Bain, 2004; Biggs., Tang., & Biggs (2007); Chickering, & Gamson (1999); 
Groccia & Buskist (2011). 
 
There is also many researches that interpreted that engagement is considered 
to be a solution to increase student’s motivation Mathews Sriratanaviriyakul  
Narumon Pham Cong Hiep Khai Lam Tri (2014); Bomia., Beluzo., 
Demeester., Elander., Johnson, & Sheldon (1997).  
 
Four components that almost every research have taken up is components of 
engagement in the classroom, emotional engagement, participation 
engagement and performance engagement (Handelsman., Briggs., Sullivan, 
& Towler 2005). 
 
Furthermore, research has shown that the students engagement has a 
relationship with the interaction between teachers and students in the 
classroom and that active learning environment promotes students to be more 
self-efficiency and goal oriented (Guthrie & Anderson (1999); (Skinner &  
Belmont (1993); (Bandura (1997): (Hsieh., Sullivan, & Guerra (2007); 
(Miller., Rycek, & Fritson (2011); (Marcus., Taylor., & Ellis (2004); (Webb., 
Gill, & Poe (2005). 
 
There was also some research that showed negative aspects of case studies 
there the students felt uncertain, discomfort and anxiety (Grassberger & 
Wilder 2015). 
In how an educational process should be used during a lecture there was four 
steps given by Herbart (1806). These four steps were similar to how a case 
studies are done. Case studies as a method can also be applicate to Piaget 
(1935) improved figure of psychology there the teacher stands as an 
inspiratory. 
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Researches that conducts research on case studies confuse the case study 
research method with case study teaching method (Yin, 2009). 
Fink (2013) mentions the term of “significant learning” and describes the 
differences in how people live and what they become. Both Fink (2013) and 
Piaget (1935) mentions that instructors should aspire to create significant 
learning experiences for students. Piaget (1935) further defines the subject 
and give an example that the teacher should give examples, participate in the 
analysis and together with the students build mental structures. 
 

Conclusion 
The purpose of this research paper was to find out if students learned 
anything with the help of case studies. The qualitative secondary research 
gave results that showed certain positively characteristics.  
The hypothesis “The case study teaching method is a stimulating method for 
students to learn in” can according to this research be accepted.  
 
This research shows that that students engagement has a correlation to the 
interaction between teachers and students in the classroom and that greater  
engagement among students increases the motivation. It also showed that 
some students felt negatively and got stressed up when having case studies in 
their lessons. The uncertainty that these students faced under a living case 
study did also lead to some personal breakthroughs about their own learning 
processes. 
There were also positive feelings about case studies and one student 
concluded that by using a case studies he could see how it all fits together.  
The summarize of this research study shows that case studies have a positive 
influence on the student’s engagement and that learning gets more 
meaningful if the students are more engaged in the learning process. To be  
more engaged can move the student to a higher level of thinking, and the use 
of case studies in teaching can also increases the retention in classes. All this 
positive influences shows that case studies can be a stimulating way for 
students to learn in.  

 

Implications 
According to this study case studies will get student´s more engaged, 
motivated, increase retention and help them to a higher level of thinking. This 
could implicate for more research about in which grade students gets positive 
influenced by the case study teaching method.  

Further studies 
Further studies should be done in the area of engagement, motivation and a 
higher level of thinking to see if there is a correlation to this objects and 
learning. 
Below is a list of suggested further studies within this area of field: 

1. Does higher engagement of students increase their learning skills? 
2. Is motivation in students a factor for learning more? 
3. Do students with a higher level of thinking learn more? 
4. What type of case studies are most stimulating to learn from? 
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